MATERIALS OF V JUNIOR RESEARCHERS’ CONFERENCE 2014
Education, Social Studies, Law

REFERENCES

1. Awme, O. OnacHelil CTpaHHBIM TAUHCTBEHHBIN He3HAKOMEIL 10 uMeHH "Myxuuna"/ O. Ame. — CIIG.: ITurep,
2007. - 256@.

2. Aunekceea, HU. I'enmep mis <waitnukos» / H. AnexceeBa. — M.. IIpocBeTHTENBCKO-M3IATENBCKHUIA
1eHTp «3Benbs», 2006. — 234.

3. bBepn, Il I'ennepras ncuxonorus / 1. Bepu. — CII6.: npatEBPO3HAK, 2001. — 32@.

4. JohnsonA.G. Human Arrangements. An Introduction To Sociglogjllan G. Johnson. — McGraw-Hill
Humanities/Social Sciences/Languages, 1996. — 528 p

UDC 371.015
ACHIEVEMENT-MOTIVATED STUDENTS
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Polotsk State University, Belarus

The issue of motivation is discussed in the artiChee problem of the underachieving students isafne
the more tragic dilemmas in education. When thdestthas the ability to learn and profit from thdueational
experience, it is indeed frustrating to witnesswlasted talent.

The fact that motivation is a crucial componenteiarning is so taken for granted that such a thbogtv
seems like a statement of the obvious.

It wasn't until early 28 century that anyone experimentally validated & between learning and
motivation (E.L. Thorndike accomplished this taskhis famous law of effect). Need theory is a mational
model that attempts to explain how the needs fhiewement, power, and affiliation affect the actiai people
from a managerial context. This model was develaope®60s soon after Maslow's hierarchy of needk9i0s.
McClelland stated that we all have these threestygenotivation regardless of age, sex, race, tuu[1]. The
type of motivation, each individual is driven byahanged by life experiences and the opinionseaf tulture [2].

Striving to meet a socially valued goal, satisfymgersonal ambition, steering effort in a produecti
direction (studying long hours or working unpaidedime) are aspects of the motive to achieve [B Tirst
problem was how to measure motivation. No obviouglicect index was available for use from the arima
research tradition or from a physiological laborgtoAchievement motivation could not be reducedatyy
particular set of responses (such as drinking hiehgly nor was it tied in any useful fashion to lbgcal
structures (no hypothalamic control center). It warelatively amorphous concept, centering on istyiv for
accomplishment, which could be expressed in anybeurof ways [4].

Need for achievement is a personality trait charémtd by an enduring and consistent concern with
setting and meeting high standards of achieverdms. need is influenced by internal drive for aat{intrinsic
motivation), and the pressure exerted by the eagieas of others (extrinsic motivation) [5].

The key to a satisfactory measure of achievemetitvaimn lay in the work of an influential persoital
theorist, Henry Murray. Murray’s view of human pamality focused on needs, and the attendant maiivébr
satisfying each of these needs. Included amondjstisg of human needs was the need for achievenTdre
need for achievement includes: “intense, prolonged repeated efforts to accomplish something dilfico
work with singleness of purpose towards a highdisthnt goal, to have the determination to win”. [4]

One of the best examples of a productive and swetaiesearch program focusing on human social
motivation is the work carried on by David McClelth and his associates in achievement motivatiore On
reason the achievement motive has been so welktigeted is that David McClelland became interested
finding some quantitative way of measuring sociatiswes. Once he did this, he believed he couldctetor a
technique of changing motivation, because he cth#th have a method of measuring whether a change ha
occurred. McClelland concentrated his researcthemeed for achievement because he felt that tgebsifor
increasing this motive might be very useful in imygng the lives of millions of people [1].

McClelland’'s main tool for measuring achievementtivadion was the Thematic Apperception Test
which consists of a series of pictures [1]. Sulgeate told to make up a story that explains eactur.
McClelland noted first that hungry subjects tentethclude more stories about getting food tharjestb who
were not hungry. Next he performed an analogousfeesthe need for achievement: he created a gwfup
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subjects who were ‘deprived’ of achievement. Hettlid by giving them a series of tests designethabthey
did poorly and knew it. Then he administered thelT#aying that it was being used to look creatintglligent
group leaders. As a control, he gave the TAT tatarogroup with a ‘relaxed’ set of instructionsceunraging
them to write stories that pleased them. Then la¢yaed the stories to see how they differed.

Based on these tests, McClelland developed a geeyistem for the TAT. For example, a story would be
scored high in achievement imaginary if the maiarabter was concerned with standards of excellandea
high level of performance, with the pursuit of adeterm career or goal. In one of his early stuile€lelland
tried to see if he could manipulate the strengthihef achievement motivation by varying a simpleation.
First, subjects all completed various cognitivékéasuch as the solving of anagrams, before thaly tfoe TAT.
The tasks were administered under six differentltmms:

a) relaxed, where the tasks were minimized in ingare;

b) neutral;

¢) achievement-oriented, where doing one’s bestemgzhasized;

d) success, where achievement was also stressesubjetts were led to believe they were doing very
well on the tasks;

f) success-failure, where subjects initially thoughey were doing well on the tasks but later this
expectation was reversed. Subjects who were tastddr the achievement-oriented condition showedemor
achievement imagery in their stories than did thogbe relaxed condition. Both the failure andcss-failure
groups shared more intense levels of need for eehient than those in the related condition, asghahe
frustration caused by failure heightened the a@higant motive. Overall, the outcomes showed thataement
motive strength could be manipulated [1].

