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BBEJIEHUE

[enbto MpOABUHYTOrO 3Tama 00y4eHUs S3bIKY KaK CHEI[HaIbHOCTH SIBIISI-
eTcsi ((OpMHUPOBAHUE MPOAYKTUBHON (PYHKIMOHAIBHO KOPPEKTHOM peun Ha Oc-
HOBE COaJIaHCUPOBAHHOIO PAa3BUTHUS BCEX PEUEBBIX YMEHHUH U MPUOOIIEHUS CTY-
JICHTOB K COLHMAJIbHO-KYJIbTYPHBIM II€HHOCTSM HWHOS3bIYHBIX KOJUIEKTUBOB,
dbopMupoBaHHEe KOMMYHUKATHBHOW KOMIETEHIIMH KaK WMHIUKATOpa YpPOBHS
npodeccuoHanr3Ma U COlUaIu3alki,

Haun6Gonee 3HaunmMbiMi (QYHKITUSIMU OOIIEHUS SBIISIOTCS MHGOPMAIIMOHHO-
KOMMYHHMKATUBHAS, PEryJIIIHOHHO-KOMMYHHUKAaTHUBHASL M SKCIPECCUBHO-KOMMYHH-
KaTUBHAs, TIO3TOMY CPEJCTBOM JOCTHMIXKEHHUS LIETU Ha JAaHHOM JTare MOXKET
ObITh Y4eOHOE MOJIEIMPOBAHNE UHOA3BIYHOTO OOIIIEHUSI C yUE€TOM 3TUX TPeX OcC-
HOBHBIX €T0 (DYHKIIUN HA HHOCTPAHHOM SI3bIKE.

Ha nmpoasunyTOoM »Tame mpoiiecc NpUOOIICHHUS K KyJIbType CTpaHbl U3Y-
4aeMoro si3blKa JOJDKEH JOCTUYb BBICOKOTO YPOBHSI M MEPEUTH B TO KayecTBO,
KOTOPOE HA3bIBACTCA COYUANIbHO-3HAKOBLIM NOBEOECHUEM.

bnarogaps mcnosp30BaHNI0 MPUEMOB MPOOJIEMHOIO METOJA JTOCTHUTAETCs
BBICOKAsI CTE€TIEHb OCO3HAHHOCTH U KPUTUYECKOTO OCMBICTICHHS TOTO, YEM KUBET
JIPYro Hapol, KAKOBBI HOPMbI €r0 MOBEACHHUS, YTO CIIOCOOCTBYET MOBBIIICHUIO
MPUBJIEKATETLHOCTH OOYyUYEHHS U CTUMYJHMPYET aKTUBHYIO MO3HABATEIbHYIO U
pEUEBYIO ACSITENHLHOCTb.

Kypc paccuutan Ha 180 yacoB mpakTUyecKHUX 3aHSATUN B T€UEHUE roja,
B XOJI¢ KOTOPOTO CTYJEHTHI JIOJDKHBI YIUIyOUTh paOOTy HaJ JIEKCUKOM, 3aBep-
MIUTH paboTy MO OBJIAICHNIO OCHOBAMU YCTHOM M MUCbMEHHOM PEeYH.

B y4ebHO-MeTOAMYEeCKOM KOMIUIEKCE Oblia clejlaHa MOMbITKa 0000mNTh
OMBIT BEAYIIMX OTEYECTBEHHBIX M 3apyOEKHBIX CHEIUATMCTOB B 00JIACTH Ipe-
MO/IaBaHUsl AHMVIMMCKOro si3bika. OH TMOCTPOEH MO MNpUHIUIY OJO0YHO-
MOJIYJIBHOTO TMOAX0/1a, YTO MPEAroaraeT TeMaTHYeCKOe PacroyioKeHne Marte-
puaa, TeKyIuil 1 UTOTOBBIM KOHTPOJb, aKIICHTUPOBAHHE Ha BOMPOCAX, BbI3bI-
BAIOIIMX HAaWOOJBIIYIO TPYAHOCTh, @ TaKKe O0eCleyuBaeT MOIJACPKKY U IO-
MOIIb BO BpEeMsI BCETO IpolLiecca 00ydeHusl.

VY4eOHbIii MaTepuan OpPraHU30BaH B BHJE CHUTYaTHMBHO-TEMATHYECKUX
xomiuiekcoB (CTK), BOKpyr KOTOpBIX OpraHu30BaHa padoTa MO OBJIAJACHHUIO
JIEKCUYECKUM MAaTepHalioM C Y4eTOM (YHKIIMOHAIBHBIX OCOOEHHOCTEH €ro
ynoTpeOaeHHs B peur HOCUTENEH aHTTIUIICKOTO S3bIKa. TemMaThKa onpeaensercs
chepamu oOmeHns 1 TpoPecCHOHATEHBIMY 3aja4aMi O0yJCHHS.

Kaxnapiii CTK BrIItO4aeT B ce0s cleayroniue KOMIOHEHTHI:

— TeMbI U UX MPEIMETHOE COJIEpKaHUE;

— I'paMMaTUYECKUI MaTepuall, NOMJIEKAIINUNA IIOBTOPEHHUIO;

— KOJIMYECTBO YacoOB, OTBOAUMBIX Ha u3zydeHue nannoro CTK;

— aKTUBHBIN CJIOBapb;

— 33/IaHUA 110 PA3BUTHIO U COBEPIICHCTBOBAHNWE HABBIKOB U YMEHHH yCT-
HOM Y IUCbMEHHOM pevy;

— IIepeUeHb MPUMEPHBIX IK3AMEHAI[MOHHBIX BOIPOCOB,

— 3aJJaHus JUIsl CAMOKOHTPOJIA.



TPEBOBAHUSA K IPAKTUYECKOMY BJIAJIEHUTIO
BUJIAMMU PEYEBOU JEATEJBHOCTH

AYJINPOBAHUE

CryaeHTbl JOKHBI a€KBaTHO BOCIPUHUMATHh HAa CIyX AYTEHTUYHYIO
peub B JKaHpaxX MacCOBOM KOMMYHHKAanu (KOMMEHTAapHil, pernopTax) c mocie-
JYIOIIEH HHTEpIpeTanel COLUMOKYIbTYPHBIX pealuid, UCHoib3ys HHpOopma-
1IN0, MOJIyYEHHYIO Yepe3 CIIyTHUKOBOE TEIEBUICHUE, PATHOIIEPEIaYH.

Bocnpunumath 1 moHUMaTh O0(UIIMATBHO-AEIOBYIO, Pa3TOBOPHYIO, B TOM
YHCclie MPOCTOPEUHYI0, TUANECKTHYIO peub B (opMare Teie- W paauonepenad,
KMHO(QMIBbMOB. [loHMMAaTh KyJIbTYpHBIM MOATEKCT, FOMOP, COLUAJIbHBIE UMILIN-
KallUH.

IloHuMaTh 3anmucH JENOBBIX NEPEroBOPOB, MHTEPBbIO. BocnpruHuMars u
noHuMarth ayreHTudHbIe TecThl THa TOEFL, ACT.

ANeKBaTHO MOHUMATH )KMBYIO ayTCHTUYHYIO peUb AHTJIMYaH U aMEPUKAH-
LI€B, [IPENOJHOCUMYIO B BUJE JEKIUI, Oecell, TUCKYCCUN C MOCIEAYIOEN KOM-
MYHHUKaTUBHOW JNE€ATEIbHOCTHIO.

I'OBOPEHUE

CTyaeHTBI TOJDKHBI BIAJETh B paMKaxX MpOOJIEMAaTUKH, BKIIFOYaeMOU B CO-
Jep’KaHue Kypca, yMEHUSIMHA apryMEHTHUPOBAHHON MPOIYKTUBHOW peun B Gop-
M€ MOHOJIOTA, JAAJIOra WJIM IMOJWJIOra B CICIYIOIIUX KaHpax: JEKUHUs, JOKIaL,
Oecena, «Kpyriablid CTO», TUCKYCCHUS, AUCTIYT, Ae0aThl, HHTEPBBIO, COOIIOMAS
npaBujia pUTOPUKHU U BEPOATTLHOTO ATHKETA.

Bnanets ymenusimu npodeccuoHanbHOTO (MeIaroruyeckoro) pedeBoro
MOBEJECHUSI, COOTHOCUMBIMU C aHAJOTUYHOU c(hepoil KU3HEeNeaTeIbHOCTH aHT-
JIOSI3BIYHBIX COLIMYMOB.

UYTEHUE

Llenb uTeHHUs — COBEPUICHCTBOBAHUE YMEHHU YIiyOJI€HHOTrO (UII0JIOTH-
YECKOT0 MOHUMAaHUS XYA0KECTBEHHOIO, MyOJIUIIMCTUYECKOTO U HAYYHOI'O TEK-
CTOB, BOCIIPUATHUSA UX MOATEKCTA U COLUAIIBHON 3HAYUMOCTH.

CryneHTsl JOKHBI BIAJETh YMEHHUSIMH (DYHKIMOHAIBHOTO YTEHUS CIie-
IIUAJTFHON y4eOHO-METOAUYECKON W HAyYHO-TYMaHUTapHOW JIUTEpaTyphl B €€
HAI[MOHAJIbHO-crerupuIeckux Gopmax.

[MNCBbMO

CTyaeHTBl NOJDKHBI MPOJODKUTH COBEPIICHCTBOBAHUE YMEHHUIN TBOpUE-
CKOTO TTUChMa — IMHUCATh APTYMEHTATHBHOE 3CCE C COOJIIOICHUEM 3aKOHOB KaHpa
(o0bem 1500 — 200Q@reyaTHBIX 3HAKOB) HA OJIHY M3 MPOTrPAMMHBIX TEM.

OBnazneTs HaBBIKAMH HAMMCAHUWS JTOKJIANa, XKaloObl, OT3bIBa Ha (UIBM
WA XyJI0’)KECTBEHHOE MTPOU3BEICHHE.



CTyaeHTBl JTOJDKHBI OBJAACTh HABBIKOM T'PaMOTHOTO (hOpMATUPOBAHUS
MMCBMEHHOTO TEKCTa. CTPYKTYpoH ab3aria, KOMIIO3UIIMOHHBIMU 3JIEMEHTaMH 3C-
ce, ohopMIICHHEM HAay4YHO-CITPABOYHOTO M OMOIMOTrpadiyecKoro anmaparoB 1o
MPUHSATHIM CTaHIAPTaM.

JJEKCUYECKHUU MATEPUAJT

K xoHmy 4 xypca cTyaeHThI J0JKHBI yCBOUTh He MeHee 4500 1exkcuye-
CKUX eXuHHUIl (BKJIOYAs JICKCHYCCKHE CIUHHIIBI, YCBOCHHBIC HAa MEPBOM, BTO-
POM M TpPEeTbeM Kypcax), OTOOpPAHHBIX B COOTBETCTBHUU C W3JIOKCHHBIMH HIDKE
CUTYaTUBHO-TEMAaTUYECKUMHU KOMILUIEKCAMH, BKJIIOYAIOMIMMU MPEIMETHOE CO-
JepkaHue OOILEHUs, CUTyallui COLIMAIbHOTO KOHTAaKTa, peueBble 3a7aui U MeTa-
SI3BIKOBBIE CPEJICTBA JIJIsl aJIEKBATHOW pealin3aliii KOMMYHUKATHUBHBIX Hamepe-
HUIl B MOHOJIOTHUECKON M JUAJOTHYECKON peur pa3inMyHbIX (QYyHKIMOHATBHBIX
THUIIOB.

MPEIMETHO-TEMATUYECKOE COJEPKAHUE
TV CTUTLIAHBI

C¢epa COUUAIBHO-NO3HABAMETIBHO2O 06M4€HM}Z

IIpobaeMa u3yyeHnss HHOCTPAHHOIO A3bIka. Kak 00neryuTh m3ydueHue MHO-
CTPaHHOTO SI3bIKA.

IIpobaembl o0pa3zoBanusi. OOpa3zoBaTenbHas NOMUTHKAa B BemukoOpuranuwu,
CIIA u benapycu. IIpo6iembl coBpeMeHHOHN cucTeMbl oOpa3oBanus. [lemaro-
rudeckue uaeainsl. lllkona u e€ poias B pOpMUPOBAHUY IMYHOCTH.

Cghepa coyuanbHo-KyIbMypHO2O 0OUeHUS

Jlureparypa. Paznuunblie xKaHpbl XyI0KECTBEHHBIX ITpou3BeneHuil. Posb aBTo-
pa B CO3/aHUU XYJOXKECTBEHHBIX 00PA30B, CEKPEThl CO3JaHMs HACTOSIIETO XY-
J0’KECTBEHHOTO Mpou3BeacHH. «CepbE3HOE» U WIECTKOE» YTCHHE.

Cghepa coyuanbro-1uyHOCMHO20 0OUEHUSL.

I/IH,Z[I/IBI/I,Z[ya.]'II/I3M M He3aBHCHUMOCTb. YTo HOpMAJIbHO KW HCHOPMAJILHO.
YHUKaJIBHOCTh U OKCHCHTPUYIHOCTD. CTunnp XKU3HU. YHUKAJIbHBIC 061)1‘131/1,
Tpaauou U CTUIIN JKU3HU H}O,Z[Cﬁ B Pa3HBIX CTpAaHaAX.

Cghepa coyuanbHo-no3HasamenbHo20 U COYUAIbHO-KYIbIMYPHO20 00WeHUs

IIpoGJsiembl BociuTaHus AeTeil. J[eTCTBO 1 €ro OTpakeHHE B )KM3HU B3POCIIOro
uHauBKUayyMa. [IpoGiemMa moAaroToBKM AeTeil K ku3HU. OTHONICHHS ACTeH U
poauteneit. [Ipobremsl 1 mpenMyInecTBa MOJIOAOTO NoKoJeHusl. OTHOIIEHHE K
NOKWIbIM. CEKpEeThI 10JAT0M MOJIOAOCTH.

IIpobaema BoiiHbl U Mupa. Vctoku BoitH. CoBpeMeHHbIE BOWHBI U Oyyliee
YEJI0BEYECTBA.



TesieBUaeHNE 1 €TO POJH B COBPEMEHHOM 00IIecTBe. TeleBuIeHne Kak oTpa-
JKCHUE Halllell peanbHOCTH. Hacuine Ha TeleBUIEHUM U B APYTMX CPEICTBAX
MaccoBOW HHGOpMaIUH.

Ku3Hb OoraThiX ¥ 3HAMEHUTHIX U €€ OTIUYHE OT >KU3HU OCTHBIX W MPOCTHIX.
[Ipenecty XW3HU 3HAMEHUTOCTEU. TPYAHOCTH >KU3HU 3HAMEHUTBIX JIFOIEH.
[Ipecca u e€ ponb B hopMupoBaHuM 00pasza 3HaMEHUTOCTH. CBETCKask XpOHHUKA.
Yeaopeueckuid Mo3r. [loreHnmanbHble BO3MOMKHOCTH YEIOBEUECKOTO MO3Ta.
bynymiee pazButus uenoBeueckoro Mosra. HeBeposiTHpie CrioCOOHOCTH JIIOACH.
Hapymienue paGoThl uemoBeueckoro mo3ra U ero mnocienactsus. [IpoGiemsl
IICUXHYECKHU OOJIbHBIX JIFOJIEH.

Pesurusi u ee posib B COLMAIBLHON XU3HU. PelnUrno3Hbie HampaBiICeHUSI U T10-
CTyJaThl B CUCTEME LEHHOCTEW. Penrus u cMbICiT :Kku3HU. BO3MOKHOCTH Cy1ie-
CTBOBAHMS KHU3HU IIOCJIE KU3HH.

®OPMbI KOHTPOJIA

[Iporpamma mpegycMaTpuBaeT TEKYIIHK KOHTPOJIb B (OpME MUChMEHHBIX
Y YCTHBIX TE€CTOB IO BCEM BHJIaM PEYEBOM AEATEIbHOCTH, CEMECHPOBbLI I Kyp-
C0601l IK3AMEHBL 8 RUCOLMEHHOU U YCHHOU hopme.

Coaeprxanue sK3aMeHa

DK3aMe€H BKJIIOYACT MUCbMEHHYIO U YCTHYIO (POPMBI TECTUPOBAHUSA, IO
pe3ysibTaTaM KOTOpPOrO BBICTABIISIETCS OOLIash OLIEHKAa MO MPAaKTUKE YCTHOW U
MMMCbMEHHOMN PEUH.

[TuceMeHHOE TeCTUpOBAHUE!

1. Hanncanue aprymentatuBHoro scce oobemom 1500 — 200GieyaTHbix
3HAKOB IO OHON U3 00CYKIEHHBIX OOIIECTBEHHO-KYIbTYPHBIX TEM.

2. Hanucanue tecta no ayaupoanuto tuna TOEFL.

Y CTHBIN DK3aMEH:

1. HenoaroToBneHnHas 6ecefia mo OHON U3 MPoOJIeM TEMAaTUKH Kypca.

2. Kputndecknii aHaM3 XyJOXKECTBEHHOTO IMPOU3BENEHHS (KOPOTKOTO
pacckasa, He PEBBIIAIONIEro 6 MAITMHONMCHBIX CTPAHUL).

HOPMbI OHEHKHA

KoMMmyHUKaTHBHBIE YMEHHS TI0 HHOCTPAHHOMY SI3BIKY B 00BbEME, Mpemy-
CMOTPEHHOM MIPOTrPaMMOM, MPEANONArat0oT COOTBETCTBUE KPUTEPUAM I Kax-
JIOT0 BHJIa PEYEBOU AECATEIBHOCTHU:



COYNHEHUME/SCCE

Onenka Conepxanue Crrosaps 1 cTp yKTypa
peJI0KEHU N

10 ToyHOE COOTBETCTBHE KOM- borarelii MAMOMAaTUYECKUN CIOBaph,

MYHUKATHBHOU 3amade. AOGCOIIOT- | COOTBETCTBYIOIINI HOPMaM COBPEMEHHOTO
HO TIONHOE, apryMEeHTHpOBaHHOE | si3blka. OtcyTrcTBHEe OpdorpadudecKkux
MOBECTBOBAHME, OIMHUCAHUE Ipea- | OmUOOK. AOCOIIOTHO MPaBUIBLHOE U yMe-
METOB, COOBITUH WJIH H3IIOKEHUE | CTHOE YHNOTpEOJIeHHE TpaMMaTHYSCKUX
TOYKH 3peHus. JlormyHoe u Tmo- | CTPYKTYD.
CJIEIOBATEIbHOE Pa3BUTHE UJIEU U
ctoxera. [lomHoe cooTBeTcTBHE
XKAHPY M CTWIIO MHCHBMEHHOTO
MPOU3BEACHUA. YMECTHOE M TOY-
HOE yHoTpeOyieHue pa3HooOpas-
HBIX XYJOXKECTBEHHBIX CpPEICTB
BBIPA3UTEIBLHOCTH.

9 CooTBeTcTBHE KOMMYHHKA- HacpimieHspiii nAnoMaTHYECKU CII0-

TUBHOM 3a/1aue. Bapb, JOCTAaTOYHO  COOTBETCTBYIOLIUH
[TonHoe, apryMeHTHpOBaH- | HOpMaM COBPEMEHHOTO si3blka. MeHee oji-
HOC TMOBECTBOBAHME, OIMCAHHME | HOW JIGKCHMUYECKOW (B TOM umciie opdorpa-
MPEIMETOB, COOBITHH WM H3JI0- | (PUUIECKO#) MM IPaMMATHUYECKOW OIIMOKH
xeHue Touku 3penus. Jlormunoe | Ha 100 cnoBodopm. HeznaunurenbHble oT-
pa3zButue ujeu u crokera. CooT- | KIOHEHHs] B YNOTPeOJICHUHM TpamMmarhye-
BETCTBUE XAHPY M CTUJIIO MHUCh- | CKUX CTPYKTYP.
MEHHOTO NPOU3BEACHHUS.
YmectHOE ynotpebiaeHue
Pa3HOOOPa3HBIX XYI05KECTBEHHBIX
CPEJICTB BBIPA3UTEIHHOCTH.

8 JlocTaTO4HO TOYHOE COOT- Xopomui CI0BapHbIN 3amac, B OCHOB-

BETCTBME KOMMYHHKAaTHBHOH 3a- | HOM ymnorpebnsiembiii ymecTHo. He OGonee
nade. B memoM monHoe u yOeam- | ogHOMW Jekcuueckol (B TOM gucie opdo-
TEIbHOE TOBECTBOBAaHME, OMHCA- | rpaMUecKoil)  WIM  IpaMMaTHYECKON
HUE MPEAMETOB, COOBITHI WK u3- | ommoOku Ha 100 cnoBodopm. Habmrogarot-
JIO’)KEHUE TOYKH 3peHus. HekoTo- | ¢ OTKIOHEHUS B YMOTPEOJIEHUH Tpamma-
pble TpaMMaTHYECKHe OTKJIOHEHUS | THYECKUX CTPYKTYD.
OT JIOTMKHU U TOCJIEI0BATEIbHOCTH
pa3BuTHsl ujaen u crookera. Ort-
JeNbHBIE CIIy4al HECOOTBETCTBUS
KaHPY U CTUITIO.

7 CooTBeTcTBHE KOMMYHHUKa- B 1memom BBIOOp CIOBapHBIX CPENCTB
TUBHOM 3amave. HaOmronmarorces | yIoBIETBOPUTENbHBIH. OmHAKO CIIOBaph

OTKJIOHEHHUSI OT JIOTUKH M TOCie-
JOBaTEIbHOCTH Pa3BUTUS HICHU H
ctokera. OrpaHu4eHHBIH BBIOOP
XYIO’KECTBEHHBIX CPEJICTB BbIpa-
3UTeNbHOCTU.  OTKIOHEHHE  OT
HOPM JKaHpa U CTHJISL.

OTpaHUYECH, HAOIIOMAIOTCS OMMUOKH B BHI-
oope crmoB. He Oosee nByX JIEKCHYECKUX
(B Tom umcne opdorpaduyeckux) wiH
rpammatudeckux omuook Ha 100 cioBo-
dopm. OTaenbHBIE clyyan YHOTPEOJICHUS
rpaMMaTHYECKUX CTPYKTYp 3aTpyTHSIOT
TOYHOE TOHUMAaHHE CMBICIIA.




Oxonuanue

Wnes, mpencraBieHHass B KOM-
MYHHUKATUBHOM 3ajade, B LEJIOM
OTpa)K€Ha, OJHAKO HE TOJHOCTHIO
peam3oBaHa  W3-3a  OTCYTCTBHUSA
yOeIUTENhHBIX apIYMEHTOB U SICHO-
CTH U3JI0KEHUS TOUKHU 3PEHUSI.

HaOiromarorcst OTKIIOHEHUS OT
JIOTUKH U IIOCIIECIOBATCIbHOCTH
H3JI0KEHUSA, CMEIICHUE CTHIIEH M
HECOOTBETCTBHUE KaHDPY.

CnoBapublii 3amac orpanudeH. Ha-
6HIO,Z[aIOTC$I 3HAYUTCJIbHBIC OH_II/I6KI/I B BBI-
Oope cioB u ux ymnorpediennn. He 6omee
TpeX JIEKCUYEeCKHX (B TOM ymcie opdorpa-
(buUecKknx) WM TPaMMaTHYECKUX OMIMOOK
Ha 100 crnoBodopm. JlocTaTouHo cepnes-
HbI€ HapyILIEHUsl B YIIOTpEOJISHUH TpamMma-
TUYECKUX CTPYKTYD.

[IpucyTcTBYeT mONBITKA pea-
JIn3alilii  KOMMYHUKAaTUBHOI'O Ha-
MEpEHHUsI, HO OCHOBHbIE HJEU He-
JOCTAaTOYHO TIOJIHO  PAaCKpPBITHI.
OTKJIOHEHUS. OT JIOTUKHM U TOcCIie-
AJOBAaTCIIbHOCTHU  HU3JIOKCHUA  3a-
TPYIHSIOT TOHHUMaHHE COJAepKa-
HUA U TOYKH 3PEHUA aBTOpa.

CrioBapHbIi 3amac ¥ BBIOOp CHHTAKCH-
YECKUX CTPYKTYP CHUIBHO OTPaHUYCHBI.
HaOmromaercss 00JIBIIOE KOJIUYECTBO OILIH-
00K B BbIOOpEe clOBaps W YHOTpeOJICHUU
rpaMMaTHYEeCKHX CTPYKTYp, HE Oosee de-
THIpEX JIGKCHUYECKUX (B TOM umcie opdo-
rpagUYECKUX) MM TPAMMATUYECKUX OIIH-
6ok Ha 100cnoBodopM.

B pabore Hame4yeHbI OCHOB-
HBIC MW, HO OHH HEJIOCTAaTOYHO
MIOJTHO PACKpHITH. BbIpaxkeHHBIE
Jorudeckue paspsiBel. Ciabo mpo-
CIIC)KMBAIOTCS COJIEP’KAaHUE M TOY-
Ka 3peHHUs.

CkynHplii cinoBapHbI 3anac. MHoro
Clly4yaeB HEaJIeKBaTHOIO YNOTpeOIeHUs
CIIOB W HapyWICHHH TIpaMMaTHYECKUX
HopM. He Oonee nstu nexcudeckux (B TOM
yucie opdorpaguyeckux) Wi rpaMMaTu-
yeckux ommbok Ha 100cnoBodopm.

[IpencraBnennsie B padote
UJCH HE TMOJHOCTHIO COOTBETCT-
BYIOT KOMMYHUKAaTHBHOW 3ajadye.
OTCyTCTBYIOT MOCJIeI0BATENb-
HOCTB M JIOTHYHOCTH H3JI0KEHUS.

HeanexBaTHbII M CKYAHBIM CIOBaphb.
He Oosee miectu ekcndyeckux (B TOM YHC-
ae opdorpapuuecKkux) WIA IpaMmaThde-
ckux omu6ok Ha 100caoBodopMm.

HecoorBercTBHE KOMMYHUKa-
TUBHOM 3amade. OOBeM paboOTHI
CHUJIBHO orpaHquH.

Bonee mectu ommbok Ha 100 cioso-
dhopm.

KOMMYHI/IKaTI/IBHa}I 3agadya HE
BHINTOJIHEHa. PaboTa MOJHOCTHIO
HUIJIN TI0OYTU IIOJJHOCTBIO CIIMCAaHa C
HMCTOYHHMKA WH(OpMaIuu.

OObunue rpaMMaTHYECKuX M opdorpa-
(uueckux ommoOOoK.

[TuceMeHHBIC TECTHI 110 Ay AUPOBAHHUIO, JIEKCHKE U IPaMMAaTHKe OILICHU-
BaloTCA 1o AecATHOaLIbHOK cucreme (o1 1 g0 10), cornacHo koropoit 10 Gair-
JIOB BBICTABJISIETCS MPU YCIOBUHU MpaBuiibHOTO BbINoaHeHus 95 — 100 Ypado-
ToI, a 1 6amn cooTBercTBYyeT MeHee 67 % (.e. 2/3) MpaBUIBHO BBHIMOJHEHHBIX
3a1aHUM.



I'OBOPEHUE

10 AnexBaTHas M MOJIHAS peanu3alis KOMMYHHUKATUBHOTO HAMEPEHHUS B pam-
KaX IMPOKOIro Juara3oHa cuTyauuid. bernas, Xopomo KOMIO3ULIMOHHO Op-
raHu3oBaHHas peub. [IpaBUiibHOE W yMeCTHOE yHOTpeOJieHHe CioBaps U
IrpaMMaTUYECKUX CTPYKTYp. OTCYTCTBHE BBIPAXKEHHOTO AKIIEHTA.

9 IllonHas peann3anys KOMMYHUKaTUBHOTO HamepeHus. bernas peub ¢ He3Ha-
YUTEJILHBIMA KOMIIO3ULIMOHHBIMHA OTKJIOHEHUSIMHM U XE3UTAllMOHHBIMU I1ay-
3amu. borarteiii cnoBaps. IlpaBunbHOE ymoTpebieHHE pa3HOOOpaA3HBIX
IrpaMMAaTHYECKUX CTPYKTYP. TONBKO HE3HAUYNUTENBHBIE U PEIKUE OTOBOPKHU U
omunOKy, He cHIXkatromue 3¢ pekTUBHOCTh peun. HesHaunTeabHbIN aKLEHT.

8 VYBepenHnas peanu3aius KOMMYHUKATUBHOTO HaMEpPEHUS B CUTYaIlUsX, Mpe-
JYyCMOTPEHHBIX Y4eOHOU mporpaMMmoii. Xopoias OerIocTh pedu ¢ HEKOTO-
PBIMH KOMITO3UIIMOHHBIMU OTKJIOHEHUSMH M XE€3UTAIMOHHBIMU T1ay3aMH, BbI-
3BaHHBIMH 3aTPYAHEHUEM B (POPMYIMPOBAHUU COJCPKAHUS PEUU WA B BhI-
Oope cpeACTB ero BhIpakeHus. Hamndre HeKOTOpOro KOJIMYeCcTBa OTOBOPOK,
OIHUOOK CIIOBOYNOTPEOSCHUS WM UCIOJb30BaHUSI TPAMMATUUYECKUX CTPYK-
Typ, B LIEJIOM HE MEUIAIOUUX JOCTUKEHNUIO KOMMYHUKATUBHOM 1I€JIU. 3aMeT-
HBIN aKIEHT.

7 JloctaToyHO ajeKBaTHas peaau3alys KOMMYHUKAaTUBHOTO HAaMEpPEHUs B CU-
Tyalusix, MPEAyCMOTPEHHBIX Y4eOHOM MpOorpaMMOi. Y OBIETBOPHUTEIbHAS
oernoctb peun. HekoTopbie HapyIIeHrs KOMIIO3ULIMOHHOM CTPYKTYPBI TEKCTA.
Hannune xe3uTallMoOHHBIX May3. 3aMETHbIE OTOBOPKM M OLIMOKHU B yNOTpPEO-
JICHUHM CJIOB M I'PaMMaTU4eCKUX CTPYKTYp. HapyieHus HopM npou3HOLIEHus,
B OTZEJIBHBIX CIIy4asX 3aTPyAHSIOINE TIOHUMAaHKE.

6 HenocraTouHo mojHas peanu3alus KOMMYHUKAaTUBHOTO HamepeHus. Orpa-
HUYCHHBIA 00BEM BBICKA3bIBaHUA. JIOBOIBHO YaCThI JOTUYECKUE M KOMITO3H-
IIMOHHBIC Pa3pBIBBI MOBECTBOBaHMWSA. Hemocratounas OEryiocTh W HAIHUUE
3HAYUTEIBHOTO YMCJA XE3UTALUMOHHBIX May3. YacTo BCTpedaromumecs Oro-
BOPKM U OIIMOKH B YMOTPEOJEHUU CIOBAps U rPaMMaTHUYECKUX CTPYKTYD.
Hapymienust HopM NpOU3HOILIIEHHS, THOTIa 3aTPYIHAOUME TOHUMAaHUE

5 Peamuzanys KOMMYHMKaTMBHOTO HAMEPEHHsI OCJIO)KHEHA 3HAYMTEIbHBIMU
3aTPYJHEHUSIMU B BBIOOpE SI3BIKOBBIX CPENCTB U (HOPMYIUPOBAHUH COAEP-
JKaHus peun. Hapymenus 1orukyu 1 KOMIO3UIMOHHOW OpraHU3aluy pedu.

4 HenonHasg peanu3anyss KOMMYHUKATHBHOTO HamepeHus. OrpaHuyeHHbIN
o0BeM BbICKa3bIBaHMA. bonbioe KoanuecTBo nay3. MHOTro ommbok B yroT-
peOaeHnn cnoBaps U TpPaMMaTHYECKUX CTPYKTYp. 3HaUUTENIbHbIE HAPYLICHUS
IIPOU3HOCUTEIIBHBIX HOPM, 3aTPYAHSIOIINAE IOHUMAaHNE PEYH.
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3 OrpaHuyYeHHBIN CIIOBAPHBIN 3aMac U HEAOCTATOYHOE BIAJCHUE TpaMMaTHye-
CKHMH CTPYKTYpaMU 3aTPYIHSIOT pealn3alii0 KOMMYHUKATHBHOTO Hamepe-
Hus. O0BEM BBICKA3bIBaHUS OTpaHW4YeH. Pedb c1abo CTPYKTYpHO OpPTaHH30-
BaHa. Hannuue NEeKCUYECKUX, TpaMMaTHYECKUX U (OHETHYECKUX OIIHOOK
CWJIBHO 3aTPYAHSICT MOHUMAHKE PEYH.

2 KpaifHe OrpaHWYEHHBIM CJIOBaph M IUIOXO€ BIIAJCHUE TPaMMaTHYECKUMHU
CTPYKTYpaMHU TPEISITCTBYIOT peaanu3allid KOMMYHUKATHBHOTO HaMEpPCHHS.
OObeM BBICKA3bIBAaHMSI OTPAHMYMBACTCS HAOOPOM KPATKUX MPEI0KESHUH.
Hapymiena cBS3HOCTh pedd. Pedb OCIIOKHEHA JUIMTEIBLHBIMHU I1ay3aMH,
OOJBIIIMM KOJMYECTBOM JICKCHYECKUX, TPAMMATHYCCKUX U (POHETHUYECKHX
OIIIHOOK.

1 TlonHas HECITOCOOHOCTh peaM30BaTh KOMMYHHKATHBHYIO 3amaqy. [IponsHe-
ceHue OeccBs3HBIX (pa3, 00miIe OMUOOK.

YUYEBHBIA IIJIAH

VIl cemectp

Homep TemaTnueckoro
Tema 3ansaTus Yacel
KOMIIJIEKCa
1 What Makes a Good Language Learner 6
2 The Best Days of Your Life 26
3 Literature and Storytelling 20
4 What Is Normal? 14
5 From the Cradle to the Grave 22
6 War and Peace 16
WTOroBslil KOHTPOJIb 4
VIl cemectp
Homep TemaTugeckoro Tema 3aHsTHS Yack
KOMIIJIEKCa
1 Television 14
2 Them and Us 20
3 The Brain 14
4 The Meaning of Life 20
WToroBeiit KOHTPOJIb 4
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HAMATKA JJIA CTYAEHTA

Y4eOHO-METONMYECKHI KOMITJIEKC TPEIHA3HAYCH JJIs ayJUTOPHON U ca-
MOCTOSITENbHOM paloThl. Ilpexae yeM mpucTynuTh K paboTe, HEOOXOAUMO 03-
HAKOMUTHCSI C LEJSIMU U 3aJadyaMu Kypca, TpeOOBaHUSIMU K MPAKTUYECKOMY
BJIQJICHUI0 BCEMH BHUJIAMHU PEUYEBOM JESATEINBHOCTH, MPEIMETHO-TEMATUHYECKUM
cozepxanueM, GopMaMu KOHTPOJIsl, HOpPMaMU OLIEHKU U y4€OHBIM TUIAHOM.

Ha n3ydenune kax1oro CUTyaTHBHO-TEMATUYECKOTO KOMIUIEKCAa OTBOIUT-
Csl OIpe/IeNIEHHOE KOJIMYECTBO ayAUTOPHBIX YaCOB, KOTOPBIE YKa3aHbl B TAOJIHIIE
B Hauvanme CTK. Ilocine kaxmoro CTK mnpoBomutTcs o6OoOinaroriee 3aHsTHE,
BKJTIOYAOIIEe B ce0s1 MUChbMEHHYIO paboTy (TecT mim 3cce) u/uim ycTHoe cobe-
C€JI0BaHME MO MPOIIEHHOMY MaTepHaly.

Bce 3agaHus coctaBieHbl ¢ y4yeTOM HapacTtaHus TpyaHocten. Kaxapii
CTK cocTouT M3 HECKOJIBKUX Pa3/AeiioB, KOTOPHIE B CBOKO OYEpEAb ACIATCS Ha
ACTIVE VOCABULARY, STARTER, READING AND DISCUSSING,
TALKING POINTS, SELF-CHECK.Kaxnapiii TeMaTHYECKHH KOMILIEKC CO-
JEPKUT 3a/1aHMsI, HAPABJICHHBIE HA PAa3BUTUE U COBEPIICHCTBOBAHUE HABBIKOB
ayIMpOBAHUS, YTEHUS U NMHChMA.

Bonbiioe BHUMaHue yaensercs cnenuuyeckuM TPYAHOCTSIM aHTJIUHCKO-
ro si3blKa — U3y4YEHHUIO (DPa30BBIX IJIArojoB, 3BYKOMOJAPAKATEIbHBIX CJIOB, CHU-
HOHMMOB, aHTOHUMOB, OMOHHUMOB, UJUOM H T.II.

Jlexcuueckue eAMHUIIBI, MOJJIeKAIME 0053aTeIbHOMY YCBOCHUIO, MTPUBE-
nenbl He ToJibko B nojpasnene ACTIVE VOCABULARY, Ho Takxe BbIJI€JIEHbI
KUPHBIM IIPUPTOM B TEKCTAX U YIPAKHEHHUSIX KOMILIEKCA.

B mpunoxenun Bpl Halinere pEeKOMEHAALMHU [0 HAIMCAHHUIO PE3IOME,
KOMMEHTapusl, OT3bIBa Ha MPOYUTAHHYIO KHUTY WJIM MPOCMOTPEHHBIN (PHUIIbM,
a TaKXe CIHUCOK BBIPAKEHUH «KJIACCHOTO 00MX0/1a», KOTOPbIE MPUTOISTCS B Iie-
PHOJ IPOXOXKACHUS MENaroruueckoi MpakTUKU B IIKOJE, a Takxke B Oymayiiei
poeCCHOHATLHOM JESITEIPHOCTH.

Kaxnprii CTK 3aBepmiaeTcsi mepedHeM NPHUMEPHBIX 3K3aMEHALMOHHBIX
BOIIPOCOB.

B nponecce paboTsl oOpalaiite BHUMaHUE HA YC1068HbIE 0003HAUEHUS.

% — 337]aHusl C MCIIOJIb30BAHUEM AYJIMO3AMUCU ISl ayAUTOPHOU M CaMo-
CTOSATEJILHOW palOThI, COJAepKalMecs B MeToAudYeckoM mocobuun Listening
Guide;

—3a/laHus C UCIOIb30BAaHUEM ayAMO3aMNUCH AJI Ay IUTOPHOU paboTh;

€ —3ajanust I TAPHOU WK TPYIIIOBOM pabOThI;

— paboTa ¢ TEKCTOM;

25 — MICbMEHHOE 3aJJaHNUE;

@9— 3aJaHus ¢ UCITIOJIb30BaAaHUEM BHUACO3aIlIMCH.
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UNIT I. WHAT MAKES A GOOD LANGUAGE LEARNER?

» Topic: This unit is aimed as amtroductory unit, in which you will examine your own
strategy and aptitude for language learning analyse and discuss the manmoblems that
await you in language learning

» Grammar: Since grammar is essential for language competireceanit also presupposes
grammar revision, and namely, the revision tdnses and verb formBo exercises 1, 2 from
Language Study section in Headway Advanced Stusi®uok (pp. 10 — 11)

Topic Hours
A Are You a Good Language Learner? 2
B Language Learning Strategies. Why and How to Lear a Lan- 4

guage
Onomatopoeic Words

A. ARE YOU A GOOD LANGUAGE LEARNER?
ACTIVE VOCABULARY

Aptitude (n) (for sth/doing sth) — ~ for languages; ~ fottigg the best out of
people; ~ test

AssesyV) — to ~ an impact, to ~ chances; to ~ taxesofime/ damageassess-
ment (n), ~ of the situation, continuous ~, a tax ~

Cope (V) (with sth) — to ~ with problems/difficultiesigfortunes

Efficient (adj) — an ~ secretary/teacher/administrator; ~ databadé so
ware/heating equipment; revision; efficiently (adv); efficiency (n); to im-
prove/increase nefficient (adj); inefficiency (n)

Extrovert (n) —extrovert (adj); ~ behaviourextroversion (n)

Hinder (v) —to ~ sb/sth (from sth/doing sth), progreskindered by...

Impose (v) — to ~ sth, to ~ a fine/sentence; to ~ sth on sb, toestric-
tions/limitations/restraints; to ~ one’s ideas dmn 0 ~ oneself (on sb/sth);
imposition (n)

Inquisitive (ad)) (often derogative)- a very ~ child;inquisitively (adv);
inquisitiveness(n)

Introspective (adj) — an ~ young man; ~ poetigirospectively (adv)

Introvert (n) —introverted (adj); become more -ntroversion (n)

Learning (n) — language ~, out-of-classroom ~, in-classroom ~gjpiccespon-
sibility for ~, ~ skills

Long (v) (for sth (for sb) / to do sth) to ~ desperately / secretly; toto get
started

Master (v) — to ~ the tongue, the language; to ~ the art/tectenmf doing sth;
to ~ one’s feelings/tempemastery (n) the ~ of a language; to achieve/attain ~
of several languages; to show ~ in sth; to gaiwver @n illness; ~ of one’s emo-
tions
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Monitor (v) —to ~ one’s performance/progress

Motivation (n) — instrumental ~, external ~, integrative ~, mixednotivation
for sth; to lack the ~ to do stmotivational (adj), an important ~ factomoti-
vator (n), Ambition is a great motivator

Outgoing (adj) — an ~ personality; the ~ government/predidan ~ tide, ~
flights/passengers; ~ calls

Progress(v) — ~ at a much faster speed; to ~ form .. gmgress(n), ~ in sth,
to make ~ in sth

Reckon (v) — to be reckoned the best/cleverest, etc; tloe~total volume of im-
ports; to ~ on (doing) sth; to be reckonedatkoning (n), by my ~

Rigid (adj) — a ~ chair; a ~ support; ~ ideas/attituol@szy; to be ~ with sth;
a man of ~ principles; ~ categories; to impose rtrad; to be too ~; to be ~ in
one’s ideas/opinions; ~ discipline/censorsimgjdity (n); rigidly (adv), a ~
maintained class system

Strategy (n) — to devise/work out/develop a ~; defencetami ~; eco-
nomic/company/corporate strategy; language learstrefegies; ~ to do sth; ~
for sth; strategist (n), military ~; strategic (adj), ~ planning/decisions; a ~ ap-
proach/argument; to take up a ~ position; to make- anove; ~ alli-
ance/response/forces; to be of vital ~ importasttategically (adv)

STARTER

1. Answer the following questions:
1) What foreign languages can you speak?
2) How well do you know them?
3) Would you like to know any other foreign languaged?y?
4) Do you remember how you learned a foreign language?
5) What do you think is important in language learffing

2. Many foreign linguists suggest different stagesaofjuage development in
foreign language learners. Among them the most lpogpwe the following:

1. The first stage ipreproduction in which learners have a silent period and
their performance indicators are mostly kinesthieticature.

2. The second stage marly speechin which performance indicators are
kinesthetic responses and one- or two-word utt@sanc

3. The third stage ispeech emergence which the performance indicators
are one- and two-word utterances, plus phrasesiamile sentences.

4. The forth stage igluency emergencein which performance indicators
are words, phrases, and complete sentences. Suwatenasked to justify,
create, give opinions, debate, defend, analyzeeaalliate.

3. Decide where you are in the process of languagenieg according to the
abovementioned theory.
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READING AND DISCUSSING

1. You are going to do a quiz and see what kind ofjdage learner you are.
But before that do the following exercises on yactive vocabulary taken from
the quiz.

1.1 Read the following sentences containing the astboabulary. Render these
sentences into Russian and explain the meanirtgeofords in italics.

1. The booklets aim to help parertssessecent educational changes.

2. A trainee with normalaptitude can learn these techniques in a few
months. All applicants are giveptitudetestsbefore being invited for in-
terview.

3. She is very inexperienced, but | am sure shecoge Young Santoped
very wellwith his father’'s sudden death.

4. We tend to think of the skeleton agid, but this is not strictly true. An-
drew was even monggid in his attitude towards child rearing than his fa-
ther, who was himself quite strict.

5. Watt’'s job is to develop marketing objectives astchtegies The gov-
ernment will today announce its neivategyfor economic recovery.

1.2 Find as many synonyms to the word ‘aptitude’ andigtthem. Be ready to
give the differences in their meanings.

1.3 Study the following examples. Translate them. Tthenfollowing patterns
giving as many examples of your own as you can.

a) E.g.: The man in the darknessared me stiff
The operdored me stiff.
The silencavorried me stiff.

E.g.: It is quite easy to start learning a foreign leexget Come on. Do ndie
scared stiff!
You lookbored stiff. So you did not like the film, did you?
| felt worried stiff, since she did call me back neither the next nmgrnior
the next evening.
It is so cold outside. | have been there for halhaur and I'nfrozen stiff.

b) E.g.: Deathholds no terror for me

Staying alone in darkne&®ld no terror for me as a child.
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& 1.4 The following quiz is adapted from The Sunday TiMagazine. Test
your aptitude for language learning Do this quiz. Write your answers on a
piece of paper, then add up your scores to findhowt good a language learner
you are. Pay attention to the words and word coriooms in bold type.

1) Learn the following Samoan words (Samoa is iret&outh Pacific):

toailua husband taulealea youth

tamaloa man loomatua old woman

tamaitiiti child

Did you find this task

a) easy and fascinating? ) not easy; the words look the same?
b) very difficult? d) so boring you didn't even try?

2) Exhausted after swimming the river, Fred decidedget some sleep, but the
boolles made it impossible, and even the smoke flesncamp fire didn't keep

them away.

What is aboolle?

a) a wild animal c) a kind of noise
b) a giant mosquito d) don't know

3) Someone asks you the way in very bad English. Whershe doesn't un-
derstand your reply, do you

a) say it again but louder? d) find out if he/she speaks another
b) get irritated and give up? language you know?

c) draw him/her a map?

4) Here is a new language:

ek kum chuchu — the train is coming  nek kum niva chuchu — the train isn't
ek namas chuchu — the train is very coming

big ek chuchu —it's a train
How would you say 'It's not a train'?

a) nek chuchu niva ¢) nek niva chuchu

b) ek niva chuchu d) don't know

5) How many foreign languages can you greet someorfe in
6) Your boss tells you that you have been chosen tmga six-month course
to learn a completely new language. Do you

a) look for another job? c) worry a bit but reckon you'l
b) say they've chosen the wrong per- cope?
son? d) long to get started®

7) You go to an evening class to learn a language. Tass lasts two hours a
week. List the sorts of practice you might do oruyown at home.

8) How goodare you at expressing yourself in your own languagédoth in
speaking and in writing?

a) | can alwayput into words exactly what | want to say

b) I don't know.
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c) It depends on the situation.

d) People sometimes say | am not clear.

9) When did you last read a book for pleasure (in dapguage)?

a) yesterday c) last week

b) | can't remember. d) last month

10) Have you got

a) a bilingual dictionary (English into your langeg?

b) a monolingual dictionary (English-English)?

c) both a bilingual and a monolingual dictionary?

d) no dictionary at all?

11) Read through this list of words, then write down asany of them as you
can without looking.

Pin, church, identify, luxury, accelerate, carefulmiscalculate, occasional,
anxious, knot, daffodil, impertinent.

12) In one minute write a list of things you could doitlv a cabbage (apart
from cooking or eating it).

13) In one minute write down as many reasons as you aalmy it might be
useful to learn Eskimo.

14) Fill in the blank with one of the words below.

Shakucomespiteare isos wonone ovofef tehe woragm@materest's wririterners.

Hehe wasis.........cccccceeeieennnnn. onin Stardtamad-inon-Aravont.

a) borotone c) shororit

b) born d) don't know

15) What is your attitude to learning about British ctlre (arts, institutions,
way of life)?

a) I'm not interested in the slightest, | just neetearn the language.

b) I'm interested a little bit, but only out of cusity.

c) I'm very interestetb find out about the people behind the language
16) What do the following words in Samoan mean?

Loomatua tamaitiiti tamaloa taulealea toalua

17) Are you male or female?

1.5 Answers SectionCheck your score and improve your language learning
ability:

In the quiz you have just done:

1. a: score 10 points, b: 4,¢: 8,d: 0

Good language learners find words fairly easy, aned't put off by the way they look.
2.a:5,b:10,c:0,d: 0

Good language learners are afolenake imaginative guesses about the meaning of wis.
3.a:0,b:0,c:10,d: 8

Good language learnemsake the most of their skills and managéo communicate in all
sorts of unlikely situations

4.a:2,b:2,c:10,d:0
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Good language learnease quick at seeing patterns in a foreign languagéNegative sen-
tences in this language begin with 'nek’. Thewast is always ‘chuchu'.)

5. Two points for each language (maximum 10 points).

This question shows hointerested you are in languages and communication
6.a:0,b:3,c:7,d: 10

Being scared stiff is obviously a bad sign.

7. Good language learngpsactise a lot on their own Give yourself two points for each dif-
ferent activity you listed (e.g. listening to cassg while driving, watching foreign language
films on TV). Maximum 10 points.

8.a:4,b:0,c:10,d: 7

Good language learnettsink a lot about how they use language

9.a:10,b:0,c:5,d: 2

Good language learners seem to read a lot. (@&®d way of increasing your vocabulary.)
10.a:5,b:8,c:10,d: 0

Good language learners haederence booksand consult them regularly.

11. Less than 5, score 0. 6-8, score 5. More tha@gesl0. This test measures your short-
term memory. Most people can remember 5 or 6 woud®f the list.

12. A point for each idea (maximum 10). People whovamy rigid in the way they see things
tend not to be very good at learning languagess iBhprobably because they don't Ib&ng

in situations they can't control

13. Two points for each idea (maximum 10).

An important factor in learning a languagenistivation.

14.a: 10, b: 2,c: 7,d: 40

This questiorassessesowwilling you are to take risks in a language you dobhknow well
15.a:0,b:5,c: 10

It is impossible to separate a language from iteucel Good language learnease open to
other cultures and individuals, and this creates more opportunities for progress.

16. Two points for each word you got right. This quastests your memory again.
17.Females score ten. On the whole, women are lattenguages.

1.6 Interpret your score:

= 0-30 You think youare useless at languagesind can't see the point in trying. Don't give
up! Keep at it!

» 30-70Learning a language is hard work for you, but yetithere in the end. You probably
had a bad experience at school. Just remembemibstt people in the world speak at least
two languages, and lots speak four or five, saittde all that difficult, can it?

= 70-100You're an average sort of learner not brilliant, but you manage. You're always
willing to have a go Surprisingly, it usually works, too! Add sonsgstematic studyto
this, and a bit of practice, and you'll be aol€ope in most situations

= 100-140You can probablyget by in one or two languageslready, and learning a new
languagéholds no terror for you. Don't give up when you feel you're not makinggress.

A bit more confidence, and somencentrated practice and you could easilstart feeling
really at home in your foreign language

» 140-170You arean outstanding language learnerYou enjoy using words, and language
is a constant source of delight foryou. You don't learn a language to go on holidapu
enjoy going abroad because it gives you an exaiatn another language!

Adapted from a quiz by Dr Paul Meara of Birkbeckl€ge, London
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1.7 Discuss the following:

1) Do you agree with the interpretation? Is it @djalescription ofouas a lan-
guage learner?

2) The tone of the quiz is quite light-hearted, theé content is serious. Read
through the Answers section of the quiz again. Do ggree that the things it
suggests are what a 'good learner' does?

For example, is it importanto be able to guess the meaning of words
Why/why not? Is it importanto be able to see patterns in a langua@ds it
important to have a good memory?

3) The answer to question 3 says that good langigageeranake the most of
their skills, and managéo communicate in all sorts of unlikely situations
Think of ways in which communication can take plat®er thanwith words.

4) The quiz contains some surprising ideas. Fomgka, the answer to question
12 suggests that good language learners don't bent in situations that
they can't control, and the answer to question 14 that they are pedpa take
risks. To what extentis this true in your own experience?

5) Research does suggest that women are genee#téy tanguage learners than
men. Can you think of reasons why this might be so?

1.8 Read the characteristics of a good language learwhich are highlighted
in the quiz and explain each of them:
He or she should be:

- confident in his/her ability to learn; | - a good guesser;
- self-reliant; - probably positive in his or her atti-
- motivated and enthusiastic; tude to English language and cul-
- aware of why he or she wants [o ture;
learn; - a good pattern perceiver;
- unafraid of making mistakes; - prepared to look for opportunities to
- unafraid of what he or she doesn’t come into contact with the language;
know; - willing to assume a certain responsi-
- a good risk-taker; bility for learning.

Say which of them you

- have;

- do not have, but would like to possess

Can you think of any other characteristics of a gtenguage learner?

¢ 2c] 2. You will hear a lecture on “The Good Language LeatnFollow the
instructions in thetistening Guide

3. The personality of the learner also affects the \wayor she learns a lan-
guage, but no-one quite knows how!

19



3.1 Can you think of any qualities that might helphander language learning?
The following adjectives might help you:

confident outgoing sociable patient

shy extrovert tolerant inquisitive

3.2 Study the following paragraph.

According to the Swiss psychiatrist Carl Gustavg]wevery person's per-
sonality can be placed somewhere on a scale rurfrong extremeextrover-
sion (an outgoing personality) to extrenmroversion (a withdrawn personal-
ity). The typicalextrovert is particularly fond of people angeople-oriented
activities: he or she is sociable, likes parties, has maeyds, needs to have
people to talk to, and does not like reading odwhg alone. The typicahtro-
vert, on the other hand, is a quiegtiring sort of person, introspective, fond
of books rather than people. Unlike the extroweho craves excitementtakes
chances, and is generally impulsive, the introsbtins excitementtakes mat-
ters of everyday life with proper seriousness, bikes a well-ordered way of
life. Whereas the extrovert tends to be aggresanck loses his or her temper
easily, the introvert tends to keep his or herifgsl under control, seldom be-
haves in an aggressive manner, and does not |lssa& lier temper easily. The
introvert is more reliable and less optimistic tithe extrovert. The extrovert
may often be subject to criminal or psychopathibaweour, in contrast to the
introvert, who may exhibit neurotic tendencies.udttier difference between the
two involves their ability to remembestudies have tended to show that the ex-
trovert learns faster than the introvetiut, in the end, remembers less

3.3Explain the following:

people-oriented a retiring sort of per-

activities son introspective
crave/shan  excite- introversion
ment extroversion

3.4 Sum up all the information you have learnt so feoa introverts and ex-
troverts and say how a person’s personality afféles process and results of
learning?

3.5What type of personality are you? And how doefféicathe process of lan-
guage learning?

TALKING POINTS

1. Using the active vocabulary speak on the following:
1. How do you assess your personality? Are you aroegtt or introvert?
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. What is it like being an introvert (extrovert)?
. Have you been in a situation you could not copéwkow do you feel in
the situations you cannot control?
What is inquisitiveness? Are you inquisitive? Igaod to be inquisitive?
. What kind of person is a man of rigid principlesfz Aou a rigid or flexi-
ble person?
6. How do you assess your aptitude for language leg?ni
7. Have you ever thought over your language learniregeggies? Why is it
so important to know one’s language learning stitat®
8. Do you feel at home in your native language?
9. How good are you at expressing yourself in youivedanguage? Are you
always clear? Can you easily put into words evergtiiou want to say?
10Why is it advisable to find out about people behimel language?
11Are you quick at seeing patterns in a language? ldoes this ability
contribute to successful language learning?
12 Are you ready to take risks in a language you ddknow well?
13 What are the possible ways of enriching one’s valzig?
141s it advisable to use dictionaries and referenmakb in language learn-
ing? Why? What reference books and dictionariegalouse?
15.Are you not put off by the way unfamiliar wordsarioreign language look?
16 Why motivation is so important for language leaginVhat is motiva-
tion for you?
17What is out-of-classroom learning? How does it ediffrom an in-
classroom learning?

w N

SFS

2. Describe the following:
a) the learners
» who are useless at language learning;
» who are average language learners;
» who are good language learners;
» who are outstanding language learners.
b) yourself as a language learner.

SELF-CHECK

l. Fill in the gaps with the words from your activecabulary. Each dot repre-
sents one letter. The first letter of each wordrsvided as a clue:
1. If you have am . ... ... for something you are able to learn it quickly
and do it well.
2. Ane....... Is a person who is active, lively and sociable.
3. The cause to want to do sth or the reason foratiiens is referred to as
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A plan designed for a particular purpose is cadled. . . ..
. Someone or something thates . . . . .. does a job successfully, without
wasting time or energy.

S

6. If you are very friendly and like meeting peoplauyareo . . . .. ..

7. R ... .laws or systems cannot be changed or varied, learéfore con-
sidered to be rather severe.

8. Ani......... person likes finding out about things, especialigret
things.

9. Whenyoua . . ... a person, feeling or situation, you consider thew a
make a judgement about them.

10.If somethingh . . . .. S you, it makes it more difficult for you to carout
a task or a plan.

11ifyoui..... something on people, you force them to accept it.

12Top....... means to improve or to become more advanced behig
rank.

13Ifyoum..... something, you manage to learn it or to cope with

141fyour. . ... that something is true, you think it is true

ll. Fill in the prepositions and adverbs where necegsar

1. This exercise tests your aptitude ... learning matims

2. Write your answers ... a sheet ... paper? Then add ur. s©ores to

find ... how good a language learner you are.

They say if you put ... words exactly what you wamsay, so you are

good ... expressing yourself ... your own language.

Read ... this list of words and try to memorise.

I’'m very interested to find ... ... the people ... thedaage.

Good language learners are not put ... ... unfamilianms.

Good language learners can make the most ... thdis sind are

quick ... seeing patterns ... a foreign language.

8. Those who learn a foreign language should praatisg ... their own.

9. Give two points ... each idea.

10.This question assesses how willing you are to teks ... a language
you don’t know well.

11A new language shouldn’t hold terror ... you.

12.Come on. Keep ... it. You have nearly finished.

13.Learning new words should be a constant source lighdle.. you.

14.... what extent is this true ... your own experience?

15What qualities might hinder ... language learning?

16.Some language learners find it quite difficult wpe ... grammar ex-
ercises.

w

NoOA
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lll. Express the following in English:

1.

w N

o Ol

CTparcrust OBJIaJICHUA HWHOCTpPAH-
HBIM SI3bIKOM;

. KpaTKOBPEMCHHA IIaMsITh,

XOpOIIIO M3JIarath CBOM MBICIH Ha
POIHOM SI3BIKE,

. cmocoOoM oboraleHus CJI0BapHO-

Iro 3araca sBJISIE€TCA YTCHHUC KHHUI' B
OpUTHHAJIC,

. TIPUJIOKUTHh MAKCUMYM YCUJIUH;
. Y3HaBaTb MHOTO€ O JIIOASX IIO-

CPEIACTBOM MX A3bIKA,

. AC€J1aTb JOTraJKH / A0TragbIBaTHCH,

. BUIIETh | pa3inyaTh CTPYKTYpHI /

CJIOBA B SA3BIKE;

. MHOI'O IIPAKTUKOBATb [ 3aHMMaThCs

CaMOCTOSTEIIBHO,

10maTy Ha PUCK B M3YUYCHHM S3bIKA

(KOTOpPOTro THI XOPOIIIO HE 3HACIIID);

114gyBcTBOBaTH CE€0sI yBEpPEHHO B

si3bIKe / XOPOIIO 3HATh MHOCTPAH-
HBIN S3BIK;

12 ObITH OTKPBITBIM APYTUM KYJbTY-

pam / mromsiM (XOTE€Th y3HATh O
KyJbTypax pa3HbIX CTPaH U 00 UX
JTFOMSX).



B. LANGUAGE LEARNING STRATEGIES
WHY AND HOW TO LEARN A LANGUAGE?

ACTIVE VOCABULARY

Able (adj) — an ~ worker, the ablest/most able studdniy, (adv) = in an able
manner;ability (n), the ~ to cope with problems, musical ~, puf differ-
ent/mixed abilities; to suit one’s abilities; a g&n of great ~; to the best of one’s
abilities; to demonstrate/to display, exhibit shalilities

Ample (adj) — ~ time/resources/evidence/opportunity; an ~ saltoyhave ~
practice in listening, et@amply (adv), ~ confirmed \ demonstrated / rewarded
Habit (n) — to practice/to develop/to form/to acquire,ahabit-forming activi-
ties, get into the ~ of doing sth

Skill (n) — language ~; the ~ of listening with undemndiag, of reading with un-
derstanding, the active ~ of self expression thinaihg spoken and written word,
to learn/ to acquire/to practice/to master skiltechnical/communication
/management skills, to require/have a ~ at/in sihfgl sth, the ~ in marketing;
skilled (adj), a ~ negotiator, ~ statfy be skilled at/in sth ordoing sth, Are you
skilled at dealing with complaintskil(Dful (adj), a ~ painter/driver/performer,
a ~ performance; ~ in doing stkillfully (adv)

Steep(ad)) — a ~ path/descent

/hill/climb; a ~ increase/decline; pretty ~ feesfps (nformal); ~ demand; it
seems a bit ~; a bit ~ story; his conduct is rathesteep (n); steepen(v);
steeply(adv)

Buzz Miaou(w)/Mew | Slimy Snore

Gargle Mumble Slouch Squeamish

Giggle Munch Sluggish Squeeze

Grumble Scrape Smooth Thump

Howl Scratch Sniff Wobble
STARTER

1. Read the following and compare the situation wathgluage learning in
Belarus:

The Japanese are the most talented people for ilggfioreignlanguages. 92 pe
cent of the Japanese who are over twenty yeartddérmw one foreign languag
53 per cent of the people can speak two languadeger cent speak three lan-
guages and 15 per cent can speak four languages

2. Here are the 10 most spoken languages of the wBd@d, analyse the fol-
lowing information and discuss why people learreign languages and why
they most of them learn English.
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Number of first Number of first
Language , Language ,
language’speakers language’speakers

Chinese 800 million Arabic 160 million
English 400 million Portuguese 160 million
Spanish 290 million Bengali 155 million
Russian 275 million German 130 million
Hindustani 250 million Japanese 120 million

3. Here are some amazing facts about English today:

One billion people speak English. Tha23% of the world’s population.

The number of Chinese people learning English taddygger than the populatic
of the USA

40C million people speak English as thBist language. For the othe60C million it
is either asecond languager a foreign language.

80 % of the information in the world’s computers isEnglish.

English is just one of ove},700languages in the world today.

75 % of all international letters and telexes are mylish.

80 % of all English vocabulary comes from other largpsa

Nearly50 % of all the companies in Europe communicate wattheother in English

4. Read the list of the countries in which EnglisepskenlLook the words up in
the dictionary to check their pronunciation. Decidevhich countries English is
thefirst language and in which it ighe official second language

Australia, Bangladesh, Cameroon, the Bahamas, Eiteppia, Ghana, Israel,
New Zealand, India, Kenya, Hong Kong, Guyana, Timtdd Kingdom, Zim-
babwe, the USA, Sudan.

5. Sum all you have learnt in this part and answer wigylearn foreign lan-
guages?

READING AND DISCUSSING
1. It is quite essential to know your aptitude fordaage learning and its mo-
tives but there is one more thing you cannot daout and it is ‘how you should

learn’. ‘Learning how to learn’ tasks will help yoio develop the attitudes,
strategies and skills for effective language leagni
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Opinionl

a) «Why is learning a foreign language so difficultifefe are all the words to learn al
English grammar is so complicated. Some of thesrate very strange, like making qugs-
tions with "don't" and "doesn't". Then there aravays irregular forms and exceptiol
Why can't English grammar be as nice and simplmg®wn laguage? | didn't have ar
problems learning that.»

N
Discuss
1)Why do we find learning our mother tongue easianttearning a foreign
language?
2)How can we make learning a foreign language méeesléarning our own
language?
Opinion2

b) « like learning English ad | know that one of the best ways to learn isge the
language as much as possible. But that's my prableatways feel silly when | spe
English. | don't like taling in front of the whole class, because | know I'm ingaknis-
takes. And | feel reallsilly when we have to speak English with oumfili®in pair or
group work. | feel very setfenscious, because it just isn't natural. And I\kriocould
never speak English to English speakers, becausasure they would all laugh at r
mistakes and my funny accent.»

|

Do you feel the same way?

2. A Greek philosopher once said that there is no regad in learning. The
way to knowledge is difficult areteep But the process of learning is simplified
thanks to better methods of education and practpsaichology. Your way to
knowledge can be a wonderful journey if you takedhdvice.

How do you learn best? How to avoid the problemstioeed above?

2.1Look at what some people say about how they leash Ehoose three state-
ments that you agree with most.
— | can only learn things if | know the rule. Graamms the most important thing
to me.
— | find | can't learn anything until | write it @a, so good writing exercises is
the most important thing for me.
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— Project work is a great way to learn. You make td mistakes but you really
use the language.

— Role plays and things like that. They're my faiuteu because it's like you're
really using the language.

— | learn most with reading and listening compredn@m | need to see and hear
as much language as possible.

— | like drills and grammar exercises best. A Ibpeople think they're boring,
but you know what you're learning.

— | find learning how to learn the most useful hessathen you can help your-
self.

— | like reading and listening, but | don't likensprehension exercises. They
make it boring. | just like to read and listen amatk it out for myself.

2.2 Complete your own learning profile. Make a notelongs that helped you
to learn the language most effectively.

3. What language skills do you know and already hawead the following text
and be ready to discuss it. Pay attention to theéeuimed words and word com-
binations.

3.1 Read the following sentences containing the astbgabulary. Render these

sentences into Russian and explain the meanirtgeofords in italics.

1. You will haveampleopportunity to express your opinions during thbate.
The men have beamplyrewarded for their services. These documents pro-
vide ampleevidence of their guilt.

2. The student'sommandof a languageshould be judged not by how much
he knows, but how well he can perform in publice $lad an excellemom-
mand ofall the facts.

3. The carving shows remarkable techniskill. Candidates should have good

typing skills and a goo@dommandof English. It is useful to think of master-

ing a language in terms of four relatddlls: two passive and two active.

She turned out to be rathailful with her hands.

These are skills which are practised so that threycaordinated into the

right habits

6. You will thusget into the habit obuilding up your vocabulary stock with a
well-laid and progressive plan.

ok

3.2 Match the following words with their meanings. Make sentences with
these words in all their meanings and translategbetences into Russian. Con-
sult an English-English dictionary.

1. Steep a) Mental competence, know-how
2. Ability b) Skilful, capable
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3. Skill c) Settled practice

4. Able d) Competence, art, experience, dexterity, techaiqu
5. Habit e) Sufficient, spacious, extensive, abundant
6. Ample f) Sharp, abrupt, exaggerated, excessive, unreason-

able, immoderate

3.3Now study the text.
ON LANGUAGE SKILLS

When you are teaching somebody to swim or drivara learning does
not start to be effective until the learner ishe water or the driving seat. It is a
waste of time to give him lectures about swimmitrglses or how the carburet-
tor works. He needs a model to imitate and plefitgractice of the right kind.
In fact we learn to do things, by doing them, amd applies no less to language
learning than to swimming or driving.

It is useful to think ofnastering a languagean terms of four relatedkills:
two passive and two active. These arestit of listening with understanding,
to tell language, that atading it with understanding, andthe active skills of
self expression through the spoken and written wordBecause of this it is nec-
essary to havample practice in listening to the language, in reading lan-
guage, and in practising. Learning a foreign laggueonsists of forming the
sounds of the language, of framing the structuoesectly, of choosing the right
word in the right place in a pattern, of using tight intonation with each struc-
ture and so on. These are skills in just the sameas a swimmer's, whwrac-
tises the skills ofusing correct arm movements, correct leg movenemdscor-
rect breathing; and these must be put togethethaahe skills are coordinated
into the right swimmindnabits. The swimmer needs practise these habitsun-
til he does them without thinking. We know if wevkdearned th&rong habits,
if we are allowed to use wrong arm movements imswing, for example, it is
later very difficult to correct them. Unless werstaith the correct skills, and
practise them, we are never likely to become a gwochmer.

Learning a language is not a matter of acquirisgtaof rules and building
up a large vocabularyThe student's mastery of a languagas ultimately
measured, by how well he can use it, not by howhmioe knows about it.
A student who has learnt a lot of grammar but wéwnot use a language, is in
the position of a pianist who has learnt a lot ab@rmony but cannot play the
piano. The studentsommand of a languagewill therefore be judged not by
how much he knows, but how well he can performublic.

3.4 Explain or define the words and word combinatianbold type.
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3.5Answer the questions on the text and give its suynma
1. What four related skills are important in Langedearning?
2. What concrete steps does language learningstari®i

3. What happens if a person has learned the wrabigsi?

4. How is the student’'s mastery of a language nredSu

4. A good language learner should enrich their vocabyllearning as many
words as they can. You are going to learn some atapoeic words. These are
words that sound like their meaning.

E.g.: The beebuzzedaround the honey-pot.

| could not get to sleep last night because my &ndbwvassnoring so

much.

4.1 Here is the phonemic script of several such wotdek at the words in the
columns, practise saying them, and decide how #reyspelt. Then find the
words in the dictionary to check the spelling ah@ tmeaning. Define their
meaning and explain their usage.

[6Amp] ["mAmbl] [g1g]]
[mantf] [skreet/] [smu:d]
[snif] [skre1p] [skwi:z]
["skwizmif] [mi:"av] [slavtf]
["slarmi] [havl] [“slagif]
["grambl] ["ga:gl] ["wpbl]
4.2 Discuss which words sound like something
- pleasant/ unpleasant? - short/long-lasting? R/log-pitched?

