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The article focuses on reading skills developm&he process of reading is analyzed. The difficslltie
learners may face and possible solutions are deedri

Reading is the process of looking at a series dfemrsymbols and getting meaning from them [1].eWh
we read, we use our eyes to receive written synetkers, punctuation marks and spaces) and wewskrain
to convert them into words, sentences and paragrinaih communicate something to us.

Reading is a receptive skill — through it we reedinformation. But the complex process of readilsg a
requires the skill of speaking, so that we can pumce the words that we read. In this sense, rgaddialso a
productive skill in that we are both receiving infation and transmitting it (even if only to oursss).

Reading is specific to the human species, like dpdaut reading does not follow, or at least noéctiy,
from innate capabilities which are activated simpyyspending time with written material. With rameceptions,
children learn to speak by being exposed to a Igiguenvironment and being encouraged into lintglis
exchanges. They learn to talk according to a deweémtal scheme, which is both genetically prograchiared
geared to the properties of each particular mothegue. Reading, as opposed to speaking, has teabet
‘formally’. It has to be ‘taught’ and assimilategither in childhood or later. Without pedagogy dhéin remain
illiterate. It is a tragedy that there are some Wilion, roughly 20% of the global adult populatiailliterate
people in the world [1].

Sometimes, children and adults encounter readiffigudties. These difficulties are not limited tge or
to the fact whether a person is a native Englistaker, or a student learning English as a secorfdreign
language. Reading difficulties may appear in maifferént forms and range from an inadequate voeaiul
building to medical conditions, such as dyslexid Attention Deficit Hyperactivity Disorder (ADHD).earning
how to assess a reader's ability, and to idengfding difficulties, requires attention to detaidasometimes
tests to gauge a reader’s comprehension levelskilisl

Reading difficulties are not always easy to idgntilany people do not know what to look for because
everyone learns at different speeds, making itadiff to determine if there is a problem at alltexfall, if you
would rather be outside enjoying the beautiful Wweatyou are not going to be reading as quicklthoroughly
as someone stuck inside a classroom or workpladegda snowstorm.

One of the most common signs of reading difficgliea difficulty in manipulating sounds and words.

However, the inability of someone to remember ommeze basic letters of the alphabet, their sounds,
and one-syllable words, despite repeated pragctieg, indicate some sort of a reading difficulty thaty not be
caused by the mere fact that the language is diffefFor example, a person who is only able to reber a
handful of letters of the alphabet after repeateattce and study might have issues with visioterdion
difficulties, or cognitive processing.

Some of the most common issues that are involvéd twose experiencing reading difficulties are thue
medical factors. One of the most common is dysleRigslexia, broadly defined, is an inability or fiitilty in
learning to read and write by otherwise intelligehiidren and adults who are engaged in, or hade ddequate
education [2]. There is no known direct cause aisea of dyslexia, but it is generally understoad tine of the
most recognizable symptoms of dyslexia seems tohmvthe reversal of letters or numbers. In additio
dyslexia also causes the inability of the individigabreak words into individual sounds, or thehitity of the
individual to remember what words sound like.

Unfortunately, many teachers and parents belieatahy student who is a slow reader, or one wha doe
not seem to advance as quickly as his or her pesedyslexic, which is certainly not true. As winy reading
difficulty, experimenting with different reading ttds may help to improve both speed and fluency.

The good thing is that although dyslexia is a difej issue, it can be treated and alleviated onbasdt
been diagnosed. While the primary symptom is delaylifficulty in the ability to read, there are fact a
number of ways to recognize dyslexia in pre-sclobdtren, school-aged children, and adults.

Dyslexia is characterized by problems decoding armtessing language, so symptoms will appear in
areas other than just reading. One or two sympisemet necessarily indicative of dyslexia, butaiuy child has
many of these symptoms, it would be useful to.