McClelland contrasted achievement-motivated peogpith gamblers, and dispelled a common pre-
conception that such ‘achievement-motivated' peaple big risk takers. On the contrary — typically,
achievement-motivated individuals set goals whidytcan influence with their effort and ability,daas such
the goal is considered to be achievable [1]. Peojile a high need for achievement seek to excelthnd tend
to avoid both low-risk and high-risk situations. A&vers avoid low-risk situations because the gagtiiained
success is not a genuine achievement. In highpiislects, achievers see the outcome as one of ehativer
than one's own effort. Achievers need regular faekbn order to monitor the progress of their aebieents.
They prefer either to work alone or with other hagthievers. This determined results-driven apprasefmost
invariably present in the character make-up ofsaltcessful business people and entrepreneurs. Natle
suggested other characteristics and attitudeshié¢aement-motivated people:

e achievement is more important than material onfoia reward;

» achieving the aim or task gives greater persoriefaation than receiving praise or recognition;

« financial reward is regarded as a measurementazkss, not an end in itself;

e security is neither prime motivator, nor is status;

- feedback is essential, because it enables measuremfiesuccess, not for reasons of praise or
recognition (the implication here is that feedbaukst be reliable, quantifiable and factual);

« achievement-motivated people constantly seek inggm@ants and ways of doing things better;

« achievement-motivated people will logically favobg and responsibilities that naturally satisfyirthe
needs, it offer flexibility and opportunity to sahd achieve goals, eg., sales and business manaigyeand
entrepreneurial roles [1].

McClelland firmly believed that achievement-motedtpeople are generally the ones who make things
happen and get results, and that this extends ttongeesults through the organization of other glecand
resources, although as stated earlier, they o#amadd too much of their staff because they prigritichieving
the goal above the many varied interests and nefetieir people.

For more detailed research, we studied achievemetivvation of students of Polotsk State University,
50 students participated in the survey. All thaedsius were divided into two groups: those who had-fime
jobs and those who did not have any jobs.

According to the data received during the resettreHevel of socio-psychological adaptability amadheg
students is low and lower-middle. Students with-tiare jobs put social, family and intellectual wa on the first
place; the second place is given to financial v@kmed the third - to professional. Non-employedetis give the
first place for family values, the second for itgetual values and the third one for financial ealu

It was found that 80% of working students had aaieent motivation and only 20% had motivation of
the fear of failure, while 7% of non-employed stuidehave motivation of the fear of failure, 25% éan
unexpressed motivation pole, but they tend to #mwr fof failure. 41% of non-working students have an
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unexpressed motivation pole, but they are pronedbievement motivation, 27% of these students have
achievement motivation. For this study 50 studemse interviewed.

Perhaps no other acquired motive has been the tobfeenuch discussion and research among
psychologists as achievement motivation. The higflievers do not ascribe their fate to luck or te ¥agaries
of chance but rather to their own personal decssamd efforts.

McClelland does not believe we should all trainsslves as high achievers. In fact, he has saidsthet
persons are not always the most interesting, agyldhe usually not artistically sensitive [1]. Theguld also be
less likely to value intimacy in a relationshipuies have shown that high achievers prefer tossecated
with experts, who will help them achieve, inste&gvith more friendly people [6].
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ORPHANES’ PROBLEMS OF ADJUSTMENT DURING THE SECOND WORLD WAR
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Polotsk State University, Belarus

The article is devoted to the children-orphans’ ldemms of adaptation in orphanages during the Great
Patriotic war. The individual's behavior strategi@sthe circumstances and the impact of the envivemt on
the psychological well-being of a child are touchgsbn.

Nowadays the problem of adaptation is one of the p&ychological problems. Originally in biology
some attempts were carried out to research theastten of behaviour and environment. The probless h
become wider and thanks to new ideas of sociainse® and humanities it has got its new contentidRap
changes in the society have caused a growing siteye¢he problem of social and psychological aalimt and
an intensive research of the problem. Instability @ery often unpredictability of social procesdesnand much
of a person for who it is necessary to meet sagatands of the society and to keep stability aed thalance.
At present people have to update information, viamd concept about the world in very short periodgme.
And at the same time a tendency to accept the valugn individual is clearly seen and accordinghe t
possibility of self-actualization of a person isspibble under conditions of interaction with so@avironment.

Initially the problem of social and psychologicalagtation attracted scientists’ attention in cotioec
with some disbalance of interaction between a nmahtheir social environment. The problem was workatl
in medical and law psychology and it became esaleintipedagogic psychology and psychology of peaktyn
It was investigated by all main branches of modesychology; each branch has its peculiar approadhe
problem. It was reflected in both psychoanalytigedctice and theory of behaviorism. And finallytabk its
place in the conception of humanistic paradigm.

In foreign psychology neobehaviorism gives its adefinition of adaptation which is widely spread and
used in the scientific works of H.J. Eysenck arglfhilowers. Adaptation or adjustment (their teimyefined
as a dual process: 1) as a state when an indivédteduirements from one side and environmental adets
from the other side are fully met. It is a kindhafrmony between an individual and nature or sariglronment;

2) as a process of achieving the harmonious state.

Adaptation as a process is thought as changes\imoament and changes in an organism by using
actions (reactions, answers) corresponding to itmat®n. The changes are biological. Nothing &l sa the
definition about psyche changes and usage of p&ygical adaptation mechanism. Social adaptation is
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