4.3 Fill in the gaps or answer the questions with omehe above words in its
correct form:
1) ‘I refuse to resign!’ said the Prime Minister, the table defiantly.
2) ‘I have got a terrible cold. I've been andezing all day long.’
3) It was quiet, only jackals among the ruins.
4) It began to rain while we were having a walk. | had the mud
off my shoes when we got back.
5) Many people think snakes are
smooth and dry.
6) This is what cats do with their claws!
7) This is what you are if you do not like the sighbtood!
8) He took my hand and ‘Don’t worry’.
9) Paul spent the whole afternoon a pacKasolits.
10) There were a few smothered from the gitlag by the pool.

, but it istnmt. Their skins are
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11) She had a sore throat and had to
the toothpaste tube in thulla?
something about his pension, ta’t understand

12) Do you always
13) He keeps
what he is saying.

14) A horse came slowly into the yard, its rider

withvabdtr.

in the saddle: the

head down and his shoulders sloping downwards.
15) His soldiers were so weak, their movements so that they could

not continue.

16) The jelly was difficult to eat because it

17) The boulders were so

18) The fly’s

19) | could hear heavy
could not sleep.

o nsuch.
and slippery | coatdyet a grip.

gets on my nerves.

coming from his bed-raammight and

4.4 Make up and practise a story or a dialogue usingvamy onomatopoeic

words as possible.

TALKING POINTS

Support or challenge the following statements:
1) We learn to do things by doing them.
2) If we have learnt wrong habits it is later vdiificult to correct them.

3) The student's mastery of a language is ultimatedasured by how well he

can use it, not by how much he knows about it.

SELF-CHECK

|. Express the following in English:

1. xopomiee BIaJeHUE SI3bIKOM;

2. POIHOM S3BIK;

3. MNPHUBBIKHYTH YTO-TUOO JI€NIATh;

4. 1o Mepe CWJI U CIIOCOOHOCTEH;

5. BBICOKOOJIAPEHHBIN YEIOBEK;

6. MpOSBIISITH pa3HbIE CIOCOOHOCTH,

7. y Hero Oblja MOJIHAs BO3MOXKHOCTD
9TO C/IEIaTh,

8. xopormras 3apruiara;

9. 1OCTaTOYHO BPEMEHH;

10. A3bIKOBBIE YMEHUS;

11. ymeHue ciaymaTh 1 TOHUMATh UHO-
CTPaHHYIO PEUb;

12. ymeHne 4yuTaTh W MOHUMATh TEKCT
Ha UHOCTPAHHOM SI3BIKE;

13. ymenblif BOAUTEND,

14. oBnaneTs HABHIKOM;

15. umeTh OOJIBIION ONBIT B YEM-JIUOO;

16. xpyToit moabewm,

17.pe3kuii criaj 1eH;

18. HeroMepHO BBICOKHE TPEOOBaHMUS,

19. 1oBOIBLHO HETPaBAOTON00HAS HC-
TOpUS;

20. 10BOJIBHO HATI0€ MOBEACHUE.
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ll. Decide who or what does the following. Match theroatopoeic words with
objects or creatures that produce the actions amsts, or have the quality:

1. Buzz a) a person while eating an apple

2. Miaou/miaow b) dogs meeting new and unfamiliarects
3. Scratch c) catfish is like this

4. Sluggish d) somebody’s heart does it

5. Squeamish e) thunder can do it

6. Gargle f) tall people often do this

7. Mumble g) child’s skin may be like this

8. Scrape h) jelly does this

9. Smooth 1) telephone can produce this sound
10.Squeeze ]) something moving slowly

11.Giggle k) men while sleeping

12 .Slimy I) we do this to an itchy part of our body
13.Munch m) strong winds can produce the sound
14 .Sniff n) people rinsing their throats

15.Thump 0) cats usually make the sound
16.Grumble p) people feeling sick in the stomach

17 Howl g) people breathing heavily when exhausted.
18.Slouch r) to extract some juice from a fruit wetdis
19.Snore S) people speaking indistinctly

20. Wobble t) girls can produce it

u) people making a deep sad sound when in pain
v) if we clean something we do this

Renderthe following sentences into English. Use the oriop@eic words.

PonNPE

MHoOrue CYuTarT, YTO 3MEU CKOJIb3KHUE Ha OIYIb, HO 3TO HEMpaBAa.
['myxum yaapomM oH cOUJT IpeciieoOBaTENs I€BYIIKH.

Bolifs B KOMHATY, OH ONIIYTHJI 3allax CBEXKEUCIIEYEHHOTro XJieba.

Ksppu Hukoraa He myTeliecTBOBalia 1O MOPIO, TaK Kak €€ MOCTOSHHO

TOIIHMUJIO OT Ka4KH Ha BOJC.

©NOo O

OH Oosuics, YTO KTO-HUOY/Ib YCIBIIIUT OypyaHUe €ro XKelyaKa.

He naling Hu4ero ckas3arb B OTBET, OH IPOMSIMIINI YTO-TO HEBHSATHOE.
51 He BBIHOIIY 3BYK, KOTOPBIM M3AET MOS py4Ka, KOT1a 5 IHIILY.
XO0351MH NIPUKa3aJl BBICKPECTH JIaBKY, CTOSBILYIO B YTy KyXHHU.

IV. Put the verbs in brackets in the most appropriatesé and voice forms:
People alwayd (to speculateupon how languagg (to begin) conse-
quently, we3 (to have)with us today an extensive collection of theoresl
guesses, some rather ridiculous, others with muoma & trace of credibility to
them. In 1866 the French Societe de Linguistige forbid) any discussion at
its meetings of the origins of language, on theugds that such speculati@n
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(to be)absolutely fruitless. Nevertheless, speculaéaito continue).We 7 (to
be) still curious about how it a8 (to begin).

Before the middle of the 18-th century, theori€she beginning of lan-
guage generall9 (to fall) into the category of Divine Origin. According toese
early theories, mafhO (to createlalmost instantaneously, and at the moment of
his creation, speecti (to provide)to him as a divine gift. Sb2 (to go)the bib-
lical story of the Garden of Eden. Ga8 (to create)Adam and speech simulta-
neously, for (because) Gddl (to speak)with Adam and Adani5 (to answer)
him. The language they usg@ (to be)Hebrew.

Speculations on the origin of languabé (to move)from the realm of
fancy andl8 (to enter)what is called the “organic phase” in the lattartf the
18-th century with the publication of Johann Gatdrvon Herder’'s “On the
Origin of Language” in 1772. This9 (to be)the period when Immanuel Kant
and other20 (to set)the stage for the theory of evolution of man, &l stated
a century later by Charles Darwin. Her@dr(to arguekhat languag@2 (to be)
too imperfect to have been a divine gift2R8 (to come aboutjhrough man’s
own groping efforts f{ociioBHo: Ha omymb) towards reasoning. Language, he
said,24 (to bg the result of an “instinctive impulse similartteat of an embryo
pressing to be born”.

Darwin 25 (to argue)against any distinctly “human” quality of language
He maintained that the@6 (to be)only a difference of degree between the lan-
guage of man and the cries of animals. He reastidman’s language, like
man himself27 (to come from a primitive form, probably expressions of emo-
tion. For example, the feeling of contempt or d&gusually28 (to accompany)
by a tendency to puff out air through the nose outim, and thi29 (to make)
such sounds as “Pooh!” or “Pish!”. Another scienittax Muller, a contempo-
rary who30 (to disagrepwith Darwin on this point31 (to nickname)t scorn-
fully the Pooh-Poohtheory.

SAMPLE EXAMINATION QUESTIONS

1. What makes a good language learner?

2. How do you rate your language learning abilities® $ou a good language
learner?

3. What motivates you to learn English? What do yotadenow English well?

4. Would you like to learn other foreign languages&dfwhat languages then?

WRITING

& \Write an essay on one of the topics:
1. “Who does not know another language, does not Kmewwn.” (Goethe)
2. “To have another language is to possess a secaohd €harlemagne)
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UNIT II. THE BEST DAYS OF YOUR LIFE?

» Topic: The main topic that runs throughout this unithe topic if education its aims,
problems and systems. Education is a subject ffeits us all. That is why students are also
asked to comment on their own previous learningjy school experience and to discuss what
priorities of the ideal school should be and thie eteacher should play in it. The students
are offered to watch a film on the topic.

» Grammar: Since grammar is essential for language competireceanit also presupposes
grammar revision. Revise the grammar material usi@gammar references from Headway
Advanced Student’s Book (p. 134).

Do the exercises from Headway Advanced StudentskBand Headway Advanced Work-
book.Noun phrass — Headway Advanced Student’s Book ex. 1, pp. 20 arl Headway
Advanced Workbook ex. 1, 2, pp. 4 -Auoiding repetition. -Headway Advanced Student’s
Book ex. 2, p. 21, Headway Advanced Workbook exp.34,'a’ or ‘an’; ‘the’ — Headway
Advanced Student’s Book ex. 1, 2, p. 22.

Topic Hours

A First Day at School. 2
Idioms.
Links between parts of sentences.
B System of Education. 2
Noun phrases. Avoiding repetition.
C State and Private Sectors of Education. Coeducath and segrega- 4
tion.
D Traditional and Progressive Types of School. 2
Multi-word verbs.
E Problems of Education. Examination and grading sstems. Punish- 6
ment in school.
F What Makes a Good Teacher? 6
Revision: ‘a’ or ‘an’; ‘the’.
G Computer Aided Instruction. 2

Revision 2

A. FIRST DAY AT SCHOOL
ACTIVE VOCABULARY
Bleak (ad)) — ~ hills/mountains/moors/apartments; a ~y;da ~ out-

look/prospectpleakly (adv);bleakness(n)

Blurt out (phr. v) — to ~ bad news

Formidable (adj) — a ~ place/task/womdormidably (adv)

Gabble (v) — to ~ on/away; to ~ sth (out); to ~ one’s d&rto ~ on in some lan-
guagegabble (n), a ~ of conversation

Model(l) (v) (oneself/sth upon/on sb/sth) a design ~ on classical Greek
architecture; the school ~ itself upon Eton

Preparatory (adj) —a ~ school (prep school); ~ courses for studentayesti-
gations / meetings / measures
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Rigmarole (n) — (derogative) to go through a ~ of fitting dortms

Solace(n) — to seek ~ in alcohol; to find ~ in music;derive ~ from sth; to give
~ to sb;solace(v)

Truant (n) — to play ~ifdiom.); truancy (n); an increase in ~ rate

A chip off the old blocKinformal) To pull strings

To give short shriftsually passive (To be) on tenterhooks

To come up to scratch Over the moorginformal)

To know/learn the ropes To upset the apple cart

To lick into shape (To go) back to the drawing board
STARTER

1. Read the following poem and pay attention to thenmatopoeic words. What
Is the poem about?

ANOTHER DAY

Boys shout, Best of all. Head on desk,
Girls giggle, Boys fight, Boy sleeps.
Pencils write, Girls flee,
Squiggle, squiggle. Teacher’s gone Home time,
Get it wrong, And spilt Glory be,
Cross it out, His tea. Mums got,
Bell's gone, Clatter bang! Chips for tea.
All out! Big din, Warm fire,
Whistle goes, Full belly,
Balls bounce, All in! Sit down,
Hands clap, Watch telly.
Skipping ropes, All quiet, no sound,
Slap, slap Hear worms, Bed time,
Hand-stands, Underground. Creep away,
By the wall, Chalk squeaks, clock| Dream until,
Sara Williams, creeps, Another day.

John Cunliffe
(John and Liz Soars. Headway. Advanced. Workboo#o@ University Press, 1995)

2. After reading answer the following questions:
1) How old do you think the poet is?
2) Where does each verse take place?
3) How would you describe the rhythm of the poem?

3. Translate the poem, paying attention to the onopw words.

4. Practise reading it aloud as fast as you can, veipression to suit the mood
of each verse.
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5. This unit is titled ‘The best days of your lifetdrpret the title and answer
the following questions:
» Where the school days the best daygair life? Why?
* How old were you when you started your school?
* What sort of school did you go?
« Can you remember your first day there? What whisai?
 What do you remember most fondly about being impry / secondary
school?
* What subjects were you best / worst at?
« Was your attitude and opinion of the school chapgs you grew older?
What do you think of it now as a student?

READING AND DISCUSSING

1. You are going to read a text written by Winston i€hill (from his autobiog-
raphy ‘My Early Life’). He describes his first day school, when he was seven.
Before reading do the following vocabulary exersise

1.1 Read the following sentences containing the astbgabulary. Render these
sentences into Russian and explain the meanirtgeofords in italics.

1) Heblurted outthe bad news before | could stop him

2) The future lookedbleak

3) This system is closelmnodeled uporone used in French hospitals.

4) It was difficult to overcoméormidable political obstacles.

5) ‘Look here,” hegabbled ‘It's about the Harvest Festival.’

6) He began to findolacein the Bible.

1.20dd word out: the one which does not fit into theug of synonyms.

» Bleak dismal sombre frightful

» Formidable desolate dreadful awesome

= Comfort support solace gravity

= Chatter gabble babble swallow

» Exclaim blurt out utter suddenly utter angrily

(£J1.3What do you know about Winston Churchill? Readée

WINSTON CHURCHILL'S -
PREP SCHOOL V

The school my parents had selected
my education was one of the most fashiag
able and expensive in the country.ntib-
delled itself uponEton and aimed at bein
preparatory for that Public School above
all others. It was supposed to be the velys
last thing in schools. Only ten boys in *
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a class; electric light (then a wonder); a swimmgagnd; spacious football and
cricket grounds; two or three school treats, opéghtions' as they were called,
every term; the masters all M.A.'sgownsandmortar-boards; a chapel of its
own; no hampers allowed; everything provided bydb#horities. It was a dark
November afternoon when we arrived at this estaivlent. We had tea with the
Headmaster, with whom my mothesnversed in the most easy mannel was
preoccupied with the fear ofspilling my cup and sonaking 'a bad start'.

| was also miserable at the idea dieing left alone among all these strangers in
this great, fierceformidable place. After all | was only seven, and | had bsen
happy in my nursery with all my toys. | had suchnderful toys: a real steam
engine, a magic lantern, and a collection of soddaready nearly a thousand
strong. Now it was to be all lessons. Seven ortewghirs of lessons every day
except half-holidays, and football or cricket irddobn.

When the last sound of my mother's departing whegtsdied away, the
Headmaster invited me to hand over any money lihady possession. | pro-
duced my three half-crowns, which were duly entened book, and | was told
that from time to time there would be a 'shop'he $chool with all sorts of
things which one would like to have, and that Ildochoose what | liked up to
the limit of the seven and sixpence. Then we quiittee Headmaster's parlour
and the comfortable private side of the house, amigred the mordleak
apartments reserved — the instruction and accomtmodaf the pupils. | was
taken into a Form Room and told to sit at a deskth®& other boys were out of
doors, and | was alone with the Form Master. Helpced a thin greeny-brown
covered book filled with words in different typefspoint.

'You have never done any Latin before, hgpoe?' hesaid.

‘No, sir.'

‘This is a Latin grammar.' He opened it at a walirhbedpage. "You must
learn this,' he said, pointing to a number of wards frame of lines. 'l will
come in half an hour and see what you know.'

Behold me then on a gloomy evening, with an achiegrt, seated in front
of the First Declension.

Mensaa table

MensaO table

Mensama table

Mensaeof a table

Mensaeto or for a table

Mensaby, with or from a table
What on earth did it mean? Where was the send® Ihgeemed absolute rigma-
role to me. However, there was one thing | couldagk do: | could learn by
heart. And | thereupon proceeded, as far as myatarigsorrows would allow, to
memorize the task which had been set me. In duesedhe Master returned.

'Have you learnt it?' he asked.
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'l think | can say it, sir," | replied; andyabbledit off.

He seemed so satisfied with this that | was emin@lde¢o ask a question.

'What does it mean, sir?'
‘It means what it says. Mensa, a table. Mensanisua of the Flrst Declen5|on
There are five declensions. You have learnt thgusar = : \
of the First Declension.’

‘But,' | repeated, 'what does it mean?'

'‘Mensa means a table," he answered.

‘Then why does mensa also me#&n table,
| enquired, 'and what do€stable mean?'

'‘MensaO table, is the vocative case,' he replied.

'‘But whyO table?' | persisted in genuine curiosity. |

'O table — you would use that in addressing a table j
in invoking a table.' And then seeing he wasaastying
me with him, "You would use it in speaking to a table.’

'‘But | never do," Iblurted out in honest
amazement.

'If you areimpertinent, you will be punished, and punished, Iet me tell
you, very severely," was his conclusive rejoinder.

Such was my first introduction to the classics frauimich, | have been

told, many of our cleverest men have derived solmsotaceand profit.
(John and Liz Soars. Headway Advanced Student'«BoOg&ford University Press, 1995)

S e IS
AT, S
5\

1.4 Find all the words and word combinations in bofgé in the text and define
their contextual meaning.

1.5 Comprehension check. Answer the questions:

1) In the first paragraph, what is the contrast thatwriter makes between his
new school and how he felt on his first day there?

2)What were some of his fears?

3)What did he do with his ‘three half-crowns’? Why?

4)Why didn’t Churchill understand the task that tloerf Master set him? Do
you think he knew what Latin was? Did he know witetlensions are?

5)Why did the Form Master threaten to punish Chukzhil

1.6 Churchill obviously felt very miserable on his fiday at school. Find the
words in the text that describe his negative aigtto the day.

Examples:  a dark November afternoon; the fear of spillingeap

1.7What do you think?
1) Have you ever learnt Latin or Greek? How waaught?
2) Have you ever learnt a modern language in the®aurchill had to learn
Latin? What did you think of learning in that way?
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2. Dependent Prepositions. Read the paragraph puttiegcorrect preposition
into each gap. In this text the author mentioneel thanges in education.
What are they? What were the grandparents’ schgasi@da

Education

When my grandmother was at school, she toatkarn everything(a)
heart, and even years later she corddite countlespoems(b)
memory. She wagdiscouraged (c) thinking(d) herself, and
concentrated simply (e) learning facts. The teachers wstrect (f)
pupils in those days. My grandfatbenfided (g) me that he
wasexpelled(h) school (i) playing truant just once.

It is always worthwhile for governments invest (j) education.
Nobody shouldbe deprived (k) a good education, and everybody
shouldbenefit (1) it. Nothing canompensatgm) a bad start in
life. Pupils(n) public schools st#iccount (0) many of the stu-
dents at Oxford and Cambridge University. Untiltquiecently these universi-
ties seemedb be prejudiced (p) pupils from state schools. Many peo-
ple objectedvery strongly(q) this and at last things are changing.

| had no intention (r) stayingds) university after | had
finished my first degree. | finallguccumbed(t) parental pressure, but
only (u) protest, and carried out research (v) the life of

Baudelaire.
(John and Liz Soars. Headway Advanced Workbookofaxtniversity Press, 1995)

@ [e2] 3. Listening. You'll hear three people rememberingrteehooldays. Lis-
ten to them and do the tasks from ltetening Guide

&5 4. Write a 250-word composition otihe memories you have from your
schooldaysor your first day at schootlescribing the events and the atmosphere
that reigned there?

5. Study the linking words and phrases in exerdige 5 in Headway Advanced
Workbook and the idioms in exercise 6 pp.7 — 8aadivay Advanced Workbook.

SELF-CHECK

|. Paraphrase the underlined parts of the sentensegyuhe idioms given below:

A chip off the old block To pull strings

To give short shrift (To be) on tenterhooks

To come up to scratch Over the moon

To know the ropes To upset the apple cart

To lick into shape (To go) back to the drawing board
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1. She has just joined the department — it'll take dn@reek or two to learn

how to deal with the jab

He was very pleasaghen he scored the winning goal.

. He went to complain to the boss but only got higfband unwilling

attention

My father used his influende get me into the Civil Service.

Agatha Christie keeps the readers in a state abas)suspensentil the

final pages of the story.

They have rejected our proposal, so we_are stagtiregything anew

We’'ll have to bring the house up to a satisfacgtandardefore we sell it.

. “That daughter of yours has a great sense of humhbdyes, she’s just
like her father’

9. Her refusal to help quite spoiled our plans

10We need a new manager to imprdhe business and make it efficient

again

w N

ok

® N o

ll. Fill in the gaps with the appropriate prepositionbere necessary:

Don't let this discourage you ... trying again.

He confided ... me that he had applied for anothier jo

Please account ... your disgraceful conduct.

It's wrong suddenly to deprive your body ... certionds.

| feel that | have benefited ... this experience.

The allowance should be paid to compensate peogless of earnings.
They have failed to invest ... job creation in thigesi.

She was able to recite the names of all the Europagitals ... memory.
. The driver later succumbed ... the idea of his isiri

10.I've been so preoccupied ... my work to even thinkudlbaking a holiday.
11.We were miserable ... the idea ... getting there oh foo

12 Parents were strict ... their children in Victoriames.

CoNoOGhwWNE

lll. Choose the appropriate linking word from the sekgibelow each sentence
to fill in the gaps:

1. Brooke was arrested and ... sentenced to fivesymaprisonment.
a) nevertheless b) consequently c) subsequently

2. My car broke and ... | arrived late.

a) subsequently b) consequently c) meanwhile

3. His first response was to say “no”. Later, he,changed his mind.
a) moreover b) however c) consequently

4. | went to college ... all my friends were gettingll-paid jobs.

a) meanwhile b) moreover c) however

5. They know the painting is a forgery ... they knatho painted it.

a) however b) meanwhile c) moreover
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6. They had a wonderful holiday ... the bad weather.

a) nevertheless b) despite c) consequently

7. The people who... did the work were not mentioned
a) moreover b) presently c) actually

8. This defeat was widely predicted but it is gigainting ...
a) nevertheless b) however c) moreover

9. He carried out orders without questioning thermhe was not bothered by
hard work.

a) despite b) nevertheless c) furthermore

10. | thought the work would be difficult. ... ,stquite easy.
a) despite b) in fact c) moreover

IV. Express the following in English:

1. MpauHOE TOMENIEHUE; /. opaTb Ha KOro- 1uoo;

2. IOAAaThCS POAUTEIILCKOMY JaBICHUIO; 8. BBIMAIUTH YTO-TUOO HA TYIKOM
3. 6pats 3a obOpaserr; SI3BIKE;

4. BKJaaBIBAaTh ICHBTU B 00pa30BaHMUE; 9. mporynuBaTh ypOKH,

5. HaXOJUTh yTEIIEHHE B 4eM-JIH00; 10. Beinanuth 4T0-1160 (HE caep-
6. TeppOpPHU3UPOBATH KOTO-THOO0 3a YTO- KaThCsl).

HUOY/Ib,



B. SYSTEM OF EDUCATION
TOPICAL VOCABULARY

Curriculum (n) (pl. curricula) — to be on the ~; extra-curriculariates;
~ vitae @bbr. CV)

Posterity (n) — formal) for the benefit of ~, to have sth recorded / presd /
saved for ~

Preliterate (adj) —~ peoples

Syllabus(n) (pl. syllabuses or syllabi) — literature ~, to bedigilaid down by a ~
Voluntary (adj) —a ~ statement, ~ donations / contributions; to deork, ~
groups, to be run on ~ basigluntarily (adv)

To go after To close down To end up Tosignupto ordleout To callfor
STARTER

1. Discuss the following:
1) Have you ever thought what education means initejnhat is its value
or aim?
2) When do you think the necessity for education apguEa

2. Divide into three groups. Each group read onehef following texts. After

reading it present and comment on the ideas expdesseach text to the whole
class.Pay attention to the words and word combinationald type in the

texts. Be ready to render them into Russian.

FROM THE HISTORY OF EDUCATION

Nobody can name the exact date when and wherer#teséhool was founded and
when a distinction was drawn betwe®e communication of useful skillsin primitive soci-
ety and the origin of private schools. Educatios travelled a long and difficult way full of
changes before it transformed in what we have nidve. world of science poses two basic
approaches dhe descent of education

— evolutionary-biological The representatives of this point of view broughpada-
gogical activity ofpreliterate peoples together with the purpose of saving ipfusterity.

— psychological.The evolution of education is explained as the featation of un-
conscious instincts which imitate grown-ups’ belavi

So scientists relate the conception of educatigheégeriod when humans of the con-
temporary physical type appeared (40 — 35 thougaads ago). In Europe the formation of
the medieval system of education begins at theadrttie 8" century A.D. Since that time
education was the prerogative of the church. Medieducation was made up of the Latin
culture of “seven natural arts”: grammar, rhetod@lectic, arithmetic, geometry, astronomy
and music. Although the real content of these sbj@as altered constantly, the 7-fold struc-
ture was permanent until the Renaissance. In tbensehalf of the ¥ century elementary
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schools near the rural churches ataisterswere opened in Europe. Some high schools were
established by the residence of Charles I. In #feckntury new forms of studying were cre-
ated: lectures and exams. In thé" £entury the Renaissance began a public and ednahti
movement, which struggled for popular schools. @aictically only in the second half of the
20" century,the common system of public educatior from preschool to higher profes-

sional levels — was formed.
(ITepsoe cenmabps. Anenuiickuii szvix. 2006,Ne 6)

THE PURPOSE OFEDUCATION

If you ask yourself why children go to school, yibprobably say that they go to learn
their own language and other languages, arithmggography, geometry, history, science
and all other subjects. That is quite true: but wloythey learn these things? And are these
things all that they learn at school.

We send our children to school to prepare thenthertime when they will be big and
will have to work for themselves. They learn thewn languages so that they will be able to
understand what others tell them. They learn foréégnguages in order to be able to benefit
from what people in other countries have writted aaid and in order to make people from
other countries understand what they themselvesinideey learn arithmetic in order to be
able to measure and count things in their daily, Igeography in order to know something
about the world around them, and history to knomeihing about human beings they meet
every day. Nearly everything they study at schad bome practical use in their daily life,
but is that the only reason why they go to school?

No, there is more in education than just learniagtd. We go school above &ti
learn how to learn, sothat, when we leave school, we can continue tanleArman who
really knows how to learn will always be successhdcause whenever he has to do some-
thing new which be had never had to do before, ilerapidly teach himself how to do it in
the best way. The uneducated person, on the otimet, s either unable to do something new,
or does it badly. The purpose of school, therefmeot just to teach languages, arithmetic,

geography, etc., but to teach pupils the way tomlea
(Hill L.A. Comprehension and Précis Pieces for Geas Students. London, 1965.)

THE VALUE OF EDUCATION

Education is not an end, but a means to an enathkr words, we don’t educate chil-
dren only for the purpose of educating them; ouppse ido fit them for life. As soon as we
realize this fact, we will understand that it igywa@nportant to choose a system of education
which will really prepare children for life. It isot enough just to choose the first system of
education one finds; or to continue with one’s ®ydtem of education without examining it to
see whether it is in fact suitable or not.

In many modern countries it has for some time Hashionable to think that, by free
education for all — whether rich or poor, cleverstupid — one can solve all the problems of
society and build a perfect nation. But we canaalyesee that free education for all is not
enough; we find in such countries a far larger neindd people with university degrees than
there are jobs for them... Because of their degitbey, refuse to do what they think “low”
work; and, in factwork with the hands is thought to be dirty and shameful in such caastr

But we have only to think a moment to understarad the work of a completely un-
educated farmer is far more important than that pfofessor; we can live without education,
but we die if we have not food. If no one cleaned streets and took the rubbish away from
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our houses, we should get terrible diseases irtavums. In countries where there are no ser-
vants because everyone is ashamed to do such therlgrofessors have to waste much of
their time doing housework.

In fact, when we say that all of must us be edut#ddit us for life, it means that we
must be educated in such a way that, firstly, esahs can do whatever job is suited to his
brain and ability, and, secondly, that we can eealhat all jobs are necessary to society, and
that it is very bad to be ashamed of one’s workpacorn someone else’s. Only such type of

education can be called valuable to society.
(Hill L.A., Fielden R.D. Further Comprehension aPrécis Pieces for Overseas Students .London, 1965)

READING AND DISCUSSING

1. From your Country Study course recollect the systef education in Great
Britain and the USA. (If you have a problem witistiread the article on the
systems of education in Great Britain and the Us#e section Supplementary
Text of this unit)

1.1 Complete the following chart, which should explaow state education is
organised in England. You should bear in mind thatach town or district, the
system is decided by the local educational authaitd so it can vary, but this
Is the usual system.

(Voluntary)

5
6

pa
’ o
8 = .

8 (at least six years)
—13
10 m
11 :

n
12 o
13 = -

>_ .
14 . (at least five years)
15 . . .examinations (taken at .)
16 i
17 S .
18 .. .exaninations (general, vo-

cational and
.. .EDUCATION technical)
/ Y \
COLLEGE OF
UNIVERSITY EDUCATION NEWER CIVIC
(teacher training) COLLEDGE
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1.2.Now read the following information and be readyliscuss it.
The majority of pupils in Britain — over 90 % —a}

go to publicly funded schools, usually known
state schoo

e

Religious educationin schools is not prescribed
nationally as part of the curriculum, but is dedi
locally. Most schools provide religious educatio
in accordance with locally agreed syllabuses. Ar
parents have the right to withdraw their child
wholly or partly from religious education and
schools must agree to any such request.

All schools are required to write home-
school contracts, drawn up in consultatiop

with parents. These are likely to include
expectations about standards of educatign,
the ethos of the school, regular and punc
tual attendance, discipline, homework angl
the information schools and parents will
give to one another. The aimtshelp en-
school’s catchment area. gage parentsmore fullyin raising their

/_ children’s achievementsand in action to
— combat unacceptable behav

1.3 Give extended answers to the quesﬁb.\/,

How is the responsibility for education distributedGreat Britain?
What types of school are there in Great Britain?

What is the difference between public and privateosls?

Who determines the subjects taught in state schools

Is religious education obligatory in English scisiol

What exams do pupils have to take at school?

How are classes designated in a school?

What is a school year in Great Britain?

How can pupils continue their education after 16?

All parents have the right to say which
school they would like their child to attend,
and the local authority has a duty to meet
these requests. However, priority is nor-
mally given to children livingvithin the

©COoNOOhWNE

1.4 Give the difference (if there is any) of the megsiof the following words
and word combinations:
- ‘grammar’ schools / ‘secondary modern’ schodt®mprehensive’ schools

- ‘preparatory’ school ‘vocational’ school

- ‘higher’ education ‘further’ education

- ‘staff’ common room ‘student’ common room
- ‘curriculum’ ‘syllabus

- ‘period’ ‘lesson’
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1.5 In Britain there are three first degrees (whereuyare called a Bachelor of
...), postgraduate degrees (where you are called atéeof ... or Doctor of
Philosophy) and medical degrees. What do you ttmaKollowing letters mean?
a) BSc c) MSc e) BA g) Mphil
b) Bed d) MD f) MA h) PhD

1.6 Listening. Listen to short descriptions of the edion systems in Britain,
the USA and Australia and do all the tasks fromltiséening Guide.

1.7 Compare the systems of education in Great Britaith the USA.

1.8 Draw the chart of the System of education in Bedal what ways does the
state education system in Belarus differ from trad in Britain?

2. At present there are three types of state secorstdigols in Great Britain:
grammar schools, secondary modern schools and acmepsive schools. What
do you know about them? Read the following text send why this type of
school (‘comprehensives’) appeared in Britain.

TRYING TO BE FAIR

Before the 1960s there were two main kinds of sgat®ndary school in
Britain: “grammar” schoolsand ‘secondary moderri schools The grammar
schools were for the most intelligent children #imel secondary modern schools
were for the less intelligent children. Many peofal that this system was un-
fair. During the 1960s and 1970s the governmeniddécto join the grammar
and secondary modern schools. The new, bigger &chare called Compre-
hensives. More than eighty per cent of the state secondahools in Britain
are now comprehensives.

Everyone hoped that comprehensive schools woulthd@nswer to the
nation’s education problems. They hoped that chridivould do better if they
chose from many different subjects. They believet the not-so-clever would
learn more when working with the clever. They thauthat a more practical
education would give the country better scientsis businessmen. But not eve-
ryone was pleased with the results. The new schomaght new problems.
They were big and unfriendly. Some schools soonahlaald name.

By the beginning of the 1980s many comprehensi®ds were doing
better. Both students and teachers were used ttethesystem and were making
it work. But the system is still not really fain some areas the comprehensive
schools can be very good. But in other areas, edfyein the city centres, there

are still serious problems.
(ITepsoe cenmabps. Anenuiickuii szvix. 2006,Ne 4)
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3. Here is a BBC NEWS article on the problem of gramschools. Recollect
what you know about this type of schools in Britain

3.1Read the article. Mind the words in bold type ia taxt.

BLAIR RULES OUT ‘WAR’ ON GRAMMARS

In an interview with the Guardian, Mr. Blaiuled out war on grammar
schools saying that no other major party leaderldvstart a “war” with sup-
porters of the 164 remaining grammar schools. ldimments come as back-
benchergall for an end to selection in return for their supportthe education
bill. But the prime minister restated his beliethe bill's plans for all secondary
schools to gain trust status.

Asked if hehad considereda completdban on academic selectioffior
pupils at age 11, Mr. Blair said: “If you want tave the entire education debate
dominated by a war, which is what it would be, over 160 remaining grammar
schools, well you can do that.

“l ask you, which party is saying that is a wanthent?

“If you go after the existing grammar schools, where they've go¢mial
support, you're just gointp end upin limitless arguments about how you are
trying to close downgrammar schools, rather than about how you raeme s
dards in the non-grammar school population.”

The government’s controversial education refornset-outin the gov-
ernment’'s Education White Paperpave the way for “trust schools”, a new
type of self-governing school authority, which carersee individual schools or
a mini-chain of schools. These may be run by ssfokeschools or outside pro-
viders, such as universities, businesses, faitaggor community groups.

But over 90 Labour MPBlave signed up tocan alternative version of the
White Paper, fearing it could leaddaoademic selection “by the back door”

Mr. Blair told the Guardian he always expected @ijpmn and had to pro-
ceed with “what is right”.

He likened the reforms to trell-off of council houses by the Conserva-
tives.

“It's a different time and a different issue, betmember council house
sales?

“The Labour party had that idea, and we built up tluge housing stock.
And, in the 1970s, Labour people put the ideahe tablesaying ‘there’s a new
era of home ownership coming, legist on the crest oft'.

“And everyone said ‘you can’t do that, it's a bgahof everything we
stood for’. The Tories came in and effectively jastd them all off, and got the

benefits of it.”
Story from BBC NEWS
(ITepsoe cenmabps. Anenuiickuii szvix. 2006,Ne 6)
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3.2 Match the phrasal verbs and the idiomatic exp@ssiin bold type with the
corresponding meanings given below.

1.To get on the top of something 9. A sale of government shares
2.To stop or make stop operating or services to individuals or
3.To sign or to make someone sign an private companies

agreement or some document to get somkd. To create a situation in which

thing somebody will be able to do
4.To chase, to pursue somebody something or something can
5.To require, to demand or to need some- happen

thing 11.To reach or come to a certain
6. To select or to choose in an unfair and place, state or action by a
indirect way long route or process

7.To present ideas, facts, etc. in an orgat2.To exclude somebody or
ized way, in speech or writing something

8. To offer for consideration or discussion

3.3Explain what ‘war’ is described in the article.

&5 3.4 Make a summary of the article. For summary writsgge the Appendix
(page).

TALKING POINTS

Sum all you have learnt about education and sp@ak o

1. the main differences between the education systeyour country and those
in Britain and the USA,

2. improvements which you consider should be made wydar education
system.

SELF-CHECK

l. Fill in the gaps with prepositions and postposisive

1. They all have to study French because it's (1).. .ctireiculum.

The EU has considered a ban (2)... the import of Saal

. Your experience fits you perfectly (3)... the job.

Meg is not going to finish the school this yeare $planning to stay (4)

... (5)... school (6)... some time.

5. The aim of the home-school contract is to help gagaarents (7)... rais-
ing their children’s achievements and (8)... actiomdmbat unacceptable
behavior

W
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6. The factory doesn’t work. It has been closed (9)... .

7. If you go (10)...the existing order you are just going to end (11)...
limitless arguments about it.

8. They have eventually have signed (12)... ... an altermaersion of the
document, fearing the previous one would not work.

9. The organization is run (13)... a purely voluntargiba

lI. Express the following in English:

1. yueOHblii 11aH; 6. nmpoucxoxaenue / mosiBieHue oodpa-
2. BHEKJIaCCHbIE MEPONIPUSITHS, 30BaHMUS,;
3. coXpaHuTh Uil MOTOMCTBa (mociie- 7. peIMruo3HOe 00pa3oBaHuUE;
TYIOUIMX TIOKOJICHUH); 8. Hapozbl, HE UMEBIINE MUCHMEHHO-
4. nepenaya 1Moje3HbIX YMEHU, cTH / TPaMOTHL.
5.BceoOmias cucreMa HapOJHOTO 00-
pa3oBaHus;

lll. Fill each gap in the following sentence with an idary verb or a modal
verb. Sometimes you will need to awid.

1. | hope our guests come soon. If they | the migldbe spoilt.

2. | thought I'd seen the film before but | | suite enjoyed it.

3. A: We are thinking of going to see the photographyilaikon.
B: You . You'll really enjoy it.

4. A: Do you think Joanna will have paid off all her tepet?
B:She | butldoubtit. You know what sti&ks with money.

5. A: | drove past your house last night, about nindoclc | was thinking
of popping in.
B:You_ . lwasn’t doing anything.

6. | couldn’t get my car started this morning. | asketd of people to help,
but nobody . Isn’t it awful.

7. A: | tried to phone you last night, but you must haeen out.
B:1___ .lstayed in all night.

8. | hope you get the job. It you |, just think hawach money you'll
earn!

9. A: I'm thinking of investing all my money in a recostiop.
B:1__ .Itsounds very risky to me.

10.My children made their own breakfast this mornibgt | wish they .
They made a terrible mess.
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V. Combine the information in brackets into the bas®ence:

1. Write you name at the (page, top).
2. Remember to buy some (food, cat) whileareuat the shops.
3. Where’s the (bowl, cat)? It's time to féed and | can’t find it
anywhere.
(prices, house) have risen dramaticaky the past year.
. The (living, cost) has also increased.
. Have you got an empty (box, match)? | vsamething small
to keep some stamps in.
7. The (gunpowder, invention) greatly changpednature of war-
fare.
8. (announcement; last week) that the govamhimtends to abol-
ish taxation has left everyone stunned.
9. Did you know that (landlady, Peter) hasaén children?
10Have you seen the (exhibition, Spenceeraaours) yet?
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C. STATE AND PRIVATE SECTORS OF EDUCATION
COEDUCATION AND SEGREGATION

ACTIVE VOCABULARY

Abolish (v) — to ~ a law/practice/institution; to ~ fagginto be formally
abolishedabolition (n)

Academic (ad)) — the ~ year; ~ success in the exam; ~ gehent / education;
~ subjects; to carry out ~ teaching in the formmnpacademically (adv)

Assert (v) — to ~ one’s authority / rights / independerndenocence; to ~ that
...; assertion(n.); assertive(adj)

Compel (v) — to ~ sb to do sth; to ~ sth (to ~obedient®faation); to feel com-
pelled to do sth; to be compelled to study scieacmpelling (adj)

Courtesy (n) — to be treated with great ~; to be fussy abouto have the ~ to
do sth; as a matter of ~; to be common ~; to dihveb-;courteous(adj)
Disdainful (ad)) (of sb/sth) — ~ of industry; a ~ aglisdainfully (adv);disdain
(n), (v)

Dispel (-ll-) (v) —~ illusions / doubts / fears / worries / rumours

Divisive (adj) — a ~ influence / policy / effect; to be sdy ~; divisively (adv);
divisiveness(n)

Equip (-pp-) (v) —to ~ sb / oneself / sth (with sth) (for sth), tduture citizens
with all they require; to be well equipped for sth

Foremost(adj.) — the ~ painter, the ~tas&remost (adv), to be concerned ~
about sth; first and ~

Foster (v) — to ~ an interest / attitude / impression:=tdvalry between sb; to ~
children

Handle (v) — to ~ small children, to ~ a car; to ~ a peob

Impose (v) —to ~ a fine / sentence, to ~ a ban / restrictionithtions on sth;
to ~ sth on sb, to ~ abnormal conditions on sb; tme’s ideas on sb; to ~ one-
self on sb

Miniature (n) — a true version of society in miniature (adj), a ~ society;
a ~ dog

Rivalry (n) (with sb/sth) (between A and B) — a friendlypitter / intense ~,
~ between the sexes

STARTER

Discuss the following:
1) Apart from state sector of education in Britainrthis a private sector too.
Do you know anything about private education?
2) Is there any difference between private and stdueaion?
3) Do we have private schools in this country?
4) Would you like to be taught in a private school?
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READING AND DISCUSSING

1. Here is a text which presents some general infaonaabout private
schools in Great BritainRead and be ready to discuss it.

PUBLIC SCHOOLS — FOR WHOM?

As well as the state schools, there are about &08tp schools in Britain.
Most of these ardoarding schools where the children actually live in the
school. Private schools are very expensive (uptodD a year). Some private
schools give a very goatademic education Some do not. But nearly all pri-
vate schools have good social status. The boygiaisdvho go to them learn to
speak with upper-class pronunciation. They makenéts with children from
families like their own, and they often find it é&s
to find a job. Many people feel that this is wron
but the private schools are still growing.

About seven per cent of children are educa
privately in what is rather confusingly called puabl
schools. These are the schools for the privilegg
Most of them single-sex. About half of them are f
girls.

The schools, such dston, Harrow, Rugby
and Winchesterare famous for their ability to la
the foundation of a successful future by givingrth
male pupils self-confidence, the right accent, adgo )
academic backgroundand, perhaps most important /770w School
of all, the right friends and contacts. People wient to one of the public
schools never call themselves school-leavers. Takkyabout the old school
tie" and 'the old boy netwotk They are just old boys or old girls.

The fees are high and only very rich families ctaord to pay so much.
Public schools educate the ruling class of Engl&k such school Gordon-

§ stoun which the Prince of Wales,
the elder son of the Queen, left in
1968. Harrow Schoolis famous as

o the place wheraNinston Churchill
| was educated, as well as six other
Prime Ministers of England, the poet
Lord Byron the playwrightRichard
Brinsley Sheridanand many other
prominent people.

Public schools are free from
Eton College state control. They are independent.

P e ..
S R L B
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Most of them are boarding school$e education is of a high quality; the disci-
pline is very strict.

The system of education is the same: the mostgabéhead.

These schools accept pupils from preparatory sshatobhbout 11 or 13
years of age usually on the basis of an examinaknown as Common En-
trance. There are three sittings of Common Entrawsey year in February,
June and November. Scholarships are rarely awarnddhe results of Common
Entrance. The fundamental requirements are veri. g 18 most public
school-leavers gain entry to universities.

1.2 Do you know all the proper names in bold type?ok ©onsult a dictionary
and discuss them in class.

1.3 Study the meanings and the Russian equivalenteedbliowing word com-
binations from the text. Do we have the same thim@elarus?

, — the old school tie: "ranctyx crapoit mkosmsr"
' BBITYCKHUKOB  IPUBIIETHPOBAHHBIX  YaCTHBIX
CPEIHUX IIKOJ (CUMBON NPUHAONEHCHOCU K NPABS-
wemy Kiaccy), DyX TOBApHIIECTBA, COJIMIAAPHOCTS,
CHOOM3M, neper. NpusTelb;

— the old boy network: kpyr ObIBIINX OTHOKAIITHHU-
KOB; He(opMallbHOE 00bEANHEHNE, OCHOBAHHOE Hd
NPUHAONEHCHOCMU K OOHOU U MOU Jice WKOJe,
" noooepoicka opyz Opy2a 6 JHCUsHIU, C653U, KyMOBCIEO.

1.4 Read the definitions below and fill in the blankghvone of the following
words:

primary school preparatory school boaygchool
Sixth-Form College unisex school single-sex school

1. This is usually a private school where the muipile during the term and only
go home during holidays.
2. This is the school a child attends from the afjes to the age of 11.

3. This is a school where only boys or only girs taught.
4. This is a school for pupils between the agestoand 18, who are preparing
to take their A-level examination.

5. This is a school where boys and girls are tatag#ther in the same buildings
and classrooms.

6. This is a private school for pupils up to the af 13, where they are made
ready to attend a school for older pupils, usualpublic school.
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1.5.Choose the right words and underline them in threéesees below:

1. There are about 500 public schools in Englartti\&ales, most of them uni-
sex/single-sex.

2. Harrow/Eton is famous as the place where Winglbarchill taught / was
educated, as well as six/three other Prime MirsstéEngland.

3. Public schools are free/not free from state robnt

4. Few of them / Most of them are boarding schools.

5. These schools accept pupils from preparatorpgoyy schools on the basis of
an examination known as GCSE / Common Entrance.

6.Scholarships are rarely/always awarded on thdtsesf entrance examination.

@ [e2] 2. Listen to the interview with Mr. lan Beer, the lddslaster of Harrow
School and a radio programme on the subject ofpeddent schools today and
do the tasks from thdstening Guide

3. Most independent schools are still boarding schawtsch gives rise to many de-
bates on the subject and namely “which is betspeducation or segregation?”.

3.1 Discuss the following:
1) What school did you go to — single-sex or unisex?
2) In what ways do you think it helped or hinderedydevelopment?

3.2You will read an article discussing the problentoéducation and segrega-
tion. Before reading it do the vocabulary exerci®eld word out’ (the one
which does not fit into the group of synonyms).

1) Rivalry burglary  opposition conflict competition

2) Dispel drive away banish disapprove disperse
3) Offer equip prepare provide supply

4) Foster encourage spread stimulate cultivate
5) Handle create cope with deal with  control
6) Impose force thrust control inflict

7) Foremost leading prime big top

8) Miniature small-scale useless diminished mini

3.3Now read the text paying attention to the words @dd combinations
in bold type.

ANY FORM OF EDUCATION OTHER THAN COEDUCATION
IS SIMPLY UNTHINKABLE
Imagine being asked to spend twelve
so years of your life in a society which co
sisted only of members of your own sex. How g
would you react? Unless there was somethings
definitely wrong with you, you wouldn't b
too happy about it, to say the least. It is all t
more surprising therefore that so many pgiie” §& S5
ents in the world choosé impose such =
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abnormal conditionon their children — conditions which they themselves
wouldn'tput up with for one minute!

Any discussion of this topits bound to question the aims of education.
Stuffing children's heads full of knowledge is far from beinfpremost among
them. One of the chief aims of education iedmip future citizenswvith all they
require to take their place in adult society. Naawult societyis made up of men
and women, so how cansagregated schoopossiblyoffer the right sort of
preparation for it? Anyone entering adult society after yearsagregation can
only be in for a shock.

A coeducational school offers children nothing ldema true version of
society in miniature. Boys and girls are given the opportunity to gekihow
each other, to learn to live together from theitiest years. They are put in a po-
sition where they can compare themselves with e#loérin terms of academic
ability, athletic achievement and many of the extraricular activities which are
part of school life. What a practical advantags i{to give just a small example)
to be able to put on a school play in which theengrts will be taken by boys
and the female parts by girls! What nonsense c@tducmakes of the argument
that boys are cleverer than girls or vice-versaleWbkegregated, boys and girls
are made to feel that they aaerace apart Rivalry between the sexes figs-
tered. In a coeducational school, everythfadls into its proper place

But perhaps the greatest contribution of coeducsasdhe healthy atti-
tude to life it encourages. Boys don't grow up believing thamen are myste-
rious creatures - airy goddesses, more like bdoktiations to a fairy-tale, than
human beings. Girls don't grow up imagining thanna@e romantic heroes.
Years of living together at schoaispelillusions of this kind. There are no god-
desses with freckles, pigtails, piercing voices amd; fingers. There are no
romantic heroes with knobby knees, dirty fingemahd unkempt hair. The
awkward stage of adolescertméngs into sharp focussome of the physical and
emotional problems involved in growing up. These batter be overcome in a
coeducational environment. Segregated schools sosgeprovide the right
conditions for sexual deviation This is hardly possible under a coeducational
system. When the time comes for the pupils to lesol, they are fully pre-
pared to enter society agll-adjusted adults They have already had years of

experience irtoping with many of the problems that face men and women.
Alexander L.G. For and Against.

3.4 Paraphrase all the words and word combinationsotdiiype from the text.

25 3.5 Write out all the arguments for coeducation. Congpgour list with the
ones of your group mates. Work out a full listhte arguments for this type of
school and discuss each item.
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3.6 Think of the possible advantages of segregated od£h(@r counter-
arguments) and make a list of them.

3.7 Read the following statements and decide whicthemtyou have already
mentioned in your list of counter-arguments. Disceigch item from your list.

1) School is not aniniature society.

2) Many teachers claim better work done in segregstadols.

3) Children from segregated schools have greatercselfidence when they
leave.

4) Adolescent problems better dealt with - easietdacher¢o handle.

5) Sexual deviations, greatly exaggerated.

6) No distractions — coeducational schools often leatdisastrous early mar-
riages

7) Segregated schools have successfully existed fauies: a proof of their
worth.

3.8 Recent reports have shown that in Britain some Qoatall) private schools
have better exam results than state schools, amsl gpmetimes do better aca-
demically at single-sex schools than at coeducatisnhools. For boys there is
no difference.

Which square of the chart below would you choosgdar child? Why?

Private State

Single-sex
Coeducational

TALKING POINTS

€> Role play. Act out the following:
a. You are writing a report on British independent b today. Ask your
imaginary British student from one of such schaolkelp you. Act it out in
a form of a dialogue and use as many active wagmasible.
b. Act out a radio programme on the advantages aratldimtages of segre-
gated / coeducational schools.

SELF-CHECK

l. Fill in the gaps with the words from your activecabulary. Each dot repre-
sents one letter. The first letter of each wordrsvided as a clue:

1.C.......| Is polite, respectful and considerate behaviour.
2. Ifyoua..... a fact or belief, you state it firmly.
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.Ifyoua...... a system or practice, you put an end to it.

4. If somethingc . . . .. S you to act or behave in a particular way, it ésrc
you to do it.

5. Work which is done in schools, colleges and unitiessis calledca . . . . .
. . work.

6. If you describe one thing as another thingnn . . . ... you mean that it
Is much smaller than the other thing, but is othesvexactly the same.

7. An active competition between people is called. . . ..

8. If you supply or provide somebody with what is neg¢dor a particular

purpose you . . . .this person.

9. Ifyouwanttod.. ... some doubts or fears you make them go away.
10.To help the development of something or to pronawté encourage this
meanstd......

ll. Fill in the gaps with the appropriate prepositionbere necessary:

She became obsessed (1)... the idea that she wapvirtiched.

Our teacher is very fussy (2)... punctuation.

He’s disdainful (3)... anyone from America.

Some parents would go (4)... the edge (5)... ruin tige their children with
all the necessary things like healthy food, besthes, expensive toys, good
education, etc.

Her clear and elegant style sets her apart (6)..t otber journalists.

This case has brought the problem of drug abuse €Rarp focus.

British public schools are known to be independ8ht. government control
Academic success (9)... the exam has become thetpodthe educational es-
tablishments nowadays.

Is it easy to handle (10)... small children.

lll. Express the following in English:

1. ycmeBaemocThb; 6. ympa3aHUTH HaKa3aHWUE,

2. IIKOJa-WHTEPHAT; 7. 310poBoe (HOpMaJIbHOE) OTHO-

3. TpUHYXIATh YYUTHCS; IICHUE K KHU3HHU,

4. He npuaaBaTh 3HAYCHUS 8. paHHUE HEyJlauHble OpaKy;
/mpe3pUTEeIbHO OTHOCHTHCS 9. moxopoHuts 00pa3 yero-nuoo;
K 4eMy-JI100; 10. nBe paszHbIe pachl.

5. BOCHUTHIBATH BCCCTOPOHHE pas-
BHUTOI'O YCJIOBCKA,
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I\VV. How well do you remember the collocations fromtthds which you have
studied in the unit? Match the words from the twlumns as they are used in
the texts. If necessary, consult the textual malteri

1. Dispel a. adults

2. Handle b. illusions

3. Impose c. future citizens

4. Foster d. in miniature

5. Equip e. a situation

6. Well-adjusted f. rivalry

7. Single-sex g. abnormal conditions
8. A true version of society h. schools



D. TRADITIONAL AND PROGRESSIVE TYPES OF SCHOOL
ACTIVE VOCABULARY

Approve (v) (of sb/sth) —to heartily / thoroughly ~sb; to be approved by sb;
approval (n)

Docile (adj) — a ~ child/horse/personaliyocility (n); docilely (adv)
Downtrodden (adj) — ~ children; a ~ minority

Dreary (adj) — a ~ winter day; ~ people; ~ desks; ae-(ifformal)

Educator (n) —the ~ who thinks he knows what is best

Egalitarian (adj) — ~ principles; ~ society

Fidgety (adj) — a ~ person; to get a bit ~

Neurotic (adj) — ~ fears/outbursts; a ~ person/schalatrotically (adv)
Optional (ad)) — entirely / purely ~; ~ subjects at schawml;~ extra

Push (v) (sb (into sth / doing sth)); sb (for sth / to dth)) —to ~ sb too hard;
to ~ for an explanation / for payment / for an aasw

Renounce(v) — to ~ a claim/title/legal right/privilege; to one’s ideas/ princi-
ples / convictions; to ~ all discipline; to ~ sh/gtor sth);renouncement(n)
Scholar (n) — a Greek / History ~; a neurotic ~

Vehemently (adv) — ~ deny sth; to ~ oppose sth

To splash out on sth To send sb up

To fall out To set sb up

To hold sth against sb To put sb up

To get down To put sb down

To get off with To put sth down

To send sb down To put up with
STARTER

Discuss the following:
1) What is progressive education?
2) In what ways do you think life at a progressiveaathcan be different
from life at a more traditional school?
3) Do you know any schools which could be called ‘pesgive’?

READING AND DISCUSSING

1. In the following text A.S. Neil describes his fasisahool, Sommerhill,
which he founded in 1921.
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1.1 Read the first part of the text. Pay attentiorniht® words and word com-
binations in bold type.

THE IDEA OF SUMMERHILL

This is a story of a modern school — Summerhilimgwerhill began aan
experimental school It is no longer such; it is no&w demonstration schoal
for it demonstrates that freedom works.

When my first wife and | began the school, we haé oain ideato
make the school fit the childirstead of making the child fit the school.

Obviously, a school that makes active childrerasitiesks studying mostly
useless subjects is a bad school. It is a goodbkomby for those who believe in
sucha school, for those uncreative citizens who wdottile, uncreative children
who will fit into a civilization whose standard of success is money.

| had taught in ordinary schools for many yearknéw the other way
well. | knew it was all wrong. It was wrong becauts@as based oan adult
conceptionof what a child should be and of how a child shoakt.

Well, we set out to make a school in which we stia@llow children
freedom to be themselvesin order to do this, we hao renounceall disci-
pline, all direction, all suggestion, all moralitiag, all religious instruction.
We have been called brave, but it did not requaerage. All it required was
what we had - a complete belief in the child agpadg not an evil, being.

My view is that a childs innately wise and realistic If left to himself
without adult suggestion of any kind, he vdivelop as far as he is capable of
developing Logically, Summerhill is a place in which peomio have the in-
nate ability and wish to becholarswill be scholars; while those who are only
fit to sweep the streets will sweep the streetd.viBaihave not produced a street
cleaner so far. Nor do | write this snobbishly, fowvould rather see a school
produce a happy street cleaner tharearotic scholar.

What is Summerhill like?

1.2 Explain the following words and word combinations:

a demonstration school allow children freedom to be themselves
an experimental school innately wise and realistic
fit into a civilization a neurotic scholar

1.3Do you agree with the following ideas from the acit?
1. ‘...a school that makes active children sit at destldying mostly useless
subjects is a bad school.’
2. We should have ‘a complete belief in the child gead, not an evil, being'.
3. ‘...achild is innately wise and realistic.’
4. *...1 would rather see a school produce a happy stleaner than a neu-
rotic scholar.’
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1.4 Questions for prediction. The text goes on to descBummerhill. Before
you read, discuss what you think the answers atlkdse questions.

1. Can the children choose whether to go to lessonst@r

2. Is there a timetable for lessons?

3. Do children have classes according to their ageacoording to their
interests?

4. Does Summerhill have special teaching methods?

5. Are the children happy?

6. Is every single decision about everything made daeatizally by both
teachers and children?

7. Does Neill find it easy to influence the childrenSummerhill?

1.5Now read the second part of the text.

.. Well, for one thing, lessons apptional. Children can go to them or
stay away from them — for years if they want toefkhis a timetable — but only
for teachers.

The children have classes usually according ta thge, but sometimes
according to their interests. We have no new mettadeaching, because we
do not consider that teaching in itself mattersyviauch. Whether a school has
or has not a special method for teaching long dimiss of no significance, for
long division is of no importance except to thodeowvantto learn it. And the
child whowantsto learn long divisiomwill learn it no matter how it is taught.

Summerhill is possibly the happiest school in tlelek We have no tru-
ants and seldom a case of homesickness. We valy faave fights — quarrels,
of course, but seldom have | seestand-up fightlike the ones we used to have
as boys I seldom hear a child cry, because childrieen free have much less

| hate to express than children who are
downtrodden. Hate breeds hate, and love
breeds love. Love means approving of
children, and that is essential in any school.
You can't be on the side of children if you
punish them andtorm at them. Summerhill
is a school in which the child knows that he is
approved of.

The function of the child is to live his
own life — not the life that his anxious parentsikhhe should live, nor a life ac-
cording to the purpose of tleglucator who thinks he knows what is best. All
this interference and guidanoa the part of adults only produces a generation
of robots.
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one is allowed to walk on my grand piano, and |
not allowed to borrow a boy's cycle without his-pef
mission. At a General School Meeting, the vote |

In Summerhill, everyone has equal rights.

a child of six counts for as much as my vote does. §

course the voices of the grownups count. Doese't&
child of six wait to see how you vote before heseai g
his hand? | wish he sometimes would, for too me

But, says the knowing one, in practice

of my proposals are beaten. Free children are ot ™
easily influenced; the absence of fear accountshierphenomenon Indeed, the
absence of fear is the finest thing that can happanchild.

(John and Liz Soars. Headway Advanced Student'«kBoOgford University Press, 1995)

1.6 Discuss the following:

1.

A w

Were your answers to the '‘Questions for predictighit? Were you sur-
prised by any of the answers?

. In what ways does a child usually hawedfit a schod? To what extent do

you think Summerhilfits a child
What are the freedoms that children at Summerhjdy

. Neill holds quite strong views oreducation, the innate qualities of chil-

dren, and the way adults interfere with learnindniéi of these views do
you agree with?

What do you understand by the last sentence oéxtract? What were
you afraid of when you were young?

1.7Here are some more of A. S. Neill's ideas. Whabus reaction to them?

'l hold that the aim of life is to find happiness, which means to find interest. Educa-
tion should be a preparation for life.'

'Most of the school work that adolescents do is simply a waste of time, of energy,
of patience. It robs youth of its right to play and play and play; it puts old heads on
young shoulders.’

‘[Traditional education produces children] for a society that needs obedient sitters
at dreary desks, standers in shops, mechanical catchers of the 8.30 suburban
train . ..

€ 1.8 Group work. Work in groups of four. Look at the below of the possi-

ble aims of education. In colunfy put a number 0-5 according to the impor-

tance attached to these aims at Summerhill school.
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0 = not important at all 5 = vital

@]

a) Helping you to develop your personality and chamact

b) Helping you to do as well as possible in exams

c) Teaching you about right and wrong

d) Showing you how to get on with otheeople

e) Teaching you about what is going on in the worliiatp

f) Keeping you occupied

g) Teaching you how to read and write well

h) Helping you to get as good a jobasssible

1) Helping with things you will need to know when yl@ave
school (for example about running a home and magagioney)

]) Making school a pleasant place to be in O

(N I N v

1.9 Work alone. In columB, put a number O — 5 according to the importance
attached to these aims at the school you went to.

€ 1.10Pair work. In columrC, put a number 0 — 5 according to what you think
the ideal school's priorities should be. When yawehfinished, compare your
conclusions as a class.

°¢]1.11 Listen to the interviews with a pupil at Summer{leth Titchener) and
a teacher (Michael Newman) there and do the tasks the Listening Guide.

&5 1.12Writing. Write a 150-word paragraph on the follogitopic:
My School Conpared to Sunmerhill

2. Another example of progressive type of school iga\on Free School, Is-
lington.

2.1 Read the article and note down the differences d&twhe school de-
scribed and a traditional school.

LOOKING BACK ON 13 YEARS OF FREEDOM

KAREN McDAID, at 16 years old, has attended WhiterLFree School,
Islington, since she was three. One of the fewigars of thefree school
movement White Lionoperatesa set oegalitarian and democratic principles.
It believes that children should be encouraged nlever forced, to take part in
learning activities. The education it provides dtdoe free of charge, and all
decisions should be taken at open meetings whigmps children, and workers
(the school's term for teachers) can attend.
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Looking back to her early years at the school, Kaays: "It was just like
one big family — and it still is now. Because d@'small school with almost 50
students and nine workers, everyone knows evergsgeand everything that's
going on. It seems happy. | think other schoolsl tenpush you in one direc-
tion. If a teacher votes Conservative, then theshprou that way. If a teacher is
sexist, then they'll want you to be sexist too. Beite you geboth sides of the
story. They don't push you to just one side of it, amthie end you can come to
your own decision."

For most of its first decade, White Lided a hand-to-mouth existence
relying on grantscharitable donationsand its ownfund-raising events'We
usedto run jumble sales and fetg Karen recalls. "We came close to closing
quite a lot of times, but managed to survive. | camember opening the
school's mail one day - which anyone is allowedde and finding a cheque for
£200 in it. | went running to tell everyone abautl iwas so excited that money
was coming in to help us go on." A few years agmeagor decision had to be
made on whether or ntd take funding from the local authority, effectively
bringing White Lion into the state school systerRedple were worried we
might become like state schools with headmasteds sanon, but everyone
agreed after discussion because we would have datbse down otherwise.
The atmosphere hasn't really changed since thimougih now there are stricter
rules about getting VAT receipts when we buy amghit's difficult if you want
to buy something down the market."

Every Tuesday, the school meeting takes place. uder-fives don't
usually go but can if they want to: "Sometimes fikie-to-eight year olds get a
bit fidgety as the meeting goes on," Karen says. "So we toytdhe items most
affecting them at the top of tregenda to which anyone can add something.
Washing-up comes up a lot because many of therehildon't like doing it. If
the meeting agrees, then some can now do cleamstegd."

She can remember one decision ghleementlyopposed. "It was about a
boy who got expelled from the school, which hademdvappened before, so it
was a really big decision. The boy wanted to sk#y.did muck around a bit,
but it wasn't as if he'd done something very baglas about 13 at the time and
went really mad about it. We talked and talked &mléled, but he stillgot
thrown out."

Karen feels luckier than those who attend ordinseiiools. "All my
friends say they hate their schools. | once wetat anlesson at my Mend's com-
prehensive, Islington Green, and the teacher del@nh notice that | shouldn't
have been in the class. | thought that if this mgsschool, they'd notice straight
away. It seemed the teacher didn't notice anyone.

"The teacher didn't seem to know what he was ddiwgryone was talk-
ing — I'd expected it to be dead quiet. The stul@rned nothing in the lesson.
As | was leaving the school, the head of year caméo mebossilyand de-
manded to know why | wasn't in class. He was se.r&ven he failed to realise
| didn't go to that school. I just ran out of it."
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From the age of 12, Karen has been organising $dhips. She has
learned to read, write, and do sums, she has sitildéeesaxophone and astron-
omy and beemotholing skiing, and modern dancing. Andhast of other
things. She has just taken GCSE English languageirsiends entering for
maths, art, and social studies, although she issgapto exams in principle.

"I don't agree with them because it's just abouatwou remember and
what you're like on the day of the exam. It's nacimgood if you're not feeling
well. But they do help you get a job, which is thain reason I'm taking them."
Karen wants to become a fashion designer, andtaimgs on to college.

She reckons she has grown to be a better persoriftblae had gone to a
comprehensive. "I've learned to organise thinggetandependent and to be re-
sponsible for myself. You can come to school arkdt@$earn aboutixing plugs
andmending fuseand you'll find out the answers there and theall lhelps you
cope better.

"Assuming | have children of my own, I'd like tonsethem to both a free
school and an ordinary school, so then they caubtse for themselves. The prob-

lem with a free school is that you get so attatbetithat you don't want to leave."
Graham Wadé€Leo Jones. Progress to Proficiency. Student’s bGaknbridge University Press, 1995)

2.2 Highlight these words in the text and match thertheowords and phrases
below.

egalitarian hand-to-mouth fidgety vehemently takeding
muck around push get thrown out operate

a) use g) numerous

b) almost broke h) restless

c) devoted 1) get expelled from

d) list of points to discuss |) treating everyone as equal
e) force k) accept money

f) misbehave [) violently

2.3 Explain the words in italics from the text.

2.4 Decide whether these statements are fij)@( false £), according to the text.
a)In White Lion Free School pupils are permitted tssriessons.
b) White Lion is 'free’ in both senses of the word.
c) There are about nine pupils to each teacher até/Aldmn.
d) White Lion is no longer a totally independent ington.
e) She remembers a boy being expelled from White foyngross miscon-
duct.
f) When she visited a friend's comprehensive schaoiss ordered to leave.

64



g) She disapproves of exams because they discouragenkelligent pupils
from learning.
h) She intends to encourage her children to attemeeasichool, like she did.

€ 2.5Work in groups and discuss your reactions to thiela:
a) What are your views on White Lion Free School coragawith con-
ventional schools?
b) In what ways is Summerhill School the same as Whit:n Free
School?
c) What features of the school described in the arielght to be a part
of mainstream school8

2.6 Multi-word Verbs. Study the multi-word verbs froimet Active Vocabulary,
define their meanings and render them into Rus$)anexercise 8 on pages 9-
10 in Headway Advanced Woorkbook.

TALKING POINTS

€> Role play. Act out the following:

a) You have got a child under 5 who will soon godbaol. That is why you
are very much preoccupied with choosing the riglos| for your child.
Progressive education appeals to you more thartitraal one. So you
have arranged an appointment with an expert onressye education and
the one who supports free school movement. You advbkié to know the
advantages this type of school provides (aims, @madachievements, cur-
riculum, discipline, extra-curricular activitiesemgeral atmosphere, in what
way it is different from ordinary schools).

b) You have got a child under 5 who will soon god¢baol. That is why you
are very much preoccupied with choosing the rigios| for your child.
Traditional education appeals to you more than q@sglve one. So you
have arranged an appointment with an expert onagucat private inde-
pendent schools and the one who tries to preseadéional school move-
ment. You would like to know the advantages thetwyf school provides
(aims, academic achievements, curriculum, disaplextra-curricular ac-
tivities, general atmosphere, in what way it idediént from state and the
so-called progressive schools).

c) Mother and Father are discussing which type obskftraditional / pro-
gressive) their child should go to. The parentshapposite views on edu-
cation. Act out a dialogue and decide on a typedafcation which would
suit the child best.

65



SELF-CHECK

|. Complete the following sentences inserting thetrighm of the appropriate
multi-word verbs given below:

To splash out on sth To get off with To put sb up

To fall out To send sb down To put sb down

To hold sth against sb To send sb up To put sth down

To get down To set sb up To put up with

1. The Canine Defence League will not ... ... healthiyrels.

2. He denied the charges, saying the police hadm.. h

3. Shewas ... ... at the Grand Hotel.

4. They ... ... with each other just before the wedding never reconciled af-
terwards.

5.1famanis ... ... ... a girl, people notice it.

6. He is always ... his wife ... in public.

7.1 don’'t know how she ... ... ... his drinking.

8. Last month we ... ... ... a new colour television.

9. He walked behind me so as to be able to ...mer.thdaamusement of passers-by.
10. His refusal to cooperate will be ... ... him.

11. The loneliness really started to ... my motheafter a few months.
12. A bank loan helped to ... him ... in business.

ll. Give synonyms to the following words. Use youwactocabulary:

1. Submissive, obedient 5. Restless, uneasy, nervous
2. Oppressed, abused, tyrannized 6. Strong, passionate, vigorous
3. Dull, gloomy, uninteresting 7. Voluntary, non-compulsory

4. Unbalanced, anxious, distraught

lll. Fill in the gaps with the appropriate prepositionbere necessary:
That painter renounced (1)... classicism (2)... a nnongantic style.
“Get out of here!” he stormed (3)... us.
It was an error (4)... my part.
Love means approving (5)... children.
Her parents pushed her (6)... accepting the job.
He is a doctor (7)... strong views (8)... how to previéness.
Schools should prepare children to fit (9)... cialion.
A few years ago, a major decision had to be madetwther or not to take
funding (10)... the local authority

IV. Express the following in English:

1. Bpo:xA€HHBIE CIIOCOOHOCTH; 5. BECTU HHULIEHCKOE CYLIECTBOBAHHUE;

2. IOCTYIIHBIA PEOEHOK; 6. HaceuTh / HABPEIUTH;

3. COOTBETCTBOBATh YUYCOHOMY 3aBe- 7. nporpeccuBHOE / CBOOOAHOE
JCHHUIO; IIKOJIbHOE JIBUYKEHHUE;

4. ynpa3IHUTH AUCUUILINHY; 8. sKCreprMeHTaIbHAs IIIKOJIA.
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E. PROBLEMS OF EDUCATION. EXAMINATION AND GRADING
SYSTEMS. PUNISHMENT IN SCHOOL

Part I. Marking and Examination Systems
ACTIVE VOCABULARY

Abandon (v) (sb/sth (to sb/sth)) — to ~ a habit; to ~ hajge- the marking sys-
tem; to ~ the army for politics; to ~ career indav of sport;abandoned(ad)),
an ~ child / car / village; to be ~ to one’s faaandon (n), to dance with un-
usual ~abandonment(n), the fear of ~

Asinine (adj) — ~ practice; What an ~ thing to say!

