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police and state security. It helps to fight agieihe phenomenon of corruption at various level stages of its
manifestation. However, it is possible to improwel éncrease the efficiency of these units.

Their existence as specialists in a particularasdight against corruption) should include tramiof a
corps of a special legal profile. It is expectedetugage effectively in the service of the prosetsitoffice
employees who have expertise in various areas thihhighest level of corruption. For example, irl2Qhe
highest number of corruption crimes was markedhia fields of public admisiration (219), health (218)
industry (171), education (145), construction (18%) p. 9]. However citizens entering the servidetlze
prosecutor's office not always have additionalntrej on the specified profile. Therefore, it's apmiate to
improve the anti-corruption mechanisms to introdwasing courses for prosecutors of specializetsua combat
corruption in public administration, public healthdustry, education and construction. This willph® examine
the problem from inside and fight against it nolyass a legal phenomenon, but also as a phenomena@mious
spheres of public life. The functioning of thesaurses is possible on the basis of the educatiorsdittition
"Institute of retraining and advanced traininguafges, prosecutors, courts and justice institutRHig".

In continuation of the issue of improving the mauben of counteraction to corruption we would like t
note that the struggle against corruption is cotetliprimarily by means of criminal law measure8#larus.
At the same time, international experience and seas practice (USA, ltaly, Netherlands) are basedio
combination of civil and criminal legal action toitiasstand corruption [4]. Despite the fact that Betahas
ratified the Council of Europe Convention on cilidbility for corruption, civil liability for corrytion is
underdeveloped, because, as mentioned above, ghe dgainst this phenomenon is conducted mostly by
criminal law means. However, the nature of thesasuees is limited, because, firstly, they aim atighing the
offender. At the same time insufficient attentisnpaid to transactions made as a result of anfamirouption
and to the victims of corruption. There are alsaaie barriers which consolidate anti-corruptionasgres
within the framework of this branch of law. Theselude the lack of research in the field of corimptin the
light of the civil law; the absence of establishpgectice of the courts of civil action; prejudid¢et corruption is
mainly a problem of criminal law [5]. However, t@uld be assumed that a more effective and compsale
response to corruption is to complement the meshanif fighting corruption by civil law means.

Many states are trying to fight against corruptmn means of moral influence on potential offenders
apart from the legal mechanisms for combating giion. For example, the Code of Ethics of civilvserts
defines ethical standards of public service inulse Similar rules relating to the moral side ofroption can be
found in the legislation of the Netherlands, the,8{ngapore. The rules of anti-corruption legislatof the
Republic of Belarus also contain provisions desigte influence the moral side of the offender, sash
limitations of pensions, the duty of civil society combat manifestations of corruption. Thus, wa aasume
that one of the elements of anti-corruption mectrasiis means of moral influence.

Despite the sufficiently effective mechanism to tatncorruption existing now in the Republic of
Belarus, it is necessary to take into account #w that any mechanism needs to be updated. Therifis
necessary to look for new ways to improve the eotiuption legislation, as well as ways and methafdthe
authorities involved in the fight against corruptio
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THE ROLE OF PRESCHOOL INSTITUTIONS AND FAMILY
IN THE FORMATION OF CHILDREN COGNITIVE ACTIVITY

NASTASSIA RACK, SVIATLANA VAYAVODZINA
Polotsk State University, Belarus

In this article we consider the problem of formatiaf cognitive activity of children of preschooladhe
problem of cognitive activity has long attracteck thattention of philosophers, psychologists, edusafmm
Socrates to the present day. At present, the goatlocation is to educate not only a creative, cahensively
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developed person, but also a flexibly adjustedvier-ehanging reality one, ready to learn entirelgwnfields
and areas of activity. In this regard, the problehstudying and development of cognitive activitifes a
special place, because cognitive activity is thetkethe successful activity of children.

The term "cognitive activity" is associated withetheview of activities in which children, openinget
world as active subjects, try to show their indefssrce, individuality and try to direct energy, wilction on
achieving a positive outcome. Shamova T. I. givesfollowing definition of cognitive activity: thquality of
pupil’s activity, which is manifested in his attitel to the content and learning process, in pucduéffective
knowledge and ways of activity at the optimal tirmeraising moral and volitional efforts to achiesg@ucational
goals[1, p. 18]. Most cognitive activity is manifed in the process of perception and thinking. ahalysis of
the literature showed that most authors allocagefaHowing components of the structure of cogmtactivity:
emotional, volitional, motivational, content - pesltiral component and a social orientation.

The authors who studied the problem, allocated conication, need for new experiences, general level
of development activity as factors influencing fleemation of cognitive activity of a child. Alsocientists
claim that one of the significant factors in thevelepment of cognitive activity is the selectionragans that
allow the child to absorb the cultural and histakiexperience effectively [2, p. 86].

