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Due to the recent increase of academic mobiltity at higher institution level in Russian Federation there ap-
pear more and more multicultural academic groups. English as a Foreign Language (EFL) teacher faces new chal-
lenges, connected not only with different language levels but with behavioral patterns, rooted in different cultural
background. This paper will present design and implementation of an educational programme that aims at de-
veloping both students’ language skills in English as a foreign language and social skills of interaction in multicul-
tural environment. These ideas help to create classrooms that are more equitable and provide effective engaging
of students from diverse backgrounds in the academic process by taking into account their cultures, values and
language skills.

Introduction. During the years of its existence the term multiculturalism has experienced different inter-
pretations among politicians, researchers and educators: from being wildly accepted practically worldwide, then
the complete rejection in some countries, and finally, we face nowadays rather modest interpretation of this
term as a certain balance between an integrated identity as a representative of a particular country and mainte-
nance of linguistic and cultural diversity.

English as a Foreign Language (EFL) learners in multicultural framework tend to interact in the environ-
ment of mutual understanding and acceptance of different points of view and other cultures and values. Stu-
dents need certain communicative life skills that are promoted with multicultural education.

Actually, multicultural education should be based on educational equality, mutual acceptance, respect
and social justice, prejudice rejection, which will enable the learners to resolve the personal conflicts effectively
in today’s world. The question: “What knowledge and skills students acquire in their EFL classroom framework
when it is about interactions with those who come from different multicultural environment?” turns into “How
successful they will be in the global marketplace?”.

The tendency to multicultural education changes the main objective of EFL education, which is to prepare
citizens to interact in diverse cultural and linguistic contexts. Gogolin (2002) states that the goal of language
learning is to develop intercultural competence and promote language diversity.

According to the National Association for Multicultural Education, multicultural education promotes de-
velopment of positive self-image for students; provides students with equitable educational opportunities; offers
multiple perspectives and ways of thinking; combats stereotypes and prejudicial behavior; teaches students to
analyze the community in the interest of social equality and justice.

The development of these skills enables students to respond to their role as active citizens in a modern
multicultural context. In order to do it, acquisition of linguistic communicative competence alone is not enough.
As far as we remember, the term “communicative competence” has been in use for more than forty years. Start-
ing with Hymes (1967, 1973), who added to linguistic competence a sociolinguistic one; later, the term in Canale
and Swain’s research (1980) acquired strategic competence as well, and finally Celce-Murcia (1995) added ac-
tional and discourse competence.

Moreover, nowadays we face the shift in understanding the image of a Native Speaker as an ideal model
of language mastery. It will be more correct to replace the pattern of a Native Speaker with an Intercultural
speaker. The learner will never manage to attain the level of a Native Speaker, when the latter encompasses
both the high level of linguistic and cultural competence. The learner of EFL will always stay as an imperfect Na-
tive Speaker, because even if he can acquire perfect linguistic and cultural skills, he will never be able to get rid
of his own cultural background in order to become a true Native Speaker. That’s why an Intercultural Speaker
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can be less skilled than a Native Speaker, regarding his mastery of language, but he can interpret correctly other
people’s behavior, be tolerant, show respect and interest towards other people in multicultural context, while a
Native Speaker is driven by ethnocentrism, taking as “normal” what he knows, and feeling at a loss when he fac-
es a new situation. Students need to function in a situation where at least two languages and two cultures inter-
play (Kramsch 1993: 233-259), and they must become intercultural speakers, equipped with certain complex
and interrelated skills (Yassine, 2006), such as: a) comparing and contrasting cultures, b) dealing with or tolerat-
ing ambiguity, c) accepting difference, d) defending one’s own point of view while acknowledging the legitimacy
of others and e) willingness to engage with the foreign culture.

These skills can be organized into three groups: cognitive (awareness of cultural diversity and different
cultural background), emotional (positive acceptance of a different point of view), behavioral (effective relation-
ships with the representatives of other cultures).