Boost(v) — to ~ imports / share prices / the dollar=tmotivation

Cling (v) — to ~ to some authority; to ~ to a belief /@mnion / a theory / prac-
tice; to ~ to power / office; to ~ to a hope

Cram (v) — (sth into sth), to ~ one’s food into moutb;~ papers into a drawer;
(sth with sth), to be crammed with people; (for)stb ~ for a test; to ~pupils;
cramming (n), to induce ~

Cynical (adj) — pften derogativea ~ remark / attitude / smile; to be ~ about sth;
fromcynic (n), cynically (adv);cynicism (n), the epitome of ~

Delude (v) (sb/oneself (with sth/into doing sth) — a dakdd fool; to ~ sb with
empty promisesielusion (n), a dangerous / foolish ~; to get / have /esufifom

a ~; to be under a ~; a ~ about sth or of sth; grahdeurgdelusive (adj), a ~ be-
lief / impression

Efficient (adj) — an ~ secretary / teacher / administratodatabase software /
heating equipment; more ~ use of sfficiency (n) energy / mental / economic
/ organizational ~; to achieve / improve / increase in sthiefficiently (adv)
Eliminate (v) — to ~ mistakes from one’s writing; to ~ humeamor; to ~ all the
opponents; to be eliminated from the contest: tany persuasive effect of ex-
traneous factorglimination (n)

Endemic (adj) — ~ to the practice of grading; the violercm the city; plants ~
to Madagascar

Estimate (v) —to ~ one’s income at; to ~ the silver content &f samples; to ~
how much one has to pay s#stimate(n), a rough ~ of sth; the earlier / latest /
most recent ~; to form an ~ of one’s abilitiestimation (n), in my ~

Evaluate (v) — to ~ the possibility / the effect / the sfipance / the strengths of
sth; to ~ students' performance; a system for etialy attainment of broad edu-
cational aims;evaluative (adj), an ~ commentvaluation (n), preliminary /
thorough / objective / critic ~ ; job ~; to carrytd make ~; to be under ~
Facilitate (v) — to ~ the process of evaluation; to ~ comroation and under-
standing;facilitation (n); facilitator (n)

Feedback(n) — an instant / immediate / negative / goodditpee / favourable /
direct ~; to get / receive / obtain / have ~; teegsb / provide sb with ~; a lot of
~ from sb; ~ about / on sth; to listen to student ~
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Incalculable (adj) — to do ~ harm to sth (sb’s reputation); espe of ~ moods
Inconspicuous(adj) — a small ~ crack in the vase; to make omesein ~, col-
ourless gradanconspicuously(adv)

Incontrovertible (adj) — ~ evidence / proofcontrovertibly (adv), ~ true
Indefensible (adj) — ~ practices: behaviour / rudeness; to be moralbplitically ~
Infinitesimal (adj) — an ~ paus&finitesimally (adv)

Inhibit (v) —to ~ and injure the educative process; exenomic growth; an in-
hibiting factor; to ~ sb from sth (doing sth);

Intrinsic (adj) — a person’s ~ worth; an ~ part of the plannterest in ~ learn-
ing; to be ~ to sth; to be ~ to the process of &reducation;intrinsically
(adv), to be ~ bad

Knack (n) — to have / acquire / develop / get / lose-the sth; to have a ~ for
sth / doing sth; the ~ of working rapidly underrexte pressure

Marvel(-ll-) (v) — to ~ at sth; to ~ at the progress made emetield of study;
one can only ~ at ...; never cease to ~ aimarvelous (adj)

Minatory (adj) — ~ words; to hold ~ requirements over sb

Negligible (adj) — a ~ amount / error / effect / loss

Paraphernalia (n) — skiing ~; surrounded by all the ~ of famifg

Perverted (adj) — ~ practice; a ~ desire; sexually ~ acts

Reprehensible(adj) — ~ conduct / attitude; ~ practices

Staggering (adj) — a ~ achievement; a ~ decision; the ~ amaofinhcontro-
vertible evidencetaggeringly (adv), ~ beautiful

Stigmatize (v) — formal) to ~ sb/sth as sth; to ~ ideas as unnatural; &md-
punish the less able student

Unworkable (adj) — an ~ plan/proposal/schermaworkability (n), obvious ~

STARTER

Recollect your schooldays and discuss the following
1) What were the difficulties you faced at school?
2) What were the difficulties most teachers facedchbsl?
3) Did you always behave yourself?
4) Were you always happy with the way you were asselgeyour school
teachers?

READING AND DISCUSSING
1. Among the numerous problems that educationistes &dschool there is the
problem of objective assessment of students’ pednce. Before you start

reading the article on the problem of grading, te following vocabulary exer-
cises.
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1.1Explain the difference between the words:
- Grade and mark
- To evaluate, to assess, to estimate, to mark agchtte?

1.2 Match the adjectives with the corresponding megsgiven below:

a) Incalculable f) Evaluative k) Cynical
b) Unworkable g) Perverted [) Intrinsic
c) Inconspicuous h) Infinitesimal m) Endemic
d) Incontrovertible 1) Negligible n) Numerical
e) Staggering ]) Reprehensible 0) Neophyte

1. Regular found in a particular coun- 9. Extremely small
try or area or country or among a 10.Belonging naturally to sb/sth

particular group of people 11. Not very noticeable or obvious
2. Deserving blame or criticism 12.Very difficult to believe, aston-
3. A beginner learning a new skill ishing
4.Believing in the worst of people 13.Being wrong, unnatural and
and things harmful
5. Relating to numbers 14.Not practical or possible to carry
6. Not worth considering or of little out successfully
importance or size 15.Considering all the features of
7.Too great or large to be calculated some thing and deciding how
8. So obvious and certain that it can-  valuable this thing is

not be disputed or denied

1.3 Read the following quotations and comment on them.

| have long ago reached the conclusion thatmarking systen itself is damag-

ing in its impact on the education of our childesrd youth, and that it shoudgb the way
of the hickory stick and dunce capslit should beabandonedat all levels of education.
(Ernest O. Melby

A sustained effort should be made to throw outefalglucements to learning.
one way or another most of these refer to our clisesvithgrades A few colleges the
have endedhe grading system like those trulybrave ones that have thrown out faci
ranks, have shown what can be done. It is postibieterest inintrinsic learning, onc
we rid of the ancient hobby of making book on epetformance. Grades may be us:
for checking the memory of items of facr the solving of pat mathematical proble
As a system foevaluating attainment of broad educational aims, it remairfailare.
Few teachers have any systematic idea of twograde fairly. Grading is also the chie
villain behind the scandal of college cheating.

(Louis T. Beneze
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1.4Now read the article and be ready to discuss it.
THE FARCE CALLED 'GRADING'

Of all the common practices in our schools, dowstlidne most tyrannical
and indefensible is our insistence on attemptingviduate students' perform-
ance througha system of grades or 'marks'. The harm done ibyptiactice is
incalculable, but we persistentlgling to it in spite of its obviousinworkabil-
ity. Every person who has ever gone to school canncibeerous instances of
unfairness and injustice caused by grading syseemdspractices, but for some
strange reason we seem to assume it to be necesshngrinsic to the process
of formal education.

Some years ago, whammerical grading on a percentage basis was
more common than today, several experiments wardumtedn an attempt to
determine how precisely teachers could evaluat#ests' written work. In one
well-known study, in order to 'prejudice the gardenroses' arexactsubject
was chosen — mathematics, of course, becausetifiglog as everybody knows,
things are either right or wrong — and a panelxpleeienced mathematics teach-
ers, recognized by their peers for their competen@s assembled to do the
evaluating. Student papers in plane geometry wexdegl by these expert teach-
ers, each using an identical copy sdaasliminate any persuasive effect of ex-
traneous factorssuch as neatness. The result was, of coursethhgtades as-
signed toexactly the same paper ranged all the way fron®€@seto the 40s and
50s. And this is an exastibject where answers are 'either right or wraBigi-
lar results were obtained in other comparable studi

The shift toletter-grading with fewer distinctions (the familias, B, C,

D, with either E or F to designate failure) has rezlly solved the problem; it
has merely reduced the number of categories (wperguof course, we
promptly proceed recidivistically to attach plusdaninus signs — multiple ones
if single ones will not suffice). And of course waisthave an equivalency table
to indicate that A includes the range 93 — 10000+9.00, B 85 — 92 or 80 — 89,
and so on down, refusing in our obstinacy to recamthe fatal inconsistency
involved: is A 93 or 100 or something in between8wHabout 95? 987
96.1234567897?

During the hectic post World War |l days | was et into service to
teach Freshman Composition (Expository Writingadarge university. There
were more than a hundred sections of this couraeh &ith a maximum of
twenty-five students. We used a book of readinga lbasis for class discussion
and weekly themes. In addition to class sessiand) student had a short fort-
nightly conference with his instructor to go ovés twork and discuss ways of
improving his written expression.
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One of the 'full' professors in the English depamnitrwas in charge of all
the teaching in this course, and he regularly coasgethe instructors — some
seventy or eighty of us — for purposesofordination and standardization of
instruction. Usually at these sessions we were given identigpies of an ac-
tual student theme which had been seleateadndom and duplicated exactly as
originally submitted. We took thirty to forty mireg to read and evaluate this
short theme, whereupon we wrote on it a grade aanévaluative comment
Having listed our names alphabetically on the Wbaekd, the professor in
charge then called them one by one, and each abstreesponded to his name
by stating the grade he had assigned to that th€me.grade was inscribed af-
ter his name on the blackboard.

Invariably the assigned grade®n the same theme ranged all the way
from A (excellent) to E (failure). Those instrucarho judged that theme to be
in either of those extreme categories were thelectalpon to stand up and jus-
tify their grades. This they usually did with grestrnestness and sincerity, al-
beit with increasing reluctance, for in the proc#ssir own personal biases,
prejudices, and confusions were soon revealedllfto gee. (It quickly became
obvious to manyneophyte instructors that C-minus was amconspicuous
colourless grade which would not require them toome themselves to the pub-
lic justification-humiliation process.) Most of thessigned grades tended, of
course, to cluster in the middle of the scale,thate were almost always some
on the extremes. But not once did we stop to cendide studentwho must
maintain a certaiminimum grade-averageto stay in school, and whose mark
on that theme might be A or E depending on whistruttor he has!

All of us are familiar with the classic examplesstifidents' submitting the
same paper to different instructors (or even toshme instructor at different
times!) and getting widely varying grades, of hawgdin obscure works of fa-
mous authors and getting them back marked 'fajlangl so on.

Grading tendgo stigmatize and punish the less able studentvho may
be trying very hard but, through no fault of hismgwimply did not inherit much
in the way of native intelligence.

In spite of thestaggeringamount ofincontrovertible evidence that grad-
ing not only does not accomplish its purpose buteslity inhibits and injures
the educative process, we obstinately continue thidperverted practice

After all, what is a 'grade' supposed to be andR&xhaps we could get
general agreement on the statement that it is dalypurporting to express a
measurement of academic achievement - an evaluatitre quality and quan-
tity of learning. Now, in order to measure anythimg@ need a standard such as a
ruler or tape line for linear measurement, a st@eneasuring weight, and so
on. By using such standards | can determine tleatlésk at which | sit is thirty
inches high, and that its surface measures twaght-aaches by twenty inches.
| put my portable typewriter on a scale and deteemis weight to be nine
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pounds. | look at the thermometer on the wall ailsdaver that room tempera-
ture is sixty-eight degrees Fahrenheit. Other peaqing the same standards
would arrive at the same results; any variationsldideinfinitesimal and cer-
tainly negligible for practical purposes.

If all this be so, then what sense does it makei$oto speak of 'giving' a
grade to a student, or of his '‘earning’ or 'deaghit? Do | 'give' my desk a
height of thirty inches? Does this room 'deservenaperature of sixty-eight de-
grees?Arrant nonsense of course, but this ridiculous absurdity is ekaathat
we constantly do with our grading system.

Compounding our criminal practices, we use gradesdward and pun-
ishment. Recently aoedsued her university because she claimed thatdiler f
ing grade in one course was ‘unfair' and resultech fan attempt 'to discipline
and punish her' for alleged wrongful conduct. Skeeded that she had been
found innocent by the university's disciplinary cuittee, but that the instructor
and administrative superiors to whom she had apddadd refused to 'raise the
grade' to thé8 which she said she had 'merited." And this ocduimean institu-
tion of what we fancifully call ‘higher learning'!

When students disobey instructions or otherwisestyeess (often unin-
tentionally) we say to them,' Because of this, | lamering your grade five
points (or one letter)." Such behaviour is sutbl epitome of cynicismand if
our students display disquieting evidence of beognmcreasinglycynical, we
have ourselves and our indefensible practices llatgeblame. With grades we
teachthem cynicism, to say nothing of lying, cheatingompetitive throat-
cutting, and othereprehensiblepractices.

'‘But,' objects somebody, 'after all, a grade i$ gusort ofestimate and
most teachers trio be fair and accurate in their estimates Yes; most teach-
ers try to be fair and accurate, but all the tihmeytknow - at least, those who are
honest with themselves - know that they ateempting the impossible No
self-respecting teacher ever rests peacefully tgbkt rafter turning in a set of
grades, for he knows that the 'system'rnasle a charlatan ofhim and he goes
to bed hating himself for it. And as for the estiejdet us not disregard the fact
that anabsolutepass-or-fail systemhas no place for estimates. Is that 87 on
your test paper an estimate? If it is, then mightmeally be 88, or 86, or some-
thing else? Is that B-minus an estimate? No, inde&en the reports come out,
when the averages and grade-points are computesh) thie failures are deter-
mined, when you are called in and told that yoflweked out of school, there
Is no room for estimates - this is a valysolutedecision.

Incidentally, no teacher | know — myself includéhd wot — can explain
the precise difference between a B-minus and au€-pb say nothing of 60 and
59-or, for that matter, 60 and 59.999999999999.

'‘But,' objects somebody else, 'if gradesaminated, what can we sub-
stitute for them?' This inevitable question remimds of the books that have
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been written on the subject of how to stop smokBurh a book can be written
in one word: Quit!

We have had thiasinine practice of grading in schools for so long that
we unconsciously assume it to be necessary taetraihg process, but this is a
manifestly false assumption Grades are one aspect of the artlflgaiapher—
nalia, which we have deliberate|yssensss—
superimposed upon education — along
with  courses, academic credit,
‘promotion’, degrees, diplomas,
certificates, commencement exercises,
graduation, faculty rank, and so ed
infinitum, ad nauseam.

We hold theseminatory re-
quirements over the students beca
we assume that most of them ar L
naturally lazy, stupid dolts who must somehowcberced cajoled, persuaded,
threatenedstrong-armed into learning what we have decided is 'good for
them.' Much of this required material is dull, gy meaningless, and will be
forgotten almost immediately; and the way it isgiafuis even worse, but stu-
dents realize that they must perforce jump thrainghhoops in order to emerge
finally with that coveted degree, that beribbong@aima upon which our soci-
ety places such high valueWhat we invariably seem to forget is that this su
perimposed academic apparatus is not aihaihsic to learning — not at all a
sine quanon of education, formal or informalt is there because we put it there.
Just because we're accustomed to it, let usleloide ourselves into assuming
that it is essential, organic or integral; it isBtit once it becomes an established
system, students often shift their motivations aaldies and begin tovork for
grades'. 'And when we talk to them about 'earning' aresé&tving' marks, we
are only compounding this felony.

There have been successful attempts to eliminatksm@éhe Danish Folk
High Schools and other brave experimental schoale lgot along very well
without them. In place of report cards or trandsripovered with cabalistic
symbols, written reports and parent-teacher (oemgateacher-student) confer-
ences are sometimes udedfacilitate communication and understanding. For
example, employers of young people fiddscriptive commentsabout such
traits as dependability, resourcefulness, intetflgge honesty, ability to get along
with others, and so on, much more meaningful ti@ncbnventional academic
transcripts of prospective employees. If you werehsan employer, would you
prefer, on the one hand, a thoughtful evaluatiomfadults who have observed
the young people closely over a period of timeprothe other hand, an official
piece of paper informing you about a C-minus inlshghistory and a B-plus in
college algebra?
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Students themselves are so conditioned to gratisgtihey soon become
willing dupes of the system. They go to their instructors ankl aglow am |
doing in this course?' But in most cases they diréamow how they are doing -
better than the instructor does - and the fact ithey ask the question demon-
strates the unreliability of the system.

Some years ago | found a small mid-western towwhich the editor of
the local weekly newspaper regularly printed onfitsit pages the complete
names and marks of all the children in that townlsools each time report cards
were issued. This editor was obviously a sick m&o weeded immediate con-
finement in an institution, but his problemillustrative of the pathology en-
demic to the practice of grading Its elimination is more than | dare hope for
in my lifetime. But until the cancer is rooted @utd destroyed we can hope for
little real improvement in American education.

1.5 Find in the text all the word combinations with tlerds given below and
render them into Russian:
Practice / evaluation / grade / achievement / exade

1.6 Unscramble the words in brackets. Mind the gramiioams. Translate the
sentences into Russian:
1. We have still got to carry out a(n) (ataeli) of the results to
know how valuable they are.

2. The oral exam constitutes10 % of the final (regad).

3. The government does not propose to (nodiniadaoroject alto-
gether. They consider it quite workable.

4. He still (Icgisn) stubbornly to his sosalideas. No one can
make him give them up.

5. Try to (mteliaein) fatty food from your didt affects your
health.

6. Educationists claim that marks tend to n{zagiet) less able pu-
pils and thus humiliate them.

7. Alcohol significantly (ibinsith) the actionthe medicine.

8. The use of computers has greatly (eclidjfghhe firm’s ability

to keep accurate records. It has also saved & tbew time.
9. The girls gathered together their hockey stickdcheds, and other
(alpieparhanar).
10He had been playing truant and eventually was (klefdnu) out of
the college.

1.70n the bases of the text prove the following. Ueeattive vocabulary.

a) Grading system is subjective and unworkable (onettemples of the given
experiments).
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b) Grading system stigmatizes less able studentssandad either as a means
of reward or punishment.

c) Grading system inhibits and injures the educatnEss in such a way that
it deprives students of motivation and makes thework for the grades”.

d) Grading system does not reflects objectively tred abilities, qualities and
competence of a student unlike the system acceéptiée Danish Folk High
Schools and other experimental schools.

e) Grading system makes a charlatan of a teacherraates an absolute pass-or-
fail system.

25 1.8 Put down all the disadvantages of the grading syst@entioned in the
article.

€ 1.9 Discuss the disadvantages with your group matesyd@poagree with all
of them? Have you got anything to add? What isative assessment for you
and how can it be achieved? Try to be as realetipossible.

2. Can you suggest anything instead to do away with ‘ferverted practice’
called marking (grading) systems? Be sure to p@wsdund arguments for
whatever you say.

2.1Here is an article on the problem of effective asa@nt. Read it and an-
swer the questions that follow the text.

IMPORTANCE OF ASSESSMENT

In all academic settings, assessment is viewedoaglg related to in-
struction. Assessment is needed to help teachéradministrators make deci-
sions about students' linguistic abilities, thdmgement in appropriate levels,
and their achievement. The success of any assesgeeends on the effective
selection and use of appropriate tools and proesdas well as on the proper
interpretation of students' performanéessessment tools and proceduresn
addition to being essential for evaluating studeptegress and achievement,
also help in evaluating the suitability and effeetiess of the curriculum, the
teaching methodology, and the instructional maleria

The assessment of students' progress and achievemeasses should
be carried out in a manner that does not causetgnixi the students. It is true
with young learners. "Young learners are notoripysbor test-takers.... The
younger the child being evaluated, assessed, tedtethe more errors are
made... and the greater the risk of assigning falsel$ to them”.
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The traditionabaper-and-pencil testsno longer cover the variety of ac-
tivities and tasks that take place in the elemgnttassroom. Theummative
form of testing that permeated the traditional curricula would Ipetfair to stu-
dents whose studies are based on communicativeitiasti Traditional tests
provide only a numerical description of student® techniques of alternative
assessment can document "a story for every studantl what is the ultimate
goal of evaluation but to give us the knowledgdeoable to reflect upon, dis-
cuss, and assist a students journey through thamgaprocess".

Fortunately, the field of evaluation has witnessednajor shift from
strictly summative testing tools and procedures tmore humanistic approach
using informal assessment techniques that stoesgtive evaluation.

The testing tools and procedures discussed noweaataysharacterized
by a deliberate move from traditional formal asses# to a less formal, less
quantitative framework. Alternative assessmentaisy"method of finding out
what a student knows or can do that is intendeshtav growth and inform in-
struction and is not a standardized or traditideat". Specifically, alternative
ways of assessing students take into account mariat students’ needs, inter-
ests, and learning styles; and they attempt t@rate assessment and learning
activities. Also, they indicate successful perfonee highlight positive traits,
and provide formative rather than summative evaloat

Assessment becomes a diagnostic tool that provieledback to the
learner and the teacher about the suitability efdtarriculum and instructional
materials, the effectiveness of the teaching methaehd the strengths and
weaknesses of the students. Furthermore, it hep®dstrate to young learners
that they are making progress in their linguistavelopment, which cahoost
motivation. This encourages students to do moretladeacher to work on re-
fining the process of learning rather than its picid

(The article is adapted from “Assessment of Yourgerners” by Kassim Shaaban published in Forum.
English Teaching. October 2001)

Why do we need assessment?

What does the success of any assessment depend on?

How should assessment be carried out?

What is the essence of the traditional way of assgslearners’
knowledge?

What should be the alternative means of assessment?

. What is the difference between formative and sunvadypes of as-
sessment?

PR

o o

25 2.2Read the abridged article of a Russian educatiamisthe problem of
‘Honest Assessment’ and summarize it in 5-10 seaterMind the recommen-
dations on summary writing in the Appendix.
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SOME EDUCATIONAL IMPLICATIONS OF HONEST ASSESSMENT
Introduction:
A Stand against Standardized Testing

The Coalition of Essential Schools (CES) annountepposition to
"high-stakes" testing; the practice of usstgndardized testresults to prohibit
students from graduating or advancing to the neati€} These test results offer
only apartial assessment of students' capabilitiesand force teachers and stu-
dents to focus om more narrow and superficial curriculum. It is recom-
mended to use broader and deeper assessmentssaxthbaions and portfo-
lios, requiring students to use more skilsdemonstrate mastery of an entire
curriculum . Such assessments reflect significant intellechigalevement over
time, rather thaninformation-cramming and "test prep" for considerable
parts of the year.

Procedures: Mechanistic Origins of Grade Schooling

About 20 years ago we establish#te grade-schooling mechanism
resembling that of a corn mill. Trying (for two deles) to overcome the
demerits of grade schooling we finally noticed tlaeg caused bihe unnatural
exams based on testing the pupil's memory of textsnistaken for
"knowledge" .

In fact all schools are able to teach some sortétefacy” — more or less
smart dealing with texts of manuals, which helgatve home tasks. But exams
test a student's memory, thus establishing a fateer" purpose of the whole
educational system.

About a century agdohn Deweyproved it was impossible to directly
transfer alien "knowledge" or any classroom procedBut only a few teachers
and parents follow his advige eliminate the grading exams on memorizing
They send their children to "democratic"park-schoolswhere no exams exist.
In this way we often deprive our students of vemportant (for some of them)
external stimuli to continue their studies. It magepropose an amendment in
the form of a legalizedOpen exanmi in which pupils are allowed to use any
"external” formation they might need at the examt e educational commu-
nity still regards such an amendment as an attéongstroy the system of edu-
cation itself.

Results: Finnish Experiment

In 2004 we had the chance to prove that it onlgrgjthens educational
systems. The last PISA (Project International ard&nt Assessment) report has
confirmed that the Open exam was successfully doired in Finland several
years ago and proved to be vesneficial tothe whole education system in that
country. It is very important that for its last RepPISA has studied not the
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"knowledge", butthe functional literacy of graduates which is what we also

insisted on for many years. The Report containeddkings of 36 national edu-
cational systems. Finland won the highest gradanlarticle by a Finnish pro-
fessor, published together with the PISA-reportpagimany standard (for lib-

eral educationinnovations, they have mentioned that "students can use any
formation materials in the exams, includitite Internet. Teachers examine
HOW the child CAN USE all the information”. The tabat the Open exam was
introduced long before all the other innovationik are more picturesque, of
course) can prove that it is the PRINCIPAL CAUSElté success. It is quite
possible that the high educational results in Fidlaave been achieved, because
almost all of the students are stimulated by therOgxam, alone so widely used

there. It needs to be proved in more detail, ofseu

n

Discussion

It is evident that alkchooling misfortunesmay be neither caused by the
"good" nor the "ilI" will of some responsible peepbut - bythe dysfunctional
infrastructure of grade schooling The latter is caused by the incorrect as-
sumption that schools are designed to TEACH (aleady-made knowledge),
while really they have to perform another functiotmhat of CARE and super-
vising personal development of their pupilsAs soon as the principal aim of
schooling is corrected, e.g. by means of introdyienore functional "Open ex-
ams", as they did in Finland, the contents of etlocavill switch to developing
all sorts of Functional Literacies in dealing witle notions of various school-
subjects. Consequently, a lot of itdrastructure might become much more
functional irrespective of the intentions of thassponsible for education.

The ancient Confucian principlét listen and | forget, | see and | re-
member, | do and | learn"not only confirms that idea akrtifying proficiency
as an entrepreneurial opportunity. But the latkeo Becomes a natural means of
re-establishindinite goals in education which now seem quitdinite . It still
expands in time, due tbe vicious circleformed by the evidentlgerverse aim
of schooling Twenty-five centuries ago people knew that it wapossible to
transfer verbal knowledge which can at best be dhard and forgotten”.
Grade schooling ideologyis the main cause of rejecting thislistic approach
of decentralized planning and productive activiynd this vicious circle of
criticizing more sound ways (as unrealistic in ygarbanized and industrial-
ized societies) now can be broken. It is easy ¢dlipt that'the traditional di-
ploma-granting organizations for example universities, are going to become
obsoleté. All of us feel it, and there seems to be onlye atecent way out —
which we might call "the Honest Confucian diplom#"will have a certain
commercial opportunity, too. Some kind of Direct (coming directly to the
teacher, but not to the officials) Voucher will doquite safely from a social
standpoint.
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Conclusion

But thecertification should be liberal enough; otherwise even the diber
ated school service might be wrongly based on memgr They will proceed
in breaking the natural social life of children tef age-segregated schooling
consisted of groups with an even distribution odsafrom eight to twenty-two.
Not so long ago research carried out by some jlergustice experts, developed
the hypothesis that youth crime results framage-segregated youth culture

Liberal restriction of schooling is quite necessary. It can be sufekss
achieved by separating schooling and certificatitihone were to be able to
gain credibility as a certifier gfroficiency why would someone go to a college
in order to 'certify that they know what they kndwhere should be some other
good reasons for not paying the money to go taegell You could just pay a

certifier, which wouldn't cost as much as a colledacation.
(Miloslav Balaban. Moscow State University, Russia)

3. Perhaps the most acute the problem of objectisessent of student’s
knowledge is felt at an exam. Recollect your exangssay what you think of
them?

3.1 Now read the following text, paying attention te ttlmderlined words
and word combinations.

EXAMINATIONS EXERT A PERNICIOUS INFLUENCE
ON EDUCATION

We mightmarvel at the progress made in every field of study, but the
methods of testing a person's knowledge and alpéityain as primitive as ever
they were. It really is extraordinary that afterthkese years educationists have
still failed to devise anything moedficient and reliable than examinations. For
all the pious claim that examinations test what koaw, it is common knowl-
edge that they more often do the exact oppositey Tiiay be a good means of
testing memory, or thknack of working rapidly under extreme pressure, but
they can tell you nothing about a person's truktyalind aptitude.

As anxiety-makers, examinatioase second to noneThat is because so
much depends on them. They are the mark of suaesslure in our society.
Your whole future may be decided in one fateful.dagoesn't matter that you
weren't feeling very well, or that your mother diédttle things like that don't
count: the exam goes on. No one gare off his bestwhen he is in mortal ter-
ror, or after a sleepless night, yet this is predgisvhat the examination system
expects him to do. The moment a child begins s¢hwokentera world of vi-
cious competitionwhere success and failure are clearly definedraeasured.
Can we wonder at the increasing number of 'drog-oubung people who are
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written off as utter failures before they have even embarked career? Can
we be surprised at the suicide rate among students?

A good education should, among other things, tsan to think for
yourself. The examination system does anythingtiatt What has to be learnt
is rigidly laid down by a syllabus, so the studisrmtncouraged to memorize. Ex-
aminations do not motivate a student to read widaly to "restrict his reading;
they do not enable him to seek more and more krdgelebutinduce cram-
ming. Theylower the standards of teachingfor they deprive the teacher of all
freedom. Teachers themselves are often judged ayieation results” and in-
stead of teaching their subjects, they are reddcddaining their students in
exam techniqueswhich they despise. The most successful candidateot
always the best educated; they are the best tramtae technique ofvorking
under duress

The results on which so much depends are oftenngpthore than a sub-
jective assessment by some anonymous examiner.iis@arare only human.
They get tired and hungry; they make mistakes.tey have to mark stacks of
hastily scrawled scripts in a limited amount oféinThey work under the same
sort of pressure as the candidates. And their wandies weight After a
judge's decision you havke right of appeal, but not after an examiner's. There
must surely be many simpler and more effective wayassessing a person's
true abilities. Is it cynical to suggest that exaations are merely a profitable
business for the institutions that run them? Thiw/hat itboils down toin the
last analysis. The best comment on the systemsdslliterate message recently
scrawled on a walll were a teenage drop-out and now | are a teenadkon-
aire.'

(Alexander L.G. For and Against)

3.2 Explain the meaning of all the words and word carabons in bold type in
the text. Make sentences of your own with them.

3.3 Interpret the following lines from the article:

a) As anxiety-makersexaminationgire second to none

b)No one cargive of his bestvhen he is in mortal terror.

c) A good education should, among other things, tyauto think for your-
self

d) And their [teachers’] wordarries weight

e)ls it cynical to suggest that examinations are tgeagrofitable business
for the institutions that run them?

25 3.4Write out all the arguments against examinationsm@are your list with
the ones of your group mates. Work out a fulldisthe arguments against ex-
ams in school and discuss each item.
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3.5 Think of the possible advantages of examinatiotesy@nd make a list of
them.

3.6 Read the following statements and decide whicthemtyou have already
mentioned in your list of advantages. Discuss e@ch from your list.
a) Exams are a well-tried system: many advantages.
b) They offer the besjuickway of assessing a candidate.
c) Not possible to do well relying merely on memory axam techniques.
d) They are often not the only way of assessing aidatel used in con-
nection with teachers' assessments.
e) Exams are constantly being improved.
f) There are complex checking systems used by exasniaeansure fair re-
sults.
g) There is a lot of research into objective testiaghhiquedo eliminate
human error.
h) Computers are already widely used to mark speaikiysed tests.
1) Pernicious aspects of system (cramming, etc.) ar¢he fault of exami-
nations, but of the teacher.
]) Teachers cram weak pupils to push them througle pibpils don't need
cramming.
k) The exam system may not be perfect, but it's tis¢ Wwe have; it may be
painful, but so are many things in life.

3.7 Define the tone of the article and say what makiisa that.

TALKING POINTS

€ 1. Role play.
a) Interview Mr/Ms on the problem.

The mark or grading system has got a rather ladjtion. It has successfully ex-
isted for centuries which is a proof of its worthowever, some educationists
claim the opposite and can provide a lot of evideagainst it. Ladies and gen-
tlemen, today we are discussing the problem oetigting methods of testing a
person’s knowledge and competence with ...... , a famAonisrican educationist.

b) Act out a dialogue.

One of you is a zealous supporter of examinatiatesy and holds the view that
it is intrinsic to the educational process as & fremost means of motivation.
The other person, however, is very much opposetd hare your opinions on
the problem. Be objective and try to make your riotitor change his/her
mind.

2. Recollect your last exam and speak on it (the wayprepared for it, what

you felt before, at and after the exam, the tedshete, etc.)
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Part 2. Discipline and Punishment in School
ACTIVE VOCABULARY

Admonition (n) —(formal) a letter full of gravest ~; preliminary ~

Bully (v) —to be bullied at school; to ~ younger children=teb into doing sth;
to ~ sb into submissioullying (n), the victim of ~;bully (n), a class / play-
ground / school ~; a big ~

Ban (v) — to attempt / to seek / to try to ~sth; todaaned from doing sth; a de-
cision / a move to ~ stiwan (n), to put a ~ on sth

Cane(v) —to ~ sb for disobedience; to ~ or not to ~; cannfrgm cane(n), to
teach through the ~

Derive (v) — (formal) to ~ sth from sb/sth; to ~ great pleasure from art; foom
sth; the words ~ from Latin; to be derived from; st@rivation (n)

Detain (v) — to ~ prisoners; to be detained for gfloymal) to ~ sb; to be de-
tained by a terrorist grouggetention (n), to be given two hours’ ~

Discipline (n) — school / team / military ~; effective / gobstrong / rigid / strict
/ lax / poor ~; to maintain / keep ~ in class; xereise / exert / impose ~; to lack
~; to tighten ~ in schools; to restore ~; to subimit-; a breach of ~; a break-
down of ~;disciplinarian (n), a good / poor / strict ~

Emit (-tt-) (v) —to ~ a strong smell; to ~ a cry of pain; tar-uncovered cough
Expel (-lI-) (v) — to ~ sb from sth; to ~ embassy staff fromoantry; to be ex-
pelled from school for sth

Flail (v) — to ~ one’s hands until they swell to red

Frustrated (ad)) — to get / look ~; to be ~at/with sth

Implacable (adj) — ~ hatred / opposition; an ~ enemy / persomglacably
(adv), to be ~ opposed to sth

Lateness(n) — the ~ of the train; the ~ of the hour

Loutish (adj) — ~ behaviourfromlout (n)

Misbehaviour (n) — aserious ~ in class

Mischievous(adj) — a ~ child; a ~ look / smile / trick; it is the nature of chil-
dren to be ~mischievously(adv), grin / whisper ~

Naughtiness(n) — inherent ~ of children

Nurture (v) — (formal)to ~ delicate plans; children nurtured by lovingguds;
to ~ a friendship / a talent / a new project / isdiveness; to ~ an ambition / a
hope;nurture (n)

Penalty (n) — death ~; penalties of fame; penalties finarctions

Prime (adj) — ~ motives; ~ concern; a ~ suspect; a ~ @kxmrime (n), in the
~ of life

Quell (v) — to ~ any ordinary disobedience; to ~ the lede/ opposition / un-
rest; to ~ sb’s fears / anxieties / doubts

Strap (n) — leather ~; to give the ~ to sb
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Supervise(v) — to ~ some work; to ~ sb; to ~ the corridansl #choolyard dur-
ing lunch-time

Tongue-lash(v) — to ~ sb with a virtuosity that throws sb ir#n ecstasy of si-
lent delight;tongue-lashing(n)

Vandalism (n) — an act of cultural ~; to prevent ~

Vigour (n) — to work with renewed ~; feeling full of ~jigorous (adj), ~ con-
duct; a ~ campaign; a ~ debategorously (adv), to work / play ~; to shake
hands ~; to argue ~ in support of sth

Woolly (adj) — woolly-headed; woolly-minded;oolliness(n)

STARTER

Another important problem educationists usuallyefat schools is the problem
of discipline and punishment. Recollect your schuagls and say:

1) What were those regulations and restrictions irr gochool?

2) How were you encouraged to obey them?

3) What were the ways of punishment for those whoatveal the rules?

READING AND DISCUSSING

1. And now read the following texts and get acquaint@t the regulations
in British schools.

It sounds logical to say that the school's funci®mo train a pupil's mind and
character should be formed at home. Teachers wmilpleased if the problem could
solved so ealy. But children don't leave their characters aime when their minds go
school. Many of them hayeersonality problemsof one kind or another.

The pupils who violate variouschool regulationsmay be punished in the following
ways: forlatenesstruancy they may beeported to the Headmasteror named in
school assemblyThey may beletainedin school after ordinary hours.

Corporal punishment has recently been banned in state schools. Bubst public
schools it is still allowedCaning is the usual punishment for serioossbehaviour in
class, damage andhndalism. Many teachers remartkat standards of discipline ha
fallen since corporal punishment waenned by the government.

Students risk beingxpelled forviolence and for using drags.

You may want to know whether there are anyawls and prizes for the best pug
Of course, there are. Each school has its systeewafrds: medals and prizes.

=
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Dos and Don'ts

A school, like any other organized group or commymust have basic rules
and procedures if it is to function effectively.
Here are some of the regulations functioning ath®mood School in Leeds.

Rules

1. Appropriate school dress must be worn on all schooésions.

2. Bicycles shall not be ridden in the school gagin

3. Ball games may not be played in areas closepootected windows.

4. Radios and tape-recorders of any type mustebtrdught to school.

5. No pupil is allowed to smoke on teehool premisesr on school visits, or to
bring cigarettes, matches or lighters onto schoeises. Chewing-gum is not
allowed in school.

6. Pupils must move about the corridors and ste@g€an an orderly manner;
running in corridors and on staircases is forbidden

Procedures

1. Punctuality.Pupils must be in form rooms by 8.45 a.m. and leefod5 p.m.

2. Lates.Pupils arriving late for registration will obtaanlate form from their
Form Tutor. Pupils arriving after 9.00 a.m. mugiae immediately to the Of-
fice in their building.

3. Notices.Notices may be displayed on school notice boartiswith the per-
mission of a member of Staff.

4. Classes left unsupervisel.a member of Staff does not arrive to take a les-
son, the class will wait no longer than five mirsund then report the non-
arrival to the Staff room.

5. Safe keeping?upils should never bring valuable articles or éasyms of
money to school: money must be kept on one's pemsageneral, pupils are re-
sponsible for the safekeeping of their own property

6. Lost property.All personal property should be labeled. A pupgativering
the loss of any article of value will report thetfammediately and those finding
property should hand it to a member of Staff.

7. Absencedf pupils are absent, their parents should infdnendchool by letter,
otherwise a card will be sent to their home afteo ays. On returning to
school after any absence, pupils must give to fh@m Tutor a note from their
parents explaining their absenteave of absencean only be granted under
certain circumstancdg.g.careers interviews,non-school examinations, family
holiday) and should be requested in advance bgrlétbm the parents to the
Head of House

8. BreakagesAny pupil responsible for damage to school propéfyniture,
windows, etc.) will inform the Deputy Head or HezfdHouse immediately.
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1.1Are these rules and procedures very much likedhesrof your school?

1.2 Say the following in English:

1) TemecHoe HaKa3aHHE; 6) KOHCYJbTAIMH 10 Tpodec-
2) Haka3aHWE IUICTHIO WIN PO3TaMH; CUOHAJILHOW OpHEHTAIIHH;
3) ONOJHHTENBHBIC 3aHATHUS TIOCIIE YPO- 7) crapumii BOCIIUTATEIb
KOB,; TPYMITBl yYalIuXCcsl pa3HbIX
4) 3maHWe IIKOJBI C MPHJIETAOIEH Tep- KJIACCOB, HAa KOTOpPHIC Je-
puTOpHEH; JISITCSL BCE yYaIluecs JTHEB-
5) oduc, kaHIECIAPHS, HOM IIKOJIBL.

1.3 Here is another list of ‘Dos’ and ‘Don’ts’ of oneriBsh school. Tick those
which are the same in our schools.

Do... Don't ...
wear full uniform at all times wear mousse, gel or hairspray on
tie long hair back your hair

give money to your teacher for safekeepirbring jewellery to school
be in the yard no earlier than 8.50 a.m.leave money in coat pockets

and no later than 9.00 a.m. bring sweets or chewing gum to
walk, move around school quietly school be late

collect your dinner tickets before 9 a.m. leave your homework until the
hand your homework in on time last minute

1.4 Have you ever heard anything about ‘Hidden Curnient!? Read the fol-
lowing text and answer the question.

Teachers are responsible for discipline in Brigshools and they also follow spal
courses to help them work well with badly-behavegils. A pupil is sent to the Heag
teacher when he has committed a serious offence.t@dchers take turns soipervise
the corridors and schoolyard during lunch-time Obedience to authority and ce-
operation with other pupils are important valuesolvieachers communicate topis as
part of the’hidden curriculum'. Most pupils also have a form tutor: this may be
teacher who is the head of the year group. The fator is available to help pupils wi
their personal problems, give them advice on careetams or school reports, and is fe-
sponsible for discipline when the pupil breaks lzost rule.

There are many things which pupils learn in schdulch are not part of the timetg-
ble of official lessons. The term 'hidden curriculus usé in Britain to refer to thos
things pupils learn from the way their school igaized. The school organisation in-
cludes rules, such as punctuality. Pupils are liseapected to arrive at lessons, assgm-
blies and registration on time. Some pupils wasag that school rules are too strict
the famous progressive boarding school Summerbpilp decide what lessons they
and when to do them. In more traditional schooss glapils may be punished for r
having a clean school uniform, for failing to welae school tie or for wearing earrings

=
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1.5 Complete this diagram with words from the text.d¢id Curriculum: what
does it include? C_s

—
g I

CURRICULUM

>

1.6 What is ‘Bullying’? Give the Russian equivalentto$ word.

Bullying

In recent years, teachers and parents have becare goncerned about t
problem of bullyingBullying happens when one pupil @group) threatens and som
times physically attdes a younger, weaker, quieter or more timid pupilis type of
behaviour is now considered a serious offence,aades have been published in
national press about the terrible effects thatyimdj can have on young people. The vjc-
tim of bullying can suffer psychologically and teehool can suffer too. Persistent bul-
lying of other pupils can lead to the bully beingleded. Expulsion is the worst poss

ble punishment in a British school!

1.7 Here is the list of other possible punishments gilpn a British can have
for breaking the rules.

v
1

Lines : In England, when a teacher gives you ‘lines’, yautenout the same senter
again and again, perhaps fifty or a hundred tinkes.example, 'l must do my hom;d
work," or 'l must not be late.

Detention : If you are 'in detention’, you stay after schoodtm extra work —possibly
lines for half an hour or so.

Report : If you ore 'on report', you have a card which yotedo the teacher at the e
of every lesson. Each teacher reports if you haabed well or badly.

Exclusion : If you are excluded, you cannot come to schoolafdew days or week
Your parents see the headteacher. This is serious.

Expulsion : If you are expelled, you are sent away from younost. This is very seri-

ous. You have to go to another school where thehta all know about your bad reco:ld

1.8 Look at the list of offences below. Decide if eaxkample of bad behaviour
Is: very serious / serious / minor / harmless. Wheinishment would you give
in each of the situations.

D
1

a) Running in the corridor d) Smoking in the school toilets

b) Fighting on the floor in the e) Cheating in an exam
classroom f) Forgetting to bring your home-

c) Swearing at a teacher work to the lesson
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1.9Discuss the following:

a) Who is responsible for discipline in British schel

b) Who do pupils talk to when they have problems ihigsir homework?

c) Why is a school bully considered to be dangerous?

d) Compare the punishments in British schools withrysmhool. Are they
different? Do you think British schools are toact#

e) What type of bad behaviour would you describe ssffoDoes corporal
punishment exist in school?

2. But what is more disquieting is the problem of ighise in class.
2.1 Consider the following and expand on the items wipassible.

Should Punishment Be Used in Class?
For:

a) Punishment helps to do away with animal instincishsas greed, anger,
idleness and discourtesy which lie in the depthurhan nature.

b) It is impossible to bring up citizens without anynshment, as it keeps
them under control.

c) The thing that distinguishes a man from a brutaat instinct but per-
formance, and certain kinds of punishment help hdat.

d) Not all kinds of punishment are acceptable, bug inevitable as a phe-
nomenon to control discipline.

e) The means of punishment is important, it shouldendae humiliating,
never contemptuous. Children are not monsters, sdmem simply go a
little further than they intend.

f) Itis not punishment itself that is important, the threat that it represents
(it keeps children from breaking the rules).

Against:

a) Itis no good to discipline children through fear.

b) Any punishment (corporal punishment in particulammiliates a human
being.

c) Teachers who punish their pupils do not care faddm, they care only
that children conform to the rules.

d) When one uses any kind of punishment he bringgrgd(ces) cruel and
heartless people.

e) Punishment leads to lies, as children would tell &a to prevent the
unpleasant act.

f) Punishment destroys a child's personality.

(B.O. Apakun u ap. [IpakTudyeckuii Kypc anriamiickoro s3bika s | kypca. M.: Beicmr. mk., 2001)
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€ 2.2 Role play. One of you insists that punishment shbel abolished and
never used in class, the other defends the opposite of view. Be sure to pro-
vide sound arguments for whatever you say.

2.3 Discuss the following:
— Do you regard any of your experience as a pw@ghilable? If so, what is it?
— Have you any exemplar, e.g. a teacher of yousdetiays who is a model to
you in this respect?

2.4 Read the following text. Consider the penaltiesctwlare described in
the extract. Do you think they will have a positefeect? Which of them would
you use in class if any at all? Do you know anyefa Do you think punishment
in general should be used in class?

PENALTIES AGAINST THE FIXED RULES

There was no need to waste time in preliminagmonitions. Miss
Dove’s rules wereas fixed asthe signs of the zodiac. And they were known.
The penaltiesfor infractions of the rules were also known. If a child introddice
a foreign object — a pencil, let us say, or a whpdaper, or a lock of hair — into
his mouth, he was required to wash out his mouth wellow laundry soap. If
his posture was incorrect ha had to go and siafehile upon a stool without a
back-rest. If a page in his notebook was untidyh&a to rewrite it. If hemit-
ted an uncovered cough, he was expected to rise inatedgliand fling open a
window, no matter how cold the weather, so thalastlof fresh air could pro-
tect his fellows from the contamination of his germgain if he felt obliged to
disturb the class routine by leaving the room fadrimk of water (Miss Dove
loftily ignored any other necessity) he did so toa@companiment of dead si-
lence. Miss Dove would look at him — that was albiowing his departure and
greeting his return with her perfectly expressiealgaze and the whole class
would sit idle and motionless, until léas back in the foldagain. It was easier
— even if one had eaten salt fish for breakfast retain and suffer.

(B.A. ApaxuH u ap. [Ipakruueckuii kype anriumiickoro s3bika as |1 kypea. M.: Beicmr. mk., 2001)

2.5Explain or paraphrase the words and word combinatio bold type.

2.6 Read the small conversation between two teachedspam the children’s

names into the correct columns.

TEACHER 1: How’s your class getting on, Miss Keane?

TEACHER 2: Well, how can | put it? Samantha’s a very slearner, Tom’s
permanently disruptive, Jemma’s illiterate, Sarakem pays attention, Jeffrey
has numeracy problems, Sasha goes to the speeids teacher because she’s
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too brainy, Dula’s mind keeps wandering, Stellaosscientious but seems to
have learning difficulties, Bill's so absent mindkd forgets his own name,
Mary’s dyslexic, and the Mishram sisters seem teeha concept of discipline
at all. Otherwise the class is fine!

Behaviour problems Learning problems

Explain in your own words what Miss Keane thinks gmoblem is with each
pupil.

2.7 Describe a fellow pupil from your early school yeavrho had behaviour
problems. Make use of the active vocabulary.

3. Corporal punishment is something that seems te lha@en abandoned long
ago.

3.1 Read the following text, paying attention to thedgoand word combi-
nations in bold type and make up Miss McGladdepgissonal profile.

SCHOOLDAYS

At the first recess a large boy approached himhinit hard in the face,
and said, 'Come on, Chicken, let's see if you n.f They fought, and Francis
was beaten disastrously.

After that he had to fight twice a day for threeek®, and he was beaten
every time. Small boys are not skilled fightersd ahough he was hurt and
shaken, he suffered no serious damage. But aftassehe sat at his desk,
wretched and aching, and Miss McGladdery was amijty him because he was
inattentive. Miss McGladdery was fifty-nine, andeslvassoldiering through
her teaching careeruntil, at sixty-five, she would be able to retaad, with
God's help, never see any of her former pupilsragai

A strong Scots background, and thirty years aty@afRural, had made
her an expert disciplinarian. A short, fat,implacable woman, sheuled her
three groups — for Carlyle Rural had only two rocansl she took the most ad-
vanced classes - nafith a rod of iron, but with theleather strap that was is-
sued by the school board as the ultimate instrurmejustice. She did not use it
often; she had only to take it from a drawer andilaacross her desk quell
any ordinary disobedience When she did use it, she displayed a strength tha
even the biggest, mokiutish boy dreaded, for not only did sHail his hands
until they swelled to red, aching paws, but shregue-lashedhim with a virtu-
osity that threw her classes into an ecstasy eftsdelight.
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‘Gordon McNab, you're a true chip off the McNabdilo(Slash) I've
given the strap to your father §lash), and both your unclesS(ash), and |
once gave it to your motheslash), and I'm here to tell the world that you are
the stupidest, most ignorant, no-account ruffiathefwhole caboodle (Slash)
And that's saving somethingslash) Now go to your seat, and if | hear a peep
out of you except an answer to a question, yoelligagain and get it worse,
because I've got it right here in my desk, all yefad you. Do you hear me?"'

3.2Explain the meaning of the words and word combamegiin bold type.
In reference to whom are these lexical units usedhe text? Describe the
characters using these units.

3.3 Discuss what sort of school is described in thd. té¢hat attitude and
memories will probably the boy have of his schogd@a

4. The following text presents an attempt to expltwe problem of a child’'s
naughtiness.

4.1 Read the text and give its message.
NAUGHTY — OR INQUISITIVE?

The inherennaughtinessof children! Heavens above, do teachers really
believe such rubbish? Evidently so, for the phiamees from a letter you print
and Mr. Tomkins, a head, no less, writing a twoepadicle, says it isifi the
nature of children to be mischievousDo they really think that the child is al-
ready naughty or mischievous as it emerges fromnbiab? | doubt it. What
they probably mean is the inherent inquisitivenefsshildren which provides
the fundamental drive to learning. Part of this learninig derived from the
testing-out of adults with whom the child comes into contact, antbrtunately
the pressures of society often make adults impatieselfish or even, occasion-
ally, sadistic in their responses. Inquisitivenkeesomedrustrated or distorted
into naughtiness (in the eyes of adults, thougheaessarily those of the child).
The prime function of school should b® nurture, and where necessary, re-
store inquisitiveness to its fullestgour; but how can we achieve that with
woolly formulations about "naughtiness"?

Actually, I think that suchvoollinessis often the product of teachers' re-
fusal to face up squarely to the basic questioavesit to discipline in London
schools: namely,td cane or not to carf®' So long as the cane is available, even
if only asa last resort to extract obedience through fear, discussioaltefna-
tive policies must remaihamstrung. The learning of complex skills, leadership
and the ability to use initiative is ntdught through the cane Caning has
ceased even in the Navy's boy training establistsnerhey found thatorpo-
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ral punishment did not work. Yet some teachers — including cqroeslents to
"Contact” — want it restored in London's junior @gls. Maybe someone would
explain to me why London teachers lag some yednsdeour military men in
this matter, and 190 years behind the Poles, whbshled corporal punishment

in schools in 1783.
(Charles Gibsor(B.[I. Apakuu u ap. [Ipaktiudyeckuii Kypc
anrnuiickoro s3bika ais |l kypca. M.: Beicm. mik., 2001)

4.2 Answer the following questions:

1. What is the author's argument against corpanaishment?

2. Judging by this letter, what are the argumehsome British educationists in
favour of "caning"?

3. What is the approach of Russian educationistiseigroblem of corporal pun-
iIshment in general? What are the reasons for it?

25 4.3 Write a 100-word paragraph to state your point @w on the problem
of how to maintain discipline and order in class.

SELF-CHECK

l. Fill in the gaps with the words from your activecabulary. Each dot repre-
sents one letter. The first letter of each worgdrsvided as a clue:
1. A narrow piece of leather which was often used a&seans of corporal
punishment is known as. . . ..
2. Regular or continuous arriving after the expectgahointed or usual time
istermed .......
3. The practice of making people obey rules and pumgsthem when they
donotisknownad.........
4. The deliberate damaging of things esp. public pigpe. . . . ... ;
5. You can refer to a large number of belongings ecgs of equipment as

6.
7. A punishment for breaking a law, rule or contradkmown ap . . . . . ..
8. A skill at performing some special task; an abilgyoften referred to as

K.....

9. If you consider somebody or something as very badl worthy of ex-
treme disapproval yosi. . ...... them.

10. When you mislead somebody deliberately or decewed . . . .. them.

11.If you remove something which is not wanted or meker when you try
togetrid of thatyoe . ... ....

12.When you learn a lot of facts in a short periodiwie, especially for an
examyoLlc . . ..

13.If something makes an action or a process eadier it. . . . . Sit.
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14 But if something restricts or prevents an actioa processiit. . . . . . S it.
15A person who uses their strength or power to feghdr hurt weaker peo-
pleiscalledd ... ..

lI. Fill in the gaps with the appropriate prepositionbere necessary:

(1)... an attempt to ward off criticism, the govermibkas made education a pri-
ority.

You do not seem to be giving (2)... your best, doou

What it all seemed to boil (3)... ... was money.

The country is now firmly back (4)... the internatabrold.

They say that the existing grading system makeaalatan (5)... school teach-
ers. As a result pupils are not interested in ggtiknowledge, but in working

(6)... grades.

He places a high value (7)... marriage.

Sometimes it is not so bad to think a little (8).ouyself and decide what you
want or dream about.

| hate this job! | always have to work (9)... duress.

Discipline is still enforced by the cane in sométiBin schools. Nothing can be
worse then when children are taught (10)... cane.

lI. Fill in the gaps with the words from your topicalcabulary:

Wooly, incalculable, unworkable, feedbacksinine, efficient, staggerin

indefensible, minatory, inconspicuous, intrinsigalbutish, incontrovertible,

boost, endemic, que

1. They had supplied ... evidence. No one could deny it.

2. We have already a perfectly ... system — why chatije i

3. The public response was ... since the matter waswgmgnt. The people

could not expect such a turn.

The loss to the race as a whole is ... . It can negerstimated.

5. | have asked the children to make themselves ass.poasible. | can
hardly concentrate on the report.

6. It was really a(n) ... thing to say. You could haweb more impersonal.

7. He denounced the judge’s savage attack as totallyit.could not be jus-
tified.

8. Her ... words did not scare him at all. He knew vemsil she could not
carry out her threat.

9. His proposals for reform of the Trade Unions are. They are simply
impossible to carry out.

10.Look at this aggressive young man over there. digaliour is really ... .

o
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11.They cannot afford to be vague and ...

with their sages. We need

smart and quick thinking people.
12 Until the 1940’s malaria was ... in many hot courgtrigcluding Ceylon.
13.The new service helped ... pre-tax profits by 10 %.

14 The police had been called to .

... a minor disturbance

15.1 have had a lot of very constructive ... from thedents about this.

I\VV. Expresghe following in English:

1. ckpbITHIN yueOHBIHN TUIAH;

2. y9uTessi/MHCTPYKTOPBI-HEO(DUTHI,
HOBHYKH;

3. cyuuii B310p;

4. npITaThCs COBEPILIUTH YTO-TO
HEBO3MOJKHOE;

5. mocienHuiA MaHC, BAPUAHT | T.1.,

6. 3KCHEPT MO MOAIEPIKAHUIO
JTUCIMIUTAHBI;

7. npoopueHTalMS YUCHUKOB;

8. Hayras.

V. How well do you remember the collocations from tdys which you have
studied in the unit? Match the words from the twlumns as they are used in
the texts. If necessary, consult the textual mailteri

Facilitate
Emit
Corporal
Abandon
Cling to
Marvel at
Supervise
Eliminate
Stigmatize
. Inhibit

. Nurture
. Expel

. Flail

. Induce
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authority

for violence

educative process

an uncovered cough

the marking system
communication and understanding
the progress

punishment

the corridors and schoolyard
human errors; grades

the less able student
cramming; people

. inquisitiveness

one's hands



F. WHAT MAKES A GOOD TEACHER?
ACTIVE VOCABULARY

Bounce(n) — to be full of ~;frombounce(v)

Contemplate (v) — to ~ a visit to America; to ~ retiring; to the reality;
contemplation (n), in silent ~; a life of prayer and ~; to beeden ~; the ~ of
beauty

Cooperate (v) — to ~ with sb in sth/doing sth; to ~ fullglosely on the project;
cooperation (n), in ~ with sb; ~ between sb; need / requiask for / demand /
seek ~

Dictatorial (adj) —~ government / powers; a ~ teacher / manner / terten-
denciesfromdictator (n); dictatorially (adv)

Diffidence (n) —to overcome one’s natural a;complete lack of ~diffident
(adj), an able but ~ young studediffidently (adv)

Enliven (v) — to ~ a lesson / a dull evening; to ~ on@slang

Essential(adj) — an ~ part / ingredient / component of #ie skills ~ for suc-
cess; ~ to sth/sb; to hold sth ~ for a teacheetsth;essentially(adv)
Far-reaching (adj) — a ~ inquiring; ~ consequences / implicatibolaims

Frailty (n) — physical ~; the ~ of love; human ~; ~ andnaturity of human na-
ture;fromfrail (ad))

Frigid (adj) — ~ personality; a ~ look/voice/politenesslimate;frigidity (n)
Highlight (v) —to ~ problems / major pointsighlighter (n)

Hint (v) — to ~ at sth; to be hinted at sth; to ~ talsit ...; to ~ strongly / dis-
creetly / darkly

Hypochondriacal (adj) — to be notoriously ~

Impart (v) —to ~ sth to sth; to ~ spin to a ball; totk ®© sb; to ~ knowledge to
people

Improbable (adj) — to be most / highly +mprobability (n)

Improvise (v) — an improvised speech; to be able / ready, to ~ on the trum-
pet; a hastily improvised meaftprovisation (n), jazz ~

Induce (v) — to ~ sb to do sth; drugs which ~ sleep; toramming; stress in-
duced by overworknducement(n), ~ to local officials

Inveigle (v) — to ~ sb (into sth/doing sth); topupils into active interest
Over(-)bearing (adj) — @erogativé an ~ teacher / manner
Over-excitable (adj) — an ~ person

Pedantic (adj) — @erogativeg a ~ insistence on the rules; ~ tendengwestanti-
cally (adv)

Provoke (v) — to be easily provoked; to ~ sb into doinig/tet do sth; to be pro-
voked by sth/sb; to ~ laughter / riots / smile élence / reaction / response;
provocation (n); provocative (adj)

Quarrelsome (adj) — a ~ person
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Resilient (adj) — @pproving to be physically / mentally ~; to be ~ to change,;
tough, ~ fabricresilience (-cy)(n), natural ~

Reticence(n) — formal) natural ~, from reticent (adj), to be ~ about one’s
plans

Riveting (adj) — @pproving an absolutely ~ performance;

Stagnate(v) — profits have stagnated; to ~ in a job; tatellectually;stagna-
tion (n), to enter a period of economic / political ~

Tally (v) — the figures do not ~; to ~ with sth; his staallies with yours; to ~
up the student responses

Tiring (adj) — a ~ day/ walk; ~ work

Transient (adj) — ~ moods / problems; a city with a larg@opulation,tran-
sience(n), the ~ of human life

Uniform (adj) —~ shape / length / size / coloting responses were revealingly ~;
uniformity (n); uniformly (adv), ~ hostile; to be ~ adopted

STARTER

Discuss the following:
1) What is the teacher’s role in school?
2) What is your ideal of a teacher?
3) Can any person become a teacher?
4) Why did you decide to become a teacher?
5) How do you think the profession of affect a teathpersonality, life?

READING AND DISCUSSING

1. It goes without saying that the role of a teachreschool is great. He or
she fulfills a lot of functions. A teacher apaurit communicating useful knowl-
edge tries to bring out the best in his pupils.

1.1 Read the text, paying attention to the words anddveombinations in bold
type.

THE PERSONAL QUALITIES OF A TEACHER

Here | want to try to give you an answer to thesfjoa: What personal
qualitiesare desirable ina teacher? Probably no two people would draw up ex
actly similar lists, but I think the following wadilbe generally accepted.

First, the teacher's personality should be attracfihis does naule out
people who are physically plain or even ugly, beeamany such have great
personal charm. But it does rule out such typesvas-excitable melancholy,
frigid , sarcasticcynical, frustrated, andover-bearing: | would say too, that it
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excludes all oflull or purely negativgersonality, | still stick to what | said in
my earlier book: that school children probably fsufmore from bores than
from brutes".

Secondly, it is not merely desirable lm#sential fora teacher to have a
genuine capacityo tune in to the minds and feelings obther people, espe-
cially, since most teachers are school teachetbetoninds and feelings of chil-
dren. Closely related with this is the capacityb® tolerant — not, indeed, of
what is wrong, but ofrailty and immaturity of human nature whiahduce
people, and again especially children, to makeakest.

Thirdly, | hold it essential for a teacher to beéboth intellectually and
morally honest. This does not mean beilagplaster saint It means that he will
be aware of hisntellectual strengths and limitations and will have thought
about and decided upon the moral principles by lwimis life will be guided.
There is no contradiction in my going on to sayt tnéeacher shoulde a bit of
an actor. That is part of the technique of teaching, whidmands that every
now and then a teacher should be able to put acacarto enliven a lesson
correct a fault, or award praise. Children, esplgcigung children, live in a
world that is rather larger than life.

A teacher must remaimentally alert. He will not get into the profes-
sion if of low intelligence, but it is all too easy, @v for people olabove-
average intelligenceto stagnateintellectually - and that means to deteriorate
intellectually. A teacher muste quick to adopt himself to any situation how-
everimprobable they happen, and ale improvise, if necessary at less than a
moment's notice. (Here | should stress that | @8 and "she" throughout the
book simply as a matter of convention and converggn

On the other hand, a teacher must be capabldinite patience. This, |
may say, is largely a matter of self-discipline aedf-training; we are none of
us born like that. He must be pretggsilient: teaching makes great demands on
nervous energy.

Finally, 1 think a teacher should have the kindnahd which always
wants to go on learning. Teaching is a job at whonk will never be perfect:
there is always something more to learn about. &'hee three principle objects
of study: the subject, or subjects, which the teach teaching; the methods by
which they can best be taught to the particulailpup the classes he is teach-
ing; and — by far the most important — the childrgmung people, or adults to
whom they are to be taught. The twardinal principles of British education
today are that education eslucation of the whole personand that it is best
acquired through full and activaoperation between two persons, the teacher
and the learner.

1.2 Study the word combinations in bold type. Explaieirt meaning andjive
Russian equivalents.
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£5 1.3 Write out all the adjectives in bold type in thettand give their syno-
nyms and antonyms.

1.4 Analyse the structure of the following lexical snithink of many others of
the same structure and check them according tdittenary.
Overbearing, over-excitable ...

1.5Interpret the following:

a) ...l still stick to what | said in my earlier bookhat school children
probably "suffer more from bores than from brutes".

b) Secondly, it is not merely desirable but esserfitinla teacher to have a
genuine capacity to tune in to the minds and fgsliof other people, es-
pecially, since most teachers are school teacherfie minds and feel-
ings of children.

c) Children, especially young children, live in a vebthat is rather larger
than life.

d) ...teaching makes great demands on nervous energy.

£5 1.6 Write out all the qualities which the author of theticle considers
desirable in a teacher. Interpret them. Do you &gneth all of them?

1.7 What two cardinal principles of British educatiooma$ the author name?
Can they be referred to education in general?

1.8 Recollect your school days and descrbgersonality and professional pro-
files of the teacher you liked or disliked most of @lly to make your descrip-
tion as vivid as you can, using the words and wamnehbinations from the text.

1.9 Think of the personal qualities (make use of thevac/ocabulary) and put
the words below in the column according to thewugps.

PERSONALITY APPEARANCE BEHAVIOUR

Portray — using these words — the image of a telache

- you would like to be taught by;

- you would rather take as character model.
2. In the article ‘The Personal Qualities of a Teachgyu have read about one
of the foremost qualities desirable in a teachbgttis —to be quick to adopt
himself to any situation, however improbable theggpen, and able to impro-
vise, if necessary at less than a moment's natitkis skill is especially useful
in manyrouting emergenciesduring lessons that a teacher should be able to
handle quickly and effectively.
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2.1 Before reading the text, look at the title and sdoat it may mean. Then
read the text, paying attention to the words anddaammbinations in bold type,
and interpret the title again.

TO SIR, WITH LOVE

Each Friday morning the whole school spent thegoess period in writ-
ing their Weekly Review. This was one of the oldritdapet schemes; and one
about which he wouldrook no interference Each child would review the
events of his school week in his own words, in dws way; he was free to
comment, to criticize, to agree or disagree, witlg person, subject or method,
as long as it was in some way associated with ¢thed. No one and nothing
was sacred fromthe Headmaster down, and the child, moreover,safesfrom
any form of reprisal.

'‘Look at it this way,' Mr Florian said, 'It is ofl@antage to both pupils and
teacher If a child wants to write about somethirfgclv matters to him, he will
take some pains teset it down as carefully and with as much detipassible;
that must in some way improve his written Englishterms of spelling, con-
struction and style. Week by week we are able uihinchis review to follow and
observe his progress in such things. As for teaclvee soon get a pretty good
idea what the children think of us and whether or we are getting close to
them... You will discover that these children azasonably fair, even when they
comment on us. If we are careless about our clgtmranners or person they will
soon notice it, and it would be pointless to berangth them for pointing such
things out. Finally, from the reviews, the senstielecher will observe the trend of
individual and collective interests and plan higkvaccordingly.'

On the first Friday of my association with the sldsvas anxious to dis-
cover what sort ofigure | cut in front of them, and what kind of comment
they would make about me. | read through some @fréviews at lunch time,
and must admit to a mixture of relief and disappuoant at discovering that,
apart from mentioning that they have a new 'blddkigcher, very little attention
was given to me...

It occurred to me that they probably imagined | lddoe astransient as
my many predecessors, and therefore saw no poivasting either time or effort
in writing about me. But if | had made so littlepression on them, it must be my
own fault, | decided. It was up to me to find sonay/to get through tothem.

Thereafter | tried very hard to be a successfuthieawith my class, but
somehow, as day followed day in painful procesdioealized that | was not mak-
ing the grade. | bought and read books on the pgygh of teaching in an effort to
discover some way of providing the children witk 8ort of intellectual challenge
to which they would respond, but the suggested odstisomehow did not meet
my particular need, and just did not work. It wasifd were tryingto reach the
childrenthrough a thick pane of glassso remote and uninterested they seemed.
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Looking back, | realize that in fact | passed tlylothree phases in my re-
lationship with them The first wake silent treatment&nd during that time, for
my first few weeks, they would do any task | semnthwithout questions or pro-
test, but equally without interest or enthusiasng d their interest was not re-
quired for the task in front of them would sit astdre at me with the same care-
ful patient attention a birdwatcher devotes tortre feathered visitor....

| took great pains with the planning of my lessons, using illustrations
from the familiar things of their own backgroundcreated various problems
within the domestic framework, and trigal encouragetheir participation, but
it was as though there weaeconspiracy of indifference,and my attempts at
informality fell pitifully flat.

Gradually they moved on to the second and moreyangg@hase of their
campaignthe 'noisy' treatmentt is true to say that all of them did not actel
join in this but those who did not were obvioustysome sympathy with those
who did. During a lesson, especially one in whiclvas necessary for me to
read or speak to them, someone would lift the fich dlesk and then let it fall
with a loud bang; the culprit would merely sit dadk at me with wide innocent
eyes as If it were an accident.

They knew as well as | did that there was nothieguld do about it, and
| bore it with as much show of aplomb as | couldhage. One or two such in-
terruptions during a lesson were usually enougtiesstroy its planned continu-
ity... So | felt angry and frustrated when theyealydnterrupted that which was
being done purely for their own benefit.

One morning | was reading to them some simple podust when |
thought | hadnveigled theminto active interest one of the girls, Monica Page, let
the top of the desk fall; the noise seemed to bmrate in every part of my being
and | felt a sudden burning anger. | looked atftlesome moments before daring
to open my mouth; she returned my gaze, then daseaharked to the class at
large: 'Thebleeding thing won't stay up.' It was all rather delibeydke noisy in-
terruption and therude remark, and heralded the third stage of tdoeiduct.

From then on the wordbloody' or 'bleeding’ were hardly ever absent
from any remark they made to one another espeamliyhe classroom. They
would call out to each other on any silly pretexd aefer to the 'bleeding’ this or
that, and always in a voice loud enough for my.eare day during an arithme-
tic period Iplayed right into their hands was so overcome by anger and disgust
that | completely lost my temper? | went upstamd aat in the library, the only
place where | could be alone for a little whilefelt sick at heart, because it
seemed that this latest act, above all others,intasdedto display their utter
disrespect for me. They seemed to have no sense of decency, ¢chddeen;
everything they said or did was coloured by an ugbiousness, as if their
minds were forever rooting after filth 'Why, oh whiyasked myself, 'did they
behave like that? What was wrong with them?"
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2.2 Explain the meaning of the words and word combamegtiin bold type and
render them in Russian.

