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The article outlines what speech acts are and diessrthe importance of acts of thanking for effecti
teaching of foreign languages for these acts haveot with psychological states and attitudes ohtearners
and teachers.

Speech acts have recently been increasingly attgaattention of methodologists and teachers cdifpr
languages. The first who drew attention to the mfamgtions performed by utterances as a part efjigrsonal
communication was the British philosopher J. L. #ufl, p. 13]. In particular, he claimed that martterances
do not communicate information but are equivalent actions. For example, when someone says ‘I
apologize...”, “I promise...” the utterance immediatadgnveys a new psychological or social reality. An
apology takes place when someone apologizes antefiote [1, p. 34]. The same happens when peopke gi
thanks. The setting, in which the act is used, idiately gets a different colouring.

Now wonder, Austin claims that in such cases, tp isato perform. J. L. Austin thus called these
utterances performatives, seeing them as veryrdiftdfrom statements, that convey information. Ehaests are
often called constatives.

The acts of performance, or performatives are \@rally not true or false, they are varied from
different performatives and considered to be b&miccommunication. Educational process however $eeg
mainly on constatives for they convey informatidMany scientists even regard communication as aggsgof
exchanging information. Nowadays it is proved tbammunication is a much broader idea and now # is
process of sharing not only information but feedirsgmd emotions [2, ¢. 36]. From the perspectivéhigfvision,
speech acts of apology, thanking, promise acqu@geeat importance. But on practice of languagehieacthey
keep being secondary in importance. Teachers nbrimabe no time for focusing on them.

Our research aims at finding out educational, caltand psychological perspectives of speech dcts o
thanking in English in a foreign language classroom

Let us outline in detail what kind of linguistic it;ithe thanking acts are. Their name suggeststhigt
should not be considered as units of languagetsiteicthey are units of speaking. Normally speesth aan be
either explicit or implicit. An explicit act of proise, for example, is the one in which a speakeradly says “I
promise...”, e. g. “I promise that | will act uponwmoadvice”. The utterance contains an expressisually a
verb, which makes the intended act explicit by magii.

But we do not have to say “l promise...” in ordemtake a genuine promise. We can merely say “I will
act upon your advice”. When the speech act is aatad by a specific verb in the utterance, we parftre
speech act implicitly, which is true of actually gpeech acts, but not about the act of thankiregh®l acts of
gratitude in them, which differentiate them frorh@t speech acts.

We have to admit that explicitness is not a deeidaature about speech acts. What really matters in
performing a speech act is not whether it is eXplimamed, but whether the act meets certain couéd or
background conditions, called felicity or appropegigess condition. For example, imagine a situatiowhich
you promise somebody to act upon his or her ad¥oethat, their recommendations must be preseotgdu
in a convincing form. You must sincerely intenchtt upon the advice of the other speaker.

It is obvious that these conditions seem perfegtljinary. However, articulating them makes explicit
what we usually take for granted and what we p#gntibn to only when things go wrong. They are alseful
in helping us to characterize the difference amgpeech acts. Thankings are distinct from threatseXample,

a thanking act is one usually welcomed by the axddre whereas a threatening act is the one, whieh t
addressee would normally prefer not to happen. iBhalhey fulfil distinct felicity conditions. Wedve to admit,
though that felicity conditions for thankings in Bnglish classroom have yet to be investigatedtandght out
for thorough consideration. But even now it is cldeat they are highly instrumental for both edigzl and
personality development purposes. Specialistsniguistics as well as in pedagogy claim that spesxth of
thanking bring about mutual respect, warmth, frievas and therefore has a "upbringing effect” opilg [4, c.
98]. What is more they insist that if we fail torfoem the acts, we destroy friendly communication anay ruin
good relationship.

The speech act of thanking is one of the many petple perform when communicating. The most
widely accepted classification if acts says thant#ing belongs to the group of the expressivep[23]. The
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acts of expressives generally denote a speakeychplgical state or attitude, they include actsapblogy,
compliments, greetings, thanking etc.

We find it important to know that thanking has  with psychological states and attitudes for these
the two factors which can strongly affect the resfl teaching and what's more the process of petson
development of both pupils and teachers. They bange the setting in an English classroom. Thathig they
are a very worthy object for special investigatibwve mean to raise the educational standards iEmglish
classroom.
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