To evaluate the effectiveness of implementation of a multicultural educational programme we can resort
to the criteria of a result, where we outline the level of development of multicultural communicational skills.
Here we differentiate among the highest level, when the students accept the issue of positive multicultural in-
teraction, when they are ready and well-prepared to such an interaction, being able to understand, interpret,
respect, be patient to the representative of a different culture. Then there go the intermediate and the lowest
levels of multicultural skills, where less personal qualities are necessary for interaction in multicultural context.

Below we would like to present theoretical and practical provision for multicultural educational pro-
gramme within EFL classroom.

Framework of EFL classroom within multicultural context. The question is: what should really happen in
the EFL classroom, when learners of diverse cultural background interact on a daily basis? Undoubtedly, there is
a common goal for all learners — that is to develop communicative competence in EFL. But one more question
is: who are these students? How well are we, as educators, aware of their linguistic and cultural background?

Addressing diversity is a complex concept, and there is not one single set of right answers. Only by under-
standing each other we can agree on how to resolve our different points of view. The outcome depends on a
dialogue — a discussion with the goal of understanding each other's perspectives.

So, let’s get down to the crux of the issue: How does one go about teaching in a classroom where there
are, let’s say, 6 Russian students, 5 Turkmenian students, one Estonian student, one Uzbek student, one Ukrani-
an student? Besides this linguistic diversity, what should be done with the cultural diversity that we encounter in
such a multicultural framework? How is it possible to take into account all this diversity of learners’ back-
grounds?

Can English language become the assistant in bridging the language or cultural gap that exists within each
student?

In EFL classrooms there should always be time for mother tongue, that provides the opportunity to study
and work out the similarities and differences. In this case, the Russian language would be the language selected
for comparative analysis for Russian students, whereas the Turkmen language would be chosen by Turkmenian
students.

Multicultural encounters within EFL classroom may be provided through a specific activity. These tasks
could be thematically related to a certain topic, e.g. relationships, free time and so on.

The simplest example is when the teacher designs the work with idioms, when students try to find equiva-
lents in their mother tongues. For example, students find similar sayings for English “A friend in need is a friend
indeed”, where in Russian it is «pyr no3HaeTtca B 6bege», in the Turkmen language it will sound as “Dostufi Ggin
zaher yut” (Be ready to drink poison for your friend). In the Turkmen language there are some more proverbs with
a different implication as well: “Hasaply dost ayrylmaz” (Friendship is one thing, but business is another one); “Taze
dost tapdym diyip, konesini unutma” (Old friends and new clothes are best); “Syryfiy dostufia berme, onufiam dosty
bardyr” (I said the word to a friend and the enemy got to know my secret).

If we take into account all types of learning styles, i.e. visual, kinesthetic, auditory, analytic learners and so
on, (Weaver & Cohen, 1997), then within the language framework the students can compare: vocabulary loans
in their languages (e.g. jeans, jam, brand, fitness etc.), jokes, idioms /sayings/proverbs/similes. Analyzing a piece
of music, students can present songs from their countries or find common points of reference among languages
(New Year’s or Christmas songs), present traditional musical instruments from their country. Reading an abstract
from drama narration, students can write and perform plays based on cultural elements derived from their
country, read poems, written by the authors from their country, watch the films based on a particular book nar-
ration but made in their country. When studying the history of English speaking countries, students prepare
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the presentations about the greatest sights of their country, traditional myths or legends, national symbols and
traditional symbols, customs, celebrations, habits and traditional cuisine of their country. Dealing with the topic
“Art”, students present some information about outstanding artists of their country, about masterpieces in
painting and sculpture.

Designing the lesson plans in such a way, the teacher creates as many opportunities as possible for the
students to understand and experience other cultures by means of the textbooks, videos, films, press articles. So
we see a shift from teaching of the language itself to the teaching of cultural aspects of the native countries of
our students, but not only that of English-speaking countries. Dealing with issues like traditions and customs,
history, geography or politics within the EFL classroom we develop intercultural communicative competence,
promoting attitudes of openness and tolerance towards the representatives of other cultures, the ability to han-
dle intercultural contact situations with reflection on cultural similarities and differences.

To understand the points mentioned above one needs to have cultural sensitivity. The last one can be
added into the structure of intercultural communicative competence. Intercultural sensitivity can be defined as
an integrative character trait, combining curiosity, openness, and empathy. It is based on understanding the di-
versity among the representatives of different cultures and readiness to consider these differences in multicul-
tural encounters, showing flexibility in the choice of communicative strategies and ways of verbal and non-verbal
communication.

In every of the point of multicultural encounters the crucial issue is about culture. Louise Damen defined
culture as the “learned and shared human patterns or models for living; day-to-day living patterns that pervade
all aspects of human social interaction. Undoubtedly, culture is mankind’s primary adaptive mechanism.” Repre-
sentatives from different nationalities, ethnicities, and races bring cultural patterns to their interactions, and it’s
up to teachers to recognize, celebrate and share different cultural patterns. Culture affects learning, both inside
and outside the classroom.

Inside the classroom culture influences academic performance, when students are taught to process and
understand the ideas and information in different ways based on their cultural upbringings, and teachers may
need to adapt the lesson plans for multicultural classrooms.

Classroom engagement itself can be highly influenced with students’ cultural roots. Students from im-
poverished backgrounds may struggle to focus and participate, and English-language learners may be less likely
to speak up in class.

Different cultural background is important in student-teacher relationship. How students treat authority
figures, and what they expect from them, differs across cultures. While American children tend to be more in-
formal, other cultures may have very formal structures for student-teacher relationships.

Students’ cultural background influence the way students solve the problems inside the EFL classroom.
Given the same set of information about a problem, students from different cultural origin are likely to suggest a
wide array of solutions. A teacher should validate a range of approaches and help students understand there are
multiple ways to solve a problem.

Personal culture within EFL classroom may influence the way students handle the conflicts. Cultural re-
sponses to conflict vary significantly, and it’s vital for teachers to be aware of these differences so they can man-
age them effectively. Some students are taught to avoid conflict at all costs, while other cultures see conflict as a
positive and constructive exercise.

Outside the classroom socioeconomic status can affect academic performance in some ways. For exam-
ple, some students may not be able to afford proper academic supplies, causing them to struggle with home-
work assignments because they don’t have the right tools.

There is a challenge in EFL learning outside the classroom, when a student is the only English speaker in
their family and help from their parents or siblings on academic assignments may not be possible.

Family structure determines how students see themselves and interact with their peers.

Religion can make it difficult for a student to balance different priorities, when, for example, students
may stay away from classes due to particular religious rituals.

Ethnicity can affect patterns of classroom behavior.

Even proper nutrition may affect the interaction within multicultural environment. Malnourished students
may fall behind when they struggle to remain focused and retain information.
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To draw a conclusion, it may be said that multicultural encounters within EFL classroom should be de-
signed to help students to not only value multicultural diversity but also to overcome prejudice and discrimina-
tion and become true Intercultural Speakers, well-equipped with multicultural communicative skills.

Conclusion. As it can be seen from the points mentioned above multicultural education is most successful
when implemented as a systematic approach with the reconstruction of not only the curriculum, but also organ-
izational patterns.

Firstly, multicultural education requires a staff that is not only diverse, but also culturally compe-
tent. Educators must be aware, responsive and embracing of the diverse beliefs, perspectives and experiences.

Secondly, textbooks and other resources about multiculturalism can come in handy when designing les-
son plans and educational materials for multicultural framework. One of the most important reasons for truly
learning about the cognitive backgrounds of cultural groups is so that the interpersonal attitudes and behaviors
of diverse students can be effectively interpreted in terms of the culture that they’re entrenched in. It means
that students shouldn’t be forced to modify their way of thought and behavior, but the teacher should adapt
cultural difficulties to the level of students’ understanding.

Finally, the teacher while designing the lesson plans for multicultural groups should take into account dif-
ferent inside and outside classroom factors affected by a certain culture, such as family structure, religion, eth-
nicity and so on which may help or create obstacles on the way to multiculturalism.
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