The majority of researchers working on issues ofnftion of cognitive activity specify features tiet
child's communication with others, as the maindacf formation of informative activity (D. B. Godikova, T.

M. Zemlyanukhina, M. I. Lisina and others) [3, @8].Cognitive activity is not innate. It is formedihg a

person’s life. If the potential becomes a reatigpends on the child’s family. The specifics of eleping

cognitive activity in the family are that family pnging is primarily based on feelings. It is innf@nt that the
whole range of feelings that arise in the familgs tbeneficial effects on the development and educaf the

child: it makes him feel happy, secure; it gives faeling of protection from external troubles, gatents as
authoritative advisers, helpers, protectors, ofdends.

But in addition to the family a preschool institnialso plays an active role in the life of a childhen a
child comes to kindergarten he begins to have idbasit a new world of social relations, where thamee other
rules than in the inner circle of his family. Priesal institutions give systematic training, andaaegiver knows
better how to develop a child’s mental processesduding the development of his learning activity.

One of the indicators of children’s cognitive aitiivis questions. Questions are first manifestation
children's cognitive activity related to the eaghjldhood and they primarily show children’s ematbresponse
to novelty, brilliance, the uniqueness, the beamttysurrounding objects. The nature of questionsngba
gradually in the process of accumulation of infotiom A child begins to direct his questions to the
establishment of relations of dependency betwegectdhand to phenomena of surrounding reality;ries to
systematize existing ideas about the world. Thagthality as well as the quantity of questions gean

Older preschoolers do not ask a single questionpeo@d with infants and toddlers but chains of
questions, which is an evidence of stable cogniiveelopment, which is not temporary and situationa

The problem of child's activity, especially in therly stages of ontogenesis, attracts the attenfiomny
scientists. Main tendencies of development of chilts asking questions are revealed in existindietuand the
guantitative and qualitative dynamics of childreqglgestions (in terms of their orientation, depth anher
characteristics) is tracked.

Most of works are dedicated to preschool childhdbte range of researches devoted to the analysis of
children's asking questions, can be subdividedtintbgroups. Surveys of the first group are basethe study
of spontaneous questions asked by children. Thensegroup can be attributed only to some separat&sw
which investigate the peculiarity of questions akke a situation of necessity, in other words, Ymied"
questions.

As L. S. Vygotsky wrote about the ratio betweenegheand intellectual development in ontogeneses, th
primary function of speech is communication withet people; in the childdevelopment process it bea
means of thinking. According to this statement ¢joes can be considered from two points of view:

1. A question, as a form of speech activity, isednat communication with other people, where social
and individual human needs are realized,;

2. A question as a form of mental activity occutsew there is a lack of information and it is aina¢dhe
acquisition of new knowledge. A question as a fafrmental activity involves, on the one hand, thespnce of
certain knowledge about the surrounding reality, tbe other, the lack of knowledge. The questioelfits
indicates a "known" and "unknown" in the mind o&egon [4, p. 18].

The questions asked by children are one of theatdis of their cognitive activity. Depending onaho
often a child asks questions, depending on theitesd and character, you can draw conclusions abéaxtel of
cognitive activity of the child.

Using "Curious" method (modification of the methads given by M. B. Shumova) we identified the
level of cognitive activity among the surveyed dhéin, as well as we identified the level of abibiychildren to
ask questions.
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In our study we showed children 2 pictures. Onethafm is simple to understand the content (for
example, children are feeding birds), and the oftieture is with unfamiliar objects, of a fantasticaracter. A
child is asked to play "curious". A child may ashkoat everything what is drawn in the pictures. &ie
questions asked by a child were recorded.

Data processing is done on the following criteria:

A) Breadth of coverage of subjects, drawn in theypes;

B) Number of questions;

B) Types of questions: inquiring, cognitive, seamgh orienting or vitally practical.

The results were evaluated as following:

1) A low level of cognitive activity — a child askery few questions, mostly inquiring questions;

2) An intermediate level — a child asks enough tioms, preferring a picture with familiar objectspst
often they are orienting questions, informative amdgloratory in nature, rarely they are vitally gteal
questions;

3) A high level — a child asks a lot of questionmat the items in both pictures, mostly cognitive,
searching, orienting questions, and vitally praattic

After analyzing the data obtained during individirderviews with each child, it was concluded th#t
of those who participated in the study, had anageievel of cognitive activity. All the childreslked enough
guestions, these topics were diverse, but simpjaitiwe questions dominated and searching questi@ne not
presented at all (Figure 1).
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Fig. Analysis of children’s questions

All the children paid attention to the both pictairevith clear contents and with an unfamiliar fatitzal
objects, but questions were associated with itelaxsed only in the foreground of the pictures. Alisdés worth
noting that the children had difficulties in wordinf the questions, they thought long and hardreefsking a
question, some questions asked were based onsheato the previous question.

We can assume that the insufficient level of cagaifactivity is associated with the peculiarities o
communication in the preschool institution and fignmPerhaps the curiosity of children is not enemed;adults
do not pay sufficient attention to children's qieesd. To increase the level of cognitive activity ¢hildren
special work should be done for the developmesieafching questions (analysis of the causes aadtgfiwvhat
depends on what), to form the aspiration and désiesk and learn.

Cognitive activity arises from the need of new ieg®ions, which is inherent in every person frorthbir
At preschool age on the basis of this need, inptloeess of development of orienting-investigatoetivity, a
child develops a desire to learn and discover neswikedge.

Cognitive activity, formed in the period of earlgilchhood is an important driving force in the caiye
development of a child. At each age level cognitietivity has its own form of behavioral manifegias and
requires special conditions for its formation.Wewld not ignore the manifestation of children'suisitiveness;
children's questions and we should contribute ead thildren to the manifestation of cognitive atti
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CORRUPTION OFFENSES ACCORDING TO THE LEGISLATION OF THE CIS COUNTRIES

TATSIANA REMNIOVA, IRINA VEGERA
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In this article the comparative analysis of corngpt offenses according to the legislation of thes Cl
countries is carried out. Special attention is p&idthe laws "About Fight Against Corruption" oktiRussian
Federation, Republic of Belarus, Ukraine and theptitdic of Kazakhstan. The conclusion proves thas it
necessary to continue work on differentiation ap@nsibility for commission of corruption offenses.

The legislation of the CIS countries on resporisjbibr corruption offenses includes laws on figlgfainst
corruption, standards of the Criminal code (furthddK), the Code of Administrative Offences (funthe the
Administrative Code) and other regulations, essaliig responsibility for commission of such offensgehe anti-
corruption legislation of each State Party of th8 Bas its own features. Differences are showherpresence or
absence of the list of corruption offenses, theintents, classification, differentiation of respbiigy for their
commission. The comparative analysis and detectfdieatures of the legislation on corruption offesiof the
Russian Federation, Republic of Belarus, Ukrairetae Republic of Kazakhstan is of interest.

In Russia the Federal law of 25.12.2008 works. 'Wboorruption counteraction” [1]. The following
corruption offenses are allocated there: corruptidienses which lead to criminal, administrative avil
liability, corruption offenses which lead to thesciplinary responsibility and also offenses craationditions
for corruption. However in the Federal law therengseven an approximate list of such offenses.hatdame
time, the offenses which lead to a disciplinanposibility are named there.

The law of Republic of Belarus of July 15, 2015.bbtAit fight against corruption" doesn't contain the
definition of a corruption offense [2]. DespitegHact, it lists the offenses creating conditiomsdorruption, and
corruption offenses which are fixed in Art. 25, &the Law. The commission of the specified offenseolves
responsibility according to the acts of RepublicB#flarus. Unlike the Model law in the specified Lake
differentiation of responsibility for commission tife offenses called in it isn't carried out. Tlenaistrative
offense or a crime can be referred to as corruptioereating conditions for corruption only if ibgsesses
corruption signs which definition is fixed in Art. of the Law. Unfortunately, the law doesn't estdihlwhat
responsibility the offenses listed in Art. 25 arl(8riminal, administrative, disciplinary or civinsure.

For the purpose of allocation of corruption crinneBelarus the list of corruption crimes is deveddp
This list of corruption crimes is approved by tlesalution of the Prosecutor General's Office of ikdip of
Belarus, Committee of the state control of RepubfiBelarus, the Quick and analytical center atRhesident
of Republic of Belarus, the Ministry of Internal fAifrs of Republic of Belarus, Committee for Stagr @ity of
Republic of Belarus and Investigative committee2@f12.2013 No. 43/9/95/571/57//274 according tockwhi
corruption crimes are:

— Plunder by abuse of office powers (Art. 210 of UKJiminal Code.

— The legalization ("washing") of the material val@Esgjuired in the criminal way, made by the official
with use of the office powers (ch.ch.2,3 Art. 233JK).

— An abuse of power or office powers from mercenamytber personal interest (ch.ch.2,3 Art. 424 ofjUK

— Inaction of the official from mercenary or othergenal interest (ch.ch.2,3 Art. 425 of UK).

— The excess of the power or office powers made freencenary or other personal interest (ch.ch.2,3
Art. 426 of UK).

- lllegal participation in business activity (Art. 42f UK).

Bribetaking (Art. 430 of UK).

— Bribery (Art. 431 of UK).

— Mediation in bribery (Art. 432 of UK).

This edition of the resolution of the corruption@hated the crimes connected with the organizatibn
bribery, instigation to bribery, complicity in beby, made for the purpose of a deceptive takingioperty of
the person (fraud).
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