2.3 Paraphrase the following. Reproduce the ideas ftbentext which are ex-
pressed with these word combinations.

brook no interference encourage participation
sacred from fall flat

take some pains to inveigle sb into active interest
get through to play right into one’s hands
reach sb through a thick pane of glass  display utter disrespect for

a conspiracy of indifference cut a figure in front of sb

2.4 Find the word®loodyandbleeding explain their meaning. Be careful with
using these words in this meaning, since theyBaitesh taboowords.

2.5Comprehension checknswer the following questions:

What does the opening paragraph of the text inttedo the reader?
What are the advantages of the approach practisih@ ischool?

What did Mr. Florian think of the pupils’ comments?

Why was the author so anxious about ‘what sorigafré he might have
cut in front of his pupils’?

What were the pupils’ comments on him and what thageacher’s reac-
tion to them?

6. How did he try to improve the situation?

7. What are the three phases of the teacher’s resdtiprwith his pupils?

8. How did he play right into the hands of the pupils?

hronhPR

o

2.6 Describe the personality profile of the teachereUke active vocabulary
words and word combinations.

2.7 Can you answer the teacher’'s questions at the éridsoarticle? Who do
you think is to blame?

2.8 List the teacher’s possible reactions to the outh@fordinary situations in
class. In which other ways could he have responol&@

The teacher could have ... a) burst out crying
b) reported to the principal
c) committed a suicide
d) left school immediately
e) flogged everybody present
f) ignored
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2.9 Brainstorm as many routing emergencies during lessthat a teacher
should be able to handle quickly and effectiveljnat\personal qualities can
help to solve problems in class?

A sense of humourseems to be indispensable for effective teachdagyou
think it can help teachers in many situations wiven¢hey tryto save face

2.10 Every teacher was once a ‘neo- : —
phyte’ teacher. What do you think are a) Kids won't listen to me!
the problems inexperienced teachers b) Teens are not concerned!
have to face at school? ¢) Colleagues never give help!
d) The equipment is ‘stone age’!
What would you advise the young e) Asa teacher I am nothing!
teacher on the basis of his ‘List'?

2.11 Design a psychological portrait of yourself as veelhby the sympathetic
pupils in your imaginary class. Then try to drave thther one, through the eyes
of some ‘young ruffians’.

2.12 Read the following interview with Diane Larsen-Are, a professor of
Applied linguistics at a school in the USA.

l.: What advice can you give to teachers just beginthieg careers in English
teaching?

D. L.-F.: Because I'm so interested myself in learning, | li@ay the essence
of good teaching is learning to watch your studelei@rningto read your
students' interests, their attention, their engagem®nt, knowing when to
move on and when to stay. All of that comes frontclismg your students,
monitoring what they are doing, trying as best gan to see the learning in
their faces, in their behavior, and in their denzgan

l.. That would include the way a teacher begins thessoand introduces stu-
dents to the course as well as the daily teachigigt?

D. L.-F.: You have to take your students' learning as prignasybasic, as fun-
damental. It affects all times and levels of yaemahing. That is, after all,
why you are there.

l.: What do you enjoy most about teaching?

D. L.-F.: | have to repeat: watching learning take plasispect a lot of teach-
ers can relate to this. There are those momendsthaty don't happen every
day, when you can sd¢lee penny drop You've been working on teaching a
particular tense or a reading passage, and allsoidden, there is that mo-
ment of awareness. When you can actually see pampléAhh! | see!”
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Those are the moments | live for as a teacher. & hos the things that keep
me going. It's the joy of watching others learn.

l.: You used the idiom "the penny drop." Could we ghg Tight bulb goes ori?

D. L.-F.: Yes, that is also an apt idiom. What | mean is thament when all
the previous learning has come into focus andfadl sudden people under-
stand what it is you've been working on togethee &@uld also saythe

curtain parts.” That's another idiom.
(Form “The Joy of Watching Others Learn: An Intewiwith Diane Larsen-Freeman published in Forum.
English Teaching. October, 2001)

2.13Answer the questions:

1. What does the phrase “learning to watch your stigtlemean according to
Diane?

2. What are the meanings of the idioms she uses isgesch?

3. To what extent do you agree with Diane Larsen-Fegg&m

3. Let’s turn our attention to Language Teachers. 8ipou are going to be lan-
guage teachers it might be useful to discuss it.

3.1 Before reading do the following vocabulary workkpkin the following
word combinations and express them in Russian.

Caustic wit, amiable disposition, composite idescher, impersonal methods,
revealingly uniform, to take the tension out ofpeon one’s wavelength.

3.2 Think of the possible differences between Languégacher and
Teacher in general and then read the text.

WHAT MAKES A GOOD LANGUAGE TEACHER?

Modern methods of language teaching, with the essiphan the teacher
as model and the constant interchange betweeneteackl student, require a
more sympathetic relationship between student aadher than did earlier,
moreimpersonal methods..

It seemed to me appropriate to question the stadbamselves regarding
that topic of such vital concern to all of us: Whadkes a good teacher of Eng-
lish as a foreign language? tadlying up the student responses, one salient and
somewhat heartening factor became apparent. Tdergtuspeaking from sheer
experience on the receiving end of the classrodunatson, tended to put forth
advice strikingly similar to that which most metlobagy and educational psy-
chology textbooks and courses offer... The studeatshad a variety of teach-
ers. They were not required to sign the questioanand they responded at
length with a complete lack a@fiffidence. Despite the diversity of the students
themselves, the responses wenesalingly uniform.
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First on the list — mentioned by an overwhelmingo@8 cent of the students
— was the teacher's thorough knowledge of his subjes one student wrote: "It
doesn't matter how nice a teacher is if he doksaiy what he's talking about."

Logically, the next most important concern was hibw teacher goes
aboutimparting that knowledge — in other words, methodology. Wthat stu-
dents requested most often was variety withinglsedn hour.

"If we just do drills forever, | fall asleep. Whydve have to do idioms
for a whole hour?"

"It's nice when you have a little grammar, and thedictation, and then
some reading or a discussion."

The students also frequently mentioned the needdtvity in the class-
room. Many of them referred to language games &g heseful and enjoyable.
They also seemed to feel that they should be conggaticipants:

"The teacher shouldn't do all the talking."

"l like it when the students go up to the board."

"Discussions and debates are my favourite wayarhiag."

Students complained vehemently about teachers vegoup precious
class time telling personal anecdotes. On the dthed, the importance of a
teacher's sense of humor and his abiittytake the tension out oflanguage
learning was mentioned repeatedly:

“If he can laugh once in a while, you don't gethgovous about making
mistakes."

"When the teacher is smiling at you, you want yo'tr

Also stressed was the teacher's preparation defs®n and a conscien-
tious attitude toward student papers:

"You can tell if he runs out of things to do beftine bell rings."

"Why should | turn in my homework? He doesn’t gratéor about a
week, anyway."

Discipline, although mentioned specifically by om@yfew, washinted at
by many.

"There are some teachers who just let a classathtke time. Then you
never learn anything."

"He says your homework is due on a certain daythad he lets people
turn it in later. Or he forgets."

"l don't think she cares if we're absent or netish she did."

Getting away from actual teaching methods, ovef dfathe students had
something to say about the student-teacher resitipnMost often, they expressed
a desire for a sympathetic teacher who "remembéet wwas like to be a stu-
dent." "He should," as one student with an obviom®mand of the colloquial id-
iom put it, '‘be on our wavelengtl' They felt that the teacher should "know each
student as an individual," and there was a frequemiand for justice:

"She only talks to the best students. Doesn't slbg/k'm trying?"
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A significant number of students expressed a fédreing embarrassed
by a teacher'saustic wit.

"They ought to be polite to us. We're people, too."

"She only became a teacher so she could be powartubhear her own
voice."

Lastly, just short of half of the students had stimmg to say about the
character of the teacher himself. A majority of tkeponses praised a teacher
who is confident and who obviously enjoys his pssfen and specialization:

"l liked him right away. He walked in, wrote hisma on the board, and
started right in. You could tell he wasn't newtat i

"If he doesn't know the answer, he's not afraisiay so. So you know you
can trust him."

"l used to hate compositions, but my teacher Iheging and she just
makes you like it. She has a lot of fun."

"He could probably have done a lot of things, batwanted to be a
teacher. It wasn't for money either."

The students also referred to teachers with engllassnce anémiable
disposition that could beprovoked to anger only in extreme cases. The
teacher's voice was mentioned, too:

"It shouldn't be monotonous."

"You have to hear him in the back row."

Finally, a surprising number were concerned aldoeiaippearance of their
teachers:

"He's always neatly dressed. It makes things bastiike."

"She's not really pretty, but | don't mind lookiagher all hour. Anyway,
she tries to look nice."

The composite ideal teacherthen, with infinite knowledge and energy,
(impeccable) teaching techniques, a sense of hamwra talent for discipline,
along with personal charm and eternal patience, seayn rather hard to live up
to on some Monday mornings. But as one understgrludent wrote:

"What makes a good teacher is someone who tride gverything | have
listed above. But | understand that teachers dsepmople like me."

(B.[. Apakun u ap. [Ipaktuueckuit Kypc anriumiickoro s3pika uist V kypea. M.: Beicm. mk., 2001)

3.3 Answer the following questions:

1. The author claims that "modern methods of lagguaaching... require a
more sympathetic relationship between student aadhier.” Do you think that
the language classroom differs fundamentally inratter from the science or
maths classroom? If so, in what ways?

2. Teachers and learners are subject to sociandist The reasons for this
are as follows: different ages and interests, iffelevels of knowledge of the
subject, unequal status, unequal distribution afiggo Do you think there is a
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high or low level of social distance between teaamal student in this country?
Does it not contradict the idea of "a more sympathrelationship"?

3. Do you think that the responses of the studabtait a good foreign lan-
guage teacher depend on the age of the studentsfdWe requirement
"teacher's thorough knowledge of the subject” leefitst on the list in all the
age groups?

4. What do you think of the students' assessmdrasteacher's efficiency?
Can it be regarded as objective? Do you think tiatstudents should be ques-
tioned regarding this topic? In what way?

3.4Comment on the last paragraph of the text.

&5 3.5 Make up your own list of qualities that make a gdoekign language
teacher and compare it with the one given in theclax

@[22 4. You will hear an interview with Christine Mass&o is a secondary
school teacher. Do the tasks from thstening Guide

5. Before reading the next text pay attention to ttle.tinterpret it. In what
ways do you think the teacher’s life is differeotf the life of a person of other
professions?

5.1 Now read the text.
A TEACHER'S LOT IS CERTAINLY A DIFFERENT ONE

Say ‘teacher’ and a clear mage forms in people’glsjiwhich is not sur-
prising in view of the years we all spasdntemplating the reality. More sur-
prising is the variety of bizarre forms this imag&es. People used to think that
teachers, if female, were intense persistent aresitiand if male, were a little
strange. They would refer to teachers they knewpandeed to generalizations,
most frequently concerning thequarrelsome emotional way of discussing
things, theirdictatorial or pedantic tendencies and, above all, their boring in-
ability to talk about anything other than theirgob

Teachers themselvese prone to a particularly self-conscious view of
their role.

Outside their working millieu, they tend to feebligted and to grow away
from friends who work a standard office day, in mmulke same way as doctors
and social workers do. Inside the life of a schtlmkir anxiety can be seen in
different ways. One of the more chilling staff-room paranoia — the phe-
nomenon whereby everyone sits stiffly around thenroworking in silence, or
gossiping about children, or chatting about othergs, but never daring talk
with candour about their mistakes and experiments in classheair real feel-
ingsabout teaching.
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Apparently unaffected by thiseticence there are the teachers who talk
tirelessly about their jobs in response to any arexgement. They, too, are re-
acting to the same stresses, but in a different way

This highlights what seems to ban under-emphasized side othe
teaching life, namely that the job imposes excagtictresses and conflicts, and
that these have the power to isolate teachers éanybody else, to alter their
outlook and even their characters.

Monday morning is a good example of the differenlbesveen school
and office. In many offices you can arrive a litéde, whatever is not important
can be put off, and with luck you can have an edg¢eunch-hour.

A teacher's Monday is more likely to begin on Syndaght, when the
first uneasiness creeps up behind. There are @tpas to be made for the
morning, and even if they have been made it isadilf to shake off a sense of
guilt about the quantity and quality of the preparations, ague resentment
overthe erosion of free time From the moment of arrival to school there is no
place for lethargy, children are all around; fdlboestions antiounce

The same worry caspill over into evenings and weekends. Young
teachers who have had college lectures on 'diseiph the classroom situation’
or 'the deprived child' are not properly warnedhsf emotional impact children
can make on them. They sit and brood over the r@nild needs, and always feel
that they could be doing more. Of course thats, thwit the best teachers are the
ones who caswitch off, by doing whatever work is necessary, and themsref
ing to let it encroach further on then life

But the stress of responsibility remains, and atlketo goroliferation of
minor ailments. In an ordinary job such complaints are trivialdaguickly dealt
with by a day in bedf they become irritating. In school they ruin thgfor eve-
rybody. Knowing the difficulties that absence cesain school, with class being
split up and loaded on to colleagues or else haingled by supply staff, teachers
are notoriouslyhypochondriacal, Yet they don't stay home when they should,
and often totter back to school before they'reyfrdicovered, propelled by anxi-
ety. Thus the cycle continues, and under circurastiike these the most rea-
sonable person can be petty and childish - ansgvback, trying to hurt.

It is this kind of intensity that makes teachingestraordinary. Extremes
of behaviour are more common in the classroom theople would believe.
Many teachers discover in themselves depths oftbagber, even rage, they
never knew they had.

What a contrast it is to wake up with@uhervous joltto feel the number
of your responsibilities to mankind diminished lppeoximately 33, and to be
free to enjoy your mental and physical space. Ther® going back, though:
the rewards of the jobare so special that teachers le@mrmrmaintain high ex-
pectations and apply them generally. The experiences thgg iraschool have
a great influence on their attitudes to jobs andppe Most of the generaliza-
tions about thenare rooted somewheran truth — teachers are different — but
few people bother to find out why.
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5.2 Study the words and word combinations in bold t#pglain their meaning
and give Russian equivalents.

5.3 Match the following words taken from the text vifiteir meanings.

1. Hypochondriacal a. tyrannical, oppressive

2. Contemplating b. energy, vigour

3. Quarrelsome c. ready for a fight, hot-tempered
4. Dictatorial d. obsessed with one’s health

5. Pedantic e. suspicion, fear

6. Reticence f. scrupulous, exact

7. Bounce g. openness, honesty

8. Candour h. restraint, reserve

9. Paranoia I. reflecting over, thinking about

5.4 Find thefollowing words and word combinations in the text and paraghbr
them.

1. To be rooted in 6. Proliferation of minor ailments

2. A nervous jolt 7. To shake off a sense of guilt about
3. To maintain high expectations 8. The erosion of free time

4. To switch off 9. An under-emphasized side of

5. To spill over into 10.To be prone to

5.5What are the aspects which differ teacher’s lifarfrthe life of an ordinary
person according to the author? Discuss each aithsing the active vocabu-
lary. Do you agree with everything stated in thecie?

5.6 Fill in the words which fit most to show a teaclsdpehaviour in various cir-

cumstances.
Caring Fatigued
™~ Family Students |/
TEACHER
Hilarious Intelligent
o
|  Friends Colleagues | ™\

&5 5.7 The author of the article views teacher’s lot ire thegative. But are
there any positive aspects of teacher’s lot thdfediteachers from ordinary
people? Write a 100-word paragraph stressing theaathhges and uniqueness
of the profession of a teacher.
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ﬁf@ 6. Watch the film “Ahead of the Class” and make itgieg/. See the instruc-
tions in the Appendix.

SELF-CHECK

l. Fill in the gaps with the appropriate prepositioasad postpositives where
necessary:

One should love children very much in order to ¢Bt.. the profession of
a teacher.

They had been waiting for that moment for weeksarehtually he played right
(2)... their hands.

| am not interested in the slightest what figuhave cut (3)... front (4)... them.
| cannot get (5)... him. | cannot make him understidwad it is wrong.

Students should have a voice (6)... ... determining Weg universities
develop.

No one and nothing was sacred (7)... the Headmaster.

She seems very prone (8)... chest infections.

Many young teachers confess that it is quite diffifor them to communicate
with their pupils. Each time they try to reach th@.. a thick pane of glass.
Humor helps take the tension (10)... class.

Teachers like parents should be able to tune (11).the minds and feelings of
the children.

His problems are deeply rooted (12)... his childhergerience.

It had taken Franklin several hours to shake (18)e police.

The same worry can spill (14)... ... evenings and wedke

Can you switch (15)... after your whole day at scRool

The problems are only hinted (16)... in the report.

II. Fill in the gaps with the words from your activecabulary:

Frailty, alert, contemplate, transient, quarrelspmeiformly, improbable
resilient, diffident, proliferation, pedantic

1. The new facts make the theory ... . It was unlikely¢ true.

2. Nothing is eternal in life — even human ties are ...

3. The weather throughout the region was ... good.

4.1 do not like people who are too concerned withmportant details, as if
it will help them become perfect. That ... middle @&géerk is one of them.
5. She is quite ... . She can quickly recover from uagdat situations.

6. He is known to be ... as he hardly can live withaguang with someone.
7. Dorothy is self-confident and outgoing. Unlike mge Tom is rather ...
and uncommunicative.
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8. Despite increasing physical ... he continued to vwsitgies.

9. We have to pause and ... what we are talking about.

10.We should not ignore the things going on aroundWs.have to be ...
all the time and look for our opportunity.

lll. Give the English equivalents to the following:

5. 0eCKOHEYHOE TEePIICHUE;

6. 3aroBop 0e3pazauyus;

. TOOPOTYIIHBIN XapaKTep;

8. upe3BBIYatHO BaXXHBIC TIPUHIIUIIBI;

1. HeooIIEHEHHAs] CTOPOHA YET0-Iu00
(HemOCTaTOYHO BHHUMAHHUS YICIICHO

4eMy-JIn0o0);

2. HaCTPOUTHCS HA YbU-JIMOO MBICTU U
YyBCTBA, ObITh B COCTOSIHUU TOHH-
MaTh YbU-JIMOO MBICITU U YyBCTBA;

. yIacTh HaB3HUYb, IOWTH TIPAXOM;

. OBITb HA OJHOM M TOU K€ BOJIHE C

W

KEeM-JINO0O0;

9. (enkwii,

IOMOD);

KOJIKHH)  SI3BUTEJIbHBIN

10. komOuHUpOBaHHBIN / coOuparesh-
HBIW UJI€aN YYUTEIIS.

I\VV. How well do you remember the collocations fromtthds which you have
studied in the unit? Match the words from the twlumns as they are used in
the texts. If necessary, consult the textual mailteri

Impart
Contemplate
Enliven

Quell
Highlight
Inveigle into
Tally

A nervous

. Staff-room
10.The rewards of
11.The erosion of
12.To maintain

CoNOThwWNE

—ART T SQ@Tmeo0 T

a problem

a lesson
knowledge
paranoia
disobedience

the reality

active interest
the student responses
free time

high expectations
the job

jolt



G. COMPUTER AIDED INSTRUCTION
ACTIVE VOCABULARY

Aid (n) — legal ~, with the ~ of (a computer); a hegrin teaching / educational
aids;aid (v), (formal) to ~ sb/sth, to ~ sb in sthjded (adj), Computer-Aided
Instruction

Branch (v) — to ~ out to (into sth)

Encompass(v) — (formal) to ~ sth/sb (younger age groups, a wide ranghof
Novelty (n) — the ~ of sth, with a ~, the ~ soon wore off

Pool (v) —to ~ ones’ ideas, to ~ ones’ savings; toferimation

Programme (v) — to be programmed for sth/to do sth; to ~ widex computer;
programmer (n); programming (n), a ~ language

Quiz (v) — to be quizzed by sb about sth, to ~ sb on tst ~ students on the
learned material

Simulations (n) — the ~ of genuine concern, the ~ of flight didions, a com-
puter ~ of a golf swingsimulate (v), to ~ a conversation

STARTER

Discuss the following:
1) How should computers be used in education?
2) Can they substitute teachers at school?
3) What are the advantages and disadvantages of gsmguters in the
process of education?

READING AND DISCUSSING

1. The problem of computer aided instruction has beeancreasingly popular
nowadays. The debates about its future have lé¢det@onclusion that the com-
puter can be a substitute for a teacher in school.

1.1In this text the author presents a personal viéwloat has happened in
thefirst decades of computers in American educati@adRthe text for obtain-
ing its information.

Throughout the 1960's far-reaching claims were nfiadéhe potential for
computers to improve education. The efforts, paldidy of computer compa-
nies, were concentrated o8dmputer-Aided Instruction™ or "CAI". While the
phrase computer-aided instruction is broad enoagtescribe all currerappli-
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cations of computers tothe process of education, in practice G¥&k come to
stand for only one possible use of the computeramaly, as asubstitute
teacher. Students sitting atomputer terminals can receive instruction in a
wide variety of subjects. perennial favorite is language instruction. This can
consist of vocabulary, grammar, and spelling dribls of monitored language
translation in a more sophisticated version. For example, dh@puter may
provide words in English, for which the studensugpposed to give synonyms in
French.
In a more sophisticated application CAI will teaitte

student new subject matter argiiz him on it. Textual

J E material is provided either directly oa display terminal or
. 1 through supplementary notes.

! A major claim made for CAl is that each student can
proceed at his own speedlhe student who is having difficulty
with a given topic, as shown through the numbeermbrs he

commits, carbranch out to another program and be provided with remedial in-
structional material. In this sense CAl is morewviialized than the instruction
the average teacher can provide to a class.

The computer also has certain attributes whiclpetsl situations makes
it superior to the teacher. First, the computer imimite patience. Second,
through time sharing, it can simultaneously drillasge number of students,
each ongroceeding at his or her own speedlhird, the computer, i€orrectly
programmed, does not make any mistakes. And finally, theee distinct ad-
vantages in the completely impersonal relation betwthe student and com-
puter. The student canake all hismistakes in private without having to dem-
onstrate his ignorance to the teacher and to gtefehe class.

All those advantages have to be acknowledged.

(From: Kemeny J.GMan and the Computer. N.Y. 197&bridged)

1.2 Study the words and word combinations in bold t¥pealain their meaning
and render them in Russian. Paraphrase them inekie

1.3 Answer the following questions:

1. How can computers be used in the area of larggimatyuction?

2. Can a computer quiz the student besides teatimmgew subject matter?

3. What are the main four advantages of a compateducation, as the author
puts it?

2. Here is a more modern view on the use of computdesaching.
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2.1 Read the first part of the article on computer st instruction and be
ready to highlight the words and word combinationbold type.

COMPUTER ASSISTED INSTRUCTION
IN LANGUAGE TEACHING

Most teachers still rely on chalk and the blackdoBut over the years, more
and more technical inventions have shapecathueational aidswith which teach-
ers surround themselves. The computer is one of.tidie computer can be a
partner for the learner to play educational gam#s, wr it can be used to generate
examples, to illustrate certain operations, otitaldate conversation.

In computer labs, students tend to form groupsvofar three around a sin-
gle computer. One reason may be that students asmguters do not feel that
they are being watched or judged; perhaps as é&,rdsey do not feel that the
work they do on the computer is their own privateperty. They become re-
laxed aboutpooling information and seeking help from their friends.cém-
puter can analyse the specific mistakes the stutesnimade and can react in a
different way from the usual teacher — this ledmdsstudent not only to self cor-
rection, but also to understanding the principlekiid the correct solution. A
computer gives individual attention to the learaed replies immediately to
guestions or commands. It acts as a tutor and gtidelearner towards the cor-
rect answer whiladapting the material to his/her performance This flexibil-
ity is impossible to achieve with written handoatsl worksheets.

There are three models for computer use in langleageing:

1. as a language 2. as a stimulus for conver- 3. as an aid toogni-
teacher; sation; tive development

In order to think about uses of the computer indlassroom, it is useful to
keep two terms in mindComputer Assisted Instruction (CAl) is the term used
to describe computer programs designed for teachivitereasComputer
Assisted Language Learning(CALL) is the term used for different forms of
second language instruction accomplished with sgeaf computers.

In using a CAl program, students follow the instioic as the lesson un-
folds on the terminal while interacting with thengouter. Generally limited to
developing reading and writing skills, lessons niagiude drills and practice
exercises, reading comprehension passages, gansmuations, etc. Over
time the hardware has improved, which results ittebgraphic facilities, in-
cluding colours, the possibility animation, touch screen audio output and
video media Listening comprehension exercises have been al@gs@lusing a
sound blaster and/or a CD-ROM.

The following describes some tife advantages and limitations of using
a computerin CAl or CALL.
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2.2Prove or disprove the following according to thestfpart of the article:

1. The computer is far above all other educationas dfte teachers have
been using in their work so far.

2. Unlike the computer the usual teacher reacts testh@ent’'s mistakes in
such a way that it leads him not only to self cctioa, but also to under-
standing the principles behind the correct solution

3. The hardware has considerably improved over tirhegncompasses a
wide range of possibilities for language teaching.

2.3 Go on reading about the advantages and limitatiohsising computers in
teaching.
ADVANTAGES

» Both CAIl and CALL systems allow the normal and evensual errors that
people are apt to make.

» By creating friendly programs with both systemsy aiser can work inde-
pendently at the console.

» The programs respect the individuality of the stugdy allowing thento
make frequent choices with many options

» The feedbackto the users helps the students to analyse pstiertine lan-
guage.

» CALL programs present the learner witlmavelty. They teach the language
in different and more interesting, attractive waysd present language
through games and problem-solvitgchniques

» Computers offer a valuable source sHlf-access studyadaptable to the
learner's level.

» Using a computer in teaching languages can offemiied types of activi-
ties with considerable potential for learning.

» Besides teaching a foreign language, CALL programi$ provide the
learner with some sort @omputer literacy, which is becoming essential in
modern society and could be of great help in futameer prospects.

» Students are more relaxed; they are no longerdafvhibeing corrected,
judged, or watched. In fact, they create their amvironment around the
computer, a sort of privacy where intruders arewgltome.

» The computer has no "days off." The computer isepatand will tirelessly
go over and over again the same point for as Ilsngeaessary.

» The computer is "the best" teacher in the world aan provide information
requested in a very short time.

LIMITATIONS

» Learners who do not have prior experience in usikgyboard might waste
quite a bit of valuable time identifying letters dme keyboard. However,
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with practice this can be worked out if one is afiaid of learning new
things.

» Working with computers normally means that therleas work in isolation.
This obviously does not help in developing normainmunication between
learners, which is a crucial aim in any languagsda. In practice, learners
tend to revert to their mother tongue in discussion

* CALL and CAI programs deal mainly with reading andting skills, and
even though some listening programs have beenamelrecently, they are
very limited.

» The programs whicklevelop communicative interactionnormally present
predetermined uses of language based on the writeegination of what
would take place rather than what people really isayeal situations (so
called "false conversations"). This sometimes e®abnfusion and frustra-
tion on the part of the learner.

» The time and effort required to develop such prograan be considerable.

» Computers cannot cope with the unexpected.

* It is more tiring to read from a screen than fropriated text.

* For teachers who develop their own material, the tspent on programming
and typing in the lessons can be quite lengthy.

2.4 Think of any other advantages and disadvantagessofg computers in
teaching and namely in language teaching.

2.5Read the final part of the article and answérat new dimension second
language teaching with the help of the computgaising now.

USING THE COMPUTER

With the arrival of inexpensive computers, secamtjlage teaching is
now gaining a new dimension.

The kind of exercise most appropriate for a compigeone in which
there is only a small set of acceptable answeeath question and in which it is
fairly easy to predict where the learner may gongroAn example would be a
drill aimed at a specific point of grammar and vmdary.

The computer is only an instructional medium. Ihat tied to any teach-
ing method. Being helpful ibuilding or consolidating the basis necessary for
achieving a reasonable level cbmmunicative competencecomputers have
the advantage of allowing teachers to split thes;léhus enabling the teacher to
create the kind of environment which simulation atiter activities require.

Students enjoy programs which have many possibiatians and com-
binations. The teaching points may be primarily pmalogical, syntactic, lexi-
cal, or stylistic; they may call upomtegrative skills, or they may relate to
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background knowledge. The exercises may involvedaylarge number of op-

erations — substitution or transformation drillgpefilling exercises, copying,

writing down a dictation, putting words in the aeet order, or answering certain
types of comprehension questions.

Some computer games can be helpful in enhancirdnggafor example,
in the English classroom. They can make readirgyaesting by providing an ob-
jective that has immediate results such as suaogedia game. Instead of con-
centrating on the fact that they are reading Ehgbtudents simply play a game.
Another advantage of these games is that theyuaer friendly." A person does
not need to know a lot about computers to be abt®mpete in these games. The
dialogues usually include realistic language antaio a dose of humour as well.

Computer assisted learning should be enjoyabléatothe "ally" should
from time to time turn into a playmate. A greatldssn be achieved by exploit-
ing the intrinsic appeal of riddles and puzzledientially dull and boring ex-
ercise can often become very attractive simply éwdp turned into a guessing
game. Many standard language games such as crosgwerles, anagrams,
word ladders, and charadesd themselves readily to computerization

One can take advantage of real timesbtting time limits and organiz-
ing speed reading activities Animated graphics, which so far remain unex-
ploited, promise to gain importance in the futueeaphics in general are likely
to become more widespread as CALL spretmlssncompassyounger age
groups. Even simple graphics can be very effectMaps and diagrams can
convey size, shape, position; family trees provideal cues for exercises. With
the addition of animation you can have events andgsses.

Simulations can also encourage students to condletplays with a
view to gaining insight into an historical situatiorto establish empathy with
the central character. One of the great advantage®mputer simulations is
that they can often be used by groups of studentwadl as by individuals.
Computer simulations can thus be of great assistamsimulating conversation,
in confronting students with tasks to be carrietliodhe here and now.

In a typical application, the administrator uses tomputer to test, to
grade the test, to record the marks, to work odfilps, and uses the resutts
guide students through the material The computer may keep an index on
learning resources, help with registration, or lde time keeping. In the course
of performing these duties, the compustores, retrieves, and manipulates
large amounts of datarequiring the kind of memory which at present oaly
mainframe can provide.

The range of topics with which the computer carphelvast, from the
evaluation of methods and materials through meaguhe realism of teachers'
expectations or the reliability of self assessntentonducting experiments on
pacing, sequencing, interference, etc.

(Simona Mirescu. English Teaching. Forum. Januk@97,Ne 1, Volume 35)
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2.6 Explain the following word combinations and renttegm in Russian.

1. educational aids 7. computer literacy
2. pooling information 8. communicative interaction
3. Computer Assisted Instruction 9. communicative competence
4. Computer Assisted Language 10.ntegrative skills

Learning 11user friendly
5. graphic facilities 12 to establish empathy with
6. self-access study 1310 store, retrieve data

3. Read the following article and summarize it in Esigl Pay attention to
the words and word combinations in bold type wiay be useful for you.

COMPUTER GAMES 'MOTIVATE PUPILS'

The survey of 1,000 teachers in England and Walggests aguarter
also personally use them in their free time. O\adf of the 1000 teachers ques-
tioned by Nesta Futurelab said they would use thefature and believed they
were a good motivational tool'. But two thirds expressed concerns they could
lead toanti-social behaviour. Despite the popularity of computer games, some
teachers also said they believed games reinfortegdatypes in their presenta-
tion of women and people of other nationalitiest Blarge majority of teachers
believe there areducational benefits 91 % thought theyleveloped motor
and cognitive skills and 60 % believed they would devetbmking skills and
acquire specific knowledge.

The next stage of the year-long project undertdlkeNesta Futurelab and
game-maker Electronic Art — called Teaching withhm@®a — will test the use of
commercial computer gameslhe Sims 2, RollerCoaster Tycoons and Knights
of Honour, and help develop lesson plans to suppertuse of these and other
games. They will also consider the impact of usnmogpcommercial games
such as those available from the BBC's online ctdnte

Professor of Education at the University of BristAhgela MacFarlane
who is involved in the research, said it was img@iotrtto learn more about the
"complex learning” which games could facilitate.atly research has shown
some powerful outcomes in the classroom, but weal neeunderstand how,
when and when not to use games to support education

And Glaus Due from Electronic Arts Europe, whicktdbutes The Sims
2 and Knights of Honour, said the research supgon@ustry belief that games
havethe capacity to engage teachers and learnerdn a short space of time,
Teaching with Games has alreddighlighted the importance of collaboration
between industry and the education sector to show llearning carbe en-
hanced through gaming"
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Computer games companies were among around 60(0iessppf educa-
tional technology exhibiting at the annual techgglehow Belt. Some teachers
and educationalists believe tlemputer software and game®ffer the poten-
tial to "personalise" learning by allowing pupitslearn at their own pace and
have more control over how they learnMarius Frank, Head Teacher at Bed-
minster Down School in Bristol, who is taking parthe Teaching with Games
project, said: "I am excited and intrigued by tmegpect ofusing gaming tech-
nology in the classroom

“Individualised learning, at rates hitherto thoughpossible, may be the

norm if we get it right."
Source: BBC
(ITepsoe cenmsbps. Anenuiickuii szvik. 2006,Ne 4)

25 4. Comment on the problem raised in the above artsh®wing your atti-
tude towards it. For commentary writing, see th@dgdix.

SELF-CHECK

l. Fill in the gaps with the appropriate prepositionkere necessary:

While the phrase computer-aided instruction is ére@ough to describe all
current applicationgl)... computerg?2)... the process of education. In a more so-
phisticated application computer will teach theipopw subject matter and quiz
him (3)... it. The pupil who is having difficulty Wita given topic can branch (4)...
another program and be provided with remedialuettvnal material. And what is
more, the pupil can make all his mistak&k.. private without having to demon-
strate his ignorance (6)... the teacher and (7). .rebieof the class.

Some teachers and educationalists believe that wiemgoftware and
gamesallow pupils to learn(8)... their own pace and have more con{®y...
how theylearn. They believe that learning can be enha(t@qd.. gaming.

This can be effectively used in language learnswvell. CALL programs
present the pupil with a novelty. They teach theglage in different and more
interesting ways and present langu@b®)... games and problem-solving tech-
niques. The programs respect the individualityhef pupils by allowing them to
make frequent choicgd?2)... many options. A programme acts as a tutor and
guides the pupil towards the correct answer adgjbtia materia(13)... his/her
performance.

ll. Express the following in English:

1. KOMMepUYeCKHUe  KOMIIbIOTEPHBIE 3. HakKamjauBaTh, MNPEIBSIBIATH IO
UTPBHI; TpeOOBaHUIO U BCIYECKUM 00Opa-

2.Xopoliee MOTHUBAIlMOHHOE Cpe- 30M oOpa0aTeiBaTh  OOJBIION
CTBO; o0beM HH(OpMAIIHH;
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4. HampaBlsATb U OPUEHTUPOBATH 7. rpaduvecKkre BO3MOXHOCTH;
CTYJIEHTa 10 BCEMY MaTepHaly; 8. TeKCTOBOU mMaTepuan;

5. KOMIIBIOTEPHAS TPAMOTHOCTb; 9. KOMNBIOTEpPHOE  MPOrPaMMHOE

6. BO3MOXXHOCTH  KOMIIBIOTEPHOMN o0ecIieueHue 1 urpsl,
aHUMalKK, ayauo- U BUIEO- 10. aconnanbHOE MOBEJCHUE.
CPEJICTB,;

lll. How well do you remember the collocations fromtths which you have
studied in the unit? Match the words from the twtumns as they are used in
the texts. If necessary, consult the textual mailteri

1. Programme a. motor and cognitive skills
2. Developed b. empathy

3. Gaming C. a computer
4. To establish d. friendly

5. User e. skills

6. Integrative f. technology
7. Communicative g. study

8. Self-access h. competence
9. Educational I. favorite
10.Substitute . terminals
11.Computer k. aids

12 Perennial |. teacher

SAMPLE EXAMINATION QUESTIONS

1. School days are often referred to as the best ofagar life. Did you en-
joy your schooldays? What sort of school did yout@® What was your
first day at school like?

. What are your parents’ (friends’) memories of tlsginooldays?

. Systems of education. What are the main differen€eslucation systems
in Belarus and Great Britain?

4. Private education and its advantages. British peiveducation sector

compared to those of other countries. British iratgjent schools today.

Unisex- and single-sex schools, their advantagdsiemadvantages.

. Free school movement and its advantages. Progeesgucation.

. What are the most important problems of the cureglication system in
Great Britain / America / Belarus?

8. The problem of marking (grading) system. Shouldk®dre abolished and
replaced by something more reliable and effectovéest pupils’ knowl-
edge and performance?

9. What influence do examinations exert on education?

w N

~N o o
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10.The problem of discipline and punishment in schda.what extent do
school regulations and rules contribute to the bgreent of the whole
man?

11.To the minds of many psychologists the ‘root’ ofldten’s bad behaviour
lies in their insatiable inquisitiveness. To whxteat is it true?

12 What is an ideal school for you?

13.Do you think teaching is an art, or merely a sHilEecupation depending
on experience? What makes a good teacher? Whatiisigea of a good
language teacher?

14 Do you hold the view that a teacher’s job “impos@&septional stresses
and conflicts” on them and “isolates them from gbedy else”?

15.The computer is a very expensive substitute foo@klband a very poor
substitute for a teacher. What do you think of catepaided education?

16 What is the role of education in our life?

QUOTATIONSFOR INTERPRETATION

Interpret the following:

1."Teachers open the door, but you must enter bysgbiit

2."l am indebted to my father for living, but to ngeicher to live well."

3."l had a terrible education. | attended a school dmotionally disturbed
teachers.”

4."More important than the curriculum is the questafrihe methods of teach-
ing and the spirit in which the teaching is given."

5."Teachers provide a social and intellectual envitent in which students can
learn."

6."Live as if you were to die tomorrow, learn asauywere to live forever."

7."The teacher-pupil relationship is a kind of tigige to be walked".

WRITING

&5 \rite an essay on one of the topics:

1. Education should be a preparation for life.

2. "If we succeed in giving the love of learninige iearning itself is sure to fol-
low." Sir John Lubbock, British financer and natista

3. "Knowledge — like the sky — is never privatepgedy. No teacher has a right
to withhold it from anyone who asks for it. Teadais the art of sharing." Abra-
ham Joshua Heschel.

119



SUPPLEMENTARY TEXTS

1. Use the following text the topidB. “ System of Education”.
SCHOOLS

Schools in Britain are of two types: state (or nimed) schools, which charge no
fees, andindependent (or private) schools, which are feargpyThere are far more state
schools that independent, but some independenbls;hespecially the older public schools,
have retained considerable academic and socidigees

The school year usually runs from early Septembemid-July and is divided into
three terms of about 12 weeks each.

The responsibility for education is distributed vibe¢n central government, local
educational authorities (LEA) and the governingibsaf the school.

State schools, which are funded by the governnieatigh the local education author-
ity, are primary, for children aged 5 to 11, andoselary, for pupils aged 11 to 16 or 18, al-
though in some areas there are first schools fitkdreh of 5 to 9, middle schools for ages 9 to
13, and secondary or upper schools. All childrerstneceive a full-time education from the
age of 5 until the age of 16. 1 Below primary sdb@we nursery schools, for children under 5.
Schools in the state system: can be county schoaised as well as funded by the LEA, or
voluntary schools, founded by a voluntary body sasltthe Church of England or the Roman
Catholic Church.

In secondary education most schools (over eight aduten) are comprehensive
schools, offering a general education to all cleitdrThere are also a small number of secon-
dary modern schools, offering a more practical atlan, grammar schools, providing a more
academic education, and technical schools, offaicgmbination of academic and technical
teaching. Children who go to a secondary modermgrar or technical school do so as a re-
sult of an examination called the 11-plus or afieme other selection procedure. There are
also special schools for children with a physigainental disability.

In the independent sector, the main division i® ipteparatory schools, for pupils
aged 7 to 13, and public schools, for pupils agédol18. (The name 'public school' is his-
toric, and refers to the fact that such schoolsvegiginally opened to 'the public', taking pu-
pils from any area, not just locally.) AlImost aibiependent schools are boarding schools, and
unlike state schools are usually for one sex ofbout half the public schools, especially the
oldest and best known ones, such as Eton, HarraW\nchester, are for boys only. How-
ever, many boys' public schools take girls in teier classes, and some are now fully co-
educational. The fees in independent schools arallyseveral thousand pounds per year. It
is possible for a child to win an 'assisted placethat parents who cannot afford the fees re-
ceive financial help from the government. Stateosth mostly have larger classes than inde-
pendent schools, but all schools share the scleaoidg examinations. The main exam is the
General Certificate of Secondary location (GCSB)ymmally taken at the age of 16, in which
pupils sit papers in differesubjects(usually five or more) and are awarded a gradeathe
subject on a seven-point scale. A further exanonaiormally taken years after GCSE, is the
A level ('A' meaning ‘advanced’). This is usuallgred in two or three subjects only. There are
also S and A/S-levels. S-level (S for 'SpecialSmholarship’) provides additional, harder pa-
pers for A-level students. A/S level ('Advanced flementary’) is an alternative to A level,
with subjects studied on a broader, less specthbzsis.

GCSE and A level exams are marked, by one of thmal examining boards. A-
level boards are mostly organized by a particutaversity, such as the Cambridge Univer-
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sity or Local Examinations Syndicate or the Uniugrsef Oxford Delegacy of Local Exami-
nations. Schools are free to choose a board iraezgy

Subjects taught in state schools are determindtidational Curriculum. The Cur-
riculum prescribes a course of central (‘core’jexttb, namely English, mathematics and sci-
ence, and includes seven basic (‘foundation’) stfjevhich are history, geography, technol-
ogy, music, art, physical education and (in secondahools) a modern foreign language.
There are attainment targets for what children khba capable of doing and knowing at the
ages of 7, 11, 14 and 16. The National Curriculuas wmtroduced by the Education Reform
Act of 1988, and this same 9 Act enabled seconsletngols and the larger primary schools to
opt out of the control of the LEA and to managertbg/n budgets under a new ‘local man-
agement of schools' (LMS) scheme.

All state schools are required to include religiedsication in their syllabus, and they
must also hold a daily act of worship. Parents lheeight, however, to withdraw their chil-
dren from the latter. In practice most independamtools also include religious education in
their timetable, and many public schools begindhg with a short religious service in the
school chapel.

Preparatory schools (colloquially, 'prep scho@sd so named because they prepare pu-
pils for entrance to public school. The examinatidnch admits them is the Common Entrance
(so called because it is shared in common by mdstgoschools). It is taken at the age of 13 by
boys but usually rather younger by girls. The extelf is set by the Common Entrance Ex-
amination Board but is marked by the public schibat the pupil has applied to enter. Gifted
preparatory school pupils can apply for a 'schblgtsor financial grant, from their chosen pub-
lic school, in which case they usually sit thateswls own special exam as well.

Classes in a school are often designated as (gs@ecially in state schools) or ‘form’
(more in independent schools). The fifth form is tine at which GCSE is taken, while the
sixth form is normally the one preparing for A-levand so the senior class. (It is often di-
vided into lower sixth and upper sixth for the tyears.)

Public schools are sometimes accused of being stolamd ‘elitist’. They are nor-
mally very well equipped, classes are smaller,iteest salaries are higher, and many have a
sustained record of academic excellence. Unlikie stehools, they often attach considerable
importance to prowess at sport as well as clask.wor

Scotland has its own educational system, distmoechfEngland and Wales.

About 50 % of children continue their educatioreaft6, some in colleges of further
education and technical colleges. For entrance wmigersity pupils need at least two
A-levels, but usually universities ask for threebot 5 % of children go to university.
Courses usually last for three years, at the enevluth students are awarded a degree
(Bachelor of Arts, Bachelor of science). Postgraelukegrees are MA (Master of Arts), MSc
(Master of science) and PhD (Doctor of Philosophy).

Polytechnics offer academic subjects and trainorgpfrticular jobs, which result in
either a degree, a certificate or a diploma.

* % %

In the USA, there are state schools, known asublip schools’, which are free, and
private schools, which charge fees. Most childranl¢ast eight out of 10) attend public
schools. The majority of private schools are spmdy a religious organization such as a
church, and are often known as "parochial schoOls type of private school is the ‘prepara-
tory school' or 'prep school', so called as it prep for university entrance. (‘Preppy' is a col-
loquial term for the fashionable style of dresstoidents at these schools.)

The school year runs from early September to migeJwith continuous weekly at-
tendance of five hours a day five days a week dpart seasonal holidays. The main types of
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school are elementary school, for children age® & 6-14 and high school for students
aged 14 or 15 to 18. There are also junior higloglshfor 12-15-year olds. There is no fixed
school-leaving age, but all states require a ctuldittend school between prescribed ages,
typically from 6 to 16. Classes are organized mnadgs', with grades 1 to 6 for elementary
school pupils, 7 to 9 for junior high school stugerand 10 to 12 for senior high school stu-
dents. Pre-school education for children underi6 isndergarten classes (often designated as
grade K) or nursery schools.

There is no national curriculum, but basic subjattslementary schools are 'language
arts' (reading, grammar, composition and litergiupenmanship’ (writing), science, social
studies (incorporating history and geography), muart, and physical education, while in
high school they are English, science and mathesjatocial studies and physical education.
Religious instruction is part of the curriculum pnivate schools, but is not given in public
schools.

There are no national examinations. As pupils msgmupwards from grade to grade,
they are assessed on the basis of performancests tteoughout the year, participation in
class discussions, and completion of written arad assignments. Some schools give their
own end-of-year examinations, while a few stateashsas New York, give state examinations
which are set by the State Department of Education.

The criterion for a particular student's high sdhgaduation (leaving school with a
diploma to show satisfactory completion of all s®s) is the number of "units' he has
amassed. A high school unit equals about 120 highrse hours a week) of classes in one
subject; The average state requirement is 17.5,umit students planning to go on to college
(university) might take over 20 units. The normattern in high school is for a student to
amass the required number of units in basic subgated 'requirements’, then move on for
the last two years to specialist subjects, cabésttives’, which vary fronrschool to school.

A typical choice of electives a might be Europeégstdny for the first year and world politics
for the second.

Students are given "report cards' at least twigeaa indicating the grades they have
been given in each subject. High schools keemiastript' or summary of the courses taken at
and grades obtained, and then submit thithéocollege to which the student has applied for
admission.

2.Topic E. "Problems of Education. Examination and grading sysims.'
In the following abridged article a noted author ard educator Holt criticizes the tradi-
tional schooling system. He discusses his reasons $aying ‘schools are bad places for
kids.
SCHOOLS ARE BAD PLACES FOR KIDS
(John Holt)

(1) Almost every child, on the first day he setstfm a school building, ismarter,
more curiousjess afraid of what he doesn't know, better alifig and figuring things out,
more confidentresourceful, persistent, and independent, than he will evermaba in his
schooling or, unless he is very unusual and lu@kythe rest of his life. Already, by paying
close attention to and interacting with the worltd gpeople around him, and without any
school type formal instruction, he has done a fasknore difficult, complicated, and abstract
than anything he will be asked to do in schoolhantany of his teachers has done for years.
He has solved the mystery of language. He has vbsed it — babies don't even know that
language exists — and he has found out how it wankklearned to use it. He has done it, as |
described in my bookow Children Learnby exploring, by experimenting, by developing
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his own model of the grammar of language, by trytngut and seeing whether it works, by
gradually changing it and refining it until it doa®rk. And while he has been doing this, he
has been learning a great many other things as welliding a great many of the "concepts”
that the schools think only they can teach him, suashy that are more complicated than the
ones they do try to teach him.

(2) In he comes, this curious, patient, determiretgrgetic, skillful learner. We sit
him down at a desk, and what do we teach him? Miaimgs. First, that learning is separate
from living. "You come to school to learn,” we sa, if the child hadn't been learning before,
as if living were out there and learning were imehand there were no connections between
the two. Secondly, that he cannot be trusted tolaad is no good at it. Everything we do
about reading, a task far simpler than what thildfas already mastered, says to him, "If we
don't make you read, you won't, and if you don'itdexactly the way we tell you, you can't.”
In short, he comes to feel that learning is a pagsiocess, something that someone else does
to you, instead of something yao foryourself.

(3) In a great many other ways he learns that keorshless untrustworthy , fit only
to take other people's orders, a blank sheet fwrqgieople to write on. Oh, we make a lot of
nice noises in school about respect for the child iadividual differences and the like. But
our acts, as opposed to our talk, say to the childur experience, your concerns, your curi-
osities, your needs, what you know, what you wasiat you wonder about, what you hope
for, what you fear, what you like and dislike, wiyau are good at or not so good at — all this
is of not the slightest importance, it counts fothing. What counts here, and the only thing
that counts, is what we know, what we think is imiant, what we want you to do, think, and
be." The child soon learns not to ask questionstecher isn't there to satisfy his curiosity.
Having learned to hide his curiosity, he later tsato be ashamed of it. Given no chance to
find out who he is, and to develop that person, evieo it is, he soon comes to accept the
adults' evaluation of him. Like some highly advageia eighth graders | once talked with in a
high-powered private school, he thinks of hims8lim nothing, or if something, something
bad; | have no interests or concerns except tromals, nothing that | like is any good, for me
or anyone else; any choices or decisions | makieb&iktupid; my only hope of surviving in
this world isto cling to someauthority and do what he says."

(4) He learns many other things. He learns thdietavrong, uncertain, confused, is a
crime. Right answers are what the school wantshanéarns as | describedhtow Children
Fail, countless strategies f@rying these answers out of the teacher,donning her into
thinking he knows what he doesn't know. He leaondodge, bluff, fake, cheat. He learns to
be lazy. Before he came to school, he would workhimurs on end, on his own, with no
thought of reward, at the business of making sénsiee world and gaining competence in it.
In school, he learns, like even buck private orsocoipt laborer, to goldbrick, how not to work
when the boss isn't looking, how to make him thyjoki are working when you know he is
looking. He learns that in real life you don't doything unless you are bribed, bullieat,
conned into it, that nothinig worth doing for its own sake or that if it is, you can't do it in
school. He learns to be bored to work with a sipait of his mind, to escape from the reality-
around him into daydreams and fantasies — butardasies like those of his, preschool years
in which he played a very active part.

(5) There is much fine talk in schools about TeagHbemocratic Values. What the
children really learn is Practical Slavempw to suck up to the boss. How to keep out of
trouble, and get other people in. "Teacher, Bily..l" Set into mean-spirited competition
against other children, he learns that every maineisiatural enemy of every other man. Life,
as the strategists say,aszero-sum gamewhat one wins, another must lose, for every win-
ner there must be a loser. (Actually, our educatab®ve all our so-called and self-styled
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prestige universities, have turned education ingame in which for every winner there are
about twenty losers.) He may be allowed to work'eammittees” with other children, but
always for some trivial purpose. When important kvisr being done-important to the school
— then to help anyone else, or get help is calbbedting.”

(6) He learns, not only to be hostileyt to be indifferent — like the 38 people who,
over a half-hour period, saw Kitty Genovese attdckerd murdered without offering help or
even calling for help. He comes to school curioosua other people, particularly other chil-
dren. The most interesting thing in the classroooften the only interesting thing in it — is
the other children. But he has to act as if thekerochildren, all about him only a few feet
away, were not really there. He canimgeract with them, talk with them, smile at them, of-
ten even look at them. In many schools, he calktttaother children in the halls between
classes; in more than a few, and some of thesiylishrssuburbs, he can't even talk to them at
lunch. Splendid training for a world in which, whgau're not studying the other person to
figure out how to do him in, you pay no attentiorhim.

(7) In fact, he learns how to live without payiriteation to anything going on around
him. You might say that school is a long lessolow To Turn Yourself Off, which may be
one reason why so many young people, seeking tlaeeaess of the world and responsive-
ness to it they had when they were little, thingytlean only find it in drugs. Aside from being
boring, the school is almost always ugly, cold, amaduman, even the most stylish, glass-
windowed, $ 20-a-square-foot schools. | have by been in a good many school buildings —
hundreds, many of them very new, but can countherfingers on two hands those in which
the halls were made more alive and human by atecoration, of the children or anyone else
— pictures, murals, sculpture. Usually, the oninghthat may be legitimately put up on the
walls is a sign saying "Beat Jonesville” or "Go YWampires" or the like.

(8) Sit still! Be quiet! These are the grematchwords of school. If an enemy spy
from outer space were planning to take over eartt,if his strategy were to prepare mankind
for this takeover by making men's children as stugs possible, he could find no better way
to do it than to require them, for many hours a, daybe still and quiet. It is absolutely guar-
anteed to work. Children live all of a piece. THaadies, their muscles, their voices, and their
brains all are hooked together. Turn off a pathein, and you turn them off altogether.



UNIT lll. LITERATURE

» Topic: The main topic that runs throughout this unitiisrature and reading. You are also
asked to comment on the kinds of books you prefeead and your favourite authors. The
importance of reading for pleasure is currentlyargding a reappraisal with some experts
contending that it is a key factor in successfuaflgstering a language, that’s why you are in-
troduced to a selection of English literature. Aading is one of the easiest and most enjoy-
able ways of learning a language, extracts froresital and popular fiction might inspire you
to read as much as possible.

» Grammar: The unit presupposes the revision of narrativedsenirregular verbs, reflexive
pronouns, time clauses in the past and future amgctpation. For this purpose see
‘LANGUAGE STUDY’ section (pp. 31 — 32; pp. 93 — 94hd ‘GRAMMAR SECTION'’
(pp.135; 140 — 142) inleadway Advancedbtudent’s Book and do all the exercises in Work-
book pp.12 — 17; 51 — 56.

Topic Hours
A Kinds of books. Your favourite author/book. 2
Narrative tenses.
B The pleasures of reading. 2
Multi-word verbs (1).Words to do with light.
C Developing a taste for reading. 2
Reflexive pronouns. Irregular verbs
D To read or not to read? 4

Homonyms, homophones, homographs.
Multi-word verbs (2).

E What makes a good writer? 4
Onomatopoeic words.

F Reading books by Roald Dahl 4
Time clauses in the past and future.

Revision 2

A. KINDS OF BOOKS. YOUR FAVOURITE AUTHOR/BOOK
ACTIVE VOCABULARY

Accessible(adj) — facts that are ~ to all; a collection @firdings not ~ to the
public; an ~ story/ poem/ film, etagcessibly(adv);accessibility (n)

Avid (adj; only before a noun) — an ~ reader/ collectoold jazz records; to
show/ have an ~ interest in smth.; take ~ notes

Cliff-hanger (n) — the episode’s ~ endingjiffhanging (adj) — a ~ story
Engrossed(adj) — be ~ in conversation/ newspaper/ bavigrossing(adj) — an
~ story

Escapism(n) — a form of ~ from the real worl@scapist(adj) — pure escapist
entertainment

Fictitious (ad)) — a fictitious address/ island/town/ basts,; fictitious characters
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Fluctuate (v) — ~ around/ between; ~ wildly from year to ydarctuation (n)
Forbidding (adj)— aforbidding place/land/landscape, dtrbiddingly (adv)
Gripping (adj) — a ~ detective novel; a ~ plot

Hard-boiled (adj) — a hard-boiled marketing executive/ filmiler/fiction, etc.
Intricate (adj) — a novel with an ~plot; an ~ piece of maehy;intricately (adv)
Overblown (adj)—an overblown language / description

Premise(n) —premise thatto start from the premise

Recount(v) —recount how/ what; a ~ ed texécount (n) — ~ writing

Recur (v) — a problem which ~s periodicallgcurrence (n); recurrent (adj) —
a ~ theme

Respite(n) — respite from work; without (a) respite

Restrain (v) — to ~ sb from doing sth.; to ~ a feeling ahayancerestraint (n)
Streetwise(ad)) — a streetwise person / detective/ langueiyge,

Turmoil (n) — political/emotional/economic/religious etg.tke prospect of an-
other week of political ~; to do sth. amid the tsad by sth
Unaccountable(adj, formal) — ~ shyness; for some ~ reason;unds, etc.
Unadorned (adj) — unadorned language / building / dress, etc.

Vicarious (adj) — ~ pleasure/satisfaction/excitement, eicariously (adv) — to
share other people’s feelings/ emotions ~ by repdooks/ novels, etc.

STARTER
1. Look through the Word Focus sections from two alingtry entries “book”

and “read” from Longman Dictionary of ContemporaBnglish (2005) and tell
your group-mates what kind of books you read and you read them.

WORD FOCUSbook

a book about imaginary eventsvel, thriller, mystery, horror story, love sgpdetective
story, whodunit

books about imaginary events in genefiation, science fiction, historical fiction, rcan-
tic fiction, crime fiction, chick lit / ChickLit (@formal)

famous or important novels, poems elitcerature

books about real eventson-fiction

a book that gives informationeference book, encyclopedia, textbook

a book about someone's litdography, autobiography, journal, diary

someone who writes boaksriter, author, novelist

a book with a hard covehardback /hardcover American English

a book with a cover made of paper or . paperbac

7

126



WORD FOCUSread

to read parts of somethindip into, flick/leaf through, browse through
to read something quicklgkim, scan

to read something carefullpore over, scrutinize

to read something long and borimough/ plow through, wade through
clear enough to reatkgible

not clear enough to reaittiegible

someone who is unable tcac: illiterate

[~

2. In these sentences THREE of the alternatives amecoand the rest are
wrong. Choose the best alternatives to completgetsentences:

1. As | prefer fiction to non-fiction | often read..............
best-sellers biographies memoirs thrillers whodunit

2. Before buying a book it's a good idea to read.th............
bibliography  blurb contents  dustjackesleeve

3. The opening page of a book often has a (n)..........
appendix dedication foreword index preface

4. I've just read the reviews of a newly-published............ of poetry.
album anthology book collection gaihg

5. The plot of a popular romantic novel is not llyuery..................

complex intricate involved  mixed multiple
6. It was a very long book and it took me ages.to...........through it.
flip get struggle thumb wade

7. Her books not only have exciting plots but dse &ery ................. :
gripping readable  thought-provoking thrilling
well-written

8. The language she uses can be interpreted ljfterral......... .
descriptively figuratively illustratively maphorically symbolically

9. Although the book has a seriaus............ , It iIs very accessible and witty.
author message plot purpose satire e sid
10. The contents page of a book usually givesitles pf all the ................. in it.

chapters excerpts extracts passages  sectionsits u
@[22l 3. Now you are going to listen to three people talkatgput the kinds of

books they like reading and why they enjoy it andall the tasks from the
Listening Guide
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READING AND DISCUSSING

1. Story genres vary greatly from one another in vodaty, literary style, and
content. Here are some descriptions of popular gemnwith representative pas-
sages. Read the following text paying attentiothéowords and word combina-
tions in bold type.

STORY GENRES
Autobiography:
Autobiographies are personal histories in which whiger tells of persons
known and things done sharing one's own thouglitseamtions with the reader.
The most basic genre of stones, autobiographiassadly informal in style.

One can ready oneself for death. | see death as ai@ dynamic than a static
event. The actual physical manifestation of theeabs of life is simply the ultimate
step of a process that leads inevitably to thajestén the interim, before the abso-
lute end, one can do much to make life as mearliagfpossible.

What would have devastated me was to discoverlthat infected my wife,
Jeanne, and my daughter, Camera. | do not thimloitld make any difference, on
this score, whether | had contracted Al ocently from a blood transfusion or in
one of the ways that most of society disapprovesuth as homosexual contacts or
drug addiction. The overwhelming sense of guilt ahdme would be the same in ei-
ther case, if | had infected another human being.

Arthur Ashe.Days of Grace

=
Humour:

Humorous stories induce smilesautright laughter. They may be gentle,
silly, or sarcastic. Writers of humaraw upon real concerns and contempo-
rary issues but through irony, exaggeration, and satire, ttmeke the serious
funny. Humor may be autobiographical in nature or asd@@mmentary.

For a humorist, | think a lot about death. ... Mgimconcern about my death was
that | would not make the New York Timebituarypage. | was sure it would be just my
luck that Charles de Gaulle would die on the sameaihd all the space would be taken up
with tributes to him.

The New York Times is the only institution whichshidne power to decide if you ex-
isted or not. You can spend eighty years on earthifathey don't say anything about it
when you pass away, your life has been a waste.

Art Buchwald.Leaving Home

[
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Romance:

Similar to fairy tales and legends, these stam@seal to a reader’s roman-
tic fantasies In highly emotionaloverblown language romances tell of love
and adventureEscapistin nature, romances free readers from the conagrns

everyday lifepainting an idealized picture of human relationshigs.

He would remember her joyous laughter for the odgtis life. Max could still see Cle
clearly in his mind, shimmering first with passiand then with delight. And he had been the
responsible for giving her both. . . .

Max savored the unfamiliar pleasure that courseautyh him. ...He was not accustom
to being viewed as a man who could make someomrehalzpy. He certainly had never seen h
self in such a light.

But last night he, Max Fortune, had made Cleo RubbiappyShe said she had waited
her life for the right man, for him, and she clathshe had not been digapnted. Last night, fc
the first time in his entire life, he, Max Fortuinad been someone’s Mr. Right.

Jayne Ann KrentzGrand Passion

7’

Horror stories:

m-

Melodramatic and containing mysterious and suparaktevents, horror
storiesaim at frightening their readers. Set in a gloomyforbidding location,
suspense is heightened loyerblown descriptions unaccountable sounds,
darkness, an@remonitionsof death. Horror stories of today present characte
who fail to understand important clues and takenwestigations that only get

them into trouble — or worse.

The rat jumped down and trotted off toward the eHi@nd further up. Hank's hand w
trembling now, and the flashlight beam slipped ijgrikom place to place, now picking oat
dusty barrel, now a decades-old bureau that had lmesled down here, now a stack aidl
newspapers, now —

He jerked the flashlight beam back toward the nepesgs and sucked in breath as the |
fell on something to the left side of them.

A shirt. . . was that a shirt? Bundled up like an old @&gmething behind it that mig
have been blue jeans. And something that looked. lik

Something snapped behind him.

He panicked, threw the keys wildly on the tabled amrned away shambling into a ruks
he passed the box, he saw what made the noise.

Stephen KingSalem’s Lot
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Historical Fiction:

This story genre preseristitious characters interlinked with actual events
and figures of history. Historical characters aoetqayed speaking in first per-
son as though an actual record exists of the eVeéhatever their chronology,
the characters of historical fiction speak in the diom of the author, not of
their day.

Theodore Roosevelt welcomed Blaise heartily inrhilroad car, a somewhat shabby af-
fair for the governor of so great a state."Delighted you could comé!For once Roos&it did
not make three or even two words"delighted! He seemed uncharacteristically subdued,
nervous. With a sudden shake, the train starteis®land Ragevelt fell together against Sene
Platt’s chair. From the chair came a soft cry. 8&voked down and saw two accusing eyes s
a livid face, glaring up at them.
"Senator. Forgive me — us. The train". Roosevelt stuttered apologies.
Gore Vida. Empire

Westerns:

Westerns feature the stories and mythology of thecan frontier of the
nineteenth century. Typical heroes are tough, rediitnt men with a love for the
land. Native Americans are often an important presean the story. Like the
typical Western hero, the language of the Westeunadorned, with the dia-
logue often in dialect.

The old man filled the cups, then leaned back éniboth and looked at Mike."Never told
my story to anybody. Never felt no call to, an’ mlidwant to be called a liar. Folks alwaysuigd
I'd struck me a pocket, an’ | surely did.” He chlazk “Only it weren’t raw gold but ree-finegbld.
Pure! | found some all right an’ there’s aplentyand it came from if'n you arendkeered of ha'nt
and the liké.

"That there desert now, them mountains around Nardjeast of there?

"That's wild country, boy! Wild! There’'s places yardyou see one time an’ they never look
same again. There’s canyons no man has seen tred padever will, either .
Louis L'Amour.The Haunted Mesa

Science Fiction:

After World War Il with developments in nuclear egye and space travel,
science fiction became a popular form of literatasepeople realized its tales
might actually happen. Thougtet in the future, the characters of science fic-
tion act like people we know and they confront @gghat advances in science
could make possible.
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The last question was asked for the first timef imgjest, on May 21, 2061, at a time wt
humanity first stepped into the light. The questiame about as a result of a. fikeHar bet ove
highballs, and it happened this way:

Alexander Adell and Bertram Lupov were two of tlathful attendants of Multivac. A
well as any human beings could, they knew whatblelyind the cold, clicking, flashing face
miles and miles of face — of that giant computdreyl had at least a vague notion of tfemera
plan of réays and circuits that had long since grown pastabint where any single human co
possibly have a firm grasp of the whole.

Isaac AzimovThe Last Questior]

Detective stories:

Detective stories present a puzzle in the form ofiystery that must be
solved. A detective — amndcariously the reader — conduct a search for clues.
With the"hard-boiled" school of detective fictiondetectives are presented as
tough, honest individuals, ruthless but in pursidithe social good. Like the
detective himselfthe language of'hard-boiled" detective fiction isstreet-
wiseand direct.

It was a warm day, almost the end of March, andddoutside the barber shop looking
at the jutting neon sign of a second floor dine diwk emporium calledflorian's. A man wa
looking up at the sign too. He was looking up & dusty windows with a soft of ecstatixity of
expression, like a hunky immigrant catching fiist sight of the Statue of Liberty. He was a
man but not more than six feet five inches tall ant wider than a beer truck. He was about
feet away from me. Hisarms hung loose at his sides and a forgotten @gaked behind hi
enormous fingers ... he looked about as inconspgE@s a tarantula on a slice of angel food.

Raymond ChandleFarewell My Lovely

[T~

Spy thrillers:

Derived from the detective story the spy hero is a modern fantasy figure.
Rebellious against authority or guilt-ridden froms beceptionsthe spy sym-
bolizes the amorality of modern societyThoughwriters of spy thrillers go
into great detail in their descriptions of procezkjrevents and tools of the
trade,character developmentof the spy tends to be limited, perhaps appro-
priately so.

Ryan had been to the office of the director of @Gmttelligence several times before to del
briefings and occasional personal messages ... @eaed Ryan over and passed him a folder.

The folder was made of red plastic and had a sieapre. Its edges were bordered with w
tape and the cover had a simple white paper lasgling the legends EYES ONLY and WILLOW.
Neither notation was unusual.

. .. Ryan opened the folder and looked first atitidexsheet. Evidently there were only th
copies of the WILLOW document, each initialed Isyatvner ... A CIA document with only three cop-
ies was unusual enough that Ryan, whose highesaolee was NEBULA, had never encountered ope.

Tom Clancy The Hunt for Red Octok

(FromEnglish Teaching Forupdanuary, 1995)
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1.1 Make up sentences of your own with the words andl wombination in
bold type.

€ 1.2Work in pairs:

1. Choose one of the story genres you like reading wifoall and expand on
its typical features. Talk about the typical chéees; setting, and plot for the
kind of book you chose.

2. Why do you prefer to read this kind of books?

3 Try to persuade your partner to read books of faourite genre.

4. What is the difference between spy stories ateltive stories?

1.3 Match the words in the box with their definitioreddwv:

Overblown, genre, forbidding, unaccountable, estapnadorned, streetwise, hard-
boiled, fictitious, vicarious, premonition

 a strange feeling that something, especially sanmgthad, is going to happen;

* made to seem greater or more impressive than smgedally is;

» able to deal with the dangerous situations andlpdbpt are common in some
cities and towns;

* not true, or not real;

« if activities or entertainment help you forget abbad or boring things for a
short time they are of this kind,;

» experienced by watching or reading about someasedeling something, rather
than by doing it yourself;

 having a frightening or unfriendly appearance;

» not showing your emotions and not influenced byryealings;

 very surprising and difficult to explain;

» without unnecessary or special features or decnisti

 a particular type of art, writing, music etc, whiths certain features that all ex-
amples of this type share

2. Now read a paragraph about the similarities andfediénces between
biography and autobiography and complete the table.

BIOGRAPHY AND AUTOBIOGRAPHY

Biography and autobiography provide factual infotiora about a per-
son’s life. They are both examples recount writing. A recounted text in-
cludes details of who, what, why, where, when aod.Hn a recount, key
events are set in chronological order and theisensually written in the simple
past tense.
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An autobiography is more likely to be selectivetias author dips into
memories which hav@uctuated with time. The biographer is more liketg
adopt a detached tonewhile the autobiographeintent on drawing the reader
in, uses a warm and direct voice. In biography, taeative voice is the third
person and in autobiography, the first person.

Both biography and autobiography start from plhemise that the subject
Is worth writing about. In both casdbge title usually offers clues about the
content (For example, Chris Powling’s excellent biograpbysimply called
Roald Dahlwhile Dahl's own account of his childhoodBey.) The illustrative
material in both biography and autobiography cdssié photographs, letters,
maps and other reference material which relatextiyrto the subject. Setting is
entirely at the mercy of what is being narratectaih be omitted altogether, or
expanded, depending on the point which is beingemadegard to the central
character. Characters have a definite functido throw light on the events
and behaviour of the central person — and can tbedinced and dismissed at
whim.

A biography aimsto take an objective stanceand to be accurate and
truthful about its subject. It is based on knowkedd and, often, discussion with
the person being written about. It talkesvell-rounded approachand is more
likely to be critical.

Biography Autobiography

Common features
Differences

2.1 Answer the questions:

1. What is recount writing?

2. Can you add some more differences to those aatiekein the text?

3. Which do you like reading more: a biography matobiography? Why?

3. Read an extract from Charlie Chaplin’'s autobiogrgphPut one suitable
word into each gap.

| remember standing in the wings when Mother’s gaicacked and went
into a whisper. The audience began to laugh argl faisetto and to make cat-
calls. It was all vague and | did not quite undamdtwhat was going on. But the
noise increased until Mother was (a) wadtk off the stage. When
she came into the wings she was very upset ancangith the stage manager
who, having seen me (b) before MotHaesds, said something
about letting me go on in her (c) :

And in the (d) | remember him leadinglhyeéhe hand and,
after a few explanatory words to the audience,ifgame on the stage alone.
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And before a (e) of footlights and famed smoke, | started to

sing, (f) by the orchestra, which fiddébout until it found my
(9) . It was a well-known song calladk Jones.

Half-way through, a shower of money (h) on to the stage.
Immediately | stopped and (i) that | \dquick up the money first
and sing (j) . This caused much laughitez stage manager came
on with a handkerchief and helped me to (k) it up. | thought he was
going to keep it. This thought was conveyed toahdience and increased their
laughter especially when he walked off with it witie (1) following
him. Not until he handed it to Mother did | retueind continue to sing. | was
quite at (m) | talked to the audieneecdd and did several imita-

tions including one of Mother singing her Irish iaisong.

And in repeating the chorus, in all innocence Itatad Mother’'s voice
cracking and was surprised at the (n) hadton the audience. There
was laughter and cheers, then more money-throwingd;when Mother came on
the stage to carry me off, her presence evokedetndous applause. That night
was my first (0) on the stage and M&thast.

4. Read the text below and think of the word which fisseach space. Use only
one word in each space. The first one is donedar y

CHEKHOV

Anton Chekhov was a Russian playwright and shoriyswriter (0) born
in Taganrog in 1860. In 1879, he became a medtocaest in Moscow, later
qgualifying (1) a doctor. With a needy family support, Chekhov
(2) to writing, contributing short humorousores and sketches
(3) popular newspapers. His major work (4) to come towards
the end of his short life — Chekhov died of tubérsis in 1904 — his reputation
resting chiefly (5) four playShe Seagujluncle VanyaThe Three Sis-
tersandThe Cherry Orchardwritten in 1896, 1899, 1901 and 1904 (6)
All four works, while gloomy and pessimistic (7) ___ tone, blend a poetic
atmosphere (8) a sympathetic treatmentafacters (9) :
unable to break (10) of the vicious citbkg they find (11) in,
are trapped in unfulfilling lives which they feel2) powerless and dis-
pirited to change. They (13) be regardedabslic (14) the tor-
por and stagnation of late nineteenth century Gz&ussia. (15) realism
is a product of Chekhov’s scientific training angerience as a provincial doc-
tor. They remain masterpieces of Russian literature

£5 4.1 Write a similar paragraph about your favourite aath

134



5. Tense review: Narrative tenses
5.1Complete the anecdotes with an appropriate ten#igeoferb in brackets.

One evening in the winter of 1902, the Irish writ@eorge Bernard Shaw,
(1) (talk) to the beautiful dancer, Isadowamcan. Duncan, who (2)
(know) for her strong belief in eugenics, suggesied she and Shaw (3)
(have) a child togetherThink of it!" she said;With your brains and my body,
what a wonder it (4) (bephaw (5) (think) for a moment and re-
plied,"Yes, but what if it (6) (have) my body andirybrains?

*k%k

The famous film director, Alfred Hitchcock, telepteal the prolific Belgian

crime novelist, Georges Simenon. At the time, Sionel(7) already
(complete) nearly 400 novels. Hitchcock ktieat he (8) (write)

his books at incredible speed, sometimes in ds & ten days. Simenon’s wife
took the call'I'm sorry," she said;but Georges (9) (write) and | can't dis-
turb him: "That's OK' replied Hitchcock:Let him finish his book. | (10)
(hang on).

An interesting thing happened to me when | wasinguihe USA recently.
| (11) just (read) a spy novel, witieeenero (12) (hide) a
letter in a particular statue in Washington. Sihaas in that city at the time, on a
whim | decided to see if the statue really (13)  (contain) the small niche the
author (14) (describe). To my great surpitridiel — and a letter was inside.
After a moment’s hesitation | pulled out the lethed opened it. As | (15)
(read) it, | burst out laughing. An unidentifiecader (16) (writeyGood
book, wasn't it?

5.2Now read an extract from a spy story and put theven brackets ihe
correct tense, then listen to the tape to check goswers.

Angus Pym (a) (wake) up on the dot of&ilock, as he al-
ways (b) (do), no matter where he (c)  (be) or what he
(d) , (do) the previous day. His first thouglas the realization that he
(e) still (wear) shirt and trousers, amdhen his eyes
) (fell) on the reports piled up amumm on the bed, the events
of the previous evening (g) (come) backito ke (h) (go) to
his club for supper, (i) just (finish)s hsteak tartare and
() (look) forward to a splendid zabagdi when his meal
(K) rudely (interrupby a call from M, his controller.

After an ice-cold shower, Pym (1) (thin&yefully about which
suit to put on. He (m) (see) M at nine okldltat morning, and he
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(n) (want) to make a good impression. Gtapat himself in the mirror,
he (0) (notice) that he (p) (mut) weight recently. He
Q) (have) to pay more attention to hisidi¢he future.

An hour later, as he (r) (drive) througé tash-hour traffic on
his way to meet M, Pym (s) carefully (coe9 the contents of the
files. So Zircon, the organization which soughtomtrol the free western world,
was back in business? Its founder, Leon Biarrowirs dead. Pym

(t) (know) this, because he(u) rsgolly (arrange) his
death. But who (v) (control) Zircon now? ubtless M
(w) (tell) him.

TALKING POINTS

€ 1. Work in groups and discuss these questions:

1. How much reading do you do? How much time do sjoend each week read-
ing books, and how much time reading newspapersmaghzines? How much do
you read in English, rather than in your own lamggara

2. What kind of books do you enjoy reading? Do yboose different sorts of

books for different occasions (journeys, holidagading in bed, etc.)?

3. Who are your favourite authors? Describe thdsof books they write.

4. Describe one book you have particularly enjosesaitling recently. What did

you like about it? What were its faults?

5. Are there any books you'd like to re-read ong @& have re-read)? What are
the qualities of such books?

SELF-CHECK

1. Express the same in English.

1. BEIMBIIIIEHHBIE T€POU; 8. OBbITh B CMATEHHHU;

2. CTPaCTHBIHM KOJIEKLIUOHEDP PEIKUX 9. 3aXBaTHIBAIOIINII W 3aIyTAHHBIH
KHMT; CIOXKET;

3. COCPEIOTOUCHHO YUTATh YacaMH, 10.xnura, MOCTYITHAA MOHUMAHUIO,
4. NOCTOSTHHO TOBTOPSIFOIINECS TEMBI, 11.mepexxuBarh SMOLUH OIOCPENO-
5. HambIICHHBIN / HEPUYKpaIleH- BaHHO,

HBIN SI3BIK; 12. xkaura B MsITKol / TBep 1ol 00JIOKKE;
6. coBepIaTh BOOOpakaeMoe Iy Te- 13. 10 kKaKoi-T0 HEOOBACHUMOI
IIECTBUE,; pUYUHE,

7. 4epnaTh TEMBI M3 PEATLHOTO M0JI0- 14. pacmpsATh B3I HA MUD;
KEHHUS JeJl M COBPEMEHHBIX IIPOOIIEM; 15. nprobiienne K TBOPEHUIO aBTOPA,

16. BeIOMpaTh OECIPUCTPACTHBIN TOH.
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2. Fill in the appropriate word according to its dettion. The first letter of each
word is provided as a clue and each dot represents|etter.

1. A habit of running away from unpleasant readitie to a world of fancy is
callede....... :

2. A situation in a story, film, or a competitidmat makes you feel very excited
or nervous because you do not know what will happehave to wait a long
time to see how it will end is@...-......

3. An introduction at the beginning of a book oesph is @...... :

4. Ad......... is a paper cover of a book, which you can reeov

5. If a plot is elaborate and difficult to underddave say it is........ :

6. If an article/ a book/ a story, etc. makes pedaipink seriously about a particu-
lar subject it id.. ..

7. If you have to read somethlng long and boring ysuallyw... through it.

8. Ana........ IS a set of stories, poems, songs etc. byifft people collected
together in one book.

9. An informal word for a book, film etc. about airder case, in which you do
not find out who killed the person until the encis....... :

10. C....... Is usually written by a young woman about theed of young
women, in particular their relationships, and ibfsen written in a trendy, ver-
nacular style.

3. Complete the text with an appropriate tense oWtrb in brackets.
Four Years’ Jail for Theft of Rare Books

A few years ago, two copies of Isaac Newton's Hpiacand a work by
Galileo, worth more that £300,000 (1) (drscpto be missing from the
shelves of the Rare Books Department of Cambridgedisity. Police inter-
viewed staff but no clues (2) (find) noreats (3) (make). Three
years later, Jolyon Hudson, an antiquarian booledgd) (examine) a rare
philosophy book in his office. There was a shadowhe front cover where once
a label might (5) (be), and the title p&)e ( (rip out). Hudson was
convinced that the book (7) (steal). Hieesgtigations revealed that the
book’s last owner was a man called William Jacqaesaccountant working for
Shell UK. Hudson telephoned Jacques and askedf inen(B) (stop by) the
office to resolve the issue. When they met, Jactpldshim he (9) (ac-
quire) the book from Portobello Market and assiHedson that he (10)
(co-operate) with any future police enquiries. Hogre shortly afterwards,
Jacques (11) (flee) to Cuba. From therehiessletter to the police via his
solicitors, listing numerous safety deposit boxedanks in England. Inside the
boxes were dozens of hugely valuable titles, inolydhe three by Newton and
Galileo from Cambridge. Why Jacques then (12) __ (fly) back to Britain, no-
body knows. Three weeks later he (13) (find) guilty of theft and
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(14) (now serve) four years in prison. Totaltvalue of the books he
(15) (steal) is around £1,1 million, and o) (still not re-
cover). Jacques (17) (not say) how he paofieperhaps the most system-
atic plundering of Britain’s great libraries evariged out by an individual. Police
are worried that he may (18) (have) insalp.lDver the past few months,
libraries in Britain (19) (improve) their sety systems. In many there are
now closed-circuit TV cameras, and passes must (20)  (show). The genteel
world of letters has had a reality check.

IV. Fill in the gaps with:
a) the appropriate prepositions:

1. They got married ... the end of the movie.

2. The Smiths were arguing about where to go in sunfiardrours. ... the

end, they decided to spend the holiday at home.

| am paid ... the beginning of each month.

... the beginning | found the course very difficltt it turned out to be
quite easy.

How should I go ... finding a job?

He is very punctual — always arrives ... the dot.

He believes that the world is peopled ... idiots.

The action of the film, as it has been expectedeis.. some ideal loca-
tion ... an imaginary town.

9. | never wanted to get emotionally involved ... him.

W

© N o O

b) the wordsat last, at first, eventually or finally

1. After a long delay the performance ... started.

2. ... the cheque arrived. They had been waiting flariabout a month or so.

3. If ... you do not succeed, try, try again. You showid give it up from the
very beginning.

4. ..., to avoid an unpleasant scene, his wife agreéshice the party.

5. There was a long delay before she ... agreed tosee u

B. THE PLEASURES OF READING
ACTIVE VOCABULARY

Agitating (adj) — an ~ storyagitated (ad)); agitation (n); agitate (v)
Blockbuster (n) — the latest Hollywood ~; a~ from the summera&f, ~ prod-
ucts / films/ books, etc.; to produce abtgckbusting (ad))

Enlighten (v) — to ~ on sth; to ~ sb as to/ about gthlightened(ad)) — in these
~ days; an ~ attitude/ approach; an ~ guesBghtening (adj) — ~ experience;
enlightenment(n) — living in the age of ~; to work for the ~mf&ankind

Gawky (ad)) — a ~ teenager / person, etlawk (n); gawkiness(n)

138



Inordinate (adj) —~ passions; the ~ demands of the tax collectognto- de-
gree;inordinately (adv)

Overrated (adj) — the most ~ film of the year; an ~ book/ten) etc.; to be
vastly ~; a worryingly ~ activitypverrate (v)

Plausible (adj) — a ~ explanation; to soundptausibly (adv); plausibility (n)
Proposition (n) — a ~ so clear that it needs no explanatidoiga~; a tough ~;
a (n) attractive/ interesting/ practical etc. ~atwept the ~ that

Ravishing (adj) — a ~ smile; a story ~ in its effect; to logkravishingly (adv)
Reverd v) —be revered as sb / sttevered (ad))

Smarmy (adj) — a ~ car salesman; ~ comments / behavimays, etc.

Smart (v) — ~ under an injustice/ his father’s rebukestetel the ~ of sth; make
sb. ~ for sthsmart (n) — the ~ of his wound

Stump up (v) —to stump up eight quid; to stump a0 for his son’s debts
Symbol (n) — phonetic / mathematical ~s; a ~ of danggymbolic (ad));
symbolically (adv);symbolism (n); symbolize(v)

Trash (n) — to read ~; trashy (adj) — a ~ novel

Versed(adj) — to be well-~ in sth; un~ in mathematic® #rts/ literature, etc.

STARTER

1. Read the opening lines of the preface to “New Nugibley Christopher
Logue.

If this book doesn’t change you

give it no house space;

if having read it you

are the same person you

were before picking it up,

then throw it away.

Not enough for me

that my poems shine in your eye;

not enough for me

that they look from your walls

or lurk on your shelves;

| want my poems to be in your mind

S0 you can say them when you are in love

SO you can say them when the plane takes off

and death comes near;

| want my poems to come between

the raised stick and the cowering back.

| want my poems to become

a weapon in your trembling hands,

a sword whose blade both makes and mirrors change;

but most of all | want my poems sung

unthinkingly between your lips like air.
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2. Answer the following questions.

1. What does this introduction to the book tell y@a) about the writer as
a) personality; b) the purpose of the book; c)itbended readers of the book?
2. Which phrases strike you as being ‘poetic’? Hgitt some examples of im-
agery or personification.

3. Try reading it aloud — does it sound the samelasks?

4. What if it were written in prose — would it stilave the same effect?

5. Do you always read the introduction to a boaleftdly? Why (not)?

6. A non-fiction book contains information in iterdents, chapter headings and
index — what use can you make of these when openbapk for the first time?
7. How useful is the ‘blurb’ on the back cover?

READING AND DISCUSSING
1. You are going to read a short story by Brian Aldissok at the title of the

story and the list of key words. Try to make prigoins about the characters and
the plot of the story.

To be spellbound by fiction; to devour trash; torékictant to read; to be under one’s pgar-
ents’ thumb; to yearn to be loved by someone; aquantly imaginative story; to share t
enlightening experience; to be transformed by thecnlous story; a decisive change
one’s life

1.1 Now read the story, paying attention to the womd$old type, and be
ready to discuss it.

MAKING MY FATHER READ REVERED WRITINGS
By Brian Aldiss

In the fictions of Pierre de Lille-Sully is muchathis exceedingly strange
and marvelous. He must have been an animist, gthbe professed the Chris-
tian faith; for him even words have life and spafitheir own.

Unfortunately, | have a poor grasp of the beautftdnch language. But
in the year 19 __, | came across a second handwbigk immediately became
one of my treasured possessions; it was a tramslatto English of de Lille-
Sully’s short stories, under the titlEpnversations with Upper Crust Bandits

| was spellbound. One only knows suldve for fiction when one is
young. Idwelt in the stories Many of them Iread over and over again But
not the last one in the book. For reasons | caarplain fully, | wasreluctant
to read “The Prince of Such Things”l knew little about literature, ande-
voured in the main what | regarded even therirash; beingunversed infiner
things, | regarded the title of this last storyaabad one. It seemed to me dan-
gerous, even a little deranged.
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“The Prince of Such Things’.. It is the responsibility of authors to
give their stories a title which invites one inor at least promises to make mat-
ters clear. Here, de Lilly-Sully seemed to be netgig his duty.

At this period, Iwas a retarded adolescent of fourteen, and very much
under my parents’ thumb. My two sisters were high-spirited and joyous by na
ture. | felt myself to be the very opposite. MyHat's first name was William.
He had me christened William too. As soon as | wiasenoughto feel the
smart of it, | smarted that | had been given the same name as my fdthas
diminished by it; did they think | had no separatestence?

Once alert to this injustice (as | saw it), | féat everything in my fa-
ther’'s behaviour was calculated to deny me an iddal existence. In the mat-
ter of clothes, for instance, he always selectedtwishould wear. The possibil-
ity never existed that he might consult me. And wvh@rew large andawky,
| was made to wear his cast-off jackets and trauser

Evenings in our house were particularly oppres$esisters would not re-
main in the sitting-room. They went upstairs tartbedroom, giggling and whisper-
ing to themselves. | was constrained to remainfetsit with my parents.

We lived then in a northern country. Now that | s@ttled in the South of
France, | look back on those long evenings andtsiglith something like ter-
ror. So mentally imprisoned was | that it neveruwoed to me to go out, in case
| should suffer a word of reprimand from my father.

The custom was that my parents sat on either sidetall wood-burning
stove. They had comfortable chairs dfiogbiddingly antique design, inherited
from my father’s family. | sat at a table nearbg, a hard-backed chair. At that
table | read books and magazines, or drew in awallay.

| should explain that my father would not allowetakion in our house.
And for some reason — it may have been a superstitieason for all | know —
the radio had to be switched off at six-thirty.

Prompted by my sisters, | once dared to ask myefatihy we could not
have television. He replied, “Because | say so.td Amat was sufficient explana-
tion in his eyes.

Always, | seemed | was in disgrace — “in his badksd, as the saying
goes. All through my childhood yearsydarned to be loved by himIt made
me mute. The whole evening could pass in silendg, amh a gesture from my
father, we would rise and go to our beds.

It was my mother’'s way to sit almost immobile whilee hours passed.
Women are able to sit more still than men. She vi@&dphones, listening to
music on her Walkman. The thin tintinnabulatiokela man whistling surrepti-
tiously through his teeth, penetrated the deepastentration | could muster.

My father sat on the other side of the stove to heo not recall their ever
conversing. At seven-thirty each evening, my motkeuld rise and poor him
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his glass ofikavit” for which he thanked her. Father made a habi¢ading his
newspaper to amordinate degree. The frosty crackle of broadsheet pages as h
turned them punctuated the hours. | never undatdti@ method of reading

It was clear that, havingtumped a few pence fohis copy, he was determined
to get his money’s worth. But the way in which nathfer searched back and
forth among pages suggested a man who possessedcsaning secret method
of interpreting life’'s events.

Such was the scene on the evening | decided ablasad de Lilly-Sully’s
story, “The Prince of Such Things’l set my elbows on the polished table-top,
one each side of the volume. | blocked my ears mighands, in order to defend
myself from the crackle of paper and the whistlenoEic. | began to read.

Perhaps in everyone’s young ldemes a decisive moment, from which
there is no turning back. A decision, | mean, not based on rational thought
processes. | hope it is not so; for it is, thenhage no defense against it, and
must endure what follows as best as we can. Theemata mystery to me, as
are many features of existence. All | can say & particular dreary evening |
came uponone of those decisive moments.

The brilliance of “The Prince of Such Thingsflooded into my mind.
The words, the turns of phrase, the sentencegatagraphs and their cumula-
tion, unfolded an eloquently imaginative story It was a study of ordinary life
and yet also a fairy story. More than a fairy st@yegend ostriking symbol-
Ism, exciting,agitating, and ravishing in its effect.

In a way, itsbasic propositionwas ludicrous, for who could believe that
ordinary people in a Parisian suburb had such ppwéstthe persuasiveness
of the piece overcame any hint of implausibility De Lilly-Sully gave expres-
sion to an idea new to me at the age of fourtdwat,the manner in which one
thing can stand for another quite different — arisenfor hope, let's say — forms
the basis of akkymbolic thought, and hence of language.

| was swept along by his narrative as branches are swept along by a
river in flood. Never had | guessed that such ppe@xisted. Even the preceding
stories in the book had left me unpreparedttiss magnificent outburst of de
Lilly-Sully’s imagination.

| reached the final sentence exhausted as if byegmowerful mental or-
gasm. My mind was full of wonder and inspiratidine sheer bravura of the
story gave me courage.

The longing to share this experience was so grest without further
thought, | turned to my father.

Across the expanse of carpet separating us, | ‘$ather, | have just read
the most marvelous story anyone has ever writtén

“Oh, yes”. He spoke without raising his eyes frdra hewspaper.

“Read it yourself, and you'll see”.

" akavit (also aquavit) fekwavit] — ckanTMHaBCKAs TMHHHAS BOIKA
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| picked up my book and took it across to him. Hihal | feel at that mo-
ment? | suppose | felt that if cousthare this enlightening experiencéhe rela-
tionship between us might become more human, humanéat we might be
more like father and son.

Transformed by the story, | felt only love for him as he condescended to
put down his paper and accept the volume. He helgan just as he received it,
asking what | wanted him to do.

“Read this story, fatheihe Prince of Such Thingd was conscious that
| had not approached him to do anything for margrye

He sat upright in his chair, set his face grimlyddegan to read. | stood
beside him before retreating awkwardly to the talbleere | made a pretence of
picking up a pencil and drawing in an exercise bodlk | did was scribble,
while observing my parents.

My mother had momentarily shown some interest inauon; or per-
haps it was surprise. After a moment’s alertnelss, retreated into her music,
eyes focusing vaguely on a point above the stowefdther, meanwhilegon-
centratedly read the miraculous story.His eyes twitched from left to right and
back, as if chasing the lines of print down thegdgwas impossible to gather
anything from his expression. No sign of enlightentrshowed.

It took him, | would say, almost two hours to reslLilly-Sully’s story. |
had notlingered overit for more than three-quarters of an hour. | doubt tell
if this meant he waa slow reader or whether he was deliberatddgeping me
in suspense.

Finally, he had done. He closed the book. Withooking at me, he set
the volume down on the right-hand side of his chiie then picked up his
newspaper, which he had dropped on the left-haté sf his chair, and re-
sumed his scanning of its columns. He gave me aocgl He said not a word.

The mortification | experienced cannot be expressed. At the timigl | d
nothing. Did not leave the room, did not retrielie book, did not leave. | sat
where | was.

Either he had regarded de Lilly-Sullyreiraculous tale as beneath his
contempt or — ah, but it took me many a year betwealternative came to me —
he was unable to comprehend it.

As | have said, this eveninvgrought a decisive change in my lifeWith-
out volition, as | sat there looking away from naghfer, | found | had decided
that | would become a writer.

1.2 Answer the questions:

1. What book became one of the narrator’'s treaguoedessions?

2. Was the narrator a connoisseur of literatutbatttime?

3. What put the boy off reading the last shortystior de Lille-Sully’s book
“Conversations with Upper Crust Bandit3”
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4. Do you hold the same view on a book’s/storyls?i

5. Why do you think the narrator goes into detapidting his family?

6. Was the boy’s father an avid reader? Charaetéiz method of reading.

7. When and why did the boy decide to r€&lde Prince of Such Thing§”

8. Was the boy disappointed when he started totresastory?

9. What expressive means and stylistic devices tluesarrator use to depict
the emotional experience he’s got while readingstoey?

10. What encouraged the boy to go to his fatheramkchim to read the story?
11. It took the narrator’s father three-quarterswofhour to read the short story,
didn't it?

12. Was the boy’s father impressed by the miracutary?

13. What reaction on his father’s side was thewalging for?

14. Why do you think that dreary evening becameuh@ng point in the narra-
tor’s life?

15. Pick out all the epithets and metaphors thbaautises to characterize de
Lilly-Sully’s writing.

16. What language means help the author to ddmecbppressive atmosphere
at home?

17. What for does he use the barbarsa@vit?

1.3What do you think?

1. Would the narrator become a writer, if he hadnben good terms with his
father?

2. In what way do the author’s digressions heldafne the personality of the
narrator and contribute to the message of the shany?

3. What effect does the absence of dialogical dpdémtween the characters
produce?

1.4 Match the words with their definitions.

1. to stump up a) able to express your ideas and opinions well,
especially in a way that influences people

2. ravishing b) far more than you would reasonably or nor-
mally expect; excessive

3. animist C) to pay money, even if it is difficult or when you
do not want to

4. wrought d) very beautiful; stunning

5. transform e) a person who believes that plants, objects and
natural things such as the weather have a living
soul

6. be (well-)versed in sth f) caused sth to happen, especially a change
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7. forbidding g) to completely change the appearance, form, or
character of something or someone, especially in

a way that improves it

8. to smart h) to know a lot about a subject, method etc.
9.inordinate 1) having a frightening or unfriendly appearance
10. eloquent ]) to be upset because someone has hurt your feel-

ings or offended you

11. to come upon k) to find or discover sth/sb by chance

1.5Find synonyms to these words in the text.

1) awkward clumsy

2) to long to crave

3) amazing incredible

4) exciting stirring

5) unreasonable unbelievable

6) to consume

to read quickly an eager

7) understanding

sophisticated

8) convincing plausible

9) crucial momentous

10) figurative representative
11) humiliation embarrassment

2. Adjectives to describe people

2.1 For each example choose the TWO adjectives thabeamsed to complete
the sentences.
1. Sam is always making

a) witty b) patronizing
2. After the accident Bob was too

a) bewildered b) prejudiced
3. She’s a difficult woman to work for — ndaunpredictable.

a) earnest b) haughty c) overbearing
4. It was very of you to let that lorry lpaut.

a) courteous b) supportive C) considerate
5. My boss was really when | first stattezl job — always ready to
help out or give advice.

remarks at mgrese
C) encouraging
to namktatement to the police.
c) distracted

a) supportive b) loveable c)considerate

6. Vicky has a very view of working-clag®ple as lazy and ignorant.
a) overbearing b) snobbish C) prejudiced

7. 1 know he doesn’t say much, but he isn’t unfdignHe’s just a bit

a) timid b) reserved C) earnest
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2.2 These eight pairs of adjectives have similar mags)itbut one adjective in
each pair has positive associations, the other iegaWrite them in the correct
column.

Assertive/ aggressive Self-assured/ arrogant

Shrewd/ cunning Smarmy/ charming

Stubborn/ resolute Tactless/ frank

Trusting/ naive Unprincipled/ open-minded
Positive Negative

2.3 Read these sentences and decide if the speakemdeaceibing people in
a positive or negative way. Then complete the seateusing adjectives from
exercise 2.2.

1. Dean gets very when he’s drunk, alwayiagrto pick fights with
people.

2. Jane has no sense of right and wrong. She’sletehp

3. Dave can be very sometimes, but he martaggve his true opinion
without being hurtful.

4, Sara was very to take Ben at his wosdobvious that the man’ a
born liar.

5. Kate is a very judge of character. Stwkimmediately that he
wasn’t being honest.

6. He's so I'He never changes his mind) éuee knows he’s wrong!

7. Joe never believes for a moment that he mighwtosg — he’s unbearably

;Everybody likes Colin when they first meet himhe’s just so utterly
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3. Conjunctions and connectors

3.1 Study these examples and highlight the expressionswant tc
remember:

Because/ and so explaining results and reasons

Because since as the reason why  consequently
therefore as a result of this

But/ although contrast, unexpected results

Nonetheless nevertheless all the same however
though even though and yet still  on the otfaard

but not mentioning exceptions

apart from except with the exception of

and also making further points

moreover what is more yet  besidésrthermore nao

only ... but also

especially emphasizing

In particular above all particularly chiefly rip
marily

e.g. giving examples

for example such as for instance like

le. clarifying

in other words that is to say which means that
anyway reservations, qualifications

at least at any rate In any case

etc. not mentioning further examples

and so forth and so on as well as other sirthiags/
books
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3.2Rewrite these sentences using expressions youdhtgd above:

0. He likes readingut he doesn’t have much time for it.
He doesn't have much time for reading even though he enjoys it a lot.

1. Many blockbusters, e.g. James Mitchener’s ‘Alaska’, are over 1,000 pages
long.

2. She enjoys reading biographiesspeciallyones about politicians.

3. Science fiction ian acquired taste—anywaythat’'s whatsci-fi fans say.

4. She prefers reading non-fiction books, biographies, history books, etc.

5. The book contained a lot of explicit sex andenceand soit wasa best-
seller.

6. She reads thrilletsut she doesn’t read much else.

7. Reading is an inexpensive holand it is enjoyable.

3.3Fill each gap with a suitable expression, but withosingand or but:

1. All of E.M. Forster’s novels, .....A Passage to Indjare set in Europe.

2. Jane Austen’s novels were popular in her days,..they are still widely
read.

3. Katherine Mansfield’s short stories dralliant examples of the genre
....... I'd recommend the ones she wrote later in fier |

4. I've never appreciated D.H. Lawrence’s work ...he!s supposed to be a
great English writer — ....... | think he’s rather onsged.

5. Charles Dickens’s novels, ....Qliver Twist were published monthly as se-
rials, ....... each new instalment was eagerly awdterkaders.

6. Mary Ann Evans was an independent, free-thinkhaggnan; ....... all her
novels were written under a male pseudonym: Gegligé

7. Kingsley Amis’sLucky Jimis his best work — ....... that’'s what | think.

8. Anne, Charlotte and Emily Bronté all wrote nevelhich are well worth
reading — ....... Emily’sNuthering Heightand Charlotte’dane Eyre

4.Now you are going to read an extract from S. Mauglsaautobiography.
Before reading look through the definitions of thikowing words:
Veracious(ad)) — (formal) true, truthful.

Natural (adj) — having a particular quality or skill withbneeding to be taught
or without needing to try hard

Apprentice (n) — learner of of a trade who has agreed to Viorla number of
years in return for being taught

Skip (v) — not to read, mention, or deal with sth thatud normally come or
happen next

Good copy(informal) — interesting news
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4.1 Read the text and highlight the sentences thatdwestup the main idea
of each paragraph:

At eighteen | knew French, German and some ltaliah| was extremely un-
educated and | was deeply conscious of my ignordnesad everything that
came my way | supposet gained me a certain amount of general knowledge
which is useful for the novelist to have. One ndsrews wheran out of the way
bit of information will come in handy. Imade lists of what | readand one of
these lists by some accident | still have. It is regding for two months and,
though | made it only for myself, | could not b&kethat is waseracious It shows
that | read three of Shakespeare's plays, two \v@gwhMommsen's.| also read his-
tory of Rome, a large of Lansom'gerature Francaisetwo or three novels, some
of the French classics, a couple of scientific wpdnd a play of Ibsen's.

| was indeed an industrioapprentice. During the time | was at St. Tho-
mas's Hospital ivent systematically through English, French, Italian, and
Latin literature. | read a lot of history, a little philosophy, aadgood deal of
science. My curiosity was too great to allow megtee much timeto reflect
upon what | read. | could hardly wait to finish one book, so eager wakto
begin another. This was always an adventure, and | would staonua famous
work as excitedly as to a dance. Now and then @igtsin search of good
copy ask me what the most thrilling moment of my lgelif | were not ashamed
to, | might answer that it is the moment when |dedo read Goethelzaust.
| have never quite lost this feeling, and even pages of a book sometimes send
the blood racing through my veins To me reading is a rest as to other people
conversation or a game of cards. It is more that) this a necessity, and if | am
deprived of it for a little while | find myself agitable as the addict deprived of his
drug. | would sooner read a time-table or a catsdgan nothing at all.

And yet, though | have read so mutHind it difficult to leave a book,
however bad and however much it bores owdinished. | could count on my
fingers the number of books that | have redd from cover to cover. On the
other hand there are few books that | hea®d twice. | know very well that
there are many of which | canngét the full value on a single reading, but in
that they have given me all | was capable of ggtanthe time, and this, though
| may forget their detailsiemains a permanent enrichment | know people
who read the same book over and over again. Ibognbe that theyead with
their eyes and not with their sensibility They are juspoor skippers. | con-
sider such people to Head readers It is a mechanical exercise like the Ti-
betan's turning of a praying-sheet. It is doubljeasharmless occupation, but
they are wrong if they think of it as an intelligeme.

If one wants to becoma natural reader he should read bookdowly,
analyzing the content of the boolkanddeveloping his own level of perception

of what he reads.
(FromThe Summing Upy S. Maugham)
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4.2 Answer the questions:

1. Was the author an avid reader?

2. Why did he read everything that came his way?

3. What happens to the author if he is deprivectafling?

4. What people does the author consider to be dxadkers?

5. What should a person do in order to becomewalatader?

6. Are you a natural reader?

7. Do you agree with the author that rereading bogka quality of a bad
reader?

5. Words to do with light

5.1 Study the Word Choice section from the Longmaniddiaty of Contempo-
rary English.

WORD CHOICE:
gleam, glint, glisten, glitter, glow
All these words mean “to shine” but are used ighdly different ways.
gleamis used especially of smooth clean surfaces ttiaés
* She polished the car until it gleamed.
* gleaming white teeth
glint means to shine brightly with a small flash of tighis used especially of shiny
metals
* Her jewellery glinted in the sun.
glistenis used of wet or oily surfaces that shine
» The wet streets glistened.
glitter means to shine brightly with many small flasheggtft
* the glittering frost
glow means to shine with a warm soft steady light tiften used of things that give off

heat
» The coal in the fireplace was still glowing.

5.2 Look at the list of words below. All these wordsoatio with light. Explain

the difference in their meaning. If necessary use gictionary.

shine flicker twinkle sparkle
dazzle flare glow flash

5.31In the following pairs of sentences the words fitbm previous exercise are
used in their literal and metaphorical meanings.oGbe one for each sentence
pair and put the verb into an appropriate form when fill the gaps:

a) 1. That lamp brightly in my eyes. Can fuoua it away?
2. The concert will give young jazz musiciansharce
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b) 1. As a speaker he would listeners wighbhlliant wordplay and
witty remarks.
2. | didn’t switch on the light in case it should her.

C) 1. He told me the story, sitting in my roomwihe firelight on the
ceiling rafters.
2. She saw a of doubt in his eyes.
d) 1. Their tempers now rarely even in testvtraffic jams.
2. On the dune Angus had put the match to the omfhich crackled,
spat and then up.
e) 1. But stop pushing me, stop expecting me tom@han the of an
eye.
2. | saw lights in the little town below us.
f) 1. Sophie felt a of pride.
2. The golden of candlelight gives the roammaantic atmosphere.
g 1. When the sun came up, the snow asmérne studded with mil-
lions of diamonds.
2. | prefer the and zest of a live perforneanc
h) 1. Why is that guy his headlights at me?
2. Our vacation seemed to just by.

6. Multi-word verbs
6.1 Complete the sentences using the multi-verb waebts\b

toown up to to break sth up to fall through

to back out of sth to let sb off to get round sb
to look down on to take sth back to get through to
to break up to take sb back to sth to take to sb/sth

1. Greed is the thing we are all frightened
2. These stories his childhood days.

3. Sarah told her boyfriend that she would try and her father to lend
them the car.

4. The boy is an idiot: | can’t hewen when | explain things
in words of one syllable

5. You've worked hard all week, so | dato

6. It's no good it now — with my owarsel heard your last
words.
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7. He would have given anything to be a small bdyp by saying “ what
| said” could erase a whole conversation.

8. After checking our identities, the customs men with a warning.
9. He still wouldn’t the fact that hiatl.
10. The government is trying its commaitts to reduce pollution.
11. Charles was an odd character whom Kelly haémmally
12. Watch Frank — he’ll cheat if he thinks he can it.
13. The studio planned to make a movie of the lmdkhe deal
14. Mr Garcia anyone who hasn’t hamllage education.
15. Many bands because of personality etalsbtween the musicians.
16. It seems that the plane just inithe a
SELF-CHECK
1. Express the same in English:
1. paccka3, BBI3BIBAIOIINI COMHEHUE 9. mepexBaJicHHASI KHUTAQ;
Y BOCXUIIEHUE; 10. BeipabaThiBaTh CBOM COOCTBEH-
2. nonet aHTa3uy, HBI YPOBEHb NOHMMAaHUS TOT'O, YTO
3. 6maronpuoOpeTEeHHBIN BKYC, YUTACIIb,
4 packpsiBaTh (hadymy; 11.npeoOpaxkeHHBIN paccKazoM;
5. ormeTath 110001 HAMEK HA HE- 12.0cTaBasTh KHUTY HEJIOYMTAHHOM;
npaBonoaooue; 13.y06enuTenbHOCTh IOBECTBOBAHMUS,
6. IPUPOXKACHHBIN YUTATEIND, 14.npuzHak o3apeHus;

7. auTaTh BCE, UTO IIOIIaJacTCA Ha I'J1a3a, 15. Benukomenue PpOMaHa.
8. AHAJIM3UPOBATH COACPKAHNUEC KHHUIH,

2. Paraphrase the underlined parts of the sentencesyugur activevocabu-
lary:

1. The smoke made her eyes hurt with a stinging. ZaiHe_knows a lot about
the art of diplomacy. 3. Scientists have beenozeid for spending an excessive
amount of time on to research on animals. 4. Bivdés’s new popular film
took $ 10,6 million in its first weekend. 5. CoBinvas_respected and admiiad
his countrymen. 6. How can you read that low qudddok? 7. He had time to
think carefullyabouthis successes and failures. 8. Mr Green_had tcEpa@yor
his son’s debts. 9. My son is_a clum$yng-legged teenager. 10. He fooled us
with his soft over-friendlyvays.

3. Choose the appropriate multi-word verb:
1. Rescue teams finally (got over at/ got throughgtmt/ in at) the survivors
by digging a tunnel.
2. It seems that the Russians(have taken up/ have thk@n/ have taken to)
hamburgers in a big way.
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3. The crowd began to (break on/ break up/ break pleaying a few peo-
ple staring at the wreckage

4. He was the only child in the class who could beertml the teacher and
(get on with/ get back with/ get away with) it.

5. Mike got (let off with/ let off in/ let on with) avarning because it was his
first offence.

6. We are putting some illustrations in the bookides to (break up/ break
through/ break off) the text.

7. 1 managed to (get down/ get round/ get back) hinsdyng he could bor-
row my car anytime he wanted.

8. Agreeing to speak at the conference was a mistakat was too late to
(back of/ back out/ back at) now.

9. Unless the guilty person (owns up/ owns at/ ownsha whole class will
be punished.

10. She had no right to talk to you like that. You @ldogo there and make
her ... it all ... (take back/ take towards/ take gfter

11.Where did he ... his character ... for his story (dir@m/ draw in/ draw out)?

12 Hearing these songs ... me ... a bit (takes back/ iakey. takes up).

4. Fill in the gaps witthumanor humane

body measure

treatment of criminals treatment

brain/mind life

spirit society

philosophy error
behaviour/activity/relationship| a better, more world

experience officer

5. Find and correct the seven mistakes in tense usduge are five in the first
paragraph and two in the second:

Harry came into the room and sat down, exhaustechad a terrible day
at the office and had only just arrived home. Maagl come round later and she
almost certainly wanted to go out. Harry wasn’teshe could face that. At least
he had his holiday to look forward to. By this timext week he’'d sit on a sun-
drenched beach and sip cocktails ...

John expected to get a decent rise because he dvatkine publishing
company for many years. He knew he sold more bewksy year than any of
his fellow sales representatives. He'd been selbogks all his life and had
known exactly what approach to adopt with everyksbop he visited.
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6. Put each word in its correct space in the sentehediow:

flicker twinkle flash glow
shine dazzle sparkle flare

1. Stand back when | put petrol on the fire. I wibke it ... up.

2. | saw the ... of a lighted cigarette in the dadsne

3. He was killed by a ... of lightning during a themstorm.

4. The stars do not give off a constant light. Teegm to ...

5. Put on dark glasses or the sun will ... you andwon’t be able to see.
6. The candle flame began to ... a little in the wind

7. Look how the jewels in her crown ... as she moves.

8. | asked him to ... the headlight on the door.

C. DEVELOPING A TASTE FOR READING
ACTIVE VOCABULARY

Aloof (adj; adv)— an ~ person; remain/stay ~ (from sb); keep/holdrselii ~;
remain/stand ~ (from sth); hold/keep (oneself)onfisth;aloofness(n)
Benevolent(ad)) — a ~ smile/attitude/uncle/guide eteenevolencgn)

Hilarious (adj)—a ~ person/ herdyilarity (n); hilariously (adv)
Impressionable(adj)— an ~ child/person; to be @b ~ age

Ingenuity (n) —the ~ of the book’s contentjgenious(adj) — an ~ tool/ toy
Profile (n) — a job ~; a short ~ of the actor; a high pubt to keep a low ~;
to suffer the lowest ~ in literature

Self-effacing(adj) — a self-effacing man/persoself-effacement(n)

Stultifying (adj)—a ~ office environmenstultify (v) — to feel/ be ~ed

Usurp (v) —to ~ the throne; to ~ the authority/ function/rdle oe ~ed by sb/sth

STARTER
1. Answer the following questions.

1. Did you read a lot when you were a child?

2. What kinds of books did you red in your childd@o

3. Reading tends to be something you enjoy morgoasget older. Do you
agree?

4. If you don't develop a taste for reading whem ywe young, you may never
discover the pleasures of getting involved in adgbook. Is it true?

5. If you could choose between reading a book engethe same story as a film,
on video or on TV, which would you prefer? And why?
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¢ 23] 2. Now you are going to listen to a broadcast abowtdiag habits in
America. Do all the tasks from thestening Guide

READING AND DISCUSSING

1. The following texts will help you realize the imamce of children’s
literary culture. Read it paying attention to thends and word combinations in
bold type.

CHILDREN'S LITERATURE

§1

Less than three years agmom merchantswere predicting that the growth in
video games and the rise of the Internet waddnd the death knell forchil-
dren’s literature. But contrary to popular mythildten are reading more books
than ever. A recent survey by Book Marketing fotimak children up to the age
of 11 read on average for four hours a week, pddity girls.

§2

Moreover,the children’s book market, which traditionally was seen as a poor
cousin to the moréucrative and successful adult market hascome into its
own. Publishing houses are now making considerablgtgian the back of new
children’s books and children’s authors can now mmamd significant advances.
“Children’s books are going through an incredibdytile period,” says Wendy
Cooling, a children’s literature consultant. “Thiera real buzz aroundthem.
Book clubs are happening, sales are good, and @@oplmuch more willing to
listen to children’s authors.”

§3

The main growth area has been the market for eggfdurteen-year-olds, and
there is little doubt that the boom has been fdellg the bespectacled appren-
tice Harry Potter. So influential has J. K. Rowlsgeries of books been that
they have helpetb make reading fashionable for pre-teens‘Harry made it
OK to be seen on a bus reading a book,” says Gpdliro a child, that is im-
portant.” The buzz around the publication of tharfb Harry Potter beats any-
thing in the world of adult literature.

§4

People still tell me, “Children don’t read nowadaysays David Almond, the
award-winning author of children’s book suchSd=llig “The truth is that they
areskilled, creative readers When | do classroom visits, they ask me very so-
phisticated questions about use of language, soucture, chapters and dia-
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logue.” No one is denying théiboks are competing with other forms of en-
tertainment for children’s attention but it seems as though childrénd a
special kind of mental nourishment within the printed page.

§5

“A few years ago, publishers lost confidence anated to make books more
like television, the medium that frightened themsikibsays children’s book
critic Julia Eccleshare. “But books aren’t TV, ayal will find that children al-
ways say that the good thing about books is that gansee them in your
head Children aredemanding readers’ she says. “If they don't get it in two
pages, they’'ll drop it.”

§6

No more are children's authors considered merensentalists orfailed adult
writers. “Someféted adult writers would kill for the sales” says Almond,
who sold 42,392 copies @kelligin 1999 alone. And advances seem to be
growing too: UK publishing outfit Orion recently gatiated a six-figure sum
from US company Scholastic fdihe Seeing Stona children’s novel by Kevin
Crossley-Holland, the majority of which will go tiee author.

§7

It helps that once smittechildren are loyal and even fanatical consumers
Author Jacqueline Wilson says that childispread news of her books like a
bushfire. “My average reader is a girl of ten,” she exptaifirhey’re sociable
and acquisitive. They collect. They have partiaghere books are a good pre-
sent. If they like something, they have to pasmit After Rowling, Wilson is
currently the best-selling children’s writer, aner Isales have boomed over the
past three years. She has sold more than threennilboks, but remains virtu-
ally invisible to adults, although most ten-yead-girls know about her.

§8

Children’s books are surprisingly relevant to contenporary life. Provided
they are handled with carlsw topics are considered off-limits for children
One senses that children’s writeedish the chance to discuss the whole area
of topics and language But Anne Fine, author of many award-winning chil-
dren’s books is concerned that the Britlgbrati still ignore children’s cul-
ture. “It's considered worthy but boring,” she says.
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§9

“I think there’s still a way to go,” says Almond,he wishes that children’s
books were taken more seriously as literature. Nmhess, he derives great sat-
isfaction from his child readers. “Thdéyave a powerful literary culture,” he
says. “It feels as if you're able to step into 8tere of mythology and ancient
stories that run through all societies and encouthie great themes: love and
loss and death and redemption.”

§10

At the moment, the race is on to find the next W&wtter. The bidding for new
books at Bologna this year — the children’s eqantlof the Frankfurt Book
Fair — was as fierce as anything anyone has eweer. #d| of which bodes well
for the long-term future of the market — and foirldiien’s authors, who have
traditionally suffered the lowest profile in literature, despite the responsibility
of their role

1.1 Translate the words and word combinations in bgjzet Make up sentences
of your with these words and word combinations.

1.2 The writer refers to various individuals in the diag passage. Match the
people (A — E) in the box below with the statememsgle in questions 1 — 7.
Some people are mentioned more than once.

A) Wendy Cooling B) David Aimond C) Julia Ecskare
D) Jacqueline Wilson E) Anne Fine

1. Children take pleasure in giving books to edtieio

2. Reading in public is an activity that childremvk not always felt comfortable
about doing.

3. Some well-known writers of adult literature refgthat they earn less than
popular children’s writers.

4. Children are quick to decide whether they likelislike a book.

5. Children will read many books by an author thay like.

6. The public do not realize how much children remthy.

7. We are experiencing a rise in the popularitgloldren's literature.

1.3 Using no more than three words taken from the reggdassage, answer the
following questions:

1. For which age group have sales of books risemiibist?

2. Which UK company has just invested heavily inuspublished children’s
book?

3. Who is currently the best-selling children’s ter?
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1.4 This passage has ten paragraphs. Decide which papdg(1 — 10) men-
tions the following:

a) the fact that children are able to identify amtuss the important elements of
fiction

b) the undervaluing of children’s society

c) the impact of a particular fictional charactartbe sales of children’s books

d) an inaccurate forecast regarding the readingshabchildren

1.5 Read these definitions and find the words and veartbinations they cor-
respond to in the text:

1) to want something so much that you will do altrasything to get it or do it;
2) fascinated; infatuated;

3) wanting to have and keep a lot of possessions;

4) a small group of people in a society who know alwbut literature;

5) the state of being freed from the power of dwdlieved by Christians to be
made possible by Jesus Christ;

6) to remain inconspicuous;

7) to achieve recognition;

8) honoured lavishly;

9) to sign that sth has ended for ever;

10) to show good signs for the future.

2. Summary writing: locating and paraphrasing rele\ant information
2.1 Read the two passages, then read the following suynquestions and de-

cide which four of the eight underlined parts sldoé included in the answer.
One has been done for you.

Kenneth Grahame was a largelf-effacing Scotsman at 39, (the youngest ever Segre-
taty of the Bank of England) whose shyness alodfnessmeant that he had few friends\)
To his son Alistar, however, he gave his heart thiedvonderful literary gift of The Wind ir
the Willows

The creation of this timeless classistarted in young Alistar's bedroom, as his fa
would tell him bedtime stories about the magicalld@f Toad, Mole, Badger and OttgB)
The irresistible combination of fantasy and realisnmkept the boy spellbound night after nigit.
(C) Soon, he would refuse to go to bed without hisdatbrnishing him with another episode.

Underlying this wonderful story is a caring fattsedttempto quietly instruct his son
in the ways of the world.Wisdom, folly, firm action and tolerance are all discreetly digpld
in such a way that a young child could understardlappreciate(D) The Wind in the Willows
has all of the characteristics of didactic childseliterature, in that it primarily aims to teach.
However the ingenuity of its contentmeans thait stands out from other didactic children’s
literature , making it a novel that can be read simply for pleasure one finds in thelarious
exploits of toad and his friends; on a didactieleit acts ag gentle, benevolent guide.

7
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My husband and write books for a living. Specially we write books for eight to twel
year-olds and teens. A®-writer, we've put together all sorts of stories featuratigsorts of he-
roes, from princesses and trolls to singing hoidgrs and animated green slin(ge) A few years
ago we decidetb try a new genreand added goblins and various other monsters rt@ast of
characters

Both our children have had the occasional nightmiawe it is our younger one, Sus.
who is the more sensitive and more prone to fersamsters lurking under her he@) When
she was four and her brother Kevin was seven, raysgmand | were asked to wriescary book
As the level of thédooks was appropriate to my children’s agel thoudht I'd “test” the book or
them. (G) | hadn’t even finished reading them the first ceapthen my daughter sat up ¢
yelled “That'’s horrible! How could you write sométq like that?”

Needless to say, | didn’t finish the stofil) My seven-year-old hadn$aid anything, bt
it was obvious from his expression that he wasxeiclly enjoying it.We've gone back to writin
non-scary books now, as the experience made usahatr children are extremeimpression-

able when it comes to ghosts and other things glodbump in the night.

2.2 Paraphrase the relevant parts so that you use wsofethe words appearing
in the passage as possible. The total wordcountafofour parts should not
exceed 50 words. Item (B) has been done for you.

(B) Alastair loved his fathers bedtime stories, which were both rea-
listic and imaginative.

Relevant partsB

2.3 In a paragraph of between 50 and 70 words, summaniaw each child
reacted to the storytelling.

2.4Complete the sample summary below:

Alastair loved his father’s stories, (1) ...... . Afteiwhile, he wouldn't (2) ...
The experience of the writer of the second passeag very different. Her
younger child (3) ...... . Although her (4) ...... :

2.5Find synonyms to these words in the text:

1) modest humble

2) unapproachable supercilious/ haughty
3) skill creativity

4) sympathetic, kind

5) gullible easily-led

6) instructive educational

7) fascinating enchanting

8) formidable ghastly

9) amusing funny

10) absurdity foolishness
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3. You are going to read a text about the tendencghvivorries many parents
and educationalists nowadays — declining interestdading. Before reading
the text look at the sentences below and try tegtiee meaning of the words in
bold type:

1. He didn’t know howto decodechildren for he had never seen the process in
his own home.

2. If schools feel their own roles and respongibdi are beingisurped, they

will not cooperate.

3. The book will help you tell one bird from anotlaad that will be thepur for
further enquiry.

3.1 Now read the text and comment on the ideas exmgréisse Summarize
it in a few sentences:

DRAMATIZED FICTION USURPS THE WRITTEN KIND?

The video wave has swept too far. It bears a laegponsibility forthe
declining interest in reading among the young. If we don’t do something to
stem the tidethe reading impulsewill soon be drowned.

The time-honoured way of improving readingis by reading fiction.
Everyone, psychologists tell us, needs storiese@aw told them round their
fires. Mythologies and folk stories have been padsetween generations for
centuries. Most of us are literate and in theonyfational needs could be satis-
fied by reading.

But it's not so. Today’s generation of average batbw average school
children rely on video, television and film. Whikeany of these offerings may
be harmless in themselves, they do notlnbuild up reading skills. They are
replacing the consolidatory work whitlirns halting mechanical reading into
the real thing. If some of the hours children spend watchingvislen were de-
voted to reading, the population would be bettercatkd.

Watching a story ia totally passive pastimeSomeone else has made all
the decisions about casting, set, clothing, faeidressions, tone and so on.
Readinga storyis an active partnership between writer and readerldeas are
sketched and the mind of the reader creates the res

Why is dramatized fiction usurping the written kind? It is because chil-
dren whose reading is hesitant canneadily identify and enjoy the plot
Watching something is easier. This is leading tgeaeration whose mental
processes are taultified. The problem is that many children read very sjowl
| worry, for instance, about children who carry g@me 100-word book about
with them for a fortnight. | meet them daily. Thegnscientiouslydecodea
page or two in a class and about the same agaimofoework. It is hardly sur-
prising that such children then declare tthaty find reading boring and prefer
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to watch television. Their difficulty is not readirthe words — it is interpreting
them. They need to be able to read fast endodhed the mind’s hunger for
a story.

That means practice. Only by reading daily willrala& becomea strong
and independent reader Parents need to be convinced of the importance of
preventing their children from wasting their hoorsinert viewing. Without the
television the child is likelyo turn to books for entertainment.

| used to think that filmed versions of enjoyableoks werea spur to
reading. | have changed my mind/isual images drown the imagination
A dramatization, seen once, can spoil your reatbngever. Dramatized fiction
Is the literary equivalent of empty calories. Ipleces the appetite for real food.
Children must have a nutritionally balanced readiisg.

3.2Comment on the following statements:

1. If we don’t do something to stem the tide of h#eo wave, the reading im-
pulse will soon be drowned.

2. If some of the hours children spend watchingvision were devoted to read-
ing, the population would be better educated.

3. Only by reading daily will a child become a sigaand independent reader.

4. Dramatized fiction is the literary equivalentevhpty calories.

5. Reading storyis an active partnership between writer and reader.

3.3Paraphrase the underlined parts of the sentencegwgords from the text:

1. The_stimuludor development in tests usually came from a pngsgractical
need. 2. One of the symptoms of vitamin_C shortegextreme tiredness.
3. Headquarters motivates managers to meet targéis style that has existed
for a long time carrot and stick. 4. | felt our situation had b&eversed: now |
was the hesitartteginner, he was the fluent expert. 5. He gavéesog the re-
port to all those present at the meeting, strosglygestinghat they read and
digest its contents. 6. The atmosphere in theeiicso boring that you feel as
though you are losing your ability to think. There were a couple of attempts to
wrongfully take the power athe young king. 8. Deal with any problem when
necessary, so preventing an increafsstrain.

3.4 Comprehension check. Choose the alternative whah think fits best
according to the text:
1. What is the writer's main objection to the ‘videave’?

a) It prevents children from learning how to readperly.

b) It fails to provide children with enough goodrsts.

c) It has replaced the reading of traditional st®ri

d) It exposes children to stories that they shoukke.
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2. According to the writer, dramatized fiction iffelent from written fiction
because ...
a) it consists mainly of simpler stories.
b) it concentrates more on action than on character
C) it does not contain as much detail.
d) it does not require use of the imagination.
3. What tends to put children off reading fictiomthe writer's opinion?
a) There are frequently words in it that they cae&d.
b) They lose interest because of their readingoiicies.
c) They are often required to do it for homework.
d) The stories they are given take too long to tgve
4. What has the writer changed her opinion about?
a) the importance for children of reading.
b) the influence of parents on children’s reading
c) the effect of filmed stories on children.
d) the power of children’s imaginations.
5. What is the purpose of the article?
a) to analyse the differences between dramatizéidriiand written
fiction.
b) to criticize parents for failing to encourageittchildren to read.
C) to urge greater concentration on developinglehii’s reading skills.
d) to encourage children to do more reading thatthing television.

4. Read the following article written by a novelishas reluctant to make
his books into films. Then answer the multiple-cb@uestions that follow:

BOOK OR FILM?

| have noticed that after | publish a book peoplevitably ask: “Is there
going to be a film?” They ask this question in ®é great excitement, with a
slight widening of the eyes. | am left with a suspn that mospeople think
that a film is far more wondrous than a novel that a novel is, perhaps, just a
hopeful step in the celluloid direction, and tHahere is no film, then the author
has partially failed. It is as if ‘the filmtonfers a mysterious super-legitimacy
upon the writer’s work.

Objectively speaking, a film’'s relationship to avebis as a charcoal
sketch to an oil painting, and no writer | know Wbactually agree that ‘the
film’ is the ultimate aspiration. Certainly, anyelfary novelist who deliberately
tried to write something tailor-made to film-makerswould fail to produce a
good book, because the fact is thabks are only filmic by accident

It is, in any case, a long journey from page teesnor because the first
stage involves ‘selling the option’, whereby, itur@ for a modest sum, and for
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a limited time, the producer retains the right ®the firstto have a bash at
making the film, should he get round to it. It lieeoretically possible to go for
decades having the option renewed, with no filnmpenade at any time at all.
This ismoney for jam, of course, but the sums are not big enougbetoruly
conducive to contentment My first novel had the option renewed several
times, and then finally it was dropped. This igsala common fate, and many a
novelist remembers those little bursts of hope withry smile.

In the case of my second novel, however, the baanteally made it
over the real hurdle, which is the ‘exercising lo¢ toption’. This is the point
where a more substantial fistful of cash changeslfiaout regrettably even this
IS not enough to meet the expectations of loved @ma acquaintances, who
strangely assume that you are imminently to beisinrich for ever. More im-
portantly, here beginde battle that takes place in the author’'s psychéhere-
after. The hard fact is, that it is no longer youm book. Although, unusually, |
was asked if | would like to do the script mysalh, doubt both producer and di-
rector were mightily relieved when | declined.

Novelists, you see, rarelmake good scriptwriters and in any case |
couldn’t have taken the job on without being a e — | had even told off
my best friend for wasting her literary energy tuyning her novels into
scripts when she should have been writing more novels.h@lséhad the experi-
ence of doing numerous drafts, and then finding bea scripts are still not
used. | wasn’t going to put up with that, becaubave the natural arrogance
of most literary writers, which she unaccountably lacks.

As far as | am concerned, once | have written sbimgf then that is the
way it must be; it is perfect and no one is goimgnake me change &cript-
writers have to be humble creaturesvho will change things, and even know-
ingly make them worse, a thousand times and a #mobBmes again, promptly,
and upon demand. | would rather be boiled in oil.

It is, as | say, no longer your own book. The dwetas the right to make
any changes that he fancies, and wgour carefully crafted (non-
autobiographical) novel about family life in London can end up being set in
Los Angeles, involving a car chase, a roof-top slwa and abduction by
aliens. This, from the writer’s point of view,tise real horror of film.

When my book was eventually filmed, | did get teitvthe set, however. |
cannot count the number of people | met there wipsopos possible changes
to the story, repeated to me in a serious tone tdtcourse,film is a com-
pletely different medium”. This mantra is solemnly repeated so that film-
makersare self-absolved from any irritation that may be set up by altering the
characters or the story. | think that it is a ofidhat is really either untrue or too
vague to be meaningful. There could not be anytlsingpler thanextracting
the salient points of the main narrative andmaking a faithful film , which is
what all readers and writers would actually prefer.
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My theory is thatfilm-makers are hell-bent on a bit of territorial
marking, and each time one can only hope that theye sufficient genius to
do it with flair . There are, after all, a few films that really &etter than the
book, and it would genuinely cause me no distres®\people to say this of the
one based on my own efforts.

4.1 Comprehension check. Choose the alternative whath think fits best
according to the text:
1. What do people do when the writer publishesva In@ok?

a) They make wrong assumptions about his aims.

b) They draw wrong conclusions from his comments.

c) They make unfair criticisms of his writing.

d) They gain a false impression of his attitude.
2. The writer compares writing with the visual adsupport his view that ...

a) related art forms benefit from indirect companss.

b) ideas are easily translated from one mediuantdher.

C) an artist has no idea how an idea may develop.

d) each art form should be judged on its own merits
3. Which phrase in paragraph 3 best reveals howtiter regards the attitude
of film producers in the ‘option’ system?

a) ‘have a bash'.

b) ‘get round to it

c) ‘money for jam’.

d) ‘a common fate’.
4. What problem does the author of a literary waskially face once the film
option has been ‘exercised’?

a) financial disappointment.

b) pressure to produce a script.

c) loss of authorial control.

d) lack of support from film-makers.
5. According to the writer, a good scriptwriter degabove all, to ...

a) adopt a flexible approach towards the work.

b) ignore the arrogance of literary writers.

C) resist the unreasonable demands for changes.

d) be sensitive to the literary merits of the oraiwork.
6. Which word best describes the attitude of thepfeeon the film set towards
the author?

a) intolerant

b) defensive

c) indifferent

d) aggressive
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7. In the final analysis, the writer accepts theg film version of his literary
work may be:

a) a lucrative sideline to his writing.

b) an opportunity to learn new skills.

c) a chance to improve on the original.

d) a way of attracting new readers.

4.2 Find in the text statements with which you agred aopport them by

your own argument. Find statements with which ysagiee and explain
why you do.

&5 4. 3Write a summary of the text.

5. Homonyms, homophones, and homographs

The wordbow is both a homonym (same pronunciation, same spel
ing but different meanings) and a homograph (sgwe#iisg, but two
pronunciations with different meanings)

Bow [av] Bow [ov]
1. The front of a ship is called th&. The ribbon made a beautiful
bow. bow in her hair.
2. The cast took theibows after 2. Robin Hood used bhow and
the performance. arrow to fight.
3. The Japaneskbow when they 3. You play the violin with a
greet each other. bow.

Read aloud all the sentences in the boxes. Whidnmg is both a
noun and a verb?

Choose sentences to illustra@wvas a homonym.

Choose sentences to demonstrate it as a homograph.

Bow [bav] is also a homophon8&ough[bav] has the same pronun-
ciation, a different spelling and a different mewni What is the
meaning?
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5.1 Identify the homonyms in these sentences. Use diotionary to check
meanings and make sentences for the other meanings:
. Our company has branches in New York, Frankéuntl Singapore.
. It's time | replaced my battered old trunk wétmew suitcase.
. Don’t pine for him, Clarissa. Cheer up! He isntrth it!
. We were given a stern warning about the dangfestsnk-driving.
. This deck of cards has both the jokers missing.
. One swallow doesn’t make a summer.
. We spotted a really rare bird in the forest.
. Don’t go making any rash promises that you cledp!
. Lessons were interrupted for a fire drill.
10. | think we should scrap that idea. It's rubbish
11. Stop rambling and get to the point!

Co~NoOOUITr~,WNE

5.2 Read the pairs of homophones in the box and wratefmition to show each
meaning. Then complete the sentences with theatdroenophone.

Buoy Loan Horse  Vale Coarse Draft Berry  Hall

boy lone hoarse vell course draught bury haul
1. They tied their boat to a small
2. His remarks upset all those present.
3. Public spe speaking makes my voice go
4. They say it was a gunman that shotrtbmqfnt
5. The thieves got away with a large ofoaldk notes.
6. Squirrels nuts in woods and gardens.
7. She lifted her and smiled at her new huba
8. Thisis only a contract. You don’t haveign it.

5.3 Read the words in the box aloud. Think of a homppHor each one and
make up sentences that illustrate different meamning

Wail whirled fort heir site hire caught soar

5.4Listen and write the homograph you hear in each pasentences. What
are the different pronunciations? The first onéase for you.

We're sitting at the back in row 102.
We've had another row about our finances.

5.5Look at the multi-syllable homographs in the secg¢srbelow. How does
the pronunciation of the two forms differ? Listeheck and repeat.

1. Theestimate for the building work arrived today.
| estimate that the job will take about three weeks.
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2. There were 300e/egates at the conference.
No wonder he’s stressed. He newefegates work.

3. They live together but lead vesgparate lives.
If you work at home, you mustparate work from family life.

4. She needs t@oderate her language.
There was @&noderate increase in prices last year.

5. Would you care te/aborate on that point?
They madez/aborate plans for his 49 birthday.

6. She ofterromp/iments him on his dress sense.
Wonderful food! Give myomp/imentsto the chef.

7. They shredded thousands of incriminatteguments before the FBI officers
arrived.
The film documents the rise and fall of communism in the former Soleton.

8. | only get the Sunday papers for smgp/ements.
Shesupplements her income by doing part-time bar job.

5.6 Now look at these words ending 4are. Practice saying the sentences
with the correct pronunciation. Then listen, cheakgl repeat.

1. That's armapproximate number.
The total cost wilkpproximate £ 1 ml.

2. It's a difficult sound tairticulate.
She is a veryrticulate speaker.

3. We mustde/iberate on this issue.
The lie wasde/iberate.

4. What are you trying tortimate?
It was anvntimate moment.

5. She works ow/ternate days.
Rain caru/ternate with sunshine very quickly here.

6. He's a businessssociate.
| associate fast food with the USA.

7. What are the magp-ordinates?
Who co-ordinates the famine relief?

8. He's an Oxforqraduate.
She’s about tgraduate from Yale.
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6. Sounds and spelling

6.1 Read the poem and decide on the pronunciationefambrds in italics.
Use a dictionary if necessary. Then listen and khy@zir pronunciation

-

Hints on English Pronunciation

| take it you already know

Of toughandboughtandcoughanddough
Others may stumble but not you,
Onthorough, plough, enougindthrough
Well done! And now you wish perhaps
To learn of less familiar traps.

Beware otheard a dreadful word

That looks likebeardand sounds likeird.
And dead it's said likebednotbead

For goodness sake don't caltlited

Watch out formeatandgreatandthreat
(They rhyme withsuiteandstraightanddeb.

And hereis not a match fothere

Nor dearandfear, for bearandpear.

And then there’'sloseandroseandlose—
Just look them up — argboseandchoose
And cork andwork andcard andward
And fontandfront andword andsword
And do andgo, thenthwart andcart,
Come, come! I've hardly made a start.

A dreadful language? Why man alive!
I'd mastered it when | was five.

And yet to write, the more | tried,

| hadn't learned at fifty-five.
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6.2 Write the words from the poem beside their phorigdiascription in column
A. Then listen to 10 sentences with words that&dike those in column A, but
have a different spelling and meaning. Write thamdlumn B. The first one is
done for you.

A B
1.[Oru:] through threw
2. [h3:d]

3. [mi:t]
. [swi:t]
5. [hig]
6. [dio]
7. [bea]
8
9

IS

. [pea]
. [rovz]

10. [tfu:z]

TALKING POINTS
€2 1. Work in groups. Discuss the following the followangestions

1. What helps to make reading fashionable for childand young people?

2. What is the role of parents and teachers inldpuey a taste for reading?

3. Is reading an active partnership between waitel reader? Prove it.

4. What tends to put children off reading nowadays?

5. Do you agree that books are only filmic by aeoi® Give your reasons.

6. Why do novelists rarely make good scriptwriters?

7. Scriptwriters have to be humble creatures, dibey?

8. What qualities do they lack?

9. Is it possible to make a faithful film which hoteaders and writers would
prefer?

SELF-CHECK

1. Express the same in English.

1) HeoTpa3umoe coueTranue (paHTa3uu U PeaaTbHOCTH;

2) THIIBI JICHCTBYOIINX JIUII;

3) Hike / BBIIIIE BCETO LIEHUTHCS B JINTEPATYPE;

4) TpeboBaTeIbHbIC YNTATEIIH,;

5) HEeHaBS3YMBO MOYYATh KU3HH;

6) opa3uTeIbHO COOTBETCTBOBATH COBPEMEHHOM JKU3HH;
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7) mucaTeNb-HeyTauHVIK;,

8) HaxoUTh 0COOYIO MUIILY [T yMa Ha CTPAHUIIAX TEKCTa;
9) n300peTaTeNbHOCTh, OCTPOYMHUE;

10) kHHTA, HETIO/IBIACTHASI BPEMEHH.

2. Paraphrase the underlined parts of the sentencegyusords from your ac-
tive vocabulary list.

1. He was not especially charismatic, in fact nfarmblethan naturally the
center of attention.

2. The organization is controlled by supercilicuaightyintellectuals who do
not take an interest in the ordinary members.

3. What kind of impact will this movie have on naneasily-leckids?

4. As soon as he saw her, he was infatuated

5. Our attempts at dancing were very furmye all kept tripping over each
other.

6. Scientists are warning of a dangerous incredsbemical in the water.

7. He looks extremely real and solid, and cleadyilusory, but he talks in

a stiff, hesitantanner.

8. Before commenting, let me now briefly sketch lopiwvay of summary the
conspicuoupoints of the monist argument.

9. Footpaths are, of course, forbidderbikers.

10. Work that never varies makes you feel very th@red unable to think of
new ideas

3. Write the homophones beside their phonetic trapsion in columns A and B.
A B

1. [po:]

2. [bi:n]
3. [witf]

. [wea]

. [wor]

. [6roun]
. [ko:t]

. [ flava]
. [pi:s]

I

OO IN[O| 01

4. Fill in the gaps with the corresponding reflexiveopouns where necessary.
Add prepositions if necessary:
1. Have a good time. Try to relax ... and enjoy ...
2. Would you mind keeping your words to ...?
3. She did not know where to hide ...
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Many countries are competing with ...

You cannot move this table ... ...

Though it was rather cold in the room he felt ....hot

The manager ... is going to tell me the news.

Kelly and Albert study at the same college but thelglom see ...
. | want to insure ... against any losses.

10.Did the children behave ...?

11.They are good friends. They like ... very much.

12 Why do not you want to concentrate ...?

13 We must discuss everything to find the way outl Putogether.
14 She found ... in an awkward situation.

15Have you shaved ... today?

©ooNO O RA

5. Look at each sentence and at the three versiotiseoferb below it. Choose
the version which completes the sentence correctly.

1. The girl was from the show as she wayaoog to participate.
a) withdraw b) withdrawn c) withdrew
2. Although she was by a large bee, shetdiidve to go to hospital.
a) sang b) sting C) stung
3. Those coffee beans are not . You carkencaffee with them like
that.
a) grinded b) ground c) grounded
4. He the country during the war and nesterned.
a) fled b) fleed c) flew
5. The problem because he didn’t haveigiit equipment to play in
the game.
a) araised b) arised C) arose
6. Yesterday he that the weather wouldableblnt look, it's sunny.
a) forecast b) forecasted c) forecung
7. He was by a cricket ball and had tcodwospital.
a) strack b) striked C) struck
8. After she had washed the clothes, she toeinthen put them on
the line.
a) wrung b) wringed c) wranged
9. They say that the disease has througheutvhole of western
Africa.
a) spread b) spreaded c) sprud
10. The cloth has been in the traditionay,wsing silk and gold
thread.
a) weaved b) woven c) woved
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D. TO READ OR NOT TO READ?
ACTIVE VOCABULARY

Advent (n) — with the advent of the computer/ reality TV, etc.

Bulky (adj) — a ~ parcel/ book/man, etbuylk (n) — buy in ~; carry sth in ~;

~ buying; the ~ of one’s propertyulkiness (n)

Dissect(v) — to ~ a dead animal; to ~ a book/theory/ argntydissection(n)
Encapsulate(v) — to ~ sth into sth; be ~d in a few senteneesapsulation(n)
Incentive (n) —an added ~; economic/financial/tax etc. ~s; tote¥garovide/
give sb an ~; ~ to do sth; the ~ to read declines.

Indicate (v) — to ~ a connection between ; to ~ thadjcation (n)

Perilous (adj) — a ~ journey across mountaiperil (n) — in ~ of one’s life;
do sth at one’s ~; the ~s of the ocea@rilously (adv)

Snappy (adj) — a ~ title/answer/phrase, etc.; to be ~ wlihmake it ~; look ~;
snappish(adj); snappily (adv)

Sturdy (adj) — ~ comfortable shoes; a ~ young man; ~ legsrdily (adv);
sturdiness(n)

Supplant (v) — to be ~ed by one’s rivaupplanter (n)

STARTER
Answer these questians

1. How would you characterize the generation gragin the microchip era?

2. Have reading habits changed with the adventgifadl and electronic sources
of information?

3. Would you like to get someone else to do yoadngg for you?

4. The old habit of reading books continues torikiudespite all counter attrac-
tions, doesn't it?

READING AND DISCUSSING

1. Read the following text, paying attention to thedsan bold type, and be
ready to discuss it.

TOO BUSY TO READ BOOKS?

A realization set in when | wdBcking through two magazineson a re-
cent flight in America. In the first — the airlireegiveaway publication — there
was an advertisement. “Too Busy To Read Books&sked, perhaps a little
perilously, given that the headline was only being seen bgdhwith time to
waste readingnflight magazines
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The sales line was that if you were a businessmari¢d up with deals
and meetings ever to open that status hardbackhwegigiown your briefcase,
then these nice people woudd the eye-work for you Every month, for a fee,
they would fax yowsnappy A4 sheets, eacancapsulatingthe main ideas in a
bulky book connected with your profession. As wellaashecklist of the cen-
tral arguments, your proxies would provide a paragraph of comments for and
against the author’s thesis. The benefit of theord service was that you could
plausibly discuss the book with any cultural dinosaurs yamped into who
were still relying on reading.

| then turned to the second magazine. This hadogrsh given a redesign,
a face-lift. One of the innovations was the addition of a grefto the arts re-
views, whichboiled down diverse critical opinion to a thin sto& of com-
ment. This was surely another example of the same phenom Too harassed
to read the 600 words in which the critissectsa new travel book? Well, then
just read the preface and you'll find out that itts excellent adventure by the
great moaner of travel writing”.

It was apparent to me that | wastnessing the birth in the mediaof
what might be called asummary culture.In addition toall the time-saving
devices available in the modern worldit was now possibléo get someone
else to do your reading for youAt the same (precious) time, the editors of the
magazines you bought wetipping you the wink that they didn’t really expect
you to read it all.

In retrospect, this development was welkegraphed Two years ago, a
book calledinformation Anxietywas published in which the author argued that,
with the coming of 24-hour television news and neayers which added new
sections like a field adds new rabbits, people wiitle general interests would
become sdattered by factsthat they were eventualiynable to assimilateany
of them.

| remember the book well because, one Wednesdasnafin, | was rung
up by a television researcher and asked to didafimsnation Anxietyon a pro-
gramme the following day. When | replied — withamxiety which would have
delighted the creator of the thesis — that it wolbike impossible to read the
book’s 300 pages overnight, the researcher repl@d; we don’t expect you to
read it. I've boiled it down to two A4 sheets”.clin now be seen that in her an-
swer was the solution to the cridisformation Anxietydescribed. Now, the
magazine and the proxies | saw on the plane hdlevied the logic.

1.1 Match the words with their definitions:

1) giveaway a) in a way that is dangerous and likely
to result in something bad soon
2) perilously b) short, clear, and often funny
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3) snappy

4) encapsulate
5) checklist
6) bulky

7) to boil down to
8) plausible

9) to dissect

10) to assimilate

11) to batter

12) to tip sb. the wink

13) to telegraph
14) like a field adds new rabbits

c) a list that helps you by reminding
you of the things you need to do or get
for a particular job or activity

d) something that is given away free,
especially something that a shop gives
you when you buy a product

e) big, cumbersome, large and heavy

f) to express or show something in a
short way, to sum up

g) believable, convincing

h) to amount to the most basic mean-
ing of a statement

1) to completely understand and begin
to use new ideas, information, etc.

]) to give sb. special information; to
warn sb. secretly

K) to examine something carefully in
order to understand it

) to strike hard and often

m) in a great amount and very quickly
n) (informal) to let people know what
you intend to do without saying any-
thing

1.2 Comprehension check. Choose the best alternate@rding to the text:

1. The writer felt that the headline of the adsamnent ...
a) suggested that reading books was a waste af time
b) was inappropriate in the circumstances.
c) was likely to appeal to those reading it.
d) was phrased in a rather peculiar way.

2. The advertisement implied that ...

a) businessmen only read certain types of book.
b) businessmen talk about books they have not read.
c) it is old-fashioned for businessmen to read ook
d) books for businessmen are longer than necessary.
3. What did the advertisement and the second mag&zave in common?
a) They were both aimed at business people ledulinyg lives.
b) They both suggested that people rapidly becoonedh
c) They were both aimed at people who are too busgad books.
d) They both enabled people to discuss books thdynbt read.
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4. What was the main argumentinformation Anxiety?

a) People were beginning to have a narrower rahgeerests.

b) The media was expanding to an extent that wagrteat.

c) People were unable to retain much of any infeionahey were given.

d) The media was giving people facts that conttadieach other.
5. The writer discovered from his conversation wité television researcher
that...

a) the service he later saw in the second magamseavailable.

b) Information Anxietylescribed the services he later saw in the magazine

c) Information Anxietydescribed a problem that was widely shared.

d) the service he later saw advertised in therfiaazine was useful to him.
6. What is the writer’s attitude to tisemmary culturée describes?

a) It is an inevitable development in the modermievo

b) It will have a culturally damaging effect.

c) It is unlikely to affect many people's readiraphts.

d) It illustrates how lazy many people have become.

1.3What do you think?

1. Does “the summary culture” fit in with developm&in the modern world?

2. Does the author of the article suggest thaetieesomething wrong with “the
summary culture™?

3. Have people really become too lazy to read b®oks

4. Does this phenomenon (the summary culture) exidelarus?

5. Would you make use of such service, if it werailable? Why?/ Why not?

2. Read the text below and think of the word which fiesseach space. Use only
one word in each space.

A DYING ART

“Read a book? (QYAere must be something better to do.” This phrase @&sde
more and more frequently (1) not only thereddsut alsdhe incentive to
read declines. Young people nowadays are provided (2) too many alterna-
tives (3) reading for them to find a justifioa for actually sitting down
and opening a book, let (4) curling up in aircfor the afternoon tenjoy

a good read for pure pleasure of itEven in schools, where books have been
the standard (5) of storing and transmittihtypes of knowledge for cen-
turies, they are (6) supplanted by the tools of the video and computer
revolution. (7) bother to turn a page whenamping a button or touching
a screen the (8) information can be flashédrée/our eyes within sec-
onds? Even the act of reading (9) Is beingoitgionized” by the advent

of portable walkman-like deviceswhich (10) store and display the
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texts (11) innumerable books without the reade) (12  to turn a page.
One wonders (13) future generations will éwvew the actual, physical
pleasure of reading the sturdy weight of the book itself, the rough (14)
smooth texture of the paper the soothingustle of the pages and theinde-
scribable scent of old paper and inkwhich is much (15) a perfume to
thededicated reader

2.1 Answer the following questions:

1. What is one of the main functions of books aditay to the text?

2. What are the alternatives to reading in modesrid®

3. What are the physical pleasures of reading &boo

4. Do you agree that nowadays not only the desitelso the incentive to read
declines?

5. Is the impact of “the video and computer revohit on reading positive or
negative?

6. Which do you prefer: “to turn a page” or “to tapbutton/ touch a screen”?
Why?

7. Do you agree that reading is a dying art? G yeasons.

3. Read the following article and summarize it in Esigl
YTO AYMAJIA BEJIMUKUE O YUTEHUUN?

XOoTs nmucarenb, KOTOPbIA YMTAET, BBIMJISAUT, KAK MOBAp, KOTOPBIM €CT,
cpenu MUITyIIer OpaThu, pasyMeeTcsi, MHOTO HacTosmux Oubmmodmios. «KTo
caM IHUILIET KHUTH, B KOHLE KOHIIOB CTAHOBUTCS UX JIFOOUTENEM», —3aMeTui SH
[Tapannosckuii. Xopxe Jlync bopxec, Harpumep, BeCb MUp IIPEACTABUII B BUJIE
BaBunonckoil 6ubnuorekn. Ho HEKOTOpble MUCATENN YyKUX KHUT MPOCTO ...
Oosunch. AHatoins OpaHC ceToBall, YTO BMECTO TOTO, YTOOBI MHUCAaTh, pPyKa €ro
caMa TSHETCS CHSTh C MOJKH OYEepEeIHON TOMHUK 4yXUX TBOpeHHi ... Comepcer
Mo5M OOBSACHAI 3TO TEM, UTO «IJIsl YEIOBEKA, MPUBBIKIIETO K YTEHUIO, OHO CTa-
HOBUTCSI HAPKOTHKOM, a OH caM — ero pabom. [lonpoOyiiTe OTHATH Y HErO KHU-
I'Yl, U OH CTAaHET MPAYHbIM, JA€PraHbIM U O€CIIOKOWHBIM, a TOTOM, IT0JI0OHO aJIKO-
TOJIMKY, OCTaBJIEHHOMY 0€3 CHUpPTHOro, HaOpachiBaeTcsi Ha moiku». JKeHa
MOJIbCKOTO Mo3Ta PeliTaHa cuioil orOupana y My»a KHUTH, 4YTOObI OH HE OTBJIE-
KaJICsl OT TBOpUECKOi paboThl. MapuHa [[BeTaeBa Toke MpauHa: «Kaxxiass KHU-
ra —Kpaxa y COOCTBEHHOM u3HU. YeM 0oJIbllie YUTaelllb, TEM MEHbIIIE YMECIh
U XOYellb XUTh caM». «COCTaBIsATh MHOTO KHUI — KOHIA HE OYyJEeT, U MHOIO
YUTaTh — YTOMHTENBHO JUIS TeJla», — paccyxaal Myapeli Exkiecnact, u emy
Bropui CeHeka: «UpesmepHoe oOWJIHME KHHUI pachbuisieT mbician». «JlomymaTs
TOJIBKO, YYUTHCS KUBBIM UYBCTBaM, JKUBBIM MBICIISIM Y MEPTBOM MaTepuu — y
Tpsinbsi ¥ TUnorpadckoit kpacku!» — uponusuposan xopmx bepunapn Lloy.
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«Korpa unraens KHUTY, pa3OupaeT oxoTa moderaTtb Ha YE€TBEPEHBKAX», — KO-
ketHnuan ¢unocod Pycco.

He npaBna nu, ycaslmmib Takoe — M KHUTY B pyKU OpaTh HE 3aX0ueTrcs?
Ho ctouT nu Bce 3TM MPOHU3UPOBAHUS MPUHUMATh Bcepbe3? OT MpechIleHus
oHM ... HaBepHOe, HE MPUXOAUIIOCH aBTOPaM, KaK MaJIeHbKOMY nacTymky lBa-
Hy [laMmskuHy, uuTath Ha XOAy, HNpHUKUMas K ceOe KHIKKY, — BEJIMYAMIIYIO
JParolieHHOCTb, @ KOPOBBI TEM BpPEMEHEM pa30peaiuch IO CTOPOHAM
B pacckaze Bnagumupa KoporkeBuua «KHiraHoIb» 0e10pyCcCKHe KPeCThsSHE,
PHUCKYSI )KU3HBIO, HOCAT 4Yepe3 IPAHULLY TOMOU KOHTpaOaHIy — KHUIH, Hameya-
TaHHbIE Ha HUX POJHOM s3bIKe. M HErpamMOTHBIM CTapUK-KHUTOHOLIA THOHET,
TBEPJO BEPSI, UTO 3a MPABO YEJIOBEKA HA YTEHHUE CTOUT yMepeTh. Y J[0CTOEBCKO-
IO €CTh PAcCKa3 0 TOM, KaK CBETCKUI O€3/1ebHUK 3aKJIIOUIII Iapy Ha OTPOMHYIO
CyMMY, YTO HPOCHUAUT O€3BBIXOJHO B KOMHATE€ YrOBOPEHHOE KOJIUYECTBO JIET.
Yrto0sl pa3Bieubcs, 1OOPOBOJIBHBINA Y3HHK Hayal YMTaTh. BHauane — pasBiieka-
TeJbHbIE TEKCThI. [loToM — Knaccuky. M Bpiien B MUp HHBIM YEJIOBEKOM — MBIC-
JSUIMM, TOHKO YYBCTBYIOLIMM, CIIOCOOHBIM OTKAa3aThCsl OT BBIMIPAHHBIX JICHET,
MOCKOJIBKY MOJYYHII HEYTO TOpa3io Oosee HEHHOE ...

BrnpouewMm, uTeHne — He KynaHue B MPECIOBYTHIX KOTJAX, IIPeoOpaxaro-
niee MBaHymKy-Aaypadka B MHTEIUIEKTyalnbHOTro mMyxka llaps-neBuisl. Kopoue,
KK/l YMTaeT Takoro banp3aka, Kakoro 3aciaykubaeT. «KHMXKHaAs y4EHOCTh —
yKpalnieHue, a He ¢pyHaameHT», — npenynpexaain Montens. A Ilackans 3ame-
T, «Bo MHe, a He B MUCaHMIX MOHTEHS, COAEPKUATCA TO, YTO 1 B HUX BBIUU-
TeIBato». Hemenkuii nucartenb-catupuk ['eopr JIluxtenOGepr Bbickazajics ele
0onee nmpo3payHo: «KHUra — 3TO 3€pKajo, U €CIU B HEr0 CMOTPUTCS 00€3bsiHa,
TO U3 HETO HE MOJKET BBIMJIAHYTH JUK anoctoiyia». bepHapn Illoy Ty ke mbICib
o0nek B cBoe 00bruHOE ocTpoymue: «Urenue caenano Jlon Kuxota peiapem.
A Bepa B IpOYUTAHHOE clenalia ero cymacuieamumM». Bopouem, ¢ yurarensimu
cBou npodsemsl. [1oaT Jleonnn ['omy6oBHY Tak OxapakTepu30Bal HBIHEIIHIOK
CUTYallMI0 C YTEHHUEM <«BBICOKOM JIUTEPaTyphI». «fIK Mana yblTayoy, 1 ThiA yce
nasTe». A panee Ockap Yailna ckasal o cBoed 3moxe: «B mpexHue BpemMeHa
KHWIY IIMCAJIM MHUCATEI, 4 YATAIM YUTATENH. Tenepp KHUTH MUIIYT YATATEIH,
U He yuTaeT HUKTO». OqHako AHTOH UexoB Jan onpeneneHue KHUKHOMY phIH-
Ky Ha Bce BpeMeHa: «Her Takoro ypoja, KOTOpbli He Haien Obl cebe mapsl, U
HET TOW YemyXH, KOTopasl He Halljia Obl cede MoaxoAsero ynrarens». Tak 4ro
KK/l MMEET IIAaHC CcKa3aTh Beiexd 3a MakcuMmoM borpanosuuem: <« He ca-
MOTHBI, I KHITY Malo...»

(JTrommuma Py6mesckast, «Chb», 02.03.2006)
3.1 Answer the following questions.

1. Which of the outstanding people quoted in thielardo you identify with most?
2. Are professional writers avid readers?
3. What stylistic devices does W.S. Maugham usécteg love of reading?
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4. Comment on the ancient philosophers’ quotations.
5. What is the message of the short story by Ftda@esky?
6. Can reading transform people? Give your reasons.
7. What is the implication of Bernard Shaw’s words?

8. Translate Oscar Wilde’s quotation and commerit.on
9. What is reading for you?

4

the lines to form a word that fits in the spacelo®m same line.
Finding Information

Almost one in ten children have stopped using (1)
books andare relying on the electronic sourceschiefly the
Internet, to get their information, according tdudl study of
reading habits. All age groups of the (2) enerolved
in the survey from young children to the elderlneTreport of-
fers the first (3) evidence that a newegsion of
childrengrowing up in the microchip era has (4)
different attitudes to the (5) of knowledigpm those
of their parents. After the age of five, a smal) (6
about 15 %make use of electronic sourcesHowever, this
percentage increases (7) to more than dvalfx — 16
year olds, where (8) sources of infolrnadire use
in favour of text-books. After this age, the (9) of peoplq
using technology to acquire information falls skyarand
books, (10) in earlier ages, are more lyidsed.
Evidence also reveals a (11) differencihe atti-

tude of parents and their offspring to attaining\wfedge. The

180-page studindicates thatthe old habit of reading books
continues to flourish despite all counter attractions, as by

. Read the text below. Use the words given in cap#tathe end of some of

REFER

POPULATE

STATISTIC
' MARK
\ ACQUIRE
' MINOR

DRAMA
IDIGIT
» PERCENT

POPULAR
SUBSTANCE

far

the biggest cultural pastime in Britain.

5. Read the following text paying attention to the a#goand word combina-

tions in bold type:
BOOKS IN THE USA

Despite the fears that the so-called electronicianedespecially radio,

television and videos — might damage book publgghine opp

osite seems to be

true in the USA. Books sales since the introductbtelevision have increased

considerably, well beyond the increase in poputatia fact,

the USeads in

the number of books per capita These books range from the most recent best-
seller or biography to histories, gardening andkbooks, or technical volumes

and encyclopedias.
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Several reasons have been offered to accountifofatt. First, American
schools have traditionallstressed and tried to develop a ‘love of readingto
make it a habit. This general educational emphlaas been successful. One
notes how many people are reading books — notrespapers or magazines —
in city buses, airports, during lunch breaks, ottmbeach. Secondly, public Ii-
braries have always been very active in communttiesughout the country.
Here, too, the general policy has beaerget books to people rather than to
protect the books from people A favourite way of raising money for libraries
is to have thousands of used books, donated byaimenunity and then to have
a book sale (“Any five for $ 1!”). The money madtethis fashion, goes to buy
new books for the library. Such popular communipdraising activities also
increase the feeling among people that the libsatiyeirs.

The third and probably most important reason i¢ thare are no laws
which protect booksellers or fix prices. Any onen call new and used books
at discount and sale prices, and just about everyone doeg. &anly, books
were sold everywhere, in drug stores and superrsrdepartment stores, and
24-hour shops, through book clubs and by collegewell as in regular book-
stores. Manyniversity bookstores are student-owned and runThey operate
on a non-profit basis, that is, all profits go todsikeeping the prices of books
down, for paying the student employees, and oftesupport student scholar-
ships and other financial aid. Then, there areldlge “paperback supermar-
kets” located in most shopping centers, which sell nygoalperback books on a
variety of subjects. These, too, have done a glealto keep the book trade
healthy and growing Nationwide radio and television shows, nhew movassl
filmed versions of bookshave often helpetb create spectacular book sales

(FromEffective Communicatioby Geraskina N.P., Danilina A.E., Nechaeva E.loskbw, 2000)

5.1 Comprehension check. Decide whether these stateanemtue (T) or false
(F), according to the text:

1. With the advent of television books sales in tH&A have decreased dra-
matically.

2. The efforts of American teachers at cultivatingchildren love of reading
have failed.

3. American public libraries have always tried t ttheir best to get people
interested in reading books.

4. New books for libraries are bought by the memloéithe community.

5. Strict laws protecting booksellers help to fisices and contribute to the
increase in book sales.

6. Student-owned bookstores work on a non-profitdha

7. Books on different subjects can be bought gpigimg centers.

8. Radio and television help to keep book salethenncrease.
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5.2 Answer the following question:

1. Is the book trade in Belarus healthy and gro®iGgve your reasons.

2. Do Belarusian libraries follow the same polity: get books to people rather
than to protect the books from people”?

3. What is the most well-known library in Belarus?

4. Have you ever been to this library? Share yoyressions.

5. Do you often go to the university library?

6. What services are available at the univerdiraly?

6. Now read another text about public libraries anamotion of books but
this time in Great Britain:

BOOKS IN GREAT BRITAIN

In Britain the study of literature is included imetcurricula of all schools,
and most colleges and universities. Therefege public libraries throughout
the country, private libraries and many privatediy societiesBooks reviews
are featured in the press and on television and rad and there are numerous
periodicals concerned with literature.

In the 1980s there has been increase in the number of book clubs
wherebooks may be bought by mail order

Leading organizations representing book productind distribution in-
terests are the Publishers’ Association and thek8alters’ Association. The
British Council publicizes British books and pericails through its libraries in
over 60 countries, its programme lmfok exhibitions (about 260 exhibitions a
year) and its publications including the monthlyti8h Book News. The Book
Development Council alspromotes British books overseasThe National
Book League, with a membership including authoudlishers, booksellers, Ii-
brarians and readersncourages interest in booksnd arranges exhibitions in
Britain and overseas.

Societies to promote literatureinclude the English Association and the
Royal Society of Literature. The British Academy the Promotion of Histori-
cal, Philosophical and Philological Studies (thd&i§in Academy) is the leading
society for humanistic studies and receives a gouent grant.

Public library authorities have a duty to providéee lending and refer-
ence library service in their areas. Britain’s nativof libraries, consisting of
5,500 service points, has a total stock of some rhBifon books. About one-
third of the total population are members of pulibcaries. Qualified and spe-
cialist staff are available for consultation in lalit the smallest outlets. Some ar-
eas are served byobile libraries, anddomicilliary services cater for people
unable to visit a library. Many libraries have ealions of records, audio and
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video cassettes, and musical scores for loan tguibéc. A number also lend
from collections of works of art, which may be angls or reproductions.
Nearly all provide children’s departments, whiléerence and information sec-
tions and art, music, commercial and technical degntsmeet the growing
and more specific demands irthese fields. Most libraries hold documents on
local history.

(FromEffective Communicatioby Geraskina N.P., Danilina A.E., Nechaeva E.loskbw, 2000)

6.1 Answer the following questions:

1. Where can you find book reviews in Great Britain

2. What are the leading organizations represefitgh book production?

3. Who promotes British books overseas?

4. How many people are members of public libraries?

5. What services are provided for those who caait & library?

6. What helps libraries to meet the growing and engpecific demands in
different fields?

7. What are the functions of public libraries?

7. Fill in the gap in each sentence with the rightnfioof the appropriate multi-
word verb from the box.

lay off come in on come by pass out sourtcabout
pack up look on with turn out leave out hawe o
fall for branch outinto  count out slip up onge into

. Millions of people have been in thelstekustry.
. You had the chance to the deal.
. Jobs werehard to
. Mr Garcia anyone who hasn’t had a cel&tycation.
. He is too smart to that trick.
. It was a difficult time, but eventually things all right.
. He people  and found the respongesrtble.
. I’'m sorry, you’ll have to me ___ tonight
. Profits were falling until the bookstore selling CDs.
10. She outlined the case to him, being carefutamot anything
11. The company apologized for so badly.
12. | nearly when | saw all the blood.
13. He his teaching job after only threatins.
14. She’ll quite a lot of money when héndadies.
15. Don’t believe a word he says. He’s you.

O©Ooo~NO O A~WNPER

181



TALKING POINTS
€2 Work in groups and discuss the following questions

1. The old habit of reading books continues torikludespite all counter attrac-
tions, doesn’t it? Prove it.

2. What should be done to develop ‘a love for negi@

3. The role of libraries in your life.

4. Your attitude towards electronic/digital souroésmformation.

5. What innovation has been introduced to deal wifibrmation overload? Are
you for or against such a time-saving novelty?

SELF-CHECK

1. Express the same in English:

1) mor4epKUBaTh U CTAPATHCS Pa3BUBATH JIIOOOBH K YTCHUIO,

2) YCIIOKaWBAOIIMH 3BYK IIyPIIAHKS CTPAHUII,

3) MOTHBAIIHS YUTATh NA/IACT;

4) mponaraHIMpoBaTh CBOM KHHUTH 33 TPAHUIICH;

5) munupoBaTk MO KOJIMYECTBY KHUT Ha YTy HACCIICHHS,

6) 3aKa3pIBaTh KHUTH 110 3JICKTPOHHOH MOYTE;

7) 4enoBeK, OJIeP)KUMBIH UTCHUEM;

8) o0ciykuBaTh MPHU OMOIIHN MTEPEIBHIKHBIX OMOIHOTEK;

9) ¢ nosiBIEHUEM IIEKTPOHHBIX/IIM(PPOBBIX HCTOYHUKOB HH(POPMALIUH;
10) xmaccuveckuid crioco0 XpaHeHUs ¥ Mepejavun BCEX BUIOB 3HAHUIA;
11) pacTu B 310Xy MUKPOYHUIIOB;

12) 0630pBI KHUT HIUPOKO MPEICTABISIOTCS B IIPECCe, Ha TEICBUICHUN U PAJIHO;
13) mpexynpexnats,

14) mpomuCTHIBATH KypHAIL.

2. Paraphrase the underlined parts of the sentendeg ysur active vocabulary:

. Low prices don’t encouradarmers to work harder

. The book carefully examinésstorical data to show how Napoleon ran his army.
. Simulation has also begun to replawdividual creativity.

. The person we are looking for must be able smdinew ideas.

. A slight movement of the hand let them knlo& intention to shoot.

. The words of the song neatly expréss mood of the country at that time.

. Robert soon became famous as a rope-dancerinjottas too dangerousr
him to attempt.

8. The boxes were bigger than the otleard difficult to move.

9. Love may be reduced pheromones, it says.

~NOoO o WNPE
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10. To encourage people to btheir new shampoo they are selling it at half
price for a month.

11. He was short and stockynd when he was on a horse he seemed a part of it.
12. Research showisat over 81 % of teachers are dissatisfied vinértsalary.

13. We rely on new sources of energy to satisfynmeds

14. Developments in day care and home lsdpvices were the currency of
growth in these departments.

15. Remote areas are served by a number of wedkigscthat are kept in

a vehicle and driven from place to place

3. Fill in the gap in each sentence with the rightnfioof the appropriate multi-
word verb from the box:

lay off come in on come by pass out sourtchbout
pack up look on with turn out leave out hawe o
fall for branch out into  count out slip up onge into

1. Kids at school were always ... her ... about theances of being moved to
the top of the list.

2. You really won all that money on a horse’? Yai.arme ...!

3. So if demand falls, the company ... men .

4. | started playing cricket when | was eleven any ... ... five years ago.

5. He hadn't ... ... these things through his own labou

6. The company began by specializing in radiosiomt it ... ... ... computers.
7. Ifyouwantto ... ... ... the scheme, you must decioe.

8.1...... his behaviour ... contempt.

9. Ifthe day ... ... wet we may have to change oungla

10. My head thumped solidly onarock and I ... ...

11. The salesman said the car was in good condaiat | was foolish enough
to... ... it.

12. ... me ... of this quarrel, please — | don’t wangét involved.

13. The government ... ... badly in not releasing tbeutnents sooner.

14. She ... ... a fortune when her uncle died.

15. If there are going to be drugs at the party,gan ... me ...

4. In these sentences three alternatives are corredttavo are wrong. Choose
the best THREE alternatives for each:

1. The ... characters in the book is called Oliver.

a) central b)) main c) principal d) principle e) top
2. | enjoy her books because her style is so very ...
a) dull b) entertaining c) readable ) tedlious e) true-to-life

3. | found that the characters in the story wemry ve .
a) amusing b) believable c) informative d) ékée e) thrilling
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4. There were so many twists in the plot that hdideally think it was ... .

a) accurate b) authentic C) convincird) realistic e) true-to-life
5. She doesn’t read any fiction because she predading ... .

a) biographies b) short stories c) textbooksiaf}-fiction e) science fiction
6. | can't ... books like those — they just send msléep.

a) bear b) carry C) enjoy d) stand e) suffer

5. Fill the gaps in these sentences with suitable word

1. You can borrow books from a or buy thermfeo
2. A writer can also be called an :
3. | can’t afford to buy the book in hardback, so it till it comes in

4. mmember the of the book, but Ivknbhad a yellow
5. mﬁat tells somebody’s life story is called a :
E. WHAT MAKES A GOOD WRITER
ACTIVE VOCABULARY

Affable (adj) — an ~ reply; to find sb affablaffability (n); affably (adv)

Brace (v) —to ~ oneself (for sth); to ~ oneself to do sth:-blfor sth
Composite(adj) — a ~ illustration; a ~ substance; a ~ &ftiraracteigomposite(n)
Concede(v) — to ~ a point in an argument; to ~ sb thetrighcross one’s land
Embellish (v) — to ~ a dress with lace and ribbons; to tosysembellishment(n)
Enthrall (v) —to be ~ed by one’s beauty; a book to ~ mrsanfall agesgnthralling (ad)
Fugitive (n) — a ~ from justicefugitive (ad)), a ~ offender; ~ thoughts/image
Ghostwriter (n) —a failed ~; to work as a ghostwrite (v) — to be ghostwritten
Hefty (adj)—a tall, ~ man; a ~ book; a ~ fine/ salary; a ~ hl&iwk, etc.;

~ camera equipment

Hip (adj) — a ~ person/ book, etc; to be/get ~ to shmgt

Ingenious (adj) — an ~ device/gadget; an ~ plan/methodisolLihgeniously (adv)
Loquacious (adj) — a ~ woman/ boy, etcloquaciously (adv); loquaciousness
(n); loquacity (n)

Malign (adj) — a ~ influence/beauty/relationship, etcspirits/effectsmalign (v)
—a much maligned politician

Manky (adj) — a ~ old sweater

Patronizing (adj) — a patronizing manner/attitude/smile/tohgace
Plagiarise (v) — to ~ sth (from sb/sth); to ~ booksagiarism (n)

Pre-eminent (adj) — a ~ scientist/position; to be ~ in gbhe-eminently (adv);
pre-eminence(n)
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Presume (v) — to ~ (that); to ~ sb/sth to be sb/sth; to bed innocent
/dead/responsiblgresumption (n)

Prolific (adj) — a ~ author/writer; a ~ perigaiolifically (adv)

Prudish (adj) — a ~ person; to have a ~ dislikepofyde (n)

Pulp (n) — ~ fiction; an ad in a ~ magazine

Ruminate (v) — to ~ over / about/ on recent evemtgninative (adj); rumina-
tion (n)

Signify (v) — to ~ one’s agreement/approvsilgnification (n); significant (ad))
— a ~ speech; to be ~ of

Turbulent (adj) —a ~ mob; ~ waves/ passiotsbulently (adv);turbulence (n)

STARTER

1. Choose the best alternative to complete these rsezde
1. Oliver Twist is a classic work of English .....

a) literature b) non-fiction C) letters d) editions
2. The plot of the novel was very exciting, butidinft find the ... very in-
teresting.

a) persons b) people c) characters  d) figures

3. This book is a special edition for foreign readeso there’'s a(n) ... at the
back.

a) appendix b) glossary c) introductiontable of contents
4. A novel is usually divided into several ... .

a) chapters b) units C) sections abspges
5. If you need to find some information in a noctibn book, look it up in the

a) atlas b) blurb Cc) catalogue dexd
6. Cambridge University Press is the ... of the bpok're reading.

a) author  b) editor C) printer dppsher
7. A great novel has a good plot and a strong ... .

a) communication b) meaning c) message d) significance
8. The book was marvelously ... and it was a joyetdr

a) stylistic b) tedious c) well-writte  d) wonderful
9. Ernest Hemingway is one of my ... American writers

a) best b) favourite c) ideal d) mospular

10. The thriller was so exciting that | couldn’t.....
a) let it down b) look it up C) pick it up dypit down
11. Even the ... characters in the book are realgrasting.

a) less b) minor c) small d) tiny
12. I'd like to ... that book when you've read it.
a) borrow b) hire c) lend d) loan
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2. Read the text below. Use the words given in abpdt the end of some of the
lines to form a word that fits in the space onshene line.

An Adopted Englishman
Joseph Conrad (1857-1924) was a Polish-born (1) | NOVEL

and short story writer who has been (2) arceyl| INCREASE
as one of the greatest English writers. Duringlifesime
Conrad was admired for the (3) of his pars# RICH

his renderings of dangerous life at sea and exmé#ces.
Conrad’s fascination with the individual when faocsdh
nature’s invariable unconcern, man’s (4) d his| HATE
inner battle with good and evil form the basis of the
subplot of many of his worksHeart of Darknesss his
most famous, finest and most (5) stitwgy title of | MYSTERY
which signifies both the heart of Africa and also the heart

of evil, that is everything that is corrupt, niktic andma-
lign; in essence, Conrad’s (6) of the heamtari.| APPROXIMATE
This novel is central to Conrad’s work and visi@Qonrad’s
influence on later writers has been profoundboth be-

cause of his (7) technical innovations laechuse MASTER

of the vision of (8) expressed through thénhis | HUMAN
greatest Conrad examines what happens vagnnnate

dark forces are left (9) but are given free reiRESTRAIN
and permitted to commune openly with (10) vil. eEEXTERNAL
His gift is a dark (11) of the human candit INTERPRET

@[22 3. You will hear an interview with Graham Greene, afi¢he most well-
known twentieth-century English novelists. Do h# tasks from theistening
Guide.

READING AND DISCUSSING

1. Read the text about one of the most famous Englisérs and the ‘clas-
sic image of a writer’ and get ready to answer djuestions:

MURIEL SPARK

Many professions are associated with a particukrestype. The classic
image of a writer, for instance, is of a slightlgndented-looking person, locked
in an attic, scribbling away furiously for days end. Naturally, he has his fa-
vourite pen and notepaper, or a beat-up old tygerynvithout which he could
not produce a readable word.
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Nowadays, we know that such images bear littlemésance to reality.
But are they completely false? In the case of astlene writer, it would seem
not. Dame Muriel Spark, who is 80 this month, innpavays resembles this
stereotypical “writer” . She is certainly not demented, and she doesnk wo
an attic. But she is rather neurotic about thestobher trade.

She insists on writing with a certain type of peraicertain type of note-
book, which she buys from a certain stationer imEargh called James Thin.
In fact, so superstitious is she that, if somemeswne of her pens by accident,
she immediately throws it away.

As well as her “fetish” about writing materials, Kel Spark shares one
other characteristic with the stereotypical “writerher work is the most impor-
tant thing in her life. It has stopped her from agnging: cost her old friends and
made her new ones; and driven her from London to Merk, to Rome. Today,
she lives in the Italian province of Tuscany witfriand.

Dame Murieldiscovered her gift for writing at school in the Scottish
capital, Edinburgh. “It was a very progressive s#licshe recalls. “There was
complete racial [and] religious tolerance.”

Last year, she acknowledged the part the schooplag@d in shaping her
career by giving it a donation of £ 10,000. The momas part of the David
Cohen British literature Prize, one of Britain's sh@restigious awards. Dame
Muriel received the award for a lifetime’s writimghievement, which really be-
gan with her most famous novdlhe Prime of Miss Jean Brodi& was the
story of a teacher who encouraged her girls teebelthey were the “creme de
la creme”. Miss Jean Brodie was based on a teasherhad helped Muriel
Spark realize her talent.

Much of Dame Muriel’'s writing has been informed lilgr personal experi-
ences. Catholicism, for instance, has always leeeacurring theme in her
books— she converted in 1954. Another novalitering with Intent(1981), is set
in London just after World War Il, when she hersalime to live in the capital.

How much her writing has been influenced by oné gfaner life is more dif-
ficult to assess. In 1937, at the age of 19, shveled to Rhodesia (now Zimbabwe),
where she married a teacher called Sydney Oswaldk Sphe couple had a son,
Robin, but the marriage didn't last. In 1944, afpending some time in South
Africa, she returned to Britain, and got a job wvtita Foreign Office in London.

Her first novelThe Comforterq1957) was written with the help of the
writer, Graham Greene. He didn’t help with the wmgt but instead gave her
£ 20 a month to support herself while she wrotklis. only conditions were that
she shouldn’t meet him or pray for him. Befditee Comfortershe hadoncen-
trated on poems andshort stories Once it was published, sianed her at-
tention to novels publishing one a year for the next six years. Reegicess
came withThe Prime of Miss Jean Brodiwhich was published in 1961, and
made into a film. By this time she was financiagcure and world famous.

(FromBBC English February 1998)
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Answer the following questions:

Is the ‘classic image of a writer’ completely fdétse

Do you agree that artistic people are often supierst?

Who is given the title of ‘Dame’ in Britain?

What suggests that Dame Muriel Spark is ratherat@uabout the tool of
her trade?

What part did the school play in shaping her c&eer

How did Graham Green help the young writer?

What are the scanty biographical details givemeprofile?

Do her personal experiences influence her work?

PR
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@[22 2. Now you are going to listen to an interview witiother writer, Abdul-
razak Gurnah. Do all the tasks from thistening Guide

3. Summary writing

3.1 Read the two passages about lain Banks, a famaattisBcwriter, and his
works and answer the questions below:

Scottish writer lain Banks was born in DunfermliBgotland, on February 16
1954. He has written over 30 novellse subject matter of which varies from crim
detective stories to traditional science fictiom agber-culture narratives. His novels
focus on the story rather than the settingbut Scottish places and peoplefdature
widely.

Justice and morality, along wigm on-going exploration of how people under-
stand their place in the world are some ohis prevalent themes In The Bridge
(1986), Banks presents us wdtlbrilliant novel of self-discovery, as the central chara¢-
ter struggles to rebuild his memoryeafan accident, but does not like the lying, cagi
person he discovers he was.Ganal Dreamg1990), the fenale protagonist confron
fears from the past, and finds herself morally obligediefeat them and take charge
her life in a dramatic manner, saving the livestbiers as she does so.

Nor is the element of the fantasticabsent from Banks’ work. lithe Player o
Games 1988),the central characteris the champion in a world where there is no dis-
ease or disaster, only endless games. When hetacepallenge from a distant, for-
eign empire, he discovers what “the Game” is atidb

Modern criticsrank lain Bankas one of the greatest living writers in the world
his books having been read by over 10 million peapl12 different languages. T

University of Stirling awarded him an honorary dwette in 1997.
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In lain Banks’ latest novelComplicity, Cameron Colley is a Scottish newspaper
porter, witha casual attitude toward lifeanda deep commitment to his professigrhis
motto being “let’'s cover the story”. As the stomgdins, Colley gets a series of disturk
phone calls from an anonymous informant who carenstay on th@ghone long enouc
to tell him very much, but hints at world-wide cpiracies and other mysteriopkys.

Interleaved with the sections that acquaint uswith Colley areextracts that de-
scribe premeditated assaults from the point of view ofummamed pesgtrator. Thes
attacks turn out to be punishments that very clevétlicrimes” which have in the pa
been committed by the victim.

I’'m reluctantto reveal too much of this fine plot but | can say that thickens as
it becomes clear that Colley’s orimant knows a lot about the situation. He is wiyp
arrested for the crimes, but begins to realize thatreal culprit is someone very close
him. Colley tries to discover his identity liglving deep into his own pastand thus be{
gins to question his own morality and values.

The mood of the story iship, clever, cynical but bright, and both Banks ansi
character are very funny throughout; fans of botimtdr Thompson and Martin Amis ¢
especially encouraged to try this ¢ J

1. What do we learn about the subject matter of Banks’ novels?

2. What does the phrase “as she does so” refartext 1?

3. Why is the writer of the second text “reluctemteveal much of this fine plot™?
4. What can we infer about novels by Hunter Thompamad Martin Amis?

=

e-

3.2 Highlight sentences or parts of the sentences wbaitain the most rele-
vant information for your summary. Then paraphrése relevant parts so that
you use as few words from the passage as possible.

&5 3.3 Now in a paragraph of between 50 and 70 words, samze the exam-
ples of lain Banks’ writing about morality foundtime two passages.

4.Read an extract from R.Dahl’'s autobiography andrgatly to discuss it.

HOW | BECAME A WRITER
After Roald Dahl

A fiction writer is a person who invents storiesitBhow does one start on a job like
this and becoma full-time professional writer? Nowadays just about every single success-
ful writer has started out in some other job —laost teacher, perhaps, or a doctor or a jour-
nalist or a lawyer. Let me tell you how | myselftgbrough the back door and found myself
in the world of fiction.

At the age of eight, in 1924, | was sent away tardmg school in a town called Wes-
ton-Super-Mare, on the southwest coast of Engl@hdse were days of horror, of fierce dis-
cipline, of no talking in the dormitories, no rungiin the corridors, no this or that or the
other, just rules, rules and more rules that hadeéambeyed. My memories of school are
mostly nightmarish.
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My end-of-term reports contained only uncomplimepntaords about my abilities in
the subject called English Composition. Only sorhthe examples are “incapable of putting
his words on paper”, “vocabulary limited”, “idle @rlliterate”, “no interesting ideas”.

Little wonder that | never entered my head to bez@nwriter in those days. When |
left school at the age of 18, in 1934, | turned downy mother’s offer (my father died when |
was 3) to go to university. Unless one was goingdocome a doctor, a lawyer, a scientist, an
engineer or some other kind of professional perssaw little point in wasting three or four
years at Oxford or Cambridge, and I still hold thisw. Instead, | had a passionate wish to go
abroad, to travel, to see distant lands. So | gaibaat the Shell Oil Company, where they
promised me that after two or three years’ trainmgngland, | would be sent off to a foreign
country.

“Which one?” | asked.

“Who knows?” the man answered. “It depends wheeeetlis a vacancy. It could be
Egypt or China or India or almost anywhere in thald.”

That sounded like fun. It was fun. When my turn eaim be sent abroad three years
later, 1 was told it would be East Africa. That joay took two and a half weeks. We went
through the Bay of Biscay and called in at Gibraltde headed down the Mediterranean by
way of Malta, Naples and Port Said. We went throtighSuez Canal and down the Red Sea.
It was all tremendously exciting. For the first &m saw great sandy deserts, and Arab sol-
diers on camels, and palm trees with dates groemthem, and flying fish and thousands of
other marvelous things.

By the summer of 1939, it became obvious that thexe going to be a war with Hit-
ler's Germany. On the next day after Britain endeiee war | got into my car and drove north
to Nairobi, in Kenya, to join the RAF. For six mbatthey trained us in small airplanes called
Tiger Moths, and those days were glorious. Therewsenty of us training to be pilots out
there in Nairobi. Seventeen of those twenty weltekiduring the war.

| myself was shot down. My plane crashed in theyaibdesert and burst into flames,
but | managed to get out and was finally rescuedurysoldiers. In 1942 my injuries began to
give me too much trouble and | had to stop flyingey gave me a month’s leave and then
sent me to Washington, D.C as assistant air attathigis point the United States was already
in the war as well.

| was twenty-six years old when | arrived in Wagjtam, and | still had no thoughts of
becoming a writer. During the morning of my thirdyd | was sitting in my new office at the
British Embassy when there was a knock on my d@ome in.”

A very small man with thick spectacles enteredrtbeam. “Forgive me for bothering
you,” he said. “My name is Forester. C.S. Fore5(&.S. Forester (1899-1966) — a British
writer, best known for his stories about the Rdyaly in the days of sailing ships, especially
those about the character Captain Horatio Hornbipwe

| nearly fell out of my chair. “Are you joking?"said. “No,” he said, smiling. “That's me.”

And it was. It was the great writer himself.

“Look,” he said. “A magazine called the Saturdaye&wg Post will publish any story
| write. | have a contract with them. And | havereto you because | think you might have a
good story to tell. | mean about flying. Come amrdédlunch with me,” he said. “And while
we’re eating, you can tell me all about it. Tell goar most exciting adventure. I'll write it up
for the Saturday Evening Post. The Americans shkiiddv more about this war and help us.”

| was thrilled. | had never met a famous writerdsef In the small French restaurant
we took roast duck with vegetables and potatoes. dish required so much attention that |
found it difficult to talk. And apart from that hlave never been good at telling stories aloud.
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“Look,” I said. “If you like I'll try to write downon paper what happened and send it
to you. Then you can rewrite it properly yourselfyiour own good time. Wouldn't that be
easier? | could do it tonight.”

That, though I didn’t know it at the time, was th@ment that changed my life. That
night | sat down and wrote my story. For the finste in my life, | became totally absorbed in
what | was doing. | floated back in time and ongaia | was in the hot desert of Libya. Eve-
rything came back to me. Writing it down on papaswot difficult. The story seemed to be
telling itself. When it was finished, | gave itiid. | called it “A Piece of Cake.” The next day
| sent it off to Mr Forester. Then | forgot all aliat.

Exactly two weeks later, | received a reply frora great man. It said:

Dear RD,

You were meainto give me notes, not a finished story. Your piecmarvelous.
is the work of a gifted writer. | didn’t touch a vebof it. You will be happy to hear th
the “Post” accepted it immediately and have paié tmousand dollars. | enclose
check. lts all yours. The “Post” is asking if you will watmore stories for them. | «
hope you will. Did you know you were a writer?

With my best wishes and congratulations

C S. Forester

4.1 Explain why:

1) R. Dahl speaks about getting into the worldaiidn “through the back door”;
2) his memories of school were “mostly nightmarish”

3) he never thought about writing when he was labak

4) he didn’t go to university;

5) he chose the Shell Oil Company as his first ey

6) Roald found his long journey to Africa “tremendty exciting”;

7) he joined the RAF;

8) he had to stop flying;

9) C.S. Forester wanted R. Dahl to tell him abositWar experience;
10) R. Dahl didn’t tell his story;

11) he found it easy to write the story down;

12) theWashington Postisked Dahl to write more stories for them.

5. The next text is about a ghostwriter's lét.ghostwriteris a person who
writes a book, an article, etc. for another persander whose name it is then
published.

5.1 Read the text paying attention to the words anddwsmmbinations in
bold type and get ready to discuss it:

The first 200 pages were an author’'s dream. PgdbyPwas surging
through his disreputable early cardéee a river in full spateHis ghost-writer
found him charminglpquaciousand sober. “The words flowed easily, | couldn’t
get them down fast enough,” says Rosemary Kingslaied two-year contract
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to record themanic life of the ageing rock legend started to go wramghe
fourth month of interviews, and it is a lesson to thosei®fwho deride ghost-
writing as a matter of simultaneously turning or tthattery and the tape-
recorder.

Proby decided his story was worth a £ 1 millionatbe; Kingsland tried
to inject a note of realism From then on, the sessions becanmbdulent.

“| discovered has prone toterrible mood swings,” she says. It was not juat th
he expected his story to belefty asGone With The Wind.

Kingsland boldly explained that she did maite by the kilo, and trusted
that the original 400,000 words could, in time ttsmed to the modest 120,000
demanded by the publishers without upsetting hienEhis unusual request for
a £ 1 million advance did nainduly bother her: the agent could sort that one
out (£ 15,000 was offered, to be split between jhdtnwas when relations
reached the shouting, table-thumping stage thaghiost realized she had better
makeherself invisible. “It is difficult to remember whéhesetirades were all
about,” she says. “We would start to talk and heldsuddenly explode like a
volcano. On one occasion, | thought he wdbldttle me. | ran away”.

But not for long. Rosemary Kingsland decidedstand her ground “At
least if | kept quiet andat tight, I'd get the book”. Can it be worth the tension?
She isbracing herself for anotherencounter, well aware that Proby thinks he
could have done it all better himself, if only hdidd the time. “I only use a
ghost-writer because I'm too laty put pen to paper” he announced. “l don’t
know that he’llever approve of thenanuscript,” Rosemary Kingsland sighs.
“'ve spent a year on this book and it's been quaigaimatic. | don’t think I'll
ever be a ghost again”.

There were almost peaceful interludes. P.J. Probyldvspend weeks at
Kingsland’s cottage in Walesyminating and listening to music in his bedroom
when not required to talk about himself, and emgybeing waited on. “He
wasn’t abadhouse guest,” sheoncedes“But he did rather behave like the mas-
ter of the plantation. There would still be thesexpected outbursts when we
worked or had dinner. He couldn’t bear to sit airaner table with the family.
When things got too much for me, I'd take him bézkondon”.

Proby, 56, lives among @ofusion of wooden statuary and potted plants
in an Edwardian house in Barnet, on the leafy ousskf London, where Kings-
land’s work as part-time mother-confessor, psyocfistoand interviewer has
continued its bumpy course. He admits in a forthegnTV programme that he
IS not easy-going. “Yes, I'm a difficult charactédove it,” he drawls. “Only |
don’t call it difficult. I call it colourful”. Ther routine has been to meet on Mon-
daysat his place, but when she arrives at the appotntesl she cannot be sure
what mood he will be in, or even if he will be taet all.
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5.2 Match the words with their definitions:

1) to concede a) to think carefully and deeply about something

2) to ruminate b) to refuse to change your mind about something,
even though people are opposing you

3) to brace C) to treat sb/sth as ridiculous and not worth caersid
ing seriously

4) tostand one’s d) to admit that something is true or correct, altftou

ground you wish it were not true

5) to deride e) a book or piece of writing before it is printed

6) manuscript f) a long angry speech criticizing someone or some-
thing

7) tirade g) to mentally or physically prepare yourself or seme
one else for something unpleasant that is goiram
pen

8) unduly h) to stay in the same situation, and not change your
mind and do anything new

9) to sit tight 1) more than is normal or reasonable

5.3Fill in the gaps with the words from the text:

1. The pilot told the passengers and crew r a fmugh landing. 2. | read
his novel in -3 that | had made mlmer of errors. 4. He sat
alone, on the injustice of the world. 5. Aeder listened to my
and decided, instead, to be an adult and ignorevtiw@e thing. 6. You might
want for a few months and see what happentheostock market.
7. Leave it to the intellectuals to romanogets. 8. She doesn’'t seem
concerned about her exams. 9. You know wherand when to give in.
10. Her memoirs were . 11. Cornflowers gmow in the fields.
12. | fear it can imagination. 13. Kids alle eat junk food.
14. The normally Simpson had nothing to say.

54Comprehension check. Choose the best alternativ@rding to the text:

1. The writer of the article suggests in the foratagraph that... .
a) some people have a low opinion of ghost-writers
b) Rosemary Kingsland’s experiencegbbst-writing is untypical.
c) the life stories of some people arewotth writing.
d) being a ghost-writer is a fairly simple job.
2. What has Rosemary Kingsland found particulaiffjcdlt about P.J. Proby?
a) his unwillingness to discuss certain subjects
b) his unrealistic financial expectations
c) his unpredictable behaviour
d) his idea about the length of the book
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3.Why has Rosemary Kingsland persisted with wgitime book?
a) She thinks she is the best person to write it.
b) She wants to prove P.J. Proby wrong.
c) She thinks it will be a great book.
d) She wants something to show for her trouble.
4. What spoilt the ‘peaceful interludes’ with FRdoby?
a) He was only prepared to talk about himself.
b) Rosemary Kingsland couldn’t stand him as a b@ugest for too long.
c) Rosemary Kingsland'’s family objectedRal. Proby’s presence.
d) He resented spending so much timéisrown.
5. P.J. Proby describes himself as ... .
a) interesting.
b) troubled.
c) misunderstood.
d) unique.

5.5What do you think?

1. Are many autobiographies and memoirs ghostwifitte
2. Would a good writer turn to ghostwriting?

3. What qualities should a ghostwriter have?

4. Would you like to earn your living being a givaster?

¢ 28] 6. You will hear an interview with Barbara Cartland,heghly prolific and
successful writer of romantic fiction. Do all tresks from théistening Guide.

7. Read the following article and summarize it in Esigl
KAPTOHHAS JTIOBOBb

Bo Bcem mupe KeHIIMHBI 3apadaThiBalOT Ha >KU3Hb MO-pasHOMY. OaHU
CTOAT Yy CTaHKa, Ipyrue MpOCHKHUBAIOT I00KH B 0ucax, TPEThH TOPTYIOT PpPyK-
TaMU Ha yJIule. A €CTb U TaKue, KOTOPBIE LEeIbIMHU AHSIMH (aHTa3uPYIOT O POC-
KOIIIHBIX MYXXYMHAX M HE3EMHOW JIOOBH, IMOJIydasi 3a CBOM TPYIbl HEIJIOXHE
nenbru. KoneuHo, s ToBOPIO O COYMHUTENBHUIAX JTIOOOBHBIX POMAHOB.

3aMeHUuTENb BAJIUyMa

Korna B nHauvane 90X romoB MosSBUINCH JIFOOOBHBIE POMAaHbI, HA HHX
ONOJYWIACH CO CTPAIIHOW CHJIOM. AX, J€CKaTh, KaK 3TO BCE IOLIJIO W TOIIHO.
Tenepp kauecTBO 3TUX MPOU3BEACHUN yxke He o0cyxkaaercs. [Tpocto moboBHbIE
POMaHBI JIeXkaT B KaKJJOM KMOCKe U MarasuHe. KTo jke ux uurtaer u 3auem?

C 3TUM pUTOPUUECKUM BOIIPOCOM s 00paTUiIach K OAHOMY M3 CTOJMYHBIX
IIPOABLOB KHUI, KOTOPBIM M IIOMOT MHE COCTAaBUTh MOPTPET MOTEHIMAJIBHBIX
MOKyTIaTeNe <« KEHCKUX» poMaHOB. HecmoTpsi Ha BceoOlee MHEHHE, OKa3a-
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JIOCh, YTO MOJIOBMHA YEJIOBEYECTBA MPOBOJUT JOCYT, <IIPOTJIATHIBAS» CKA3KU O
1106BU 1 BepHOCTU. 15 Yunrartenein —myxuunbl 10 201 nocne 60 ner.

3a pa3roBOpoOM MBI HE 3aMETUJIM, KaK K 3aCHEKEHHOMY CTOJIMKY <IIOJKa-
THJIa» JamMouka 0anbh3aKOBCKOTO Bo3pacTa. Heckoabko MUHYT OHA C MHTEPECOM
u3ydaja acCOpTUMEHT, TTIOKa €€ B30p HE OCTaHOBWJICA Ha cepuu «/[r000BHBIE pO-
MaHbI». BeiOpaB u3 uepenpl KHUT odepeaHou meaeBp Januanbr Ctun «Meurta»,
OHa ¢ ynbIOKOM OoTBeTMia Ha MO Bompoc: «lIcuxorepaneBTrueckuii 3hdexT
J1000BHOTO pOMaHa TaKOB, YTO B AMEpPUKE 3TH KHUTH MPOJAIOT MPSMO B amnTe-
KaX — BMECTO YCIIOKOMTEIIBHOTO CpPE/ICTBA BajinymMa. MHE OHU TOXE MPUIILIACH
o AyIie W MOMOIIA M30ekKaTh MHOTHX JIOMAaITHUX CKaHaaiaoB». CIOBHO MOI-
TBEPXKAAs €€ CJI0BA, K HAaM MOJOIIEN MY>KUYMHA U, HEAOJITO Aymas, Kylui Cpa3y
Heckoabko pomaHoB Jlxeku Kommnnaz. Ha Bonpoc: «BaMm Tak HpaBATCS 3TU KHU-
ru?!», —on orBeTm. «be3ymHo! Iloka Most cynpyra Ux 4yuTaeT, s U B KAPTUIIKH
C IpY3bsIMH TEPEKUHYCh, U MHUBKA MOCe OaHBKU MOIbI0, U PyTOOI MOCMOTPIO,
Y Ha PBIOAJIKY ChE3KY — U B IOME THIITMHA.

Ha moii B3ruisia, a1000BHBIM poMaHaM €CTh Macca ornpaBaanuii. Hampu-
Mep, TUTAMEHHBIC YyBCTBA, KOTOPHIC CBSI3BIBAIOT MYXXYUHY W JKCHIIMHY, 00s13a-
TEJIHHO BEIYT K CBaALOE, 3aTeM JIETH U Tak aayee. Hacwims u MOTOKOB KPOBH B
ATUX KHUTax HeT. Ho eciu Bam J1oBeneTCsl MpoOYecTh XOTS Obl OJJMH M3 POMaHOB
MOJILCKOW mucaTeabHuIlbl Moanusl XMeNneBCKOM, Ije MOMUMO UCTOPUM JTHOOBU
€CTh U TOHKHW FOMOD, W 3aXBAaThIBAIOLIMN JETEKTUBHBIA CIOXKET, TO, BO3MOXKHO,
CJIAIaBbIE€ MPOU3BEACHHS aMEPUKAHCKUX COUYMHUTEIBbHUL OKAXKYTCS BaM MPU-
MUTHBHBIMHU U HEESCTECTBEHHBLIMU.

KoposaeBa kHUKHOI JTIOOBH

B obGmactu 11000BHOM poMaHUCTUKH OOJIbIIIE BCEX MpociaBuiach bapba-
pa Kaptnena. Ota camas miogoBuTas mucaTelbHUIA «HaKaTana» /23 poMaHa.
Ha nuke TBOopueckoil aktuBHOCTH bapbapa nucana ax no 23 pomaHa B roj, 3a
yto nonana B Kuury pexopaoB I'muneca. [Jaxe B 95 ner ona mpojomxana co-
YUHSATH IO OJHOM I'JIaBE B JCHb U 3a JIBE HEAECIU COUMHSIIA LIEIbI poMaH. B me-
pepBIBax ke MEXIY MPOU3BEICHUSIMU OHA YCIIEBaja MOXKUTh B CBOE YJIOBOJIbCT-
BUE — 0JIaro TOHOPApPOB XBaTaJl0 Ha MaJleHbKHUE XeHCKue pagoctu. Hampumep,
Kaxapll ron jnenu Kaptnenn e3auina Ha mecsunko B [lapymxk — moxoauTs mo
JY4YIIUM PECTOPAHaM U IMOECTh B CBOE yAOBOJLCTBUE. bynyun B pojicTBe € MO-
KoWHOM mpuHIleccor Jmanoit, bapbapa 'amunsTon Kaptienn Obiia B Kypce
BCEX CBETCKHMX CIUIETEH. B MOJIOAOCTH OHa cama JaBaja MHOTO MOBOAOB JJIS
pazroBopoB. C rojaMm HEMHOXKKO YTUXOMHUPHWJIACh U Hayajia IporaraHaupo-
BaTh 3/I0POBBIA 00pa3 >KKU3HHU, HO O0e3 camoucTsizanus. «llocie copoka, — roBo-
puna bap6apa, — *eHIMHA JAOJDKHA BhIOpATh MEXIY JULIOM U purypoi. Mo
BaM COBET — BBIOMPANTE JIUIIO M YCIIOKOWTECH IO MOBOJLY CBOEH (UTYPBI».

Uro kacaercs TBOpuecTBa rocroxu Kapriena, 1o, Kak v nosaraercs, bap-
Oapa nucana O YHCThIX M HEBUHHBIX M€POMHSX, B Pa3HBIX KOHIIAX CBETa BIIOO-
JISIFOIIMXCST B BBICOKMX M CTPOMHBIX MY>KYMH M OOpETAIOIIMX C HUMHU CYACThE B
opake. Ymepna ona 21 mas 2000r., He 10XHB IBYX MecsiieB A0 99ierus.
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OTabIX JOMOXO03IKH

Kpome u3BECTHBIX M MaCTUTBIX COUYMHMTENBHUL, KakK, Hanpumep, [xexku
Kommuusz n Jlannsna Ctuil, Ha CBETE CYLIECTBYET MHOYKECTBO MAJIOM3BECTHBIX
paboTHuUIl TOTO Xe 1exa. Kak mpaBuio, BCe OHM CHACTIIMBBI B CEMEHHOM JKU3HHU,
UMEIOT TPOUX U OoJiee JeTei, a mucaTh Hayajau MOTOMY, YTO BCE JIOMAIlIHUE Jie-
J1a epeaenany.

Jxkynut MakHoT (B mepBoM Opake pojauiia TPOUX JETel, HO MOTOM pas-
BeNach). «$ Hauana 4yuTaTh JFOOOBHBIC POMaHbI, YTOOBI 3a0BITh O TPEBOTaX, O
mysxe. [lorom s Hayana nucats...». Tenepb JKyauT — aBTOp HECKOJIBKUX OecT-
CEJUIEPOB.

Tosrukom st Havana TBopUeckoi nesrenbHocT Hopel PobepTc Obuia ...
metenb. bonee 20 ner Ha3ax cuiibHas Mertenb, OymeBasiuas B CeBepnom Mapu-
JeHie, CIeTaNa KEHIIMHY U €€ IBOUX JeTel 3aI0)KHUKaMH COOCTBEHHOTO JJOMa.
J1aObl HE COWTH ¢ yMa OT BBIHYKJIEHHOTO 3aTBOpHHUYECTBa, Hopa Hauana nucath
pacckasbl. Ceitdac Ha ee cuety 135poMaHOB, mepeBeICHHBIX Ha 25 SI36IKOB MUPA.

B Poccun yxe mosSiBUIIMCH CBOM MUCATENBHUIIBI TIOOOBHBIX poMaHoB. [Toka
OHH MEHEE U3BECTHBI, YEM «KPUMHHAIMCTKN» Anekcanapa Mapununa win [lonu-
Ha JlamkoBa. 1 poccuiickast J€MCTBUTENIHOCTh HAKIIABIBAET OTIIEYATOK — TO ECTh
B PYCCKOM JIFOOOBHOM POMaHE€ HET-HET, Jla U MPUCTPENAT Koro-Huoyab. Ho BooO-
1€ BCE TOJBKO HAUMHAETCS, U JIt00asi pOCCUICKash JOMOXO03sMKa MOXKET MOMpooo-
BaTh ce0s B KauecTBe poMaHUCTKU. KcraTu, Oenopycckas Toxe. B Haielt peciy0-
JIMKE €CTh, KOHEYHO, MMPEKPACHBIE 1aMbl, MUIIYIIHE O JIOOBU. A MO YTBEPXKIECHUIO
3uHanbpl Jy[rOoK — aBTOpa HECKOJIBKUX IOBECTBOBAHUM O U3HU COBPEMEHHOMN
YKEHIIMHbI, —nucarh B ctiiie xexn Kommas HecnoxuHo. Ho A Hee, Hanpumep,
3T0 HeuHTepecHo. M odeHb rpycTHO, pusocodcku 3aMeTusa mucaTeilbHUIA, YTO

HUMCHHO TaKHC HH3KOHpO6HBIe POMaHbI 3aBOCBAJIN OTEUYECTBECHHBIN PBIHOK. ..
(Onpra I'puropsesa, «Cb»)

7.1 Answer the questions:

. What are typical characteristics of romances?

. Who writes them?

. What motivates women to write romances?

. Why do people buy and read romances?

. Do you like reading romances? Why? Why not?

. What is the author’s attitude to this genratefature? Prove it.

. What is the author’s attitude to different reyam@tatives of romance writers?

~NOoO ok WN PP

7.2Fill in the gaps with one of the words in the box:

| Prolific prudish patronizing cardboard pulp romariiction lucrative

1. Nora Robert’ novels are full of characters.
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The small band of women writers dominated the market for
a number of years.

The really astonishing thing is why people read thi__ fiction.

Writing romantic novels is a business.

Some people find Barbara Cartland’s heroines

Many critics adopt a tone speaking about wowrgers.

As an artist Benton was : more than 1,900 idigawvere found in
his studio after his death.

NoO O

7.3 Read an extract from the modern romantic novel fkaame” by Elizabeth
Young and put the verbs in brackets into a suitédase or verlhiorm:

| never (1) (set out) to pinch anyone’s bjd&ealone Nina’'s. The
day it all (2) (start), picking up a blokasathe last thing on my mind.
Even | (3) (not go out) on the pullmanky old combats and a sweater
that (4) (see) better days. All | (5) think of), on that drizzly af-
ternoon, was (6) (find) a cab home. (7)__ (start off) in mist-like
fashion, the drizzle (8) (move up) a geaif &a99) (think) about
(20) (turn into) proper rain. At this pointMas just up the road from
Covent Garden, with drizzled-on hair and a jumpertsg (11) (smell) of
a wet Shetland sheep. That was when | saw Nina (12) (come) out of
a smart little restaurant, with a bloke on her arm.

If I can misquote Jane Austen here, it is a trutiversally (13)
(acknowledge) that if you are fated (14) (bunto) someone like Nina
when you (15) (not see) her for four yeaos {16) (look) like
a pig’s breakfast. While she (17) (look) l&k®unday Timefashion shoot
in silk and cashmere. Only about six paces awag, (4B) (talk and
laugh) in her silver-tinkle way to the bloke, wH®Jj (hold) her umbrella
up to stop her (20) (get) wet. The last tini21) (see) her (at a
wedding four years back) she (22) (have) staihedark specimen in
tow. Although everything about him was theoreticaerfect, | (23) (not
be) particularly impressed — to me he (24) eerfy just a bit plastic,
somehow. | (25) quite (not know) whatas with this one — he
wasn'’t classically good-looking exactly; but theadp(26)  (hit) me at once!

7.4What do you think happens next in the story?

7.5Here is an extract from a Barbara Cartland novelhe Goddess of Love”,
with fifteen gaps. Write one suitable word in egeljp:

Corena came down the stail(s) a little tune to herself. It was
a lovely day with the (b) sunshilnghting the daffodils under the trees. The
first butterflies were (c) ovehe lilac bushes. She had no idea that she

looked like a spring flower herself, she was wegaiangown which matched the
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sprouting buds. Her eyes, touched with gold, whegranslucenigreen of the
stream at the bottom of the garden.

She was wishing that her father was with her. Held/@oubtless have
(d)__ a Greek Ode whichould illustrate his appreciation of the beauty she

was seeing better than sheuld (e) in words. Howeverpt surpris-
ingly, Sir Priam Melville was in Greece. Ever singeing up to Oxford, Sir
Priam had had aiff) about Greece. Higutstanding and unusu#d)

of Greek antiquity haghined him a First. Sir Priam had a Greek
grandmother, so his feeling for Greece was not amlyis brain but in his

(h)

He had then begun to collect ts&atues and other (i) of Greece
which embellishedthe beautifulElizabethan house in which thewelt. It was
() ___ that hisdaughter, when she was born, should be given akGrame.

Also that she would grow up to look even more biéauhan the Greek statues
which both her father and mother fousatrancing.

Then, two years ago, Lady Melville had died. Coréad tried to look
after her father, but she knew the only thing thatld really help him to get
over his (k) was to be @Greece. He had told her after Christmas
that that was where he was going. She thought siee lucky he had not
wished to leave earlier. She was lonely without ,hbut her Governess, a
very intelligent womankept her (1) . Theyn) over the books
that filled SirPriam’s Library, and the inscriptions which had mesent to
him not long before he left. It was these inscaps which had finally de-
cided him he could stay away no longer from thedl@matenthralled him.
He had (n) off, looking, Corena thought, terars younger at the
(0) idea of what lay ahead.

7.6 Compare the two extracts from the previous exescise

1) Which of them belongs to romantic fiction andietito chick lit?
2) What do they have in common?
3) In what way do they differ?

8. Onomatopoeic words

8.1 Work in small groups. What or who does the follg/ituse dictionaries to
checkthe examples given:

bangs () creaks () plops () taps ()
blares () crunches () roars () thumps ()
chimes () gasps () shrieks ()

clicks () groans () squeaks ()

crackles () howls () squelches ()
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8.2Now listen to each of these sounds (they are ntitedrsame order as the
words). Put the correct number next to the words in thedisove. To you, do
they really sound like what they mean?

8.3The gaps in this passage can be fillecbhg or two (but not all three) of the
words that follow in brackets. Decide which are gbke:

She crept quietly down the stairs and along thé hak floorboards (a)
(squeaked/crunched/creaked) and her heart (b) tappdd/thumped/groaned)
inside her chest. However, the television was i@xring/blaring/shrieking) in
the livingroom, so they didn't hear her. She reached the door. As usual, it
was locked. She turned the old irokey, and the lock (d)
(tapped/clicked/crunched) back. As she opened tlog, & sudden gust of wind
blew it back against the wall with @) (gasp/plop/bang). She (f)
(gasped/ groaned/ shrieked) with fear, and waitedhdar her father's angry
voice. Seconds passed, and still otie (g) (howls/shrieks/blares) of
laughtercame from the Saturday night quiz show they wertehwag. She hur-
ried out into the stormy night. The mighty wind

(h) (crackled/roared/howlethrough the trees, causing the branches to
) (groan/creak/tap). It had only just gk raining, ancher feet

() (squelched/crunched/plopped)tie mud as she ran across the lawn
and out of the gate at the back of the house. Nwavheels of her shoes
(K) (clicked/thumped/tapped) even mgueckly along the pavement. She
felt her sense ofreedom growing. The church clock (1) (blareqbped/

chimed) eleven o’clock. In a few more minutes sloeid be in her lover's arms,
and they would journey into the future together!

8.4 Complete the sentences with the correct form ofvéres in the box. Use
each verb once with its literal meaning and oncila\@imetaphorical meaning:

buzz creak rattle roar
rumble scratch slam squeak

Literal meaning
1. He the door in range as he left.
2. These new shoes make a noise when lupatkirs.
3. The lion stood up in its cage and :
4. | could hear the thunder in the distance
5. The old stairs as | walked up them.
6. A: What's that noise?
B: It's just the cat at the door.
7. The dog was held on a long chain that nvithaoved.
8. The bees were around the flowers.
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Metaphorical meaning

9. Lorries along this road at an incredsipleed. It's very dangerous.

10. | couldn’t sleep because my head was

11. The play was by all the critics in phess, apart from one, who

thought the leading actor saved the show.

12. Without thinking, he off a long listtbings we needed to buy.

13. There’s been a huge increase in planning adjgits and the system is
under the strain.

14. | was very lucky to get a place on the cousggneone dropped out at the

last minute, so | just in.

15. The argument about the new pay structure __on for many months be-

fore the unions finally decided to take action.

16. I've been my head trying to come up waitiolution.

WRITING

&5 8.5Write a similar story that contains some onomatap@erds. Remember
they can be both nouns and verbs. If you like,gaoumake some mistakes with
the sounds and choose an inappropriate word toytest colleagues!

TALKING POINTS

9. Comment on the quotations below.

1. “Every writer must always struggle. Ruthless iogttand
changing;the agony of seeking always the shortest possiblen,
the one right word... To the true writer every word, every comma mat
ters. He mustjive his best to the smallest detaillThis isthe difference

between good and bad writing.” wrote Stephan Merric in his essay.

2. “I'm a slow writer. Now you can see how slow. It takes me f
or five months to write one story..rdwrite so much that fifty pages
typescript can mean five hundred of my written gag@oald Dahl)

3. “Plots are terribly hard to find. Thenportant thing is to writ
a plot down the moment you think of it, osigone. Plots are really i
dreams, out of your unconscious.” (Roald Dahl)
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/j. “I love writing, | hate writing... The writer is thlenm

men... Why do | write? Forne thing because | want freedom. Be
own boss. | think a lot of nonsense is talked altogtcreative urge’.
| never say I'm a creative artist because thieald I'd become too con-
scious of my audience and would start writing feople instead for
myself... The greatest fear | have isbafring the reader. Everythii

%iteis guided by this” (Roald Dahl /

€ 9.1Discuss the qualities of good and bad writing aodhplete the table.

Good writing Bad writing
1) expands the reader’s picture of the warltl) is full of overblown descriptions;
2) is thought-provoking; etc. 2) is not accessible;

€% 9.2 Think of a writer whose works you like and discws#th your partner
what makes a good writer? Draw a composite figura good writer and swap
information with other students.

SELF-CHECK

1. Fill in the appropriate word according to its defion. The first letter of each
word is provided as a clue and each dot representsletter:

1. If people talk to you in a way that shows thieipk you are less intelligent or
important than them they soupd........

2. At ........ situation or period of tlme IS one in whidtete are a lot of sudden
changes.

3. Porter escaped in 1995 and remaihs.a.. .

4. If you take words or ideas from another persavosk and use them in your
work, without stating that they are not yours itame that yog......... :

5. If something is dirty and unattractive its... .

6. When the events in a story seem to be becomorg somplicated we often
say humorously that the pltt.... .

7. If a good idea springs into your mind you havmash ofi.......... :

8. Another verb for “to start something, especialhmething new, difficult, or
exciting” is toe...... :

9. Books, magazines, films etc. that are badlytamitand that contain lots of
sex, violence are called.. .

10. If you try to find more information about somecor something yod. .... .
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2

. Give antonyms to these words using your activeludeay list:

1) inferior 6) tight-lipped
2) simple 7) unproductive
3) stupid 8) calm

4) haughty 9) deny

5) unfashionable 10) good

3

1
2
3
4
5
6

~

. Paraphrase the underlined parts of the sentendeg ysur active vocabulary:

. The children were fascinatbg the story she was telling.

. Some tribes use special facial markings to atdistatus.

. I hate old people who dress like teenagers lain# they are cool

. The bookshelves groaned under the weight oélngktomes.

. Nancy prepared hersétfr the inevitable arguments.

. From the way he talked, | assumed him to be poss.

. We Brits are very easily shocked by things metpto sexand you may be, as

| was, a little uneasy at first.

8
9

. He is hardly a sentimental sap, who is likelguéfer fromvicarious patriotism.
. He got kicked out of school because he had dogneneone’serm paper.

10. These ideas were explained in ddtarhass audiences.

4

.Fill in the gaps with the most suitable onomatopaeord from the list below:

bang click crunch plop squeak
blare crackle gasp roar squelch
chime creak groan shriek tap

CoNoTRWNE

. I heard a ... as he put his foot into the deep, wed.m

The place and quiet was shattered when someortislyagan to ... out.
There was a small ... as he closed the car door.

| can hear a ... Something in your car needs oiling.

The small stone dropped into the water with a quiet

Some clocks ... every hour.

He gave a ... of surprise when he found the shoveecadd.

The door swung shut with a ...

. He bit into the apple with a ...

10He felt a ... on his shoulder.

1

1.They could hear the distant ... of machine-gun fire.

12 It was impossible to hear anything because of thef the traffic.
13.She heard a floorboard ... upstairs.

14 The child gave an ear-piercing ...

15.Steve was clutching his stomach and ... with pain.

5. Express the same in English:

1. oco3HaBaTh/TIOHUMATH CBOE MECTO 3. OKa3pIBaTh TIyOOKOE BIHMSHHE Ha
B MUDE; MOCIIEAYIOIIUX MHCATENECH;

2. TOYHO BBbIpaXaTb CBOM MBICIH Ha 4. Hecepbe3HOE OTHOIICHHUE K KHU3HH,
HHICHME,;
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5. COCpCAOTOYMBATL BHHMMAHHC Ha 8. OTKPBITH TAJIaHT K COYMHUTCIILCTBY,

¢dalyne, a He Ha ONMUCAHUM OOCTa- 9. BHyTpeHHsis Oopnba g00pa co
HOBKH, 37I0M;
6. KJaTh TOKa TPHIET BIOXHOBE- 10. rnmy0Ookast mpemaHHOCTh mpodec-
HUE; CHH.

/. HauYMHATH ITUCATh HOBYIO KHUT'Y,

6. Fill in the gaps withngeniousor ingenuous

an mind an method
an mechanic an face

an smile an child
an solution an toy

F. READING BOOKS BY ROALD DAHL
ACTIVE VOCABULARY

Catchy (adj) — a ~ song/slogan/phrase/rhythms, etc.

Compile (v) — to ~ a book/list/report/inventorgpmpilation (n); compiler (n)
Covet (v) — to ~ sth; one of the most ~ed thingsyeted (adj), the coveted
example of furniturecovetous(ad)); covetously(adv);covetousnesgn)

Crude (adj) — a ~ sketch/method/reproduction; ~ manjokss; crudely (adv);
crudeness(n)

Disguise(v) — to ~ sb/sth (with sth); to ~ sb/sth as $h/&i be ~d as sb
Disparate (adj) — a meeting covering many ~ subjects; ~ foofnaformation
Empathize (v) — to ~ with;empathy (n); empathetic(adj); empathic (adj)
Encompass(v) — to ~ the social, political, and economic agpeof the situa-
tion; to ~ short stories, novels and poetry

Filthy (adj) — to be/feel/look/smell ~; to makeAeasth ~; an exceedingly ~
living-room; absolutely/completely/pretty ~; a beggdressed in ~ rags; ~
languagefilthy (adv)

Formative (adj) — ~ years/period/stages, etc; ~ influencegtffetc.

Incongruous (adj) — to look utterly ~; an ~ imaggicongruously (adv)

Layman (n) — a book written for professionals and layraéke; in ~'s terms
Lucrative (adj) — a lucrative business

Permeate (v) — to ~ through/among/into; water ~ing (throughg soil; new
ideas that have ~d (through/among) the peoplepiar-societypermeation(n)
Rambling (adj) — a rambling building/street

Shift (v) — to ~ uneasily on one’s legihifty (adj) — ~ eyes; a ~ look/character
Sinister (adj) — a ~ person/figure; a ~ motive/conspiracy

Spot (v) — to be easily/quickly/suddenly/eventually#ily spotted; to be diffi-
cult/easy to spot; to spot sb in a crowd; to spat difference between sth;
to spot a problem/mistake/flaw

Uphold (v) — to ~ a person/one’s conduct/ a practice; sodecision/ verdict
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STARTER

1. Here are some opinions about studying literatur&nglish classes. Which of
the following students’ comments do you agree with?

1. Reading poetry aloud has helped
with  my pronumiation, especiall
rhythm and stress. Reading prose al
has helped to make my artation more
fluent and nature

3. I don't read literature in my own lan-
guage, so why should I read it in Eng-
lish?

@fter reading a poem there are u@

lots of things to discuss. Even when you
understand the literal meaning of all the
words, you often have to “read between
the lines” to understand the deeper mes-

@e. <

7. Literature is full of oldfashionec
and poetic words. | don't want
speak like a book. | want to learn up
to-date, everyday modern English that
| can use in re-life situations

GStudying short stories and poem
English is great. It's good to find y«

can understand something that’'s writt
ten for native English speakers to r
instead of something specially writt

Qlanguage stud‘%%/

4. Studying novels and short stories
English gives you lots of cultural in-
formation about Engliskpeaking
countries which you can’t find in mc
English language course-books.

6. Plays, novels and short stories of
use lots of colourful idioms and ex-
pressions. It's very teresting to lool
at different styles of writing.

8. | think studying literary texts is a go

way to learn or revise vocabulary. T

language of a poem stays in my m
longer than the words from the page «
cours+book

€3 2. Compare your responses with the responses of atinglents. What do
you think about studying literature in English lang@agasses?

READING AND DISCUSSING

1. Answer the following questions:

1. How much you remember of the traditional tdlétle Red Riding Hood and

the Wolf*?

2. Look at the following list of adjectives. In theaditional tale, which would
apply to Red Riding Hood and which to the wolf?
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innocent cunning
sly clever
naive helpless

cruel cold-blooded
evil quick-thinking
greedy weak

3. What is the moral or message of the original?

2.Now read and listen at the same time to a modersiore of this fairy tale
with a ‘sting-in-the-tail’ written by R. Dahl. Pgyarticular attention to the man-

ner in which the poem is read.

LITTLE RED RIDING HOOD AND THE WOLF

As soon as Wolf began to feel

That he would like a decent meal,

He went and knocked on Grandma’s door.
When Grandma opened it, she saw
The sharp white teeth, the horrid grin,
And Wolfie said, ‘May | come in?’

Poor Grandmamma was terrified,

‘He’s going to eat me up! she cried.
And she was absolutely right.

He ate her up in one big bite.

But Grandmamma was small and tough,
And Wolfie wailed, ‘That’s not enough!

| haven'’t yet begun to feel

That | have had a decent meal?

He ran around the kitchen yelping,

I've got to have another helping?’

Then added with a frightful leer,

‘I'm therefore going to wait right here
Till Little Miss Red Riding Hood

Comes home from walking in the wood.’
He quickly put on Grandma'’s clothes,
(Of course he hadn’t eaten those.)

He dressed himself in coat and hat.

He put on shoes and after that

He even brushed and curled his hair,
Then sat himself in Grandma'’s chair.

by Roald Dahl
In came the little girl in red.
She stopped. She started. And then she said,
‘What great big ears you have, Grandma.’
‘All the better to hear you withthe Wolf
replied.
‘What great big eyes you have, Grandma”
said Little Red Riding Hood.
‘All the better to see you withthe Wolf re-
plied.
He sat there watching her and smiled.
He thought, ‘I'm going to eat this child.
Compared with her old Grandmamma
She’s going to taste like caviare.’

Then Little Red Riding Hood said,

‘But Grandma, what a lovely great big furry
coat you have on.’

‘That's wrong!’ cried Wolf. ‘Have you for-
got

To tell me what BIG TEETH I've got?

Ah well, no matter what you say,

I’'m going to eat you anyway.’

The small girl smiles. One eyelid flickers.
She whips a pistol from her knickers.

She aims it at the creature’s head

And bang bang bang, she shoots him dead.

A few weeks later, in the wood,

| came across Miss Riding Hood.
But what a change! No cloak of red,
No silly hood upon her head.

She said, ‘Hello, and do please note
My lovely furry WOLFSKIN COAT.’
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3. a)Now have a look at the list of adjectives in thevoous exercise and decide
which of them in this version apply to Red Ridirap#i, and which to the wolf?
b) What does the poem suggest about modern girls?

4. Work in pairs. Take it in turns to practise readitige poem or parts of the

poem to each other.

5. Now read one more modern version of the story “€hdtle Pigs” by
Roald Dahl. Try to read it with as much feeling dndnour as possible.

THE THREE LITTLE PIGS

The animal | really dig

Above all others is the pig.

Pigs are noble. Pigs are clever,

Pigs are courteous. However,

Now and then, to break this rule,

One meets a pig who is a fool.

What, for example, would you say

If strolling through the woods one day,
Right there in front of you saw

A pig who'’d built his house of STRAW?
The Wolf who saw it licked his lips,

And said, “That pig has had his chips.”
“Little pig, little pig, let me come in!”
“No, no, by the hairs on my chinny-chin-
chin!”

“Then I'll huff and I'll puff and I'll blow
your house in!”

The little pig began to pray, but Wolfie
blew his house away.

He shouted, “Bacon, pork and ham!”
Oh, what a lucky Wolf I am!”

And thought he ate the pig quite fast,
He carefully kept the tail till last.

Wolf wandered on, a trifle bloated.
Surprise, surprise, for soon he noted
Another little house fro pigs,

And this one had been built of TWIGS!
“Little pig, little pig, let me come in!”
“No, no, bi the hairs of my chinny-chi-
chin!”

“Then I'll huff and I'll puff and I'll blow
your house in!”

The wolf said, “Okay, here we go!”

He then began to blow and blow.

The little pig began to squeal.

206

He cried, “Oh, Wolf, you’ve had one meal!
Why can’t we talk and make a deal?”
The Wolf replied, “Not on your nelly!”
And soon the pig was in his belly.

“Two juicy little pigs!” Wolf cried,

“But still I am not satisfied!

| know full well my Tummy’s bulging.
But oh, how | adore indulging.”

So creeping quietly as a mouse,

The Wolf approached another house,

A house which also had inside

A little piggy trying to hide.

But this one, Piggy Number Three,

Was bright and brainy as could be.

No straw for him, no twigs or sticks.
This pig had built his house of BRICKS.
“You'll not get me” the Piggy cried.

“I'll blow you down!” the Wolf replied.
“You'll need,” Pig said, “a lot of puff,
And | don’t think you’ve got enough.”
Wolf huffed and puffed and blew and
blew.

The house stayed up as good as new.
“If I can’t blow it down” Wolf said,

“I'll have to blow it upinstead.

I'll come back in the dead of night

And blow it up with dynamite!”

Pig cried, “You brute! I might have
known!”

Then, picking up the telephone,

He dialed as quickly as could

The number of Red Riding Hood.
“Hello,” she said. “Who's TALKING
POINTS?Wha?

Oh, hello Piggy, how d’ you do?”



Pig cried, “I need your help, Miss Hood!
Oh help me, please! D’you think you
could?”

“I'll try, of course,” Miss Hood replied.
“What's on your mind” ... A Wolf” Pig cried.
“I know you've dealt with wolves before,
And now I've got one at my door!”

“My darling Pig,” she said, “my sweet,
That's somethingeally up my street.

I've just begun to wash my hair.

But when it’s dry, I'll be right there.”

A short while later, through the wood,
Came striding brave Miss Riding Hood.
The Wolf stood there, his eyes ablaze
And yellowish, like mayonnaise.

5.1 Answer the following questions:

His teeth were sharp, his gums were raw,
And spit was dripping from his jaw.

Once more the maiden’s eyelid flickers.
She draws the pistol from her knickers.
Once more, she hits the vita; spot,

And kills him with a single shot.

Pig, peeping through the window, stood
And vyelled, “Well done, Miss Riding
Hood!”

Ah, Piglet, you must never trust

Young ladies from the upper crust.

For now, Miss Riding Hood, one notes,
Not only has two wolfskin coats,

But when she goes from place to place,
She has a PIGSKIN TRAVELLING CASE.

1. Compare the messages of the traditional fairyaatéthe modern sting-

in-the-tail version.

. Which do you like more? Why?

2

3. If you were Roald Dahl, how would you end the story

4. Give a character sketch of each hero of the modension of the fairy
tale. Do they differ from those of the original?

& 5. 2Write a more up-to-date version of a folk tale aryf story with which

you are familiar. Try to include a similar ‘stingHthe-tail.” It is not necessary
to write in verse!

6. Now you are going to read some information aboatglrson who wrote
these brilliant sting-in-the-tail versions of faitgles from his author’s profile.
You can find out more about Roald Dahl by visititige web site
www.roalddahl.com

ROALD DAHL

Roald Dahl is, without doubt, most children’s favitelauthor. In numer-
ous surveys into children’s reading habhis titles top the pollsas the best-
loved and most widely read stories. Dahl’s rich &aded workencompasses
picture books, storybooks, poetry and autobiograptand some of his books
have also been adapted for the cinema and theatre.

His stories entertain, offering a freshness andt@xent hard to match.
They arecharacterized by a fast narrative drive and a flairfor language He
catches readers from the first sentengédolding their attention to the very end.
He taps into children’s imagination and sees the world as children do — from
a perspective which is self-contained, subjectimd anambiguous in the de-
lineation of right and wrong.
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Dahl’'s stories are modern-day fairy tales. His ense is one of magical
happenings, peopled by characters who are obviaqymbgl or obviously bad.
This polarization of characters is reinforced by detailé descriptions usually
of their physical attributes. His characters domature or experience a spiri-
tual crisis through the development of the plotOn the contrary, their actions
and responses to each other trigger the events.

Theplots in Dahl’s storiesare straightforward and linear, culminating
in satisfying, unambiguous endings in which thedtdias’ get their comeup-
pance. They provide ample opportunities for explpressential ingredients of
narrative — from introduction touildup to conflict andconflict resolution.

The viewpoint is crucial tthe way we interpret the text— which means
thata story can be read in different waysdepending on who is telling it. For
example Danny the Champion of the Woikltold by Danny in the first person
narrative so that the readempathizes with Danny andsees things from his
perspective A third person narrative usuallyffers a neutral standpoint —
providing an overview of all the characters andneseHowever in Dahl’s sto-
ries, his third person narratives are often momaplex. He breaks them down
with another, anonymous voice — whose functiotoidisrupt the smooth un-
folding of eventsand make the readeee things from a definite slantUsing
asides and running commentarythe anonymous narrator introduces beliefs,
opinions, likes and dislikes whiawolour our view of the story.

In Dahl's stories, the main characters are oftald@n from one-parent
families or orphans. The chikymbolizesinnocence and force for good and
Is pitted against adults who embody negative forcetevil, brutality, stupidity
or simply incompetence.

Dahl’'s poetry is rich in rhyme, rhythm and humadDiity BeastsandRe-
volting Rhyme®ncourage children to seek out poetrySounds and word pat-
terns are almost as important as the content of ®pbems. Enjoyment often
comes from higusion of incongruous, disparate and unexpected ingges.

Humourpermeates all of Dahl’s workand takes different forms. An un-
expected turn of events, exaggeration, absurd b®lmawvordplay, nonsense
words, the grotesque and dark humour are just sdrtiee ways by which Dahl
holds his young audiencee isunpredictable in his writing, his stories are both
psychological and detective mysteries at the samene. The endings of his sto-
ries are always surprising. Roald Dahkhe absolute master of “twist-in-the
tale” or “sting-in-the-tale” .

Dahl's feel for language is exceptionalHe hasan extraordinary and
inventive way with language.In his handst sparkles with wit and assumes
a life of its own —open to endless possibilities of meaninglis poetry is hu-
morously written from a child’s perspective andsisongly rhythmic with sim-
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ple rhyming patterns. They abased on rhyming coupletsthat is a pattern of
two successive end-words that rhyme. The end-woftés consist of only one
syllable: feel/meal, hat/that, fell/wellRhyming coupletshasedas they aren
word expectation add further humour to his light-hearted subjeBisth Re-
volting RhymesandDirty Beastshaveclear, energetic rhyming patternsand
strong,catchy rhythms.

Upholding the fairy tale tradition, evil is always punishdelinishment
feeds into a child’s sense of justice, of whatightrand wrong, and from this
perspective it is an essential ingredient. Revetae,is both sweet and neces-
sary.To fully appreciate the richness and complexity oDahl’'s stories, they
should be placed firmly within the fairy tale tradn — of magic, good and evil,
punishment and revenge.

Taken at face value, as descriptions of realityhlBastories may appear
outrageous, dark, cruel and amoral. Situated withénfairy tale tradition — of
psychological happenings, eternal truths and theggle of good over evil —
they become powerful, optimistic, believable andrahdngredients essential
to the fairy tale genre— magic, fantasy characters, wishfulfilment, pbment,
revenge and a happy ending — are all to be fouilshahi’s fiction.

In true fairy tale tradition, Dahl demands that f@adersuspend disbe-
lief the very moment they enter his world.Reality is topsy-turvy. Unusual and
improbable events are presented as ordinary, elanhappenings which could
be experienced by anyone at any time.

There is a strong delineation of good and bad ihI'Bavorks, andhis
characters are strongly polarized.What interests him ithe juxtaposition of
opposing forces.Each good person is balanced by an evil charalcteall of
Dahl’'s books, the protagonishdures a series of ordealbut comes through
unscathed The just are rewarded: saved by their wits orekiernal circum-
stances. The happy ending demands the punishmén¢ dlad and Dahevels
in descriptions ofthe punishments he hands out.

Dahl's account of his childhood is set out in higodiography,Boy, in
which he traceshe formative years of his life, beginning with his parents and
his primary and secondary school life and endinty thie excitement of his first
job and the beginnings of adulthood. In these pagesan find the incidents
and preoccupations which Dahl latemworked into his fiction. His delight in
the sweet shop and in chocolate bars, his fasomatith flying, his interest in
nature and hibrush with bullying and corporal punishment are just somthef
personal experiences which stayed with him and kvhi& wove into his stories.
His own strong, individualist personality as integral part of all of his main
characters. The autobiographgives an intriguing insight into the ideas, ex-
periences, people and themdbkat came to dominate his stories and poems.
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6.1 Answer the following questions:

1. What does Dahl’s writing encompass?

2. What is peculiar about his stories?

3. What characters are his stories peopled with?

4. What sort of plots does he employ in his st@ries

5. In what way does the method of narrative infeeeiour perception of the
whole work?

6. What is typical of Dahl's poetry?

7. What helps R. Dahl to hold his audience?

8. How would you characterize Dahfesel for language?

9. What helps us to fully appreciate the richness@mplexity of Roald Dahl’s
stories?

10. Is there a strong delineation of good and hddahl’s works?

11. Are his stories based on his personal experghc

6.2 Match the words with their definitions:

1) brush with a) to enjoy something very much,;

2) formative b) a punishment or sth bad which happens to you
that you really deserve,

3) to revel in C) to prepare for a particular moment or event;

4) comeuppance d) to be able to understand someone else’s feelings,

problems etc, especially because you have had simi-
lar experiences;

5) to disrupt e) time when you only just avoid an unpleasant
situation or argument;

6) to build up to f) to penetrate;

7) juxtaposition g) strange, unexpected, or unsuitable in a particular
situation;

8) to permeate h) to prevent something from continuing in its usual
way by causing problems;

9) incongruous I) to try to believe that sth is true, for example whe

you are watching a film or play;

10) toempathize with ]) putting things together, especially things that ar
not normally together, in order to compare them or
to make something new;

11) to suspend disbelief k) having an important influence on the way some-
one or something develops.
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7. Now read an extract from Roald Dahl’s biography asaimpare it with
the information you gained from the text “How | bawe a writer”:

Roald Dahl was born in Cardiff in 1916. His parentye Norwegian but
were living in Britain because his father was gbloker. He had one brother
and four sisters and when he was seven years®Mght to Llandaff Cathedral
School. Two years later he became a boarder aet®t’'® School in Weston-
super-Mare — and then at 13 he moved to Reptondbahderbyshire.

Roald Dahl was not interested in going to univgrdite wanted to travel
and so joined the Shell Oil Company with the arohbitof becoming part of their
foreign staff. In 1938 he got his wish to go abreathe company sent him to
Mombasa, in Kenya, where he sold oil to the ownédiamond mines and sisal
plantations.

In 1939, when World War Il broke out, he joined fRAF in Nairobi and
learned to fly aircraft. He was sent to Cairo, tioedered to go into the Libyan
desert, ready for action.

It was here that his plane crashed, leaving hinm sginal injuries from
which he was to suffer all his life. After convateace in an Alexandria hospi-
tal, he rejoined his squadron and saw action ireGreCrete, Palestine and the
Lebanon. In 1942, after a short stay in Englandyag posted to Washington as
an assistant air attaché at the British Embassy.

There he met the author CS Forrester who was msintal in getting
Dahl’s first short story published.

In 1952, Dahl met actress Patricia Neal. They weaeried in the follow-
ing year and returned to England to live at Gipsuse in the village of Great
Missenden, Buckinghamshire. He lived there forrtést of his life.

Dahl and his wife had five children — Olivia, Tes3&eo, Ophelia and
Lucy. But between 1960 — 1965 tragedy struck thiel Bamily. Baby Theo was
brain-damaged in a traffic accident, Olivia diednfra complication of measles
and then Patricia suffered a stroke. It was dutiege years thatamesand the
Giant Peach(1961) andCharlie and the Chocolate Factoi}t964) were pub-
lished.

In the late 1970s Dahl met Quentin Blake, who veadlustrate his latest
story, The Enormous Crocodilé@his collaboration marked the beginning of a
flourishing partnership.

In 1983 he won the Children’s Book Award fohe BFGand the Whit-
bread Award forThe WitchesHe won theChildren’s Book Award again in
1989 withMatilda. In 1983 Patricia Neal and Dahl divorced. Later thairye
Dahl married Felicity D’Abreu, with whom he was temain for the rest of
his life.

Roald Dahl died in 1990 at the age of 74.
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7.1 Answer the following questions:

1. What new information have you learnt from tleist®

2. Is it useful to find out some background infotima about the author while
reading his book?

3. Does recount writing help you to fully appreeigtte author’s works?

8. Roald Dahl is not only a best-selling children’stzar: he is also a master of
‘sting-in-the-tail’ short stories for adults. Youeagoing to read one of such sto-
ries called ‘Parson’s Pleasure’.

8.1 Pre-reading taskThe following sentences are taken from such a story
Work in pairs or small groups. Discuss the senten@é¢hat do you learn about
the characters, the setting, and the plot of tioeyst

1. Apart from the fact that he was at this momeasguised as a clergyman,
there was nothing very sinister about Cyril Bog@ig.trade a dealer in antique
furniture, with a shop in the King’s Road, Chelsea

2. Boggis’s little secret was a result of somethimaf happened on a Sunday af-
ternoon nearly nine years before, while he wasrmyiin the country.

3. They bargained for half an hour, and in the efd;ourse, Boggis got the
chairs for less than a twentieth of their value.

4. The scheme worked. In fact, it became a lucgdivsiness.

5. And now it was another Sunday. Boggis parkedesdistance from the gates
of his first house, the Queen Anne. He never likisdcar to be seen until a deal
was made. A dear old clergyman and a large stategyoen never seemed quite
right together.

6. The farm owner was a stumpy man with small gleftes, whose name was
Rummins.

7. And there it was! Boggis saw it at once and gdsp. not daring to believe
what he saw before him.dbuldn’tbe true!

8. Boggis walked casually past the commode — “wartew pounds, | dare say.
A crude reproduction, I'm afraid.”

9. “Listen, Parson,” Rummins said, “how can youdoesure it's a fake? You
haven’t even seen it underneath all that paint.”

10. “Make it fifty,” Rummins said.

“My dear man,” Boggis said softly, “I only want thegs. The rest of it is fire-
wood, that’s all ... I'll make you one final offerwenty pounds.”

“I'll take it,” Rummins snapped.

8.2Compare your ideasVhat do you think the ‘sting-in-the-tail’ might be?
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8.3Now read the story. How similar is your ending?

PARSON'’'S PLEASURE
By Roald Dahl

Mr Boggisstopped the car just short of the summit, got owtt laoked around. It was
perfect. He could see for miles.

Over on the right he spotted a medium farmhousgoBe it was a larger one. There
was a house that might be a Queen Anne, and there two likely farms over on the left.
Five places in all. Then he drove to the other sidie hill, where he saw six more possibles
— five farms and one big Georgian house. He rulgdtioe latter. It looked prosperous, and
there was no point in calling on the prosperous.

Apart from the fact that he was at this moment uisgd as a clergyman, there was
nothing very sinister about Cyril Boggis. By traglelealer in antique furniture, with a shop in
the King's Road, Chelsea, Boggis had achieved aiderable reputation by producing un-
usual items with astonishing regularity. When askéere he got them, he would wink and
murmur something about a little secret.

Boggis’s little secret was a result of somethingt thappened on a Sunday afternoon
nearly nine years before, while he was drivinghia tountry. The car had overheated and he
had walked to a farmhouse to ask for a jug of water

While he was waiting for it, he glanced through tlw®r and spotted a large oak arm-
chair. The back panel was decorated by an inlath@fmost delicate floral design, and the
head of a duck was carved on either gdonod Godhe thoughtThis thing is late seventeenth
century!

He poked his head in further. There was anotheroontae other side of the fireplace!
Two chairs like that must be worth at least a thodspounds up in London.

When the woman of the house returned, Boggis agkside would like to sell her
chairs. They weren't for sale, she said, but jugtaf curiosity, how much would he give?
They bargained for half an hour, and in the enctaefrse, Boggis got the chairs for less than
a twentieth of their value.

Returning to London in his station-wagon, Boggid ha idea. If there was good stuff
in one farmhouse, why not in others? On Sundayy, eduldn’'t he comb the countryside?
The isolated places, the farmhouses, the dilapidet@intry mansions, would be his target.
But country folk are a suspicious lot. Perhapsauld be best if he didn't let them know he
was a dealer. He could be the telephone man, theldr, the gas inspector. He could even
be a clergyman . . .

Boggis ordered a large quantity of superior candsvbich the following legend was
engraved:

The Reverend
Cyril Winnington Boggis
President of the Society
for the Preservation
of Rare Furniture
In association with
The Victoria and Albert Museum

From now on, every Sunday, he was going to be a aid parson travelling around on
a labour of love for the “Society,” compiling anventory of the treasures that lay hidden in
country homes. The scheme worked. In fact, it becanucrative business.
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And now it was another Sunday. Boggis parked soistartte from the gates of his
first house, the Queen Anne. He never liked histedre seen until a deal was made. A dear
old clergyman and a large station-wagon never sedemuée right together. But there was
nothing of value in the house.

At the next stop, no one was home. The third, emf@muse, was back in the fields. It
looked rambling and dirty. He didn’t hold out mulebpe for it. Three men were standing in
the yard. When they caught sight of the small, slied man in his black suit and parson’s
collar, they stopped talking and watched him suspg&ly. The farm owner was a stumpy man
with small shifty eyes, whose name was Rummins. tBileyouth beside him was his son
Bert. The short man with broad shoulders was Claugighbour.

“And what exactly might you be wanting?” Rumming&ed.

Boggis explained at some length the aims and idialse Society for the Preserva-
tion of Rare Furniture.

“We don’t have any,” said Rummins. “You’re wastipgur time.”

“Now just a minute, sir,” Boggis said, raisindiager. "The last man who said that to
me was an old farmer down in Sussex, and whemladyfilet me into his house, d’you know
what | found? A dirty-looking old chair in the kiten that turned out to be worth four hun-
dred pounds! | showed him how to sell it, and hed himself a new tractor with the
money."

Rummins shifted uneasily on his feet. “Well,” hedsdthere’s no harm in you taking
a look.” He led the way into an exceedingly filthying-room. And there it was! Boggis saw
it at once and gasped. He stood staring for teanskscat least, not daring to believe what he
saw before him. ltouldn'tbe true!

At that point, Boggis became aware of the three matching him intently. They had
seen him gasp and stare. In a flash, Boggis stadderthe nearest chair and collapsed into it,
breathing heavily.

“What's the matter?” Claud asked.

“It's nothing,” he gasped. “I'll be all right in minute.”

“I thought maybe you were looking at something, nituins said.

“No, no,” Boggis said. “It's just my heart. It hagmms every now and then. I'll be all right.”

He musthave time to think, he told himselfake it gently, Boggis. Keep calithese
people may be ignorant but they are not stupid. iArtds really true...

To a layman, what he had seen might not have apgexarticularly impressive, cov-
ered as it was with dirty white paint. But it wadealer’s dream. Boggis knew that among the
most coveted examples of eighteenth century Endlshiture are three pieces known as
“The Chippendale Commodes.”

A trifle unsteadily, Boggis began to move around tbom examining the other furni-
ture, one piece at a time. Apart from the commoe&s a very poor lot.

“Nice oak table,” he said. “Not old enough to beaofy interest. This chest of draw-
ers” — Boggis walked casually past the commode erttva few pounds, | dare say. A crude
reproduction, I'm afraid.”

“That’s a strong bit of furniture,” Rummins saidGdme nice carving on it too.”

“Machine-carved,” Boggis replied, bending down i@mine the exquisite craftsman-
ship. He began to saunter off, frowning as thoughleep thought. “You know what?” he
said, looking back at the commode. “I've wantecetaf legs something like that for a long
time. I've got a table in my own home, and whendwved house, the movers damaged the
legs. I'm very fond of that table. | keep my Bilaled sermon notes on it.”

He paused, stroking his chin. “These legs on ydwst of drawers could be cut off
and fixed on to my table.”
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“What you mean to say is you'd like to buy it,” Ranms said.

“Well ... it might be a bit too much trouble. It'®t worth it.”

“How much were you thinking of offering?” Rumminskad.

“Not much, I'm afraid. You see, this is not a gamuantique.”

“I'm not so sure,” Rummins said. “It's been in hareer 20 years. | bought it at the Manor
House when the old Squire died. Bert, where’s thébill you once found at the back of one
of the drawers?”

“You mean this?” Bert lifted out a piece of foldgdllowing paper from one of the
drawers and carried it over to his father.

“You can't tell me this writing ain’t bloody old,Rummins said, holding the paper out
to Boggis, whose arm was shaking as he tooktak brittle and it crackled slightly between
his fingers. The writing was in a long sloping cepyplate hand.

Edward Montagu, Esq

Debtor To Thos Chippendale:

A large mahogany Commode Table of exceeding firoe yweery rich carvd, set upon fluted
legs, two very neat shapd long drawers in the neiguirt and two ditto oeach side, with
rich chasd Brass Handles and Ornaments, the whaheptetely finished in the most exquisite
taste . . £87

Boggis was fighting to suppress his excitement.hWhe invoice, the value had
climbed even higher. What in heaven’s name woufdtidh now? Twelve thousand pounds?
Fourteen? Maybe fifteen or even twenty?

He tossed the paper contemptuously on to the tadulesaid quietly, “It's exactly what |
thought, a Victorian reproduction. This is simghg invoice that the seller gave to his client.”

“Listen, Parson,” Rummins said, “how can you bessee it's a fake? You haven't
even seen it underneath all that paint.”

“Has anyone got a knife?” asked Boggis.

Claud produced a pocket-knife. Working with appéareasualness, Boggis began
chipping the paint off a small area on top of tbenmode. “Take a look.”

It was beautiful — a warm little patch of mahogagwing like a topaz, rich and dark
with the true colour of its two hundred years.

“What's wrong with it?” Rummins asked.

“It's processed! Without the slightest doubt thisodl has been processed with lime.
That’'s what they use for mahogany, to give it tatk aged colour. Look closely. That touch
of orange in among the dark red-brown is the sigme.”

“How much would you give?” Rummins asked.

Boggis looked at the commode, frowned, and shrudgedshoulders. “I think ten
pounds would be fair.”

“Ten pounds!” Rummins cried. “Don’t be ridiculouBarson. Look at the bill! It tells
you exactly what it cost! Eighty-seven pounds! Ngs/antique, it's worth double!”

“If you'll pardon me, no, sir, it's not. It's a seod-hand reproduction. But I'll tell you
what, I'll go as high as fifteen pounds.”

“Make it fifty,” Rummins said.

“My dear man,” Boggis said softly, “I only want thegs. The rest of it is firewood,
that’s all.”

“Make it thirty-five,” Rummins said.

“I couldn'tsir, I couldn't I'll make you one final offer. Twenty pounds.”

“I'll take it,” Rummins snapped.

“Oh, dear,” Boggis said. “I shouldn’t have startads.”

“You can’t back out now, Parson. A deal’s a deal.”
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“Yes, yes, | know. Perhaps if | got my car, you tiggmen would be kind enough to
help me load it?”

Boggis found it difficult not to break into a ruBut clergymen never run; they walk
slowly. Walk slowly, BoggisKeep calm, Boggi., There's no hurry nollhe commode is
yours!

Back in the farmhouse, Rummins was saying, “Fanmeydiving me twenty pound for
a load of junk like this.”

“You did very nicely, Mr Rummins,” Claud told hirfiYou think he’ll pay you?”

“We don'’t put it in the car till he do.”

“And what if it won’t go in the car?” Claud asketHe’ll just say to hell with it and
drive off.”

Rummins paused to consider this alarming prospect.

“I've got an idea,” Claud went on. “He told us thatvas only the legs he was want-
ing. So all we've got to do is cut ‘em off, thefll ibe sure to go in the car. All we're doing is
saving him the trouble of cutting them off whendss home.”

“A bloody good idea,” Rummins said, looking at tbemmode. Within a couple of
minutes, Claud and Bert had carried the commodsidriand Claud went to work with the
saw. When all the legs were severed, Bert arratiged carefully in a row.

Claud stepped back to survey the results. “Jush&etisk you one question, Mr Rum-
mins," he said slowly. "Even now, coufduput that enormous thing into a car?”

“Not unless it was a van.”

“Correct!” Claud cried. “And parsons don’t have gall they’'ve got usually is pid-
dling little Morris Eights or Austin Sevens.”

“The legs is all he wants,” Rummins said. “If thest of it won’t go in, then he can
leave it. He can’t complain. He’s got the legs.”

“Now you know better’'n that, Mr Rummins,” Claud dgatiently. “You know damn
well he’s going to start knocking the price if hendt get every single bit of this into the car.
So why don’t we give him his firewood now and beéavith it.”

“Fair enough,” Rummins said. “Bert, fetch the axe.”

It was hard work, and it took several minutes befGtaud had the whole thing more
or less smashed to pieces. “I'll tell you one thirtge said straightening up, wiping his brow.
“That was a bloody good carpenter put this job tegeand | don’t care what the parson
says.”

“We're just in time!” Rummins called out. “Here lsemes!”

8.4 Are the following statements true or false? Say.why

1. Boggis hit on the idea of how to obtain rareicarg furniture purely by
chance.

2. The woman of the house finally agreed to saldhairs because she hadn't
realized how valuable they were.

3. Boggis always parked some way from the housesasegoing to visit in or-
der to give himself time to consider the likelihoodfinding valuable antiques
in them.

4. He never visited prosperous-looking housesfards.

5. Boggis was so excited when he saw the commaatehthalmost had a heart
attack.
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6. Boggis told Rummins that he wanted the commauehimself to keep his
Bible and sermon notes on.

7. Rummins is easily convinced that the commodeniy a Victorian repro-
duction.

8. Boggis’s big mistake was not to tell them thatiad a station-wagon.

8.5What do you think?

1. What is the moral of the story?

2. Look again at the very end of the story. In &y to continue the conversa-
tion as Boggis joins the three men.

3. Do you think Boggis will continue his scheme ashdguise after this
incident?

4. How sympathetic do you feel to Boggis?

TALKING POINTS
€3 Work in groups and discuss the following questions:

1. What makes Roald Dahl such an ideal subjecafoauthor study? Dwell on
the following:

 his range of writing;
fast narrative drive;
rich, inventive language;
larger-than-life characters;
straightforward plots.
2. Would you like to read more works by R. Dahl?yW¥Nhy not?
3. They say, “It is not only an author’s charactée endear him to the public:
it is also his ethical outlook that appears witleager or less distinctness in
everything he writes.” Do you agree with this sha¢at?
4. What is R. Dahl’s ethical outlook?
5. Would you rate his writing as good or bad? Giwar reasons.
6. What other writers would you suggest as subjectan author study? Why?
7. Compile two lists of adjectives that modify twerds “reader” and “writer”
and complete the table:

reader writer
a skilled reader a gifted writer
a slow reader ... a best-selling writer ...

8. What sort of reader are you?
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SELF-CHECK
1. Express the same in English:

1) comocTaBiieHre MPOTUBOOOPCTBYIOIIHX CHLIT,

2) UCII0JIb30BaTh «PEMapKH B CTOPOHY» M OCTJIbI KOMMEHTApHi 110 X0y ITOBe-
CTBOBAHUS;

3) BHEAPATHCS B BOOOpaKeHUE JCTEH;

4) criyiaB HECOBMECTUMBIX, HECOM3MEPUMBIX U HEOXKHAaHHBIX 00Pa30B;

5) BO3IJIaBIIATH CIIUCKU B ONPOCaxX OOIIECTBEHHOTO MHCHUS,

6) nmepexMBaTh TyXOBHBIN KPU3UC B MPOIIECCE PA3BUTHUS CHOKETA;

7) yCWINBATh MOJISIPU3AIUIO ICHCTBYIONIMX JIMI] TOAPOOHBIMU OIUCAHHUSIMU,;
8) yBiekarenbHas ClIOCOOHOCTh MPOHUKHOBEHUS B CYIIIHOCTD UJICH;

9) HeoTheMIIEMast YaCTh BCEX €T0 TJIaBHBIX TePOCB;

10) rozel, KOTA CKIIAIBIBACTCS IMTHOCTH PEOCHKA,

11) ierko 3armoMHHAIONIHECS PU(MBI;

12) roMOp NMTPOHU3BIBAET BCE €T0 MPOU3BEACHHS;

13) nepeHOCUTh OHO 32 APYTUM TSKKHAE UCTIBITAHUS,

14) cuMIIaTU3UpOBATH CBOMM T'EPOSIM;

15) navaso, He CyJIsIIee HUIero XOPOIIero.

2. Paraphrase the underlined parts of the sentenceg uke active vocabulary:

1. He was dressed in a three-piece suit with agéte shaped like a fish.

2. When some people start watching a film or reg@difbook they usually try to
believe that it is true

3. The period which has an important influencelmway a genius develops

a perennially fascinating and tantalizing subject.

4. An emotional intensity is presentemery one of O’Connor’s songs.

5. Nowadays newspapers are full of easy to remeatbhesrtising slogans.

6. Larry couldn’t_conceahis satisfaction at seeing his competitor go dut o
business.

7. They want to suppottaditional family values.

8. The house was squglidith clothes and newspapers strewn everywhere.

9. To a person who is not trained in this particgkabjectall these plants look
pretty similar.

10. The plot gets muddied with who's-been-sleepuiity-who scenario and
much_artfuleye gazing.

11. The_differentmovements of protest were for a moment unites agsive
resistance.

12. From the front door of the irregular-shagedazzo which housed the pen-
sione she turned left and walked along the Riviera.

15. The bad man always got his punishm#re hero got the girl.
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3. Write the correct conditional for the following $ences:

0. He couldn’t afford a holiday. So he stayed ahlo
If he had been able to afford a holiday, he wouldn't have stayed at home.

. He hasn’t got a free weekend. He would haveedsis, then.
. He has made a lot of fiends. He isn’t lonely now
. You are soaked. Why didn’t you bring an umbrelith you?
. He can’t be in trouble. He would have callechbyv.
. He has lost his security pass. He won't be albvo enter the building.
. They can’t have caught the ferry. Otherwise theuld be here by now.
. He must eat meat. He asked for a steak.
. She isn’t reliable. She has let you down.
. They didn’t ban hunting. The tiger is endangered
10. Aren’t you sure? Why did you agree to it then?
11. He is a pessimist. He always looks on the ldad&
12. My father likes Shirley Bassey. He bought all records.
13. He is an only child. His parents have spoilieal h
14. She must be out since she didn’t answer thegaho
15. She must have lived in France because she pe$ext French accent.

©oo~NOO O~ WDNPR

4. Put the verbs in brackets in the correct tense fdvimd the use of narrative
tenses:
The day alreadyl (to begin)to fall as she (to walk) back across the

fields. She3 (to choose}o walk. The morning su# (to disappearand the air

5 (to have)a cold clarity. She 6 (to see)men with guns and later, rising
above a meadow, a cluster of plovers. 3he¢o stop)to watch the beauty of
their wings against the sky. TheBe(to be)a strange stiliness in the air. The
summer soun@ (to go).. On the last occasion when sh&(to walk) here they
11 (to fill) her ears; and the songs of bidds(to be)still bright with the busi-
ness of their summer life. Now every ndt&(to be)easier, a note of warning or
of fright.

.. Shel4 (to come)upon the face of Cropworth revealed through thelye
leafless trees. 5 (to be a square house, solidly built and plain. ... 36&to
have)a deep affection for it. k7 (to be)there for so many years.18 (to build)
to be faithful. In it the room49 (to keep)their memories whether ya0 (to
change)the papers or not, ... the odoRt (to remain) ... the view22 (to

remain).

(By Kathleen Coyle. ‘Morning comes early’)
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SAMPLE EXAMINATION QUESTIONS

1. It is common knowledge that the present-day flowirdbrmation, the ever-
increasing bulk of reading matter is very great.edwn some ways to manage the
situation.

Speak on the literary merit of your favourite bdolkarouse your friend’'mterest

They say books and friends should be few but g&meak about the kind of

books you prefer to read in your spare time.

4. W.S. Maugham wrote: “No reading is worthwhile uslg®u enjoy it.” Do you
agree with the renowned author?

5. If you were asked to compile a list of the mostelyeread books of the ZIcen-
tury, what titles would you point out? Suggestap tbbooks and give your reasons.

6. Alexander Herzen called public libraries “a feasitdeas to which all are invited”.
Do you enjoy working in libraries? Why?/ Why not?

7. Is there a grain of truth in Mark Twain’s jocularajation: “A classic is something
that everybody wants to have read and nobody wamtad”?

8. Why do you think unwillingness to tackle printedttethat offer a challenge through
length and complexity has worked its way up throsigjools into universities?

9. Despite tough competition from television and cotepgames children still read
a lot nowadays, don't they? Is it possible for edmn watching not only to dis-
courage but actually to inspire reading?

10.1s it good for children to read fanciful stories?o8Id they be encouraged to read
more serious stuff as “sound preparation for life”?

11.Some teachers say it is possible to discern antmgdung an insensitivity to nu-
ances of language and inability to perceive moaa flast a story. Do you think it
is a great loss?

12.1t is not only an author’'s characters that endear to the public: it is also his
ethical outlook that appears with greater or leghstinctness in everything he
writes. What makes a good writer?

13.People can be roughly divided into two groups: ¢hado read books and those
who don’t. In its turn the former can be subdividetd natural and bad readers. In
your opinion, is this classification complete? Whetkes a good reader?

14.Reading literary works requires special knowledgeé kigh level of experience of
those who do it. What do you think of it?

15.“Literature is thoughts, emotions, life in blackdawhite...”. Does it influence our
life? If it does, in what way? Does it force chamge our lives or does life itself
extort images in literature?

16. Though the habit of reading is justly called “thedsn delightful habit of the
world”, there are people who buy books with jacketsnatch their wallpaper or
draperies. Do you think such people really own Is@oWhat kind of person do
you think can be called a true owner of books?

17.Do you agree with Ralf Emerson who once said: “Neead a book that is not
a year old"?

w N
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UNIT IV. WHAT IS NORMAL?

» Topic. The theme of what is normal and abnormal behavimudifferent people in differ-
ent groups runs throughout the unit.

» Grammar. The unit presupposes the revision of “as” veffiug”; verb patterns (infinitive
and ing-forms), future forms. For this purpose $#NGUAGE STUDY’ section (pp. 40 —
42) and ‘GRAMMAR SECTION’ (pp. 136 — 137) Headway Advancedtudent’'s Book and
do all the exercises in Workbook pp. 18 — 21.

Topic Hours

A Eccentricity and eccentrics Synonyms, idioms, collocation, dependent 6

prepositions.“As” versus “like”.

B Culture shock. Life-styles, customs and conditiog in different countries. 6
Verb patterns (infinitive and —ing forms), futureokms.
Revision 2

A. ECCENTRICITY AND ECCENTRICS
ACTIVE VOCABULARY

Afflict (v) —~sb/sth (with sth) to be ~ ed with a diseasdfliction (n), a terrible ~
Atrocious (adj) — ~ crimes/acts of brutalitgfrociously (adv)

Bizzare (adj) — a ~ coincidence/incident/situation; a fiwith a ~ plot;
bizarrely (adv), behave ~ ; ~ inappropriate

Conform (v) — to conform to/with sthgconformist (n), (adj), ~idealsponcon-
formist (n), (ad))

Conventional (adj) — ~clothes/behaviour; ~wisdom; a ~ desigtihoé; ~ mis-
siles/warfareconventionally (adv), ~ dressed/ designed

Defy (v) — ~ the government/ the law; ~ enemy attac&ttempts/solutio®ep-
recatory/self-deprecatory(adj) — ~ remarks/sense of humour/ view

Deviant (adj, n) pften derogative— ~ behaviour; sexual €eviance(n)

Droll (adj) — a ~story/expression/sense of humdroltly (adv);drollery (n)
Eccentric (adj) — ~ habits/behaviour/person, an ~ old laygentric (n); eccen-
tricity (n), ~ of style/clothing/manners/ideas; a man wotk of eccentricities
Eerie (adj) — an ~ yellow light, a strange and ~ silésgend/scream/place, an ~
experience/feelinggerily (adv)

Elaborate (adj)) — an ~ plan; ~ explanations/rituals/structiirerecautions;
elaborately (adv), an ~ decorated room

Fantastic (adj) — ~ dreams/stories/fashions; ~ schemes/proposals;yvamnser
(informal); a ~ amount of moneyantastically (adv)

Freak (n) (often informal and derogatiye- to feel a real ~ ; health/health-
food/freaks, a jazz ~, a film ~; a ~ accident/stmeourrence, a ~ chance, by ~
of fate; a ~ of naturdreakish (adj), a ~ goal, a ~ behaviodireakishly (adv), ~
mild winter; freaky (adj) (nformal), that ~ friend of yours

221



Grotesque(adj) — a ~ building; a ~ distortion of the truthmasks

Idiosyncrasy (n) — one of someone’s idiosyncrasieipsyncratic (adj) an ~
style/approach/behaviour/personality/film director

Ignominy (n) — to suffer ~jgnominious (adj), an ~ defeat/failuregnomini-
ously (adv)

Impenetrable (adj) — an ~jungle/fortress, ~ darkness; impebédreo sb/sth, com-
puter jargon is ~ to me; an ~ mystangpenetrability (n); impenetrably (adv)
Infer (v) — ~ sth (from sth), ~ a connection between stimference (n),
make/draw ~ from sth

Middlebrow/middle-brow (adj) (often derogative— a ~ audience, ~ people
Monstrous (adj) — a ~ lie/accusation; ~ crimes; a ~ wavenstrosity (n), an
utter ~;monstrously (adv)

Neglected(adj) — abused and ~ children; ~ houses/corneaspafrk or forest
Oddball (n) (infml) — My boss is a real oddbabddball (adj) [attrib]: ~ de-
signs/projects

Pry (v) — ~(into sth)

Raconteur (n) — a brilliant ~

Spiky (adj) — ~ leaves/plants; ~ hair; to be verynfdrmal); spikiness(n)
Uncanny (adj) — an ~ feeling/silence; an ~ ability/reseaniae /coincidence;
uncannily (adv), an ~ accurate prediction

Weird (adj) — ~ shrieks/feelings; ~ clothes/hairstylesi#ts/behaviour; ~ experi-
ence/person/fashion/appearancien informal and derogatiyea ~ dream / ef-
fect/place, one’s poetry is a bit ~, a garden @fll~ and wonderful plants;
weirdly (adv);weirdness(n); weirdo (n)

Wizard (n) — a financial/computer wizardry (n), technical/mathematical ~

(To be/feel) like a fish out of water ~ To have a bee in one’s bonnet (about
When in Rome do as the Romans do sth)(informal)

(saying) To bring to book for sth (to be brought
Birds of a feather flock togethésaying) to book for sth)

A law unto oneself/itself To give rise to sti{formal)

To stick/stand out like a sore thumb  To poke fun at sh/sth

The black sheep of the family (not) in the slightest

To talk through one’s hat To take heart from sth

To put one’s foot in sth

A gift of the galsometimes derogative)
A close/narrow shav@nformal)

(To put) In a nutshell

To ring a bell(informal)
In the pipeline
To sit on the fence

222



STARTER

1. Look at the pictures. What kind of club do you think these men belong to?
What is normal behaviour in such a group?

“Look here, Hugget, the committee would like to
know why you ‘re not wearing a club moustache”

2. Discuss what is normal behaviour for the following people.

- a church congregation

- film stars

- agroup of meninapub

- the audience at a pop concert
- politicians

READING AND DISCUSSING

1. Read the text and write the correct preposition in each gap.

TO JOIN OR NOT TO JOIN?

At no point in my life have | ; e
been keen (1) __ the idea of joinif s . e (
any kind of club or group. tebelled §8 34;;‘&-';\.‘ © I N

(2) it (3) ___ a very early agejyh
when my mother tried to force me (.
____becoming a member of the G
Guides. | went once, or at least, | g
as far as looking in the door of tHgeg
church hall, but | couldnt copda}
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(5)___ the sight of all those confident-looking gih blue, competing so heartily
(6)___ each other (7) ___ all those games and aefiyiso | ran home (8)
tears. My mother despaired (9) _ me, but pesigi®)  her attempts to get
me to join something. She wksen(11) _ me to goto ballet classesl actu-
ally got in through the door this time, and (12) the whole this was more suc-
cessful than the guidesemerged(13) _ my first lesson eyes shining with
the dream (14) __ being a prima ballerina. Unfaataly | had not reckoned
(15) __ being totallyacking (16) __ talent, so myenthusiasm(17) __ bal-
let lasted a little less than a year. Later in lifeukzzled over my friends’ desire
to join tennis clubs, bridge clubs, Young Wives§3uOld Wives Clubs, pottery
classes and the like. Theleaded(18)  me to go with them but | couldn’t
bear to. Such clubs didn’t interest me (19)the slightest Why am | saaller-
gic (20) __ groups? | don't suffer (21) __ shyness. | can't realhderstand it.
Perhapghe key (22)  my problem lies in the fact that I'm an only child.
| just don’t know.

1.1 Answer the following questions; try to make usthefprepositional phrases

from the text:

1. What clubs or groups did the author try to join?sv8he keen on the idea?

2. What does the author think of the idea of beingeanimer of some club?

3. Do you share her point of view? Were you a memibasiome club or group
in your childhood and school years?

2.You are going to read an article about Englishmestisession with clubs and
societies. Have you ever heard about any famousidbngubs? What are they
famous for? Who are they popular with?

2.1 Read the following article and summarize it in Esiyg

JIIOBOBb K KIYBHOMY OBHIECTBY

"Boimb 00HUM u3" — BOT YTO IS aHTJIMYAaHWHA JIEUCTBUTEIHLHO BaXKHO.
WHauBUIyaIbBHOCTh — 3TO, KOHEYHO, OYEHb XOPOIIO, U B OTACIBHBIX CIydasx
OHa JIa)ke PEeKOMEHJIYETCsI, HO B IIEJIOM BCE )K€ MPEANOUTUTEIbHEE OIIyIaTh Ce-
Os1 4JICHOM KOMaH/bl. AHTJIMYAHUH YYBCTBYET Ce0sS OCOOEHHO CUYACTIMBBIM M
CIIOKOMHBIM, €CII OKPY)KEH TPYIION JIUIl, C KOTOPBIMHA Y HETO MHOT'O OOIIIEro
(BO3MOXHO, BIIpOYEM, BCE YICHBI IPYIIILI IIPOCTO MPUTBOPSAIOTCS, YTO ITO TaK).
B3anMHOe MoygaanMBOEe 0JI00peHHE B TaKOM OOINECTBE BHYINACT aHTIMYaHAM
YBEPEHHOCTH B ceOe, 3ariyiias ONyIeHue He3aUIIEHHOCTH.

VIMEHHO TI0 3TOW MpUYWHE aHTIMHCKas JKU3Hb TOJIHA 3arajoK, CBA3aHHBIX
C HaJMYKMEM B 3TOUW CTpaHE OrPOMHOI0 KOJMYECTBA CaMbIX pa3HOOOPa3HbIX KITy-
00B 1 obOmiecTB. Ha mepBbIid B3MIIsII, MHOTHE M3 HUX OBLIU CO3JaHbl HCKITFOYH-
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TEJIHLHO B HAYUYHBIX WIHM akaaemudeckux Iemsix — Oo6mectBo JIxeitn OctuH,
Wucturyt Ienxuaeckux McecnemoBanwid, odmectso "The Sealed Knot'zarumaro-
IIeecs BOCCO3IaHUEM 3HAMEHMTHIX OaTanuii rpakiaHckux BoiH 1642 — 164Gr.,
OO01IecTBO MO TPENOTBPAIICHUIO HE3aIJIaHUPOBAHHBIX TMOJIETOB Haa ATJIaHTH-
koi. CyIlecTBYIOT Tak»e OOIIECTBa Pa3IMYHBIX KOJUICKIIMOHEPOB M DHTY3Ha-
ctoB — O6mecTBO Jroduteneit raemepo, OOIIECTBO JTIOOUTENEH XY10/)KECTBEH-
HOT'O BBIIIWJIIMBAHUA, BpI/ITaHCKOC 06H_ICCTBO KOJUICKIUOHEPOB ITYI'OBHII. Ho
CKOJIb ObI HU ObLIa ,HOCTOﬁHOﬁ IMpUYMHA HUX CO3JdHHA, BCC-TaKKM OCHOBY Ha-
CTOsAICTO aHTJIMHCKOTO KJ'Iy6a COCTAaBJIACT, IIPEKAC BCEIro, KOHKpPETHAA O6H_ICCT-
BEHHAs TPYIIUPOBKA, YICHBl KOTOPOU YyBCTBYIOT ce0si KOMPOPTHO, UMEs BO3-
MOXHOCTD O6H_IaTI>C}I HCKIIOYUTCIBbHO APYI ¢ APYIroM M OIylIas HeoObIYalHOe
poOACTBO Ayll — XOTA Ha CaMOM JACJIC HUYCTO HOI[O6HOFO omyumaTrb BOBCC HC
00s13aHbI.
(. Maitox, JI. Musicren. "Dtu cTpaHHbIe aHITHYaHE )

2.2 Answer the questions:
1. Why is it so important for the English to be a membf some group?
2. Do they really enjoy their membership or do thelygmetend to?
3. What English societies are mentioned in the textaMio you think of them?
4. Can you think of any popular clubs or societiegonr country? Would you

like to be a member of them? Why? Why not?

3. Paraphrase the underlined parts of the sentencagyudioms from your ac-
tive vocabulary which refer to either being the saon different:

1. They were all so clever, discussing the latesingifie theory. | said nothing.
| felt uncomfortable.
2. | always talk about the weather when I'm in Englangbu know,_| think one
should change one’s habits to suit the customieoplace one is living in.
3. That group of lads are always hanging about togeajb#ing into trouble. |
suppose people of the same sort are found together.

4. He takes advice from nobody, he obeys no-one, haves in a manner that

IS not conventional or reliable.
5. In my patched jeans and torn shirt | looked qudb/ &t that elegant cocktail
party.
6. My sister was always strongly disapproved of in faumily.

€ 3.1Discuss the following questions in groups:

1) Which of the above refer to being the same as evnerglse?
2) Which refer to being different?
3) Do you have similar idioms in your language?

3.2 Make up your own situations with the idioms tocdég some experiences

from your life or people you know.
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4. Words with similar meaning
4.1Look at the dictionary extracts. What idea do la# tvords express?

deviant/"di:viant/ n, adj (often derog) (person who is) differentrinral or social stan-

dards from what is considered normmbkexual deviant who assaults childredeviant
behavio.

eccentric/ik’sentrik/ adj1 (of people, behaviour) unusual; peculiar; not catieaal or
normal: his eccentric habitsan eccentric old lady2 (a) (of circles) not having the sai

centre. Cf CONCENTRIC b)) (of orbits) not circular.q) (of plarets, etc) moving in a
eccentric orbr

eerie @lsoeery )/’'1or1/ adj (-ier, -iest) causing a féed) of mystery and fear: an ee
screanp an eerie silence» eerily /1orali/ adv. Eeriness ¥arinis/ n [U]

fantastic ffaen’teestik/ adj 1 (a) wild and strangefantastic dreams, storiegb) impos-
sible to carry out; not practicdlantastic schemes, proposals,.&dinfml) marvellos;
excellent: She’s a fantastic swimmero You passed your test? Fantastic!
3 (infml) very large; extraordinaryTheir wedding cost a fantastic amount of money
» fantastically /-kli/ adv:You did fantastically well in the exam.

freak ffri:k/n 1 (infml derog) person considered abnormal because othavior, ap-
pearance, ideas, eteeople think she’s a freak just because she’sicelgy2 (infml)
person with a specified interest or obsession;Haalth/health-food freaks a jazz
freako an acid freakie sb addicted to the drug LSBvery unusual event or actioBy
some freak (of chance) | was overpaid this montlattrib] a freak accident, storm, etc
4 (also,freak of “nature) person, animal or plant that is abnormal in form.

idiosyncrasy /,1dia’simkrasi/ n person’s particular way of thinking, behaviegg thai
is clearly different from that of other®ne of her little idiosyncrasies is always wast
in cold water.» idiosyncratic /,1d1asin’ kraetik/ adj.

monstrous/ monstras/ adj 1 shocking, unjust or absurd; outrageausnonstrous lieo |
monstrous crimes It's absdutely monstrous to pay men more than women fo |

same job2 like a monster in appearance; ugly and frightening momstrous form of i |
fire-breathing dragon3 extremely large; gigantic. ‘

uncanny/an’kaeni/ adj(-ier, -iest) (@) unnatural: The silence was uncanny.had an |
uncanny feeling of being watchet)) beyond what is normal or expected; extraordi-|

nary: an uncanny coincidence, resemblance petancannily /-1l1/ adv: an uncannily
accurate prediction
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weird /wiad/ adj(-er, -es) 1 (frightening because it is) unnatural, uncanngtoange:
Weird shrieks were heard in the darkn2ginfml often derog) unconventional, unusual
or bizarreweird clothes, hairstyles, tastel found some of her poems a bit weird.

4.2 Although the words are similar in meaning, they ao¢ exact synonyms. In
the following sentences, the words in italics asediincorrectly. Correct them.
Sometimes more than one variant is possible.

a.

b.

_—h

Did you hear the wind and rain last night? Surélyas adeviantstorm for

the time of year.

We sat round a table and held hands. She closedylesrand then a really
idiosyncraticvoice came out of her mouth. I'm sure it was Urdéery!

Listen to that owl hooting! It sounds realijonstrouson such a dark,
moonless night!

His hair is green andpiky and he wears an ear-ring in his nose. You can
imagine howuncannyhis grandmother thinks he is.

. What afreakishdesign for a building, so big and so beautiful!

My aunt can read people’s minds. l€scentrichow she knows exactly what
you are thinking.

. He’s a millionaire but he wears shabby clothespWwas three Rolls Royces

but he never goes out; he keeps a leopard an@raasgpets. He's altogether
veryeerie

4.3 Fill in the gap in each sentence with one of tHeowang words. Use each
word only once.

| Freak, eccentric, idiosyncrasy, weird, uncannyieeantastic, monstrous, deviant

1. The hero, Danny, bears a (n) resemblan€ekdouglas.

2. | walked down the dark path.

3. Of course, not all alcoholics and drug abusersyred offsprings.

4. Heis a (n) character who likes wearingrattand dark glasses.

5. Drugs can make you do all kinds of things.

6. Peir broke his leg in a(n) accident playgal.

7. | just hope that people who committed this vil \&ill be able to live
with themselves.

8. One of his was to wear thick orange glovab®kitchen-sink variety.

9. Unlikely and legends grew up around a greaty figures, both real
and fictious.

4.4 Which of the adjectives in bé@xcan combine with a noun in b&® Some-
times several combinations are possible. Make wr yovn sentences using
these word combinations.
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A B
weird dream fashion
eerie behavior effect
deviant accident sound
fantastic experience appearance
eccentric style of painting clothes
freak feeling place
idiosyncratic person

4.5 Renderthe following sentences from Russian into Englsingiyour active
vocabulary:

1. JleBymika ¢ curapetoil yxe JaBHO MepecTaia CUMTAThCd HEHOPMAJIbHBIM SIB-
JICHUEM B HaIllleM OOIIIeCTBe.

2.Bce napy3ps cuntanu IleTio cierka 4ygakoBaThbIM TOJBKO MOTOMY, YTO OH
BCErJla XOJIUJI B KOCTIOME U TaJICTYKE.

3.Bech Beuep MeHsS HE OCTaBJIsUIO CTpaHHOE (HEOOBSICHHMOE) Y4yBCTBO, YTO 3a
MHOM KTO-TO HaOJII0/1aeT.

4. X0Th 5TO M MOTJIO TIOKa3aTbCsl HEBEPOSTHBIM, HO OH JEUCTBUTEIHLHO OBLI
BIIFOOJIEH B HEE.

5. B KOHIIE KOHIIOB, €/ MPHUIILIOCh CMUPUTHCS ¢ HEKOTOPBIMH CTPaHHOCTSIMH /
IpUYygaMu €€ MyxKa.

6. Bc€, uTo OH TOBOpHMI €1, 0Ka3aJI0Ch Yy JOBUIITHOM JIOKBIO.

7. Houbto U3 jieca IOHOCUIIUCH KYTKHUE 3BYKH.

8. Ha ném Obna cTpaHHas 0/1e’aa, U BBITJISIET OH JJOBOJIBHO B3BOJITHOBAHHBIM.

4.6 Make up a story of your own using the synonyms.

5. Read the text. Pay attention to the words and esgiwas in bold type.
FIRST IMPRESSIONS

When | first met Nina, | disliked her at once. Shas wearing skintight
pedal pushers, a flashy, floppy top, and sneakéls o socks -bizarrely in-
appropriate even at our very informal company. Soon, Nina waggedly
pumping me for information about the new departnhevdis running, where she
hoped to get a permanent jdtot a chancgl thought.Not if | have anything to
say about it

However, | didn’t. Within a few days she was ‘trgiout’ for me. | gave
her a moderately difficult, uninteresting, and upartant project that | didn’t
need for months. Although | couldn’t have predicedctlywhat Nina would
do, in three minutes flat | haaksessed her as someomdo could not be relied
upon to get a job done.
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We allmake snap judgments about strangerswWithin seconds after we
meet someone, Wiake in a host detailsand draw rather large conclusions
from them. We may decide in an instant whether it is somsonature to be
warm or cold, friendly or hostile, anxious or calhappy or troubled. Uncon-
sciously, we often ask and quickly answer certaiestjonsWill | enjoy talking
to him at this party? Will she make an interestirignd? Will he/she make a
good boss/sales manager/ secretary/spouse/loven&dif we get to know the
person better, we may change our minds. But wemoéhave the chance.

From Nina’s inappropriate dress and aggressive ietatowards me,
I’d decided she was pushy, insensitive, and had polyement. | also had a lot
of vague impressions | couldn’t explain. It wasifag warning bell went off in
my head. Its message: this person was not to beettuher behaviour would be
unpredictable; she wasotivated by an idiosyncratic agenda of her owrthat
| would never understand. | was useangombination of observation, inference
and intuition.

Find synonyms to these words in the text.

1 instant immediate
2 | assumption conclusion
3 | strangely oddly

4 | schedule programme
5 | eccentric peculiar

6 | multitude horde

7 | to estimate to judge

5.2 Answer the following questions:

1. Are you also in the habit of making snap judgmeifisut strangers?

2. What influences your first impression?

3. Can you recollect any cases when your first impoasgurned to be
right/wrong?

5.3Make a short summary of the text.
5.4 Look at the pictures below. What can you say aloeitpeople? Is there

anything eccentric or weird about them? Would yoke [to get ac-
quainted/work/study with them?
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6. Read the text and make the outline. Observe thefube topical vocabu-
lary.
CALLING ALL ECCENTRICS

Do you live in a cave, sleep on the floor or liveieely on potatoes? If so,
then an American doctor would like to hear from you

According to psychologist Dr. David Weeks, many Aicens believe
that all British people are eccentric. So, two geago, he began a study to find
out more. He advertised in Britain for eccentricctmtact him. So far, he has
examined 130 of the 200 people who answered.

According to popular belief, eccentrics are wealtlepple who can afford
to indulge their eccentricities on a grand scaleBut nowadays eccentrics are
just as likely to work at ordinary jobs. One mamr, €xample, works in a bank
from 9 to 5, but in his spare time carries a boa amow and thinks of his home
as a leafy corner of Sherwood Forest. He has affyfcchanged his name to
Robin Hood, the name of the legendary British autl@ho lived there in the
12" century. Another eccentric is a social worker btgs in a cave and does
long charity walks wearing pyjamas. A third spemdishis time in bed and a
fourth lives only on potatoes.

Dr. Weeks has found that sudddballs often have certain features in
common. They are often only or eldest childrenedig strict homes. Many
have strange eating or sleeping habits and, althdweguently impatient with
other people, are generally uncompetitive and sdets. They are poor conver-
sationalists, but are often highly educated and faamore than ordinary peo-
ple. They are often creative and inventive, esfligdia the scientific field. Not
surprisingly eccentrics tend to live alone; theg arore likely to be men. They
outnumber women by two to one.
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If you're an eccentric, you can take heart from Beek’s study. Eccen-
trics are less likely to be mentally ill than ma@nventional people and, in his
view, provide some harmless, welcome relief from ordinarypeople But dif-
ferent societies treat their eccentrics differergly Dr. Weeks has now started a
new study into American eccentrics.

6.1 Translate the words and word combinations in ldgfite. Make up sentences
of your own with these words and word combinations.

6.2 Answer the following question:

1. What kind of study did Dr. David Weeks start twaggago? Why?

2. Who is more likely to be an eccentric? What festud® they have in
common?

3. Can eccentrics find anything comforting in Dr. DhWeeks study?

7. Read the following article about English eccentyici

IKCHEHTPUYHOCTD

Becb mMup cuuTaer aHrIM4aH SKCHEHTPUYHBIMHU. OHHU K€ HCIONB3YIOT
KOHIEMIINIO 3KCIEHTPUYHOCTH MPEXIE BCEro s OOpPHObI ¢ aHTHOOIIECTBEH-
HBIM MTOBEJICHUEM CBOMX COTpakJaH. Tak 4To, B U3BECTHOM CTENEHH, aHTJINYaHe
JaXe KyJIbTHUBHPYIOT HACI0 COOCTBEHHOM 3KCIEHTPUYHOCTH KaK BIIOJHE UM
MOJIXO/ISIIYIO U JaKe XKeJaTeIbHYIO.

DeHOMEH aHTJIMMCKOW 3KCUEHTPUYHOCTU U caM Mo cebe MMeeT MpaBo Ha
CYILIECTBOBAHME, XOTS HAJMYME JEHET U BHICOKOTO OOIIECTBEHHOTO MOJI0KEHUS
0€3yCIIOBHO TOMOTAIOT €ro pa3BuTh. YeM Bbl Ooraye WM U3BECTHEE, TEM CKOpEe
BaC COYTYT MMEHHO SKCIEHTPUYHBIM, a HE CTPAHHOBAThIM, ' ¢ npusemom”, a TO
U BOBCE CIISATUBIIKM. Bce 1eno B TOM, Ha Kakoil CTyNeHU COIMabHONU HepapXuu
BbI cTouTE. A 1oTOMYy Oe3BpeHble (DOKYChI TaKOTO, HAIlPUMED, BBIKUBILETO U3
yMa CTaporo jaypaka, Kak Jiopa bepHep (KOTOpbIi J1r00MI pacKpalmBaTh CBOMX
roiayOell B pa3HbIe I[BETa, YTOOBI cTast, Kpyka B Hebecax, cBepkajia, Kak paayra),
OOIIeCTBO BCTpEUYaeT JIACKOBBIM MOTBOPCTBOM. B KOHIIE KOHIIOB, OH e Bce-
taku jopal Touno Tak xe obuTarenu QemeHeOeNbHbIX YIUI] B IPUTOPOAE MU-
PATCS C TEM, UTO CTapyXa-KOMMHUBOSDKEPKA KMBET IPSIMO B MPUIAPKOBAHHOM y
TpPOTyapa MaIllHE, MOCKOJIbKY 3HAIOT, YTO 3Ta JaMa HEKorjaa Obljla M3BECTHOM
IIUAHUCTKOM.

OKCIEHTpUKAaM MPOLIAETCS HApYUIEHUE MHOTUX YCJIOBHOCTEM HMCTUHHO
aHrMicKoro noseneHus. OHU — KUBOE J10KA3aTEIbCTBO TOTO, YTO JIE0OOE Mpa-
BUJIO MOKET OBbITh HapylieHo. U Bce ke uX TepHsT TOJILKO B TOM Cilydae, Korja
OHM CaMH HE UMEIOT HU MaJeHIlero moHATUs O CBOEH 3KCIEHTPUYHOCTH.

o " "
(9. Maiion, JI. Muncren.  OTH CTpaHHbIE aHTTIMYaHE )
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7.1 Answer the questions:
1) Why do English people support the idea of eccatyfic
2) What can help the English to indulge their eccettiteis?
3) Does the attitude towards eccentrics differ in yoountry?

7.2 Summarize the article in English.

8. You will read an article from “The Independent” alioa young man who
lives in New York.

€% 8.1 Work in groups of four and discuss the following:

1. What do you know about New York, its people, thié-styles?

2. Look at the title and the last paragraph of theclart What can younfer
about the writer’'s opinion of Americans generadnd about his opinion of
Mr Redman, the young man?

A happy landing for the Tarzan of Central Park

It all proves, I suppose, that America is still the land of opportunity in which
dreams — even such seemingly impossible dreams — can become reality. And
in the tirelessly competitive atmosphere of the United States, it is com-
forting every now and then just to remember that Mr Redman exists.

3. Mr Redman would be considered by many as an eccekithat clues are
given in the title as to how he might be eccentric?

8.2 Read the article and find out whose ideas wereesio® the facts. What
Is the dream that became a reality? What aspectheoktory do you think the
writer finds comforting?

A HAPPY LANDING FOR THE TARZAN OF CENTRAL PARK
“A young man who had been spotted lurking among thieranches”

Anybodyvisiting New York for the first time should taker@om high up
in one of those over-priced, slightly tacky hotetg¢he southern end of Central
Park merely for the extraordinary view it will aftb The park extends north
wards until it is lost to sight, a sea of treetipaked on each side by enormous,
impenetrable cliffs of stone and cement.

During recent years legends have grown up amongl@euho frequent
or live near the park, legends of life among tleetiops. One story went 15 that
the park contained whole tribes of mysterious theellers playingom tomsoy
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night. Another was of a young and handsome man ldtbbeen spotted from
time to timelurking among the branches.

That such rumours should arise is not altogethegrsing. Central Park
covers a huge area — some 850 acres — and accomesi@daultitude of strange
and sinister happenings. In this case one of theouwss turned out to be true.
There was a young and handsome man and he hadiaegramong the tree-
tops for eight years until he wasought to book not long ago by the city au-
thorities.

It is atouchingtale. Bob Redman, now 22, had always been addtoted
trees, which might normally be regarded as a mighar for a boy brought up by
his mother in a tiny apartment on Manhattan's Upfest Side. But when he
was 14, Redman went into the park and built himsétée house.

It was the first of 13 such houses he was eventialbuild, each more
elaborate andlavish then the last. "I like to be in trees,” he exptairto a re-
porter from the New York Times. "l like to be upyay from everything. | like
the solitude. | love most of all to go up in theetrhouses and look at the stars.
The view at night, of the city lights and the stas$eyond description."

Mr Redman built his tree houses as birds buildsyegth pieces of scrap-
wood that he managed scroungeHe carried the pieces of wood little by little
into the park and thehoistedthemup secretly into the tree tops. A lean and
muscular young man, he canaletall, branchless tree trunks with remarkable
agility. Entry to his houses is often 40ft above tiround, with several levels
above that.

His final house was the grandest of them all. Goegtd at the top of a
towering beech tree from 1,0001b of timber, it wdst an estate agent would
describe as a five-room split-level home commandipgctacular views of the
city skyline and of all of Central Park. It includleadders and rope bridges — one
leading to an adjacent tree — as well as woodeohssnand tables he had made.
Who can imagine what the rent would be?

Mr Redman would go to great pains to conceal l@s trouses, building
them inneglectedcorners of the park and camouflaging them witmbines and
green paint. He would call them after his favoustars, his last house bearing
the name Epsilon Eridani. Friends would come td Wisn in them, sometimes
as many as 12 people at a time, bringing sandwiahdsradios and books and
torches. They were given a set of rules, which, rignather things, prohibited
branch-breaking, fires, litter and loud noise. biisther Bill sometimes brought
a set of conga drums to the tree houses and ptaged very late at nighgiv-
ing rise to the rumours of a tree-dwelling tribe.

Although the park authorities quickly became awafréis activities, the
houses would often go undetected for year befaesltuthsof the Parks De-
partment would find them and tear them down, ofteh Mr Redman watching
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mournfullyfrom a distance. His final and most magnificenicure went unno-
ticed for four months. Then they got him.

He was awoken one morning by the voice of Frankp&ebirector of
Horticulture for-Central Park. "Come down! The patover!" he yelled from
the foot of the tree. And Mr Redman climbed downmeet not only Mr Serpe
but 10 officers of the Parks Enforcement Patrolwdts victory for Mr Serpe,
who had been hunting Mr Redman for years. Butyaftis triumph, he paid a
generous tribute. "We marvelled at the spectasmtakmanship,” he said. "The
last house had floors strong enough to hold a frack not one nail was driven
into the tree."

You will be glad to hear at this stage that theystas a happy ending. As
the officers formed a huddle to decide his fate,R’ddman offered to go up and
help the workmerdismantlethe tree house. "l told him | supposed that was al
right," said one of the officers later. "Well, halked up the tree. It was amazing."

Mr Serpe concluded that, rather than lock him @rhaps they should of-
fer him a job. And now, having made a solemn prentcs build no more tree
houses, Mr Redman is a professional pruner andctieber for the Central
Park Conservancy. He says he still cannot beliraed job so perfect for him
could possibly exist. His mother is happy, too.fthally has work and is back
living at home.

It all proves, | suppose, that America is still l@d of opportunity in
which dreams — even such seemingly impossible dseacan become reality.
And in the tirelessly competitive atmosphere of theted States, it is comfort-
ing every now and then just to remember that MrriRad exists.

(Independent3 October 1986)

8.3Try to work out the meaning of the following wohasn the context

(a) tom-toms (f) hoisted (them) up
(b) lurking (g) scale

(c) touching (h) sleuths

(d) elaborate and lavish (i) mournfully

(e) to scrounge (j) dismantle

8.4 Make up sentences of your own with the words andl wombination in
bold type.

8.5Here are the answers to some questions about tieakVhat are the ques-
tions?
1) High up in a hotel overlooking 4) Thirteen.

Central Park. 5) He likes to look at the stars.
2) Tribes of mysterious tree-dwellers. 6) With pieces of scrapwood.
3) Since he was fourteen. 7) He used branches and green paint.
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8) Four months. 10) He (the writer) thinks he
9) The fact that he hadn't banged i(Mr Redman) is a lovable eccentric.
single nail into the tree.

€ 8.6Role-play:
One of you is Mr Redman. The other is a journafsinduct an interview about
Mr Redman's past and present life.

@22 9. You will hear an interview with Quentin Crisp, andlish writer and
raconteur. He talks about why he has always fdfent from other people.
Listen and do all the tasks from thistening Guide

10. Freaks have beeloved, loathed and even worshipped since time hegan
Read about the world’s most fantastic freaks

They are loved, loathed, feared, despised and exeshipped; human beings
whose appearances and natures often conspdefy that very description. We
call themfreaks. We have exhibited them, exploited them, applauthen,
laughed at them and, sometimsglsut them far away from the world.

But human beings they are. The short, the tall fahethe thin, the mighty, the
feeble, thegrotesqueand thedownright outrageous peoplethrust into a pry-
ing, probing limelight because they are different. @

CD Ugliest man

John Heideggeearned himself a titlethat would make the self-consciouslapse
with embarrassment: the 'Ugliest Man in Englandiie T8th century ent@iner, whc
died on 5 September 1749 after a career of pleabindging with his grtesque
looks, was so ugly that he won a contagianized by Lord Chesterfield, who pit
him against the mosevolting hag he could find in London's seedy Soho dist
The artist Hogarth actually made a face-mask of. Wvnen Hedlegger saw th
mock image ohimself, he was so shocked that he fair )

9
Shepherd boy genius
The son of a shepherd, Vito Mangiamele astoundpdrexat the Frenol\cademy o
Sciences with his mathematicsizardry when they examined himn 3 July 183¢
Learned scholars were speechless when Sicilian¥ibonwas able to caldate the
cubic root of 3,796,416 in his head in the lightntirme of just 30 seconds. He v
11 at the time.

¢

J

9
Memory man
The world's most incredible 'Memory Man' is Mehnm#ddHalici of Ankara, Turke)
who, on 14 October 1967, recited an astonishingdyérses of the Koran by mem:
in six hours. Mehmed's perfect recall was monitdrgtialf a dozen leaty academic
who verified his claim to a world record.

6\C

235



6\

9
Giant emperor

Emperor Maximus of Rome was an amazing man mouriainvas a gianteputedly
towering well over eight feet, with huge overgrofatures believed to have be
caused by the rare disorder known as acromegalghwean result in great physil
strength. Indeed Maximus, a former shepherd, delijin taking on heaweight
wrestlers two at a tune. His sense of fun was hatesl by his own soldiers, w
killed him as he slept on 17 June AD 238.

o[

J
9
Yellow look
The great Emperor Napoleon was said on occasiobedome so fierce thatsingle
glance from him could withex man to terrible discomfort. What perhaps is ntikety
to havestartled the victims of his wrath, however, whe fact that the whites of t
eyes were not white at all, but of a shining, siedy luminous yellow tint.

J

e\C

9
By a neck
It is well known that certain native tribes indulgehe practice of stretching their necks
to giraffe-like proportions by using tightly-fitgncopper coils to encourage unnatural
growth. But it is quite astonishing to recount tiim&t maximum extension recorded is
one of 18/4» inches, achieved by a member of the Karen or@agaibe of Burma.

o)

o\

Gazelleboy
The Gazelle Boy, a supposedly feral child, was bgugith incredibledifficulty, in
1967 running with a herd of wild gazelle in the Biemn desertAccording to a letter t
John Bullmagazine, those most graceful anintadsl brought him up, and he co
match their incredible bursts of speed on his &gs!

5

6)C

Tailed duke

The first Duke of Wellington, who as the Iron Dukecame one of Britain's forest
statesmen and military leaders, could only ride hanseback using a specie
adapted saddle with a hole at the rear to accomm@damall, bony, vestigidail

which grew from the base of his spine.
J

&)

\_/
CD Hiltons

Daisy and Violet Hilton, joined together at thergpiwere among Englandisost
celebrated Siamese twins. Heads turned and pdopleesito stare at the sightof
the twins returning to their homeland in January3l8fter an absence & Qears ir
America. Their visit was marked by a celebratiaor, Miss Daisy had just an-
nounced her engagement.

J
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9
Man gives birth

'‘Man Gives Birth' is a headline editors throughbetworld would love tgut in their
newspapers. It has, in a manner of speaking, glfegpopened. On a number of occa
sions, males have been born with the foetus ofiraitwtheir own bodies. In one fa-
mous case in Mexico City a huge tumour on a balyisbmack was opened, toveal

a crying, perfectly healthy infant.

J

6) C

9
Tattoo you

Britain's most decorated man is Wilfred Hardy, aftkvaite, Nottinghamshire, wi
has covered aaye-catching96 per cent of his bodyith tattoos and has now star
on his cheeks, tongue, gums and eyebrde most tattooed lady is Mrs Ru
Skuse of Aldershot whose husband, who always hsigrieon her, has cered 8t
per cent of her in patterns.

J

o) C

9
Hunchback dwarf

How many scholars realize that the great essayestaAder Popsuffered the igno-
miny - as, indeed, he is known to have thought it wasbeing afreak twice over~
He was, in fact, both dwarf and hunchback, standargly four feet tall and with ¢
atrociously bowed, stooping body. Of his appalliafflictions, however, he is nev
known to have complained.

J

S

9
Duck bill

Legendary Wild West lawman Wild Bill Hickock woultardly haveinspired such

fear as he did in bandits and gunslingers if his triggmame had evdeaked out

Close friends actually knew US Marshal James Butliekock as 'Duck Bill' be-
cause of his huge nose dnelakish, protruding lower lip. After he was shot dead {
ironically at Deadwood, South Dakota - o@gust 1876, while holding a wild <
of poker cards (aces and eights) the truth wadlfinevealed.

J

) C

9
Rubber man

James Morris was the original India Rubber Man siaored in hundreds &arnum
and Bailey shows. The skin on his nose, chin, aantslegs was selastic that h
could pull it outwards an astonishing 18 inchesnfrois body. When released
simply twanged back into place like a rubber bawvdkris could stretch the skin
his chin and neck so far that it covered his effidice!
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These men created the stories and the dreams ¢h waffiidren for centuries to cor
will thrive. The endurance of their works is unquestionabk. tie legendary Ae-
sop, whose Fables are beloved the world over, vhgaaf. And Hans Christian An-
dersen, the Danish geniagfairy tales, was a human skeleton, so thin tieastuffec
his shirt with paper before ever appearing in pultie waslyslexictoo, and so dic-
tated his stories to be inked by another, unkndwang.

Kids' heroes

J

10.1Match the words with their definitions:

. affliction (n)
. atrocious (ad))

. grotesque (ad))
. dwarf (n)

. dyslexic (adj)

. hunchback (n)
. ignominy (n)

. wizardry (n)

a. to make sth impossible; to present difficultiesttbannot
be overcome,

b. a person who is much smaller than normal,

c. a difficulty with reading because of a slight diber of
one’s brain;

d. someone who has a large lump on their back because
their spine is curved,;

e.something which causes physical or mental sufferin
f. shame or public disgrace;

g. extraordinary skill or power,

h. very wicked, cruel or shocking;

I. to inquire with too much curiosity into other pésp pri-
vate affairs;

J. ugly or absurd in an offensive way.

10.2Answer the questions

1. Who can be called a freak? Why?

2. How have freaks been treated in society? What adsdar such treatment?
3. Is the attitude towards freaks today the same @seil to be?

4. What do you think of them?

11. Idioms

11.1In the following sentences, there is an idiomofdbDecide what you think
is the key word, then look in your dictionary t@ skeyou are right. Rewrite the
sentences in non-idiomatic English.

a. Don't believe what he said about Trish. He walking through his hat. He
doesn’t even know her.
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b. Come herel've got a bone to pick with youd Why did you tell Anne about
Ken and me splitting up? | told you not to tell ang.

c. | don't think correct spelling is terribly importgrbut my teacher haskeee
in his bonnetabout it. If we ever make a spelling mistake, lekes us write
it out twenty times.

d. A | met a man called Anthony Trollope.

B Mmm. The nameings a bell, but | can’t put a face to it

e. Ford Motors have a new saloon @arthe pipeline, and it will be revealed
for the first time at next year’'s Motor Show.

f. A Come on, John! Who's write, me or Peter?

B Don’t ask me to decide. I'mitting on the fence

g. A Why did you tell that joke about how mean the Seoée® Didn’'t you real-
ize that Jimmy is Scottish?

B No, | didn’t. Iput my foot in it, didn’t I?

h. You have to be careful with sales people. They hheayift of the gab.
Suddenly you can find you've bought something ylmat really didn’t want.

I. A This morning when | was on the train, | had tondtdecause it was
crowded.

Suddenly, the door flew open while we were mgyv
B How did you save yourself?
A A man grabbed hold of me and pulled me in.

B That wasa close shave

J. The company has put forward many reasons why it cdfer a substan-
tial pay rise. The reasom a nutshell, is that the company is very nearly
bankrupt.

& 11.2Make up a story of your own using the idioms.
TALKING POINTS

€% Work in groups and discuss the following questions:

1. What groups do you belong to? Consider your workifieg your home life,
your leisure time. What is normal and abnormal betran these groups?

2. Describe one of your friends or acquaintances wlyonon consider to be
rather eccentric. Speak about her/his idiosyncsasising your active
vocabulary.

3. Speak about the ratio of normality and abnormattyour life. Are you a
conventional person or is there anything ecceatsmut your life-style?
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SELF-CHECK

l. Fill in the gap in each sentence with one of thedsdrom the box. Use each
word only once:

Freak, eccentric, idiosyncrasy, weird, uncanny, egr
fantastic, monstrous, deviant

His new girlfriend bore a (n) ... resemblance todead wife.

A (n) ... calm proceeded the bombing raid.

3. Her dad seems to be a bit of a control ... alwaypikgea close watch on
what anybody is doing.

Many formerly ... activities have gradually becomeegated forms of be-
haviour.

There were lots of students dressed in ... clothingpe hall.

The children were greatly impressed by ... talesragdns and fairy queens.
Her ... included talking to her plants.

Itis ... to charge that much for a hotel room!

We saw a (n) ..green glow lit the sky.

N =

s

©ooNOO

II. Choose the word from the set given below each seato that it should be
closest in meaning to the word in bold type:
1. The shrub haspiky green leaves.

a) Razor-edged b) sharp C) pointed

2. They found the jungle virtuallynpenetrable.

a) Unpassable b) incomprehensible c) obscure

3. The building is sorelyeglected

a) Disregarded b) abandoned c) ignored

4. We had naoption but to leave without them.

a) Choice b) freedom c) right

5. Although she had lived there for ten years, shifsli an outsider in the
village.

a) Emigrant b) outcast C) stranger

6. Quentin Crisp is known as a brilliargtconteur.

a) Narrator b) fabricator c) anecdote teller

7. These are the programmes targeted airntidellebrow audience.

a) Medium b) average c) indifferent

8. My mother is veryconventionaland finds it hard to accept that | live
with my boyfriend.

a) Ordinary b) conservative C) proper

9. We were frightened by tharoll expression she wore on her face.
a) Strange b) funny c) humorous
10. We were looking at the highslaborate carvings.

a) Detailed b) stylish C) minute
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11.They tried to avoid looking at his grotesque facé his crippled body.

a) Ugly b) strange c) gloomy

12 If they were caught, she would be thrown out ilgchse, dismissed with
ignominy.

a) Reprimand b) shame c) hilarity

lIl. Fill in the gaps with the appropriate prepositionkere necessary:

1. His poetry was the object ... scorn.

2. All companies are required to conform ... these rules

3. Fate has its own way ... changing the best of plans.

4. They were desperately keen ... information.

5. The world is only slowly emerging ... recession.

6. Tom was conspicuously lacking ... enthusiasm.

7. His eyes silently pleaded ... her.

8. Traces ... explosives found among the wreckage Wwerkdys ... the puzzle.

9. If you feel different and apatrt ... the world, it wdibe quite difficult to join
... the human race.

10. You did not embarrass me ... the slightest.

11.He is allergic ... hard work!

12.She has been puzzling this enigmatic death for weeks.

13. She quickly adapted her life style .... the situatma very soon started to
go out again.

I\VV. Paraphrase the underlined parts of the sentenceguke idioms:

1. At first | was shocked that all the women were ¢ggl, but then | thought,
what the hell, behave like all around yand | took my top off too.

2. Important new laws are already on the way

3. That, to say it brieflyis what we are trying to do here.

4. We live in a village where any stranger, especialfgreigner, would differ
greatly from us

5. Mansell believes he was wrongly disqualified andveots another angry
talk with the race judges.

6. Our teacher is obsessed wthnctuation.

7. His name_is familiar to meerhaps we have met at a conference.

8. Fergus does a good job, but he never needs anybbdlp or advice
you'd better make sure, that he is prepared to @ade with Michelle.

9. Itis easy to get drugs if you use them — drag@ddind dealers are practi-
cally the same sort of people and have similarasts.

10.We did not actually hit the other car, but it wasaarow escape from the ac-
cidert.

11. Although Garry says he @ften_ uncomfortable and embarrasséden he
goes home, he is deeply attached to his country.

12. My brother_is very much disapproved of in our famil
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13.If you want to be a successful insurance agensshould be able to talk
eloquently and in a persuasive waymake people believe you.

14.There is nothing surprising that he has put iiégsty.He is rather uncouth.

15.1 cannot make out what he is saying. Heimply talking nonsense.

16.Mr Crag didn’t want to interfere with them and preferte remain neutral.

17.For about two years they had been chasing him aewteally managed to
catch and made him pay fall he had done.

18. His disappearance causesnours.

19. He enjoyed making fun adthers.

V. Compl ete the following sentences with either asor like:
1. They entered the building disguised ... cleaners.
2. You are behaving ... children.
3. They accepted her ... an equal.
4. Use the water jug ... a vase.
5. | am fond of modern playwright ... Pinter and Algokirn.
6. The redundancy notice came ... a real shock.
7. ... her private secretary he has access to atidreespondence.
8. She is wearing a hat ... mine.
9. ... achild she was sent to six different schools.
10. She ordered us around ... a teacher.
11. His eyes aren’t quite as blue ... they look mfilm.
12. Why didn’t you take the bus ... | told you to?
13. Her face went ... white ... a sheet.
14. He is widely regarded ... one of our best younitevs.

B. CULTURE SHOCK. LIFE-STYLES, CUSTOMS AND CONDITIONS
IN DIFFERENT COUNTRIES

ACTIVE VOCABULARY

Alien (n) — to feel like a legal ~; ~s from outer spaséen (adj), an ~ land; an ~
environment; an ~ worker; ~ concepts/customgto sb/sth) ~ to our reli-
gion/one’s nature

Asylum (n) — an ~ seeker; to grant ~ to sb; to apply-for

Banter (n) — traditional congratulatory bantering (adj), a ~ remark/tone of voice
Belligerent (adj) — a ~ person/manner/speeioéjigerence (n)

Caustic (adj) — ~ remarks; a ~ witaustically (adv)

Clipped (ad)) — one’s ~ tones/voice/speech

Compatriot (n)

Deplore (v) — ~ a foolish habit/practiceteplorable (adj), a ~ episode/incident;
deplorably (adv)

Detest (v) — ~ dogs/having to get up eartigtestable (adj), a ~ habit/child
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Dour (adj) — a ~ expression; the ~ Edinburgh skyurly (adv)

Etiquette (n) — a book of ~; medical/legal ~; internatioral

Foster (v) — to ~ an interest/attitude/impressions; tine- growth of local indus-
tries; to ~ a slight wariness of strangers

Frugal (adj) — a ~ housekeeper; a very ~ existence; a al wiebread and
cheesefrugality (n);frugally (adv), live ~

Impervious (adj) — (to sth); ~ to criticism/argument/fear

Lavish (adj) — (in/with sth) be ~ with one’s money; ~wiith one’s praise; a ~
display/meal/receptioravish (v) (~ sth on/upon sb/sth) ~ attention/gifts on sb
lavishly (adv) ~ decorated/illustrated

Misfit (n) — a social ~; to feel a bit of a ~

Ostentatious (adj) — (derog) dress in a very ~ manner; her ~ceon for the
poor;ostentatiously(adv), flirting ~

Propriety (n) —have no sense of ~; behave with perfedhe;proprieties [pl],
to observe the ~

Siesta(n) — to have/take a ~

Stereotype (n) — racial/sexual ~s; to conform to the usualf~stereotyped
(ad)), ~ characterstereotypical (adj), a ~ portrayal of a gay mastereotyping
(n), sexual ~

Quaver (v) — in a quavering voice/baritone; to ~ with dimo; quaver (n), a ~
In one’s voiceguavery (n), to speak with a ~ voice

Shun (v) — to ~ publicity/other people

Weary/world-weary (adj) — ~ in body and mind; to feel ~ after harorky ~ of
sth/doing sth, ~ of war/listening to complaints: gourney/wait, the last ~ mile
of the whole journey; a ~ smile/sigh; a world-wenoge of the time

STARTER

1. You are going to listen to and read a song byrg feamous English song-
writer called Noel Coward. First read the biographl extract.

COWARD, Sir Nog(b. Dec. 16, 1899, Teddingg
ton, near London — d. March 30, 1973, St Maj F |§51 i}
Jamaica). Playwright, actor, and compod==
whose highly polished comedies of manneii
continued the same English stage tradition
veloped by William Congreve and Oscar Wild
He caught in his work thelipped speech and®
brittle life-style of the generation that emerge &
from World War |. His songs struck thweorld-
weary note of his times. He sings ingaavering
but superbly timed and articulate baritone. Co
ard was knighted in 1970 and late in life, i
health and tax reasons, lived outside Englajsee
chiefly in the Caribbean and Switzerland.
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The song is called 'Mad dogs and Englishmen'. & watten in the 1930s, a time when the
British Empire was starting to decline.

In it Cowardpokes fun atthe Englishman’s refuséab adapt his life-stile tolocal customs
and conditions when living abroad.

1.1 Questions to discuss before you listen:

1 How do the British behave as visitors to your coytls there a difference
between those who come as tourists and those wihajmsecome to live and
work there?

2 How do you feel other countries view yatompatriots when they visit?

3 Can you name any countries that were once paneoBtitish Empire?

4 In the left-hand column are the names of some cmsnas they are known
today. In the right-hand column are their nameseurmlonial rule (not just
British). Try to match them.

a. Zimbabwe 1. The Belgian Congo
b. Sri Lanka 2. Tanganyika

c. Tanzania 3. Abyssinia

d. Zaire 4. The Gold Cost

e. Belize 5. Ceylon

f. Ghana 6. British Honduras

g. Ethiopia 7. Rhodesia

1.2Look at the first verse before you listen

Try to fill the gaps with the best word
from the column at the side. Consider
the rhyme and the poetic flow of the
.' « lines to help you choose which is the
- T' most appropriate. Saying the lines
N\ aloud might help you do this. Work in

~~\ pairs and use your dictionary if nec-

essary.

Now listen to the first verse and check your words.

Repeat the procedure for the following verses.
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MAD DOGS AND ENGLISHMEN

In tropical (1) there are certain times of day
When all the (2) retire

To take their clothes off and (3)
It's one of those rules that the greatest fools (4)
Because the sun is far too (5)

And one must avoid its violent ray.

The natives grieve when the whitemen leave their (6
Because they’re obviously, definitely (7) !

Mad dogs and Englishmen go out in the midday sun.
The Japanese don't care to,

The Chinese wouldn’t dare to.
Hindus and Argentines sleep (8)

But Englishmen (9) a siesta.

In the Philippines they have lovely (10)

To protect you from the (11) .

In the Malay States there are (12)
Which the Britishers won't wear.

At twelve noon the natives (13)

And no further work is done.

But mad dogs and Englishmen go out in the midday su
It's such a surprise for the Eastern eyes to see,

That though the English are (14) ,

They're quite (15) to heat.

When the whiteman rides every native hides in (16)
Because the simple creatures hope he

Will (17) his solar topee on a tree.

It seems such a (18) __ wnen the English claimifye(
That theygive rise tosuch (20) __ and mirth.

Mad dogs and Englishmen go out in the midday sun.
The toughest Burmese (21)

Can never understand it.

from twelverte.

like plates

In Rangoon the heat of noon is just what the nat{2@)

They put their (23) __ or Rye down and lie down.

Ina (24) ___ town where the sun (25)__ down

To the rage of men and beast,

The English (26) ___ of the Englisahib

Merely gets a bit more (27)

In Bangkok at twelve o’clock

They (28) at the mouth and run

But mad dogs and Englishmen go out in the midday su
Mad dogs and Englishmen go out in the midday sun.
The smallest Malay (29)

Deploresthe foolish habit.

In Hong Kong they (30) _ agong

And fire off a noonday (31)
To reprimand each (32) _ who’s in late.

In the mangrove (33)___ where the python (34)

There is peace from twelve to two.

Even caribous lie around and (35)

For there’s nothing else to do.

In Bengal to move at all is (36) ___if ever done.

But mad dogs and Englishmen go out in the midday su

sultry/hot
citizens/people
houses/huts
nuts/crazy
follow/obey

perspire/sweat
climes/countries

detesthate
shoes/hats
screens/parasols
swoon/faint
firmly/soundly

glare/sun

happiness/glee
impale/stick
shame/pity
weak/effete
laughter/hilarity
world/earth
closedimpervious
whisky/Scotch

jungle/desert
clothes/garb
crumpled/creased
foam/salivate
avoidshun
shines/beats
robber/bandit
inhabitant/inmate

bang/strike
sleep/snooze
plays/romps
gun/cannon
infrequently/seldom
chicken/rabbit

swamps/marshes
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Glossary

solar topee- pith helmet, a type of sun-hat worn in the troptgpjcal of colonial times
mangrove- tropical tree or shrub

caribou— a large deer

sahib/sa:b/ — (Indian) form of address for a man

READING AND DISCUSSING

1. Read the following article:
KAKUMM OHU BUIST CEBS

HecMoTpst Ha To, 4TO B TIOpbMaxX AHIJIMU COJEPKHUTCS camoe OOJIbIIOe
st 3anagHoil EBpomnbl YnCIo 3aKJIIOYEHHBIX, AHTJIMYaHEe HACTOWYMBO YBEPSIOT
BCEX, YTO WX HalUs OJlHA W3 CaMbIX IMBWJIM30BAaHHBIX B MHUPE — €CJIH HE
CAMAS nuBunmzoBanHas! Ho nomyckator, mpaBia, HEKOTOPYHO OTOBOPKY:
pedb UAET HE CTOJBKO O KYJbType BOOOIIE, CKOJIBKO O BOCIUTAHHOCTH U yMe-
HUU BECTH ce0si B 00ImIecTBe. AHTIIMYAHE CUUTAIOT CEOSl 3aKOHOIMOCTYITHBIMH,
BEKJIMBBIMU, BEJIMKOIYIIHBIMU, TaJaHTHBIMH, CTOMKAMU M CIPABEIIUBHIMHU.
Onu Takxe OE3YMHO TOPASTCS CBOWCTBEHHBIM WM CaMOYHHUMKUTEIHHBIM
IOMOPOM, CUUTAasl €ro 0€3yCIOBHBIM JJOKA3aTEIbCTBOM CBOETO BEJTMKOTYIIIHS.

Co3HaBasi coOOCTBEHHOE MPEBOCXOJICTBO NEPEl BCEMHU MPOYUMHU HapOoJaMu
MUpa, aHTIUYaHe YOSKICHBI: TH HAPOIbl TOXKE BTAaHE TOHUMAIOT, YTO TaK OHO
U €CTh, U B HEKOEM HJICAIILHOM OYyIyIIeM TOCTApPAIOTCS KaK MOXKHO OOJbIIe
Opath ¢ HUX npumep. [1o100HBIM MpeCTaBICHUsIM CIIOCOOCTBYET U reorpadus
Anrnuu. Korja aHrivyane cMOTPST B MOPCKYIO Jlajlb — a MOpPE OKpPYKaeT UX
"ManenvKull mecuulil 0ocmpog” co BCEX CTOPOH — HUKOMY M3 HUX U B TOJIOBY HE
IPUAET TOABEPTHYTH COMHEHHWIO TaKoe, HampuMep, Ta3eTHOE COOOIICHHE:
"B c6s3u ¢ cuibHblM MymaHom Hao Auenutickum xauaiom (TO €CTh MPOTUBOM
JIa-Maum) Kowmunenm om Hac noiHocmolo ompe3an”.

AHrnuyane yOexaeHbl, YTO BCE Jydlllee B Halle *KU3HU CBOMM IPOUC-
XOXKJIeHneM 00s3aHO0 AHTJIMU WM Ke, 10 KpailHEeH Mepe, B ATOW CTpaHE OHO
OBLJIO CYIIECTBEHHO YJIy4IIeHO. [[axe aHTJIMIICKas MOro/ia — XOTsI OHa, BO3MOXK-
HO, He TaK yx u npusitHa — kyaa MHTEPECHEE, yem norona B mo0oii apyroit
4acTH cBeTa, MO0 BCerja IMoJIHAa HEOXHUJaHHOCTeU. "Mou ocmpoe yapcmeen-
Holli... Cell OpacoyenHbvlll KaMeHb onpasien cepebpom mopeti...". Majo KTo u3
aHTJINYaH B COCTOSIHUM OOBSICHUTH BCE MICKCITUPOBCKUE AJUTIO3MH, OJHAKO UM
coBepuieHHO TOouyHO u3BecTHO, UTO o3HayaroT 3Tu ero cioBa. (s UCTUHHBIX
aHTJIM4aH AHIVIMS HE MPOCTO CTPaHa, HO COCTOSTHUE AYIIH, ONPEEsIonee ux
OTHOILIEHHUE K )U3HU U BceneHHO! U Bce paccTaBIsiolee o CBOUM MECTaM.
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KaK, M0 HX MHCHHMIO, K HUM OTHOCHATCH APYrue

Boo011ie roBopst, aHrIM4aHaM MpakTUYeCKH 0e3pa3iniHo, KaK K HUM OTHOCST-
sl oM Apyrux Hauwid. OHU yBEpeHbl — U He 0€3 OCHOBAHMM, — YTO HUKTO HX IO-
HaCTOAIEMY HE ITOHHUMACT. Ho 310 ux OTHHKOJb HE 6CCHOKOHT, 100 OHU U HE XOTAT,
9T00BI MX TOHWMATM (ToJiarasi, 4To 3TO ObUIO ObI BTOPKCHHEM B WX YaCTHYIO
)I(I/ISHB), M HCMAJIO CHUJI KJIaAyT Ha TO, YT O6BI OCTaBaTbCA AJIA BCEX HCITOHATHBIMMU.

AHrnnyane IMPUBLIKJIM K TOMY, YTO UX BOCIIPMHHUMAIOT KaK XO,Z[H‘II/Iﬁ Ha60p
HCKHX CTCPCOTHUIIOB, U AJAXKE IPCANOYHUTAIOT COXPAHATDH HO,Z[06HOC IIOJIOKEHUEC
Bemeﬁ. Bce onm Taxxke MNPEKpPaACHO CO3HAIOT, YTO MHOI'MC MHOCTPAHIbI CHUTAIOT
nux 663H3I[6)KHO IMOBCHYaHHBIMHU C ITPOILIBIM. 141 YK COBCEM HC BO3paXXaroT, KOT'J1ad
AHTIuo BOCIIPMHUMAIOT KaK CTpaHy, HACCICHHYIO ,Z[CTCKTI/IBaMI/I-JIIO6I/ITCJI}IMI/I,
GbyTOOIBHBIMU XYJIUTAaHAMU, TJIYNOM M YBAHJIMBOM 3HATHIO M KPECThSIHAMH C
Ype3BbIYAHO YIOOHBIMH 3aMallIkaMu paboB, mojarasi, YTO NPEACTaBUTENN BCEX
9TUX COCJIOBHUH U CONUAJIBHBIX I'PYIIII 3alIpOCTO MOT'YT CONTHUCH B KaKOM-HI/I6y,Z[L
JOITOTOITHOM AHIIMMCKOM nal€e U BBIIUTH 110 KPY>KKC TCILJIOr'O IIMBaA.

(2. Maiton, [I. Musicren. ""DTu cTpaHHble aHrIHYaHe" )
1.1 Answer the questions:
1) What features of character are typical of the Sini®i
2) Why do they consider themselves the most civilization in the world?
3) How do other nations view the British? Do they mitd

1.2 Summarize the article in English.

2. You are going to listen to a song callad Englishman in New York Why
might an Englishman feel 'alien' in New York?
This song was written by Sting in 1987. It is about Quentin Crisp, an eccen-
tric English homosexual who lived in New York in his later years. Crisp was
famous for writing The Naked Civi/ Servant, a novel about living as a homo-
sexual in 1950s London.

2.1Look at the words describing people who are differé/hat is the difference
between them?

a strangean alien worker a foreigner an illegal immigrant
an asylum seekean outsidea misfit a refugee

2.2 Listen to the song. Which of the word2ifi could be used to describe the
person in the song? Match the summaaése to the five verses of the song.

a) In a macho, aggressive society like that of Nek, being gentle and polite
makes you 'different.

b) Because | enjoy walking round the city, dressstentatiously, I'm very
noticeable.

C) It's important to be yourself and be polite,reNégnorant people are rude to you.
d) I have different eating habits and speak diffdgyefrom New Yorkers.

e) Being a man means standing up for your prinsipled being yourself — not
being aggressive and violent
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2.3What do you think is the overall message of thgaon

-

An Englishman in New York

| don't drink coffee | take tea my dear

| like my toast done on one side

You can hear it in my accent when | talk
I'm an Englishman in New York

See me walking down Fifth Avenue
A walking cane here at my side

| take it everywhere | walk

I'm an Englishman in New York

Chorus

I'm an alien, I'm a legal alien

I'm an Englishman in New York
I'm an alien, I'm a legal alien
I'm an Englishman in New York

If 'manners maketh man' as someone said
He's the hero of the day

It takes a man to suffer ignorance and smile
Be yourself no matter what they say

Chorus

Modesty,propriety can lead to notoriety
You could end up as the only one
Gentleness, sobriety are rare in this society
At night a candle's brighter than the sun

Takes more than combat gear to make a man
Takes more than a license for a gun

Confront your enemies, avoid them when you car
A gentleman will walk but never run

Repeat verse 3
Chorus

_ /
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2.4 Vocabulary and Pronunciation

a) Look at the lists of words below, and decide wkiolhd has a different vowel
sound from the others.

1 walk talk work York
2 bone one gun done
3 day say they key
4 side laid lied dyed
5 hear dear gear pear
6 smile smile Il style

b) Mark the stress in the nouns from the song andkcliggir meanings in a
dictionary. Then write the adjectives and markgtress in them

modesty malest sobriety
propriety society
notoriety

€ 2.5Work in groups and discuss the following points:

— Have you evefelt like a 'legal alien'in another country?

— Think of a country you have visited — or are vigjti~ and think of five or six
cultural differences between you and that country.

3. Describing nationalities

3.1 Complete the chart. Use a dictionary if necessagd two more countries
of your choice.

Country Adjective Person People Language(s)
Britain British a Briton* the British English, Welsh,Gaelic
Scotland
France
Belgium
The Nether-

land¢¥Hollanc
Denmark

Sweden
Poland
Turkey
Spain
Switzerland
Argentina
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Peru

Iceland

New Zealand
Afghanistan

*Rather old-fashioned now. Used mainly to refeataient Britons.

3.2Listen to six people of different nationality spegkEnglish and try to
identify where they come from. What do they sayftath@ir country and/or na-
tionality?

3.3 Work in small groups. Choose a few nationalitiegt tyou know. First de-
scribe them irstereotypicalfashion, then discuss how much your experience of
them fits thestereotype

The British have a reputation for being c
and reserved, and they're always talking
about the weather because it's so awful.

Actually most ofmy Englist
friends are very outgoin
they ...

English food is consa&ted to be

dreadful — completely tasteless. Well, what 1 found when | was

England was...and the weathe
was..

USEFUL PHRASES

They are supposed to be/hava.hey come across as being ...
They have a reputation for .They give the impression of being ...
I'd always thought of them as beingActually, | have found that ....
It's just a myth because .Judging from the (people) I've met, ...

If the (people) I've met are anything to go by, ...

3.4What is your nationality stereotype? Are you likat?
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4. Living abroad

4.1 Listen to Zoltan (from Hungary) talking about dréfat aspects of living
and working in Britain.

a) Which aspects has he found problematic?

Being accepted as someone who does his job well.
Rules and regulations.

Being treated as a foreigner.

Understanding the cultural background of Britain.

b) Match the phrases that Zoltan uses with the dedfmst

1 from the word go a loyal to my origins

2 the paperwork side of things b reaching the dared quickly

3 cater for c the bureaucratic aspects of life
4 faithful to my roots d provide service for

5 catching up fast e from the very beginning

4.2 Listen to Rosemary talking about her experiencedsvioly in America,

Italy, and Britain. Are the sentences true or false? Correct the foihss.

1) Rosemary left America thirty-four years ago.

2) She met her husband in Italy.

3) She didn't find it easy when she arrived in Britagétause she always says
what she thinks.

4) She says she's learned to adapt to the situatidrirat she's much happier
now.

4.3 Listen again. Which nationalities is she referritmgywhen she uses the
words or phrases below?

1) Write A for American B for British, andl for Italian.

1 brawls (1 slapstick humour

1 belligerent 1 speak their mind

1 caustichumour [ verbal about their emotions

1 banter (1 vulgar humour

) repressed ] yob society

2) Find a word, expression, or part of an expressioexercise 1 which means:
1 unfriendly and aggressive 6 based on simple, physical actions
2 not showing good taste 7 say exactly what they think

3 friendly remarks and jokes 8 rude, aggressive young man

4 critical in a very sarcastic way 9 having unexpressed emotions
5 noisy and violent fights
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5. Read the article taken from a tourist guide andsider how foreigners
view our Belarusian people

THE NATIONAL PSYCHE

One of the first things foreigners notice in Bekarsi the cleanliness of cit-
les and towns. Even in Soviet times, Belarustzan a reputation of being ex-
ceptionally neat and tidy. Even tipsy teassiduouslyuse rubbish bins for their
beer bottles. People are also loath to walk on gaaks or cross streets where
they're supposed to use an underpass.urfdercurrent of respectfor (or fear
of) the law is felt in many aspects of society if@she Soviet era, people are
never quite sure who's working for whom), and g#umetimes bleeds into a re-
luctance to do anythingeemed out of the ordinary It has alsofostered a
slightwariness of strangerswhich may likelydissipateafter a few beers.

You might also sense that the Belarusian peoplethetess ara tad on
the passive sideand like a firm leader. Less demonstrative and@gghable
than Russians, they are just as friendly, if notreanso, once their reserve is
melted away in the joy of companionship.

In further comparison to their Russian cousins,aBelians tend to be
harder workers and more polite. However in theiserindustries you are likely
to encounter blunt, even rude service. When yotadd you will — consider an-
other fact: in a survey measuring happiness lemet countries, Belarus was
third in the world for declaring themselves notyer not at all happy — 54 %
saw themselves this way (Belarus was topped onlpdiyy-poopers Bulgaria
and Moldova). In comparison, only 13% of their Bblneighbours saw them-
selves as unhappy.

Nonethelessthe Slavic gene forhaving fun oftenoverrides daily con-
cerns and you'll find Belarusians generous, genuinelipfaé and giving of
their time.

Belarusians are creative, innovative folk who knbaw to make their
roubles stretch. Cafes, bars and pool halls aenditll; people love to treat
themselves by going out, but do fsagally . Even those without extra cash to
frequent cafes gather in parks or in homes andréydruilt a good time with
few raw materials. Fancier restaurants and nighschre filled with people with
lots of disposable income to spdastishly andconspicuously

252



5.1 Match the words from the text on the left withtlgeifinitions on the right.

1. assiduous (adj) a. easily seen, noticeable
2.conspicuous (adj) b. giving or doing sth generously or excessively

3. deem (v) c. to help the development of sth; to encouraga@mote
4. dissipate (V) d. to consider; to regard

5. foster (v) e. to disappear or to cause sth to disappear

6. frugal (ad)) f. working hard and showing careful attention ttatle

7. lavish (ad)) g. using as little as possible of sth, esp. momdypad

5.2 Answer the questions:

1. What is the first thing foreigners notice in BelsPuHow do they explain this?

2. Do you agree that Belarusians are “a tad on theiymside”? What accounts
for it?

3. What other features of Belarusian character aretioresd in the article? Are
they true?

4.How do Belarusians spend their free time? Do thexeHthe Slavic gene for
having fun?”

6. Behaving abroad

6.1 You are going to read an article dhe peculiarities of national eti-
quette Before reading it do the following tasks:

1) Look at the title of the article. Do you think tlagticle will be serious or
light-hearted? Why?

2) First read the article quickly and try to rememiv@iat nationalities are men-
tioned.

3) Write down one thing about each nationality that yan remember. Share
what you have written with other students in treessl

HOW NOT TO BEHAVE BADLY ABROAD
A World Guide to Good Manners

Traveling to all corners of the world gets easied aasier. We live in a
global village, but how well do we know and understand each 8thare is a
simple test. Imagine you have arranged a meetinguat o'clock. What time
should you expect your foreign business colleaguesrive? If they're German,
they'll be bang ontime. If they're American, they'll probably be 15notes
early. If they're British, they'll be 15 minutesdaand you should allow up to an
hour for the Italians.

253



When the European Community began to increasez@) several guide-
books appeared giving advice orternational etiquette. At first many people
thought this was a joke, especially the Britishovdeemed to assume that the
widespread understanding of their language meaotr@sponding understand-
ing of English customs.

Very soon they had to change their ideas, as thalyzed that they had a
lot to learn about how to behave with their forelmysiness friends.

For example:

The British are happy to have a business lunchdisaliss business mat-
ters with a drink during the meal; the Japanesépret to work while eating.
Lunch is a time to relax and get to know one anpthed they rarely drink at
lunch time.

The Germans like to talk business before dinnes:Rhench like to eat
first and talk afterwards. They have to be well fedl watered before they dis-
cuss anything.

Taking off your jacket and rolling up your sleevssa sign of getting
down to work in Britain and Holland, but in Germaogople regard it as taking
it easy.

American executives sometimsgnal their feelings of ease and impor-
tance in their offices by putting their feet on the deskilst on the telephone. In
Japan, people would be shocked. Showing the sblgsuo feet isthe height of
bad manners It isa social insultonly exceeded biglowing your nose in public.

The Japanese have perhaps the strictdss of social and business be-
haviour. Seniority is very important, and a younger maousth never be sent to
complete a business deal with an older Japanese Th@nJapanese business
card almost needs a rule-book of its own. You naxsthange business cards
immediately on meeting because it is essemtiadstablish everyone’s status
and position. When it is handed to a person in a superior posiit must be
given and received with both hands, and you miks tiane to read it carefully,
and not just put it in your pocket! Also the bowaisery important part of greet-
ing someone. You should not expect the Japaneskake hands. Bowing the
head isa mark of respectand the first bow of the day should be lower than
when you meet thereafter. The Americans sometimneisitf difficult to accept
the more formal Japanesenanners. They prefer to be casual and more infor-
mal, as illustrated by the universal ‘Have a nieg!dAmerican waiters have a
one-word imperative ‘Enjoy!" The British, of coursare cool and reserved. The
great topic of conversation between strangers nairis the weather — unemo-
tional and impersonal. In America, the main top&tween strangers is the
search to find a geographical link. ‘Oh, really?uMve in Ohio? | had an uncle
who once worked there.’

‘When in Rome, do as the Romans do.’

Here are some final tips for travellers.

254



In France you shouldn’t sit down in a cafe untibite@ shaken hands with
everyone you know.

In Afghanistan you should spend at least five neswgaying hello.

In Pakistan you mustn’t wink. It's offensive.

In the Middle East you must never use the left hlamdyreeting, eating,
drinking, or smoking. Also, you should take care taoadmire anything in your
host’'s home. They will feel that they have to givi® you.

In Russia you must match your hosts drink for dramkthey will think
you are unfriendly.

In Thailand you should clasp your hands togethet lawer your head
and your eyes when you greet someone.

In America you should eat your hamburger with bb#nds and as
quickly as possible. You shouldn’t try to have aersation until it is eaten.

6.2 Read the article again and answer the questionsciis the questions in
pairs:
Which nationalities are the most and the least juaie
Why did the British think that everyone understoloeir customs?
. Which nationalities dmotlike to eat and do business at the same time?
. “They (the French) have to be well fed and watéré¢hat or who do you
normally have to feed and water?
An American friend of yours is going to work in dayp Give some advice
about how he/she should and shouldn’t behave.
6. Imagine you are at a party in (a) England (b) AcsrHow could you begin
a conversation with a stranger? Continue the csat®n with your partner.
. Which nationalities have rules of behavior aboutds®? What are the rules?
. Why is itnota good idea to...
... say that you are absolutely love your Egyptiaeni’s vase.
... go to Russia if you don'’t drink alcohol.
... say “Hi! See you later!” when you're introducemigomeone in Afghani-
stan.
... discuss politics with your American friend in a&Blonald’s.

Awnpe

o

o

€ 6.3Work in groups.

1. Do you agree with the saying “When in Rome, ddh@sRomans do”? Do
you have a similar saying in your language?

2. What are the “rules” about greeting people in yoountry? When do you
shake hands? When do you kiss? What about whesayogoodbye?

3. For example, in Britain it is considered impolieeask people how much
they earn. Can you think of one or two examplelsaaf manners?

4. What advice would you give somebody coming to Bwel work in your
country?
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TALKING POINTS
€2 Work in groups and discuss the following questions

1. Have you visited any country or countries that yeltiwere very different
from your own?

2. What did you find that was very strange to you?

3. Which aspects of life in your country do you thimkght seem strange or
unusual taa first-time foreign visitor ?

4. Which nationalities do you think would find yourwdry most different?
Which would find it similar?

You can consider the following areas if you wish.

- food - natural features

- clothes - public holidays

- ceremonies - daily routine

- celebrations - leisure activities

- religion - modes of transport

- attitudes to work - climate
WRITING

&5 \Write an essay about a time in your life when yauné@l your surroundings
and the customs going on around you strange oeréifit. This could be:

1. The first time you went abroad on your own.
2. A holiday that you took away from your parents.
3. Staying with someone in your own country who orgaditheir life in a way
you found strange.
SELF-CHECK

|. Express the same in English:
1. yenoBek, BHEpBbIE MOCEMIAIONIUNA ©.BOMHCTBEHHAS HAIUS;

qyKyI0 CTpaHy, 7 .CKpBITOE YBa)KEHUE,
2. UMEeTh 3aCITy)KCHHYIO peryTanuio;  8.0bITh HEBOCIIPUUMYHBBIM K KPUTHKE;
3. COOTBETCTBOBATh CTEPEOTHUITY; 9.cobmo1aTh MPUITHYNS;
4. OCTOPOKHOCTh K HE3HAKOMIIAM; 10Bepx HenpUIUUKS.
5. 4dyxue oObIuau;

II. Fill in the appropriate word according to its defion. The first letter of
each word is provided as a clue and each dot reprssone letter.

1. The state of being correct in one’s social or mbedlaviour i9........

2. Am..... Is a person who is not well suited to her or hisknor surroundings
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3. Afixed idea, image etc. that many people have phmicular type of person
orthingiscalleda..........

4. A person who was born in or is a citizen of, themsaountry as another is a

The formal standards or rules of correct and pddgbaviour in society or

among members of a profession are knowa.as.....

Af..... person is using as little as possible of something

C.....comments are deliberately unkind in a bitter uapéat way.

If you arel..... with your money you are spending it excessively.

A person who is not a citizen of the country in gthhe or she is living can

be called am.... .

10A rest or sleep taken in the early afternoon, asfigan hot countries is
known as a......

o

©oNO

lll. Choose the word from the set given below each seatso that it should be
closest in meaning to the word in bold type:
1. He talked with &lipped, upper-class accent.

a) Short b) fragmented C) pruned

2. Pauline’s top noteguavereda little.
a) Shivered b) jerked c) vibrated

3. The Australians claimed theiompatriots worked harder than the British.
a) Countrymen b) friends c) fellows

4. His house, which, however elaborate, is lestentatiousthan the preserves
of other Dallas tycoons.

a) beautiful b) pretentious C) inconspicuous
5. The Chief Constable said that sexual harasswesdeplorable.

a) outstanding b) praiseworthy c) shameful
6. He applied foasylumin 1987 after fleeing the police back home.

a) help b) advice c) refuge
7. This extremist organization hslsunnedconventional politics.

a) avoided b) ignored c) detested

IV . Find ten mistakes in the verb patterns in the repod correct them.

AN EYEWITNESS ACCOUNT OF THE FALL OF THE BERLIN WAL L
Ralf Schmidt, 17, reports from West Berlin on 9dwolver 1989

The day began like any other. I'd started to gedydor school when | turned
on the radio. The announcer said that the Walldeas. | couldn't help to wonder
if | was dreaming, it was so unbelievable. | thaughbetter hurry to school to see
what was happening. In the school playground, everngeemed to be very happy
and excited. Then the head teacher came out. Héneavanted that we join in the
celebrations and so would let us to have the witeyeoff school.
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My friends and | decided to go immediately to Clpeshkt Charlie, the main
crossing point from East to West Berlin. We wererke/elcoming the people arriv-
ing from the East. When we arrived, everything washaos. We saw young peo-
ple, old people, friends, and strangers laughird) largging each other. The first
cars from East Berlin started arriving and peop&rewclapping, cheering, and
throwing flowers. At first the border guards atteegpbcontrolling the flow of cars
but soon gave up trying because there were so raadyinstead joined in dancing.
After a while they didn't prevent people to clinhie tWall either. Soon the people at
the top were helping others to clamber up — menapdriends among them - and
we all carried on to dance. Someone lent us a hamntesuggested us to knock
chunks of concrete off the wall. | remember to wevéhe East German guards in
their watchtowers and they waved back. Only yeatetlley would have been or-
dered shoot us! What a day. | shall never forget it

V. Supply suitable future forms (will, going to, et&lternatives are possible:

THE ADVENTURES OF ORLIK

The plane had been privately hired to transportkQhe bull from one
part of the country to the other.

'‘What wel (do) with him, sir?' the co-pilot asked. 'V2gdeliver) him to a
farm in Wales,' the captain said3'ljust checkthe wooden crate,’ the co-pilot
said. A few minutes later, he reported that it ledlsafe.

‘I've just heard from Ground Control,' the pilotidga' Our flight4 (be) due
in ten minutes. Wé (take offf from Runway Number 7. ' Little did both men
know how dramatic their fligh®_(b€). They couldn't have imagined that when
they were in the air, Orlik the bulfl (break loose from his crate and smash his
way into the flight cabin! 'B_(take oven, sir!' the co-pilot cried as the captain
grabbed Orlik's nose-ring and pulled him away. Thepilot made an emer-
gency landing in a field. Both men jumped to safethile Orlik crashedbout
inside the tiny plane, smashing everything to méce

SAMPLE EXAMINATION QUESTIONS

1. Consider your working life, home life and your laie time. Tell what
you think of the ratio of normality and abnormalityyour life.

2. Your friend is a very eccentric person with extremeeird tastes. Tell
your group-mates about his/her idiosyncrasies.
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. Tell, what you mean saying “this person is not ablgoin the human
race”? Does being original and individual provoleeling of being ab-
normal on the part of the crowd?

. What do you think of Normality and Abnormality? Atieese two things
relative to each other? Do you agree that if the¥se no abnormal people
there wouldn’t be conformists concurrently?

. “The world’s best was discovered and achieved bwihue of eccentric-
ity”. Tell, what you think of it.

. They say, when in Rome, do as the Romans do. Rhatet is idiosyn-
cratic to live overseas and not to follow the regjohs and norms of be-
haviour of the country you stay in.

. People are different in the world. Accordingly,itheays of behaviour dif-
fer from country to country. Say, what you think redtional differences
which seem normal in one country and strange anduat in others.
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APPENDIX

I. GUIDE TO WRITING FILM AND BOOK REVIEWS

. Quickly read the film review.
« What's the purpose of the review? * Is the language mostly formal or in-
« Who is likely to read it? formal?

Road to Perdition

Road to Perditions the latest film by Sam Mendes, director of thee&@-winning film
American BeautyAdapted from a novel by Max Allan Collins and Ridath&iers Rayner,
Road to Perditions extremely dark and atmospheric. Like a Greegddy, it follows the
predestined fates of the main characters on tbaut to perdition (or hell). The film is set in
a wintry 1930s Chicago and tells the story of anhih called Mike Sullivan (Tom Hanks)
and his mafia boss John Rooney (Paul Newman).V&alliooks up to Rooney as a ‘father
figure'. However, when Sullivan's son witnessesaagtand killing, Rooney turns against
him, and both father and son are forced to go emrdh. Visually, the film is quite stunning.
There are some impressive special effects, but sthiaes you most are the dark images of
rain and shadow. These create a heavy atmosphdrieakness and fear. In many scenes
brown and black are the dominant colours, whicleroftnake the film look like a well-
crafted oil painting. The acting too is first-rat@th both Hanks and Newman giving com-
pletely convincing performances. However, althoutgis wonderfully directed and acted,
Road to Perditions not a gripping film. The plot is quite slow atige ending is totally pre-
dictable. But what the film really lacks is humaammth - the characters ultimately fail to
move us. To sum ugRoad to Perditions a beautifully-filmed gangster movie. It's well
worth seeing, but it doesn't quite deliver the gfifa we expect.

. Divide the review into paragraphs, then matchhe paragraphs to these headings.
. Recommen- b. Positive c. Negative d. Subject of e. Summary
dation points points the review of the plot

. Read the review again and answer the questions.
What type of film is it?
What does the writer compare the story to?
What does the writer compare some scenes to?
Which words are used to describe ...
» the visual imagery? * the atmosphere?
* the acting? * the plot and the ending?
What tense does the writer use to describe thgstor
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4. Complete the sentences with a verb from the baw the correct form.
create strike adapt suspend reveal set tell see

1.The story ----- in Washington, DC, in 20546.The plot is sometimes unconvincing. You
2.0t ----- from a book by Philip K Dick. have to ----- your disbelief.
3.The film ----- the story of a man accused ¢7.What ------ you most is Tom Cruise's im-
a future crime. pressive performance.
4. When the truth ----- he goes on the run. 8.1 highly recommend it. I'd say it's well
5.The soundtrack and special effects help -- worth ----- :
- an atmosphere of suspense.

5. Write a 250-word review of a film, play, or book Follow this advice.
» Choose a film, play, or book that you know well.
 Brainstorm your opinions about the charactersptbg the acting, and the special effects.
* Use intensifiers to reinforce your opinions.
» Summarize the story, but don't give too much away.
» Organize your review into logical paragraphs wagital linkers.
* End the review with a personal recommendation tarnyive a balanced opinion.

Il. GUIDE TO SUMMARY AND COMMENTARY WRITING

Summary writing

Summary is a brief statement of the main pointsamhething. It is the clear, concise and
orderly concentration of a text. The contents acénarily reduced to one-third or one-fourth
and contain only the essence of the original, @arth The first important step in making a
summary is reading the passage thoroughly. Thoreagting includes digging out all the
important thoughts and discovering the relationgtiiprincipal and subordinate ideas of each
paragraph and of the whole text. Summary writingunes skilful paraphrasing of its con-
densed content; it does not allow the intrusioarof new thoughts. In a summary you present
a structure of bare facts and ideas. In a commeassay, on the other hand, these facts and
ideas are padded out with your opinions, critiggdraciation, examples, etc. To write a sum-
mary you should use present tenses.

How to construct a summary

* Read your text thoroughly.

* Find out the topic sentences and main ideas.

» Mark those parts of your text which can be onditte

» Condense your sentences if necessary.

» Make a draft:

- Don't copy sentences of the text, but paraphsiasauch as possible;

- change direct speech into reported speech;

- change direct narration into indirect narratifwst person singular into third person singular);
- retain the paragraph structure of the origindéssithe summary is very short;

- do not introduce any new material by way of opmiinterpretation or appreciation.
« Criticize and revise your summary.
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Commentary Writing

Commentary is a type of argumentative writing and different from essay writing. In a

personal comment (= a remark or criticism) you gddr own views of a problem. You do
not discuss all the pros and cons of a subjectdandlop your argumentation to a conclusive
end within that piece of writing, but you simplyt at the very beginning whatuthink and

to which conclusion you have come. Therefore, youmally begin with phrases likebe-
lieve that... or In my opinion..You then argue in order to defend your opiniod gain the
support of your reader.

[ll. LEARNING TO COMMUNICATE WITH PUPILS

Organizing pupils’ learning activity

Let’s start working. » Work individually, on your own inde-

To begin with we shall do some drills. pendently, by yourselves.

Now you may do it with your books » Don't disturb your neighbour,

open. » Watch me doing this. / Do it like this.
And now a brief look at this text. » That’'s enough for now.

Let’'s move on sth different. * You'll have to stop in a minute.

For the last thing would you put down * You'll have to finish soon.

your homework? * Now, ten minutes for the test.

First I'll explain what and how we should « Your time is up. Pens down, please. Close
do it. your books.

Do you understand the way | do? » Pass the sheets to the front on each row.
Shall | explain it once again? » Hand in your papers as you leave.
Here’s an appropriate example. » Say it a bit louder.

Give out the books, please/ pass out the « Speak up.
notebooks, please / pass these to the back, I'm sorry, | can't hear you. Say it again,

please? but this time louder.

One book between two / one book to « Not so quickly, | can’t follow, I'm afraid.
every three pupils. « Once again but not so fluently, please.
You'll have to share with your friend. « Try it again from the very beginning.

Let's have a look at some of the difficult « Sorry? What did you say? / What was it? /
points. | didn’t quite catch what you said.

I'd like to point out some difficult con- ¢ | can’'t hear for the noise.

structions.

Let’s do some quick revision.
Work in pairs, in threes, in groups of
four.
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Attracting attention

» Could I have your attention, please?  Settle down all of you, please.
* Look up for a moment. » Will you stop talking, please?
* Try to concentrate now. * Attention, please!

* I'm sorry for interrupting you, but... * | hope, you follow me?

 Face the front, please.

Offering help

 Shall I turn the lights out/on? * What's the matter?

» Shall I draw the curtains? » Are you ready now? / Have you all fin-
» Shall I help you with the task? ished?

» Does anybody need any help? » Have you all completed reading the text,
« Who is finding this difficult? made up a dialogue, corrected the mis-
« Having any trouble with the exercise? takes, completed your essay?

* Is there anything you don’t understand?

Assessing pupils’ work

» Good! Right! Fine! Yes! O.K.! * I'm afraid that’s not quite right.
* Right you are! * In a way, perhaps/ sort of, yes/ it depends.
* You've got the idea. » Try it again/ have another try.
» Excellent! Very Good! Well done! Very e« Not exactly.
fine! Very nice! * You are on the right track.
« Marvellous! Magnificent! Terrific! Fan- « Take it easy.
tastic! * You speak very fluently.
* You've made a good job of that. « Your pronunciation is very good.
» That's perfectly correct. * You have made a lot of progress.
* There’s nothing wrong with your answer. « You need some more practice with these
* You didn’t make a single mistake. words.
» That's exactly the point. * You are getting better at it all the time.
* | couldn’t give a better answer myself. * You can do better than that.
» Unfortunately not. * | hope you do it better next time

Learning to work with exercises

* Let’s do /go through / this exercise. * I'll return / give your tests back and we

* Let’s go on to exercise number 5. can go through them together.

o If you get stuck, skip the question/call « Take/copy this down in your notebooks.
me, please. » Write it in the margin.

* Let's go through the sentences on thee Make sure | can read your handwriting.
board. « Do the exercise in writing / orally.
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» Take out your books, open them ate It's at the bottom of the page / in the mid-

page... and find exercise 3. dle of the page/near the top of the page.
* I's somewhere near the middle of the e The third paragraph, the second line.
book/the front/the back of the book. A few lines further down / up, please.
* Now turn to page 5, please. * Let’s take turns to read.
» Turn back to the previous page. » One after the other, please.

Communicating with a pupil at the blackboard

» Come out to the blackboard, please. » Go and fetch some chalk, please.

» Will you go to the blackboard, please?  « Everyone look at the board.

* Who hasn’t been out to the blackboard yet?s Rub out the last line, letter,...

» Take a piece of chalk. Write it up on thee Rub that off. Make use of the

board. duster/sponge.
» Keep your writing straight. * Let us read the sentence from the board.
» Step aside so that the class can see whatCopy this down from the blackboard.
you have written. * Whose turn is it to clean the board?
* I've run out of chalk. * Who is the monitor?

Teaching pronunciation, grammar and vocabulary

* Listen again and say it after me. * | don't think you have had this word be-

* Be careful with the sound “r". fore.

e Listen to the way my voice goes ° Let's read through the vocabulary first.
up/down. » Can you say the same thing using differ-

» Watch my lips very carefully. ent words?

 Notice how my tongue touches my teeth. « What's another way of saying ...

* See how my mouth moves. * How else can you say the same thing?

» You must let your voice fall at the end of « Give me a phrase that means approxi-
the sentence. mately the same.

¢ Is the word order right? * How would you translate this word in

« Does anybody remember the rule for...?  English?

« Which preposition comes after ...? « Say it in English.

« Do we need the relative pronoun here? ¢ What do you call this thing in English?

« Try not to mix these two words up. » What is the Russian equivalent of the

« They are spelt the same, but pronounced word ...
differently. » Don'’t translate word for word.

« Perhaps you had better say .../it might be* Use your own words to describe what
better to say... happened.

« What's the adjective that comes from * Can you give me the main idea in a nut-
“talk”? shell?

» Could you find more opposites to this
word?
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Right or wrong

* |Is that right? * You missed/ forgot the preposition.

* Think about it carefully. * You used the wrong tense.

* It's a trick question.  Did anyone notice the mistake?

» There’s a catch in it. * Anything wrong in this sentence?

» Don't fall into the trap. » That'’s right, but is there another way?

* You made a (small) mistake / little slip. Try to put it in another way.

* You misunderstood the instructions. » Could you phrase it slightly differently?
Using media

* Is it too loud? » Should I reproduce it once again?

» Can you follow? » Should | show it once more?

e Should | slow it down?
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Yuebuoe uszoanue

IMPAKTUKA
YCTHOM U IMCbMEHHOM PEUYA
AHTJIMACKOI'O SI3BIKA

YIIEBHO-METOI[I/IIIECKI/II?'I KOMITJIEKC
JUTSI CTYZICHTOB 4 Kypca CIeluaibHOCTEH
1-02 03 06-01, 1-02 03 06-03, 1-02 03 07-01

B nByx yvacrtax

Yacrts 1

CocraButenu.
KA3AKOBA Osmbra [TasnosHa,
KOBHIMK Oumnbra CepreesHa,
XPAMIIOBA Enena HukonaeBHa
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