Delayed speech is the first most common symptondyslexia (though this can have many other causes).
Children with dyslexia are usually have difficutipronouncing words, especially those with letteitching —

i.e. “mawn lower” instead of “lawn mower”. Anothevident symptom is difficulty in breaking down werghto
sounds as well as the reverse, the ability to blsmdnds to make words when speaking. Rhyming words
together is also almost impossible task for dyskexi
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Dyslexics also have difficulty with phonologicalogessing (the manipulation of sounds) and rapidalds
verbal responding, they may exhibit some diffi@dtin basic learning. One of them is slowness ftl libeir
vocabulary. Usually dyslexic pre-school childredyosay a small number of words. Slow recall of stsyretters,
colors, and numbers is another obstacle such pugilslly have. Dyslexic children may also be slowdme objects
they have already dealt with. Even recognizing thin names is sometimes difficult for them. Watierrors are not
necessarily indicative of dyslexia in pre-school&iany kindergarteners and first-graders reversé tatters and
numbers as they are just learning to write. Howethis can be a sign of dyslexia in older childag if the reversal
of letters and numbers in writing persists, thigdcshould be tested for dyslexia.

Dyslexia includes problems with spatial organizatibat is why dyslexic children may also struggléhw
their motor skills. Common signs of problems witlotor skills, first of all, include trouble with wing or
copying. Their handwriting may also be illegibleeguent confusion of left and right, over and unideanother
sign any instructor should pay attention to in ortdeindicate dyslexia.

If a child is dyslexic it does not mean he hasite@ gip on learning a foreign language. There arayma
ways how teachers can help. And one of the mosbiitapt rules any teacher should remember is whagodsl
for the dyslexic is good for all. Series of praatiteaching tips focusing on different languagélsKlistening,
speaking, reading and writing) may be used.

The problem of dyslexia is closely connected withtehing. A dyslexic child may struggle to process
incoming auditory information efficiently in his/hérst language. A teacher should explain impartamgs in
the child’s first language. The use of a small tapeorder to record new vocabulary, stories, honmkwo
instruction is highly effective so the child castéin to it as many times as necessary. Using gisua pictures
along with the listening task will aid the childmderstanding. The following exercises might befulséthey
have difficulties differentiating between certaouads, for example e-i, a-e...etc.

The first exercise is sorting. An instructor wited a range of cards showing pictures of objedts the
problem sounds, and two boxes. First, the teacheres the object, the student picks the correct &edond,
the student repeats the word, and places in thé bigx that is labeled for the sound.

The other one is odd one out. This can be playdd thie same cards. First, the teacher shows four
pictures. For exampldat, pen, cat, mapNext, the pictures are named and the student hpsimd out the odd
one out.

Speaking is another important component any teasiheuld focus on in order to overcome difficulties.
In foreign/second language acquisition understandi@ading and writing usually precedes speakingretfore
instructors have to be very patient with their stats. A dyslexic child should be never forced teadp a teacher
should always wait until they volunteer. A good waymake such children take part in a lesson &stothem to
speak when the question is easy and a teachetrayr&now the answer. Encouraging them with lotpaditive
feedback is also very important.

Lots of difficulties can be managed through writildyslexic children may have the most difficultiegh
learning to spell English words. Pointing out thffedence between the letter-sound correspondehdked first
language, and English can often be a very helpdinl. $-or example, in Hungarian each letter hasatsesponding
sound, whereas in English there are 26 lettersrimdeto 44 sounds [2]. A teacher should build mudtired,
systematic, spelling program focusing on one rtila ime. Repeating and reinforce stimulating tee af all the
pathways (eyes, ears, hands, and lips) to the &irainitaneously. For example, have them vocaligentbrds as they
write them. Younger children enjoy building wordsing plastic, wooden, or rubber letters. An ingtushould
always remember to teach the irregular words orhalevword basis. These words are frequently usedtliaa
dyslexic child needs a great deal of exposureamtiTeaching the words in context is also veryulséfhen writing
to communicate, dyslexic children should be taudiifférent planning techniques, such as mind mappingould be
also effective to break up the process into smrhageable steps.

Reading is a complex process, which is closely eoted with other language skills of listening, dpeg
and writing. That is why it causes so many diffid especially in children. Sometimes the whaleagion can
be even worse if these problems are caused by alazbaditions, such as dyslexia, which is charazger by
issues with vision, attention or cognitive procegsiHowever, if a child is dyslexic it does not md& has to
give up on learning English. There are many ways teachers can help. Experimenting with differergding
methods may help to manage with most of these dlestdt is always extremely important to set diséa goal
to the dyslexic and commend their effort and imgrent no matter how small